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WHOLE -SCHOOL EVALUATION

A whole-school evaluation of Newbridge College waslertaken in November 2010. This
report presents the findings of the evaluation amdkes recommendations for
improvement. During the evaluation, the qualitytediching and learning in five subjects
was evaluated in detail, and separate reportsvaitahble on these subjects. (See section 7
for details).

INTRODUCTION

Newbridge College was established by the DominiEathers as a boarding school for
boys in 1852, a provision that was maintained W@02. The school continues to operate
under the trusteeship of the Dominican Fatherghén1980s it was decided to open the
school to girls. In a relatively short period ahd, Newbridge College became a truly co-
educational school and the trustees and the scbowimunity actively support this
development. This is reflected in the equal intakdoys and girls in first year and the
continuing strides made in ensuring provision, kathdemic and extra-curricular, to meet
the needs of both boys and girls. The phasing bthieoboarding provision facilitated the
process of considerable refurbishment work in regears. This development allowed the
augmentation of school accommodation in terms asssiboms and offices, and a steady
increase in the number of students enrolled irst®ol. The school continues to offer day-
boarding facilities for students, a service thas peoven very popular with students and
parents.

Newbridge College is located in the town of NewbddGiven its original position as a
boarding school, and as reflected in intake, tHeaskchas an extensive catchment area,
including the town of Newbridge and its environs.

At the time of this evaluation the school principals on sick leave. The deputy principal
was fulfilling the role of acting principal and assistant principal was in the role of acting
deputy principal. Both are long-established memieérstaff and commenced their acting
roles as a senior management team in autumn 20@9bdard of management was given
an opportunity to comment in writing on the findingnd recommendations of the report,
and the response of the board will be found irathyeendix of this report.

1. QUALITY OF SCHOOL MANAGEMENT
1.1 Characteristic spirit of the school

As a Dominican school, Newbridge College recogntbes each student is unique and is
valued. In line with the Dominican tradition, thehsol promotes an ethos and philosophy
which prepares young people to consider the trughaaf things, to value good and to
approach participation in society with generosityd @&a capacity to think critically. In
addition, an appreciation of art and music is eraged.

The characteristic spirit of the school was strgrigl evidence in many facets of school
life, including interactions with parents, studeatsd teachers, and in policy documents
presented during the course of the evaluation.edtisddisplayed a very strong work ethic
and a strong sense of belonging to a community torvehich they were very loyal, were
very proud of and in which they were very happy.



The governors, and in particular the religious espntatives, are clear in their role in
ensuring that the school ethos and philosophy amtained. It is clear that all partners
share a vision for Newbridge College as a centreléarning for all and a school

community from which the young people who emerge cape with, and be a positive
influence on, society. It was evident in a numbemeetings with stakeholders that the
school continues to be part of students’ lives lafigr they leave. The Newbridge College
Union of past-pupils is one example of this.

1.2 School ownership and management

The school is managed by a board of governorshiplaed) which was established in 1984.
The board is representative of the trustees, pgragdchers and the past-pupils’ union. The
Provincial of the Order nominates a chairpersothatbeginning of each school year. The
board is supported in its work in governing thecgdhby a clearly articulated and very
comprehensive constitution. It is worth noting thhe constitution provides for the
formation of a number of committees representing &ecas of the school’s functioning,
such as the personnel committee, the academic dteemihe administrative and pastoral
care committee and the discipline policy committBecisions, in accordance with the
constitution, are reached by way of vote. Whilesitommendable that all school partners
are represented on the board, membership is balandavour of those who represent the
trustees and is predominantly male. It is recomradnthat the trustees revisit the
constitution in order to ensure that the boardrenttion is in keeping with the Education
Act (1998).

The board demonstrated a good understanding @frittsions and obligations. Minutes of
board meetings provide evidence that the boarvége of its statutory obligations and its
role in leading school development planning. Pareahd students have limited
involvement in the development of school policiéghile all school policies have been
ratified by the board, they are not dated. Developial priorities have been identified but
no strategic plan has been put in place to guide tchievement. In order to develop a
cycle of review, it is recommended that policy doemts include a date of ratification, a
date for review, and details of those with respaitigi for their development,
implementation and review. In assisting this precéss recommended that an action plan
be developed to progress areas identified as peri

1.3 In-school management

The senior management team, comprising the actingipal and acting deputy principal,
work very well together, have clearly shared tltahities, and provide the school with
proactive leadership on a day-to-day basis. Whilan acting capacity, they are very much
aware of the need to continue and progress scley@labment and have taken appropriate
steps to facilitate this in consultation with theabd and with school staff, particularly since
the beginning of this school year. Senior manageénignin regular communication
throughout the school day, including a formal nmmgtieach morning before the
commencement of the school timetable. Their shamidulated vision for the school
espouses the provision of a holistic education Wwlnstils confidence in all students and
forms young people who recognise and value truthreomesty — leaders for the future. To
support the senior management team in the shaonettium term, it is imperative that the
board make the necessary arrangements to provighe tith an interim school plan to
guide their work and to assist them in moving tbleos| forward in its development as a
centre for learning.

There is scope for more clearly defined leadersbips at middle management level. In
2008, work commenced on the review of posts and diies assigned. The senior
management team and members of the middle managézaem recognise that it is urgent



that the review process be concluded in order t@mck school development. Currently,
post duties are heavily weighted towards studentag@ment, examinations and subject
department co-ordination. Meetings which take plae¢éween senior management and
individual post-holders to discuss duties are lgrgd-hoc and no schedule of formal team
meetings is in place. It is recommended that thvieve take account of the need to de-
couple subject department co-ordination from thstpatructure. It is also recommended
that senior management plan for meetings betwesh hgmders and senior management,
both as individuals and as members of teams, ierda define the middle management
role and facilitate the regular monitoring and esviof capacity and duties to serve the
needs of the school. It is also recommended thelills audit be conducted in order to
establish and reflect staff skills and self-direigpeofessional development to inform future
continuing professional development (CPD) plans.

Communication between senior management and statfry good. Very good efforts are

made to ensure that staff members are at all tamese of school activities. Staff meetings
are held regularly and staff members are inviteccdatribute items to the agenda. In
addition to reports of board meetings and minutestaff meetings, a daily newsletter

issues each morning. Staff is also provided wittomprehensive staff handbook at the
commencement of each school year, a resource thaep very useful to all, and in

particular new staff members. Senior managementthadboard actively promote and

support teachers’ participation in CPD and, in &iddito participation in in-service training

provided by the Department of Education and Skdlspumber of staff are engaged in
postgraduate studies. It is recommended that sem@magement access professional
development opportunities in the area of leadershigrder to develop its capacity to lead
learning.

A number of appropriate structures are in placenable the effective management of
students in a positive learning environment. Thiestude a year head and class tutor
system and the school journal. It is recommended $enior management explore the
possibility of holding meetings with the year-hgadm at regular intervals. The school’s
code of behaviour is under review to ensure inikeeping with the National Education
Welfare Board (NEWB) guidelines. Student attendaamog retention is very good. Where
relevant, reports on student attendance are fiegdisthnthe NEWB.

The student council, which was first introducedhe school in 2006, is representative of
all year groups. Section 5 of this report providese detail of the council’s activities.

It is noteworthy that the school's admissions pplis entitled “Admissions and
Participation Policy.” This reflects managementsnenitment to promoting participation
in the Newbridge College, a community in which #tedents are supported in learning to
become active members of society. However, thepeas to be a number of different
versions of this particular policy in circulatiolb.is imperative that the board establish the
live version of the policy and communicate thigite school community. Furthermore, two
areas of the policy are in particular need of aiben These relate to the clause regarding
the admission of students with special educatioealds. In addition, the reference to a cap
on intake in first year in literature disseminatgdopen night and its omission from the
policy document needs to be regularised.

In the capacity of secretary to the board, thegipad reports to the parents’ association.
All parents are automatically members of the parassociation and officers are elected at
the AGM. The current officers expressed a clearewtdnding of their role in the
management of the school and expressed a stroimg d@sgreater involvement in order
that the association could fulfil its role. It wasident that school management values
parents’ support and in particular their contribng to Transition Year (TY), interview
activities pertaining to various programmes offeraald co-curricular and extra-curricular



activities. The acting principal attends meetingsl #acilitates two-way communication
between the association and the board of management

The school has efficient systems in place to ensilgar and prompt communication
between parents and members of the senior managéeaen and teaching staff. Parent-
teacher meetings are held for all year groups amdnps’ access to teachers is very good.
Other means of regular communication between thedand its community include the
school newsletter, e-mail, the issuing of regulgports on students’ progress, and the
continuing development of the school web site, Whaims to maximise its use by all
partners.

Newbridge College enjoys very good and long-establi links with the community and
outside agencies. Contacts are utilised to sugpattenhance student’ learning experience
and to support the school in implementing the paognes offered and activities
undertaken.

As is evident at a number of different levels, intthg board and subject department level,
the school is in the initial stages of developinguiture of self-review. The review of the

posts of responsibility is the first major stepdakin this regard. The priority areas for
development identified indicate a strong and appate focus on the improvement of

student outcomes to enhance the already very gaedslachieved.

1.4 Management of resources

While the school is open for the required numbedayfs, the time available for instruction
IS not in compliance with the terms of Departmemntc@ar M29/95 Time in School. In
addition, other timetabling and calendar arrangemesuch as the staggered introduction of
year groups at the beginning of the school yeartb@dhclusion of assembly periods on the
timetable, contribute to further erosion of tuitiome. It is strongly recommended that the
board review current practice and make the necestemnges to ensure the terms of the
circular are adhered to in the case of all students

The school staff is strongly committed to the sdlaw its students and is conscientious
and professional. A comprehensive induction prognanis provided for teachers who are
new to the school and for Postgraduate Diplomaduacation students. In addition, and to
support the staff's commitment to improving leamim Good Teaching Initiative (GTI)
has been launched. Through this initiative staffniners are circulated with ‘good practice
tips’ at the beginning of each school week, andtiea has been very positive.

Almost all subjects and programmes are adequagsiyurced in terms of staffing and time
allocation. Physical Education (PE) is currentipited to students in junior cycle and in
TY. It is recommended that students in fifth yead aixth year also be given access to PE.
Teaching staff is, for the most part, deployed iime Iwith qualifications. In assisting
planning for future staffing needs, it is recommethdhat a CPD programme policy be
established to address areas of need such asieplgdérsonnel in the area of learning
support.

Administrative and support staff, including anailsstaff, make a significant contribution
to the functioning of the school and is much valbgdchool partners.

The maintenance of school accommodation is of & geod standard. As part of the
refurbishment works referred to earlier, the buitdhas been adapted to include a pleasant,
bright, and spacious social area for students.eéstidepartments are very well resourced.



Significant strides have been made in extending I6ffastructure and resources to
classrooms. Very good use is made of the ICT ressuavailable to enable communication
and as a tool to aid teachers in their work. kasnmendable that e-learning is part of the
school’s plan to improve learning. Students arelired to sign an acceptable user policy. It
is recommended that this requirement be extendel twho are afforded access to the
school’s ICT facilities.

The health and safety statement is of a good stdradal is current. A health and safety
officer is nominated and, in keeping with best fica; the statement has been signed by all
staff.

There is evidence of responsibility with regarcetvironmental issues and steps have been
taken to improve recycling systems. To supportehefforts and help reduce waste in the
students’ social area, consideration should bengteethe initiation of the Green School
Programme.

2. QUALITY OF SCHOOL PLANNING
2.1 The school plan

While recent factors, both internal and externaht® school, have impacted negatively on
progress in the school development planning (SP&)gss, the school has reached a good
level in this area. Key policies have been devealopeline with legislative and school
needs and reviewed accordingly. At present, trer@ischool planning co-ordinator. It is
recommended that, resources permitting, the posscbbol planning co-ordinator be
reinstated. School management and staff are avale smeed to reinvigorate the process
and are committed to planning strategically for bleaefit of the future development of the
school. There is a school planning team, whichdumsiderable relevant experience. The
team comprises the senior management team andvéhether members of staff, one of
whom holds a formal qualification in SDP. One memtifethis team formerly held the post
of SDP co-ordinator.

Practice to date in relation to the developmenpalicies has been very good, where sub-
committees have been established to develop aneéwepolicies and where drafts were
circulated to all partners, including students aadents, for comment prior to ratification
by the board.

While there is no single document which sets outomararching school plan with a
timeframe for implementation, the constituent eleteeof such a plan were presented
during the evaluation. Mandatory policies have babaveloped, priority areas for
development have been identified and curriculanpkare in place. Under the leadership of
the board the previously developed strategic p&nldeen updated and is now presented as
a staff plan. This document provides evidence efwéry methodical process engaged in
during its formulation and the thorough reflectamd review engaged in with regard to the
workings of the school and the identification of gtrengths and areas for development.
Priority areas identified for development suppdme tmaintenance of traditions and
strengths in the school and have the enhancemesiiudént learning at their core. The
document provides an appropriate and balanced foonuthe academic development of
students and their pastoral support.

It is recommended that an overarching school pandmpiled, to include a realistic time-
bound action plan to guide and progress the dewaop of the priority areas identified. It
is further recommended that a cycle of review lw®iiporated into the policy development
process in order to establish structures and prowesdio implement monitor and review



policies. The action plans should be used as toofarther develop the school’'s capacity
for self-review and in this context a progress remhould be furnished to the school
community at regular intervals during the perioditaé plan. As part of this process, and
with particular reference to curriculum, finding:da recommendations identified in
individual subject inspection and other evaluatieports issued to the school should be
reviewed with a view to identifying cross-curricukreas for development and extend good
practice. The school plan should be consideredaaogted by each board at the beginning
of its term.

Confirmation was provided that, in compliance wiRbst-primary Circulars M44/05 and
0062/2006, the board of management has formallyptadothe Department’<hild
Protection Guidelines for Post-primary Schools (Published September 2004). Confirmation
was also provided that these child protection ptooes have been brought to the attention
of management, school staff and parents; that @ abihe procedures has been provided to
all staff (including all new staff); and that maeagent has ensured that all staff are
familiar with the procedures to be followed. A dgwmited liaison person (DLP) and a
deputy DLP have been appointed in line with theiregnents of the guidelines.

3.  QUALITY OF CURRICULUM PROVISION
3.1 Curriculum planning and organisation

The curriculum offered in Newbridge College refiecbnstant review and evaluation of the
curriculum’s appropriateness in serving the needbiaterests of the students. In addition
to the established programmes, the school offees ltbaving Certificate Vocational
Programme (LCVP) and the TY. The range of subjeffesred in both cycles represents a
good balance between academic and practical sabjectddition to the subjects on the
formal timetable, the school also provides Appldthematics, Religious Education and
Agricultural Science to students in senior cycle.

Evidence was provided that there has been a st@adyase in the number of students
taking LCVP and TY. However, the co-ordinator ananagement need to take account of
best practice and requirements in the case of thesgammes. Where TY is concerned,
the work experience model currently operating is inokeeping with best practice and
should be for the duration of no more than two tmeek blocks. The timetabling provision
for LCVP Link Modules is not in keeping with theidalines and the modern language
component is not part of the formal school timezal@ontent plans for both programmes,
and TY in particular, need to be reviewed so th&nded learning outcomes are clearly
articulated, that teaching and learning methodekgincluding assessment modes, are
detailed, and that individual modules and subjém$are more detailed and more uniform
in their presentation.

The time allocation for a number of subjects inigurcycle is poor and is in need of
review. These include Irish, English, History anelo@raphy.

3.2 Arrangements for students’ choice of subjects andrpgrammes

The range of programmes and subjects offered isopgpte to the needs of the students.
Study in the first year in junior cycle entailsastier programme along with core subjects,
allowing students make more informed choices wlabecting option subjects at the end of
the year. At that point students are presented thithe subject groupings from which to

select preferences. The formulation of the intig@upings is based on previous experience
and trends in subject uptake. The students’ chaogsthe subject groupings are further
refined to ensure maximum match prior to the tirbletabeing set. A similar process



operates when students are deciding on option asbfer Leaving Certificate. It is
recommended that as a first step in the subjeeteh process, students be surveyed in
order to identify their top choices, free of anfiuence from set subject groupings and that
the results, along with available resources, bd tselevise the options bands.

Parents are involved in their children’s subjeabices from an early stage. Consultation
with parents, information provided and access ® sbhool's guidance service is very
good, is current and is provided in a timely manner

3.3 Co-curricular and extra-curricular provision

In line with the school's commitment to the holisievelopment of the students, a very
good range of high quality co-curricular and extuaricular activities is available to
support and complement student learning. The wodkammitment of staff in this aspect
of provision is acknowledged. Rugby is the domingpbrt identified with Newbridge
College, a sport in which the school has experi@ramnsiderable success. Management
and staff are aware and are consciously workingtds/ensuring equal status between the
sports participated in by males and females. Hodkeypecoming established as the
predominant team sport for girls.

A wide range of individual and team sports is pded. Ample playing pitches are
available and plans are in place to provide astrbfacilities, which will extend and
provide access to the playing areas available ¢imout the school year. Other sports
include athletics, basketball and badminton. Thgritg of games are held on Wednesday
afternoons, outside of school hours.

The school stages a musical annually. This is aiderable undertaking, which is strongly
supported by the wider school community and addgh® variety of activities and
opportunities available to students to develop disgplay talents and skills outside the
classroom.

A comprehensive programme of co-curricular actgtis provided for students in all year
groups. Most notable are the school’s debating semmmeach language offered, Young
Scientist, Maths Week, choirs, quizzes, languaghaxges and school tours. School tours
to European countries have a particularly highifgraind are supported by a school policy.

4. QUALITY OF LEARNING AND TEACHING IN SUBJECTS
4.1 Planning and preparation

Subject department planning is an integral pateathers’ work and is well advanced in
the school. In almost all instances, it was evidkat subject teams engage in a very good
level of collaborative planning. Minutes of subjelepartment meetings indicate that time
is used to discuss, among other things, the dewedapof common plans for the delivery
of syllabus content and for assessment. It is recentded that subject departments also
take advantage of meeting time to share and diseffisstive strategies for teaching and
learning, and, in particular, approaches that supifierentiation and active learning.

Each subject inspected has a subject plan. Thass ple detailed, but are mainly content-
focused. In revising subject plans, curricular eottshould be expressed in terms of
learning outcomes, and the plans should includaildetgarding teaching methods and
resources, and should specify how the learningomogs are to be assessed.



Inspectors commented positively on the good workddone by subject co-ordinators. In
reviewing their role, account should be taken ofvhm-ordinators can lead curriculum
development and innovation, with a view to imprayvteaching and learning. In the light of
the recommendation above that the role of subjeatrdinator be de-coupled from the
school’s posts structure, it is also desirable tkaponsibility for co-ordination be shared
among department members.

In general, subject areas are well resourced asmlirees are made available as needed.
Planning for the integration of ICT into the teawhiand learning processes is well
developed across a range of subjects.

Planning and preparation for individual lessons wia very good standard in almost all
instances, and exemplary in a number of instances.

4.2 Learning and teaching

The quality of teaching and learning was, in thgomiy of cases, very good. The lessons
were well planned and catered for the range ofesttgd abilities. Good planning was
evidenced in the structure and pace of the lessoribe variety of learning opportunities
afforded to the students and in the practice ofispahe learning outcomes with students
at the outset of the lessons. In some instancedgdrning outcomes were written on the
board. This very good practice should be adoptesfaamiard across the school.

Classroom management and students’ behaviour werg good. The lessons were
conducted in an atmosphere of mutual respect amg geod student-teacher rapport.
Students’ engagement in the lessons was promoteskilfyl questioning, seen to best
effect when used to check students’ progress agatased learning outcomes and to
encourage speculation and independent thinking.

An appropriate range of teaching methods was idesge in most cases. A very good
balance was achieved between student-centred acdldeteled activities, and students were
provided with opportunities for independent andatmbrative learning. In some instances,
however, there was too much reliance on teacheystxpn at the board, and opportunities
for independent learning, group work and pair wegte not exploited.

ICT was effectively integrated into lesson deliverymany of the classes visited during the
inspection. In order to promote greater use ofdti@ol’s ICT resources, the process of
storing them in electronic format on the schoadsdl area network should be accelerated.

In almost all cases, care was taken to ensureathatudents, irrespective of ability, were

able to participate fully in lessons. Teachers mgded use, for example, of graduated
worksheets and differentiated questioning to supgtodents who found the lesson content
difficult, while challenging those who were mordeab

The quality of student learning was good, and imesanstances it was of a very high
standard. The students demonstrated good undersggaoidkey concepts, had mastered a
range of skills and carried out their assigned warle competent manner. It was evident
from the students’ notebooks and copybooks thatjtiadity of their written work was also
of a good standard.

4.3 Assessment
There is a school homework policy, which is implemeel by all departments and

consistently applied by most teachers. In the cdsdathematics, additional homework
guidelines detailing criteria for success have baeveloped by the department and have



proved effective. In some instances teachers gigelar written feedback to students in
line with the principles of assessment for learn{AdL). This good practice should be
adopted as standard throughout the school, anstctiel’'s homework policy be revised to
include a reference to the frequent monitoringarhbwork in line with AfL.

Good assessment practices are in place in the IscBaalents’ progress is regularly

assessed and frequent testing is the norm. Commamieations are set in most subjects.
Project work is used as an assessment mode in sobjects. Students sitting certificate
examinations are well-prepared, and the outcommsnastly good. Analysis of certificate

examination results is undertaken by subject depants and used to inform department
planning. The practice of drafting a commentary examination outcomes should be
extended to all subject areas, and the commentahesld be included in the planning
documentation. The school’'s academic committeeldhale a lead role in this area.

Reports issue to parents twice a year and the b@i®o communicates with students’
homes through the use of the student diary, paeathier meetings and other less formal
means.

5. QUALITY OF SUPPORT FOR STUDENTS
5.1 Inclusion of students with additional educational meds

Resources provided by the Department to suppolision and students with additional

educational needs are fully utilised and relevadudhentation is clear and detailed. The
school’'s comprehensive enrolment process facifitélhe identification of students with

additional educational needs. The learning suppart, in collaboration with the guidance
department, reasonable accommodation co-ordinatdr s&nior management, plan and
access appropriate resources for students in litte their requirements throughout their
period of study in the school. Links have been ldistaed with relevant agencies and
support networks.

The learning support team consists of three memberstaff, none of whom hold a
permanent position in the school. The only membepermanent staff with relevant
qualifications in the area is currently on leaveaeGnember of the current team is in the
first year of teaching. It is a positive developindrat, with the support of management,
two members of the team are pursuing post-graduaties in this area. It is also indicative
of management’'s commitment to affording best piowigo all students. A large number of
other members of the teaching staff work with #eerhing support unit to deliver tuition in
Mathematics and English as needs require. This@stipgopredominantly provided in one-
to-one or small group settings. Some progress heen lmade with regard to the
introduction of team teaching. The learning suppeatn is clear on the benefits of such an
approach and is keen to extend the use of this intbde recommended that management
consider reducing the number of staff involved étiveering tuition in this area in favour of
the development of deeper knowledge of the needssapports among a core team and
that it encourage the team-teaching approach.

Individual learning progress is closely monitored andividual learning plans have been
devised. This is very good practice. Communicatigth parents is regular and they are
viewed as partners in progressing their childréggsning.

The learning support team and management recogmsdehave identified as a priority, the
need to address the needs of exceptionally abdestsi across the curriculum. Consultation
with the NCCA and CEA publicatiokxceptionally Able Sudents: draft guidelines for
teachersis recommended in the context of this work.
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An end of year event is hosted to recognise andbcae students’ participation and
achievement in the school.

5.2 Guidance and student support in the whole-school otext

Access to educational, personal and vocationalaggie, and a counselling service, for all
students is very good. Those involved in delivei@gidance and counselling services are
fully qualified. One member of the team does nateas supervision. It is recommended
that management ensure that all members of the teaalved in counselling access
supervision to support them in their role. The Dapant's Guidance allocation is fully
utilised and the school augments provision wheeessary. The Guidance planning team
includes a member of the Social, Personal and ki&altication team.

The Guidance plan is of very good quality and adiraation of the department’s work is
very effective. As the plan demonstrates, a wholesl approach to the implementation of
the Guidance plan is adopted. The plan detailshadsde of delivery, links with student
care teams and key whole-school policies that stip{zoimplementation. As appropriate,
and to synchronise input with elements of relevautijects and programmes, access to
whole-class Guidance is achieved through SociatdP@l and Health Education, Religious
Education and other negotiated classes, partigularthe case of third year. LCVP and
timetabled career classes facilitate whole-schooéss in senior cycle.

Along with timetabled access, students are affoiddiVidual Guidance appointments. In

junior cycle all first year students are met indivdlly, and as early as practicable. It is a
feature of particular strength that students inoedcyear are also allocated individual

appointments to meet a Guidance Counsellor.

Relevant and detailed information on subjects andnammes is provided for students and
parents at appropriate times during their coursstady in the school. The psychometric
tests used to support student learning are as reeonked.

A very active and effective multidisciplinary studecare team is in place and includes the
school’s matron. The school offers an excellentostlransfer programme for first-year
students. This entails an orientation week prioth® beginning of the school year. Crisis
response and Relationships and Sexuality Educpbbaies have been developed.

In keeping with the school’s ethos, students aowiged with leadership opportunities as
members of the school community. This features Ittmg established and prestigious
prefect system, which management and staff consiélr effective in assisting them in
caring for students.

The student council is active and is representatieall year groups. Elections are

democratic and a liaison teacher guides the stadehen necessary. Council members
cited improved communications with the student bdksough the installation of an

electronic screen in the social area, and the pimviof additional recreational facilities

among its achievements. In order for the councilathieve its true potential, it is

recommended that its constitution be revisited iideo to remove stipulations which

prevent it from discussing matters which impacstudent life on a day-to-day basis.

6. SUMMARY OF FINDINGS AND RECOMMENDATIONS FOR FURTHER DEVELOP MENT

The following are the main strengths identifiedhie evaluation:
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e Students displayed a very strong work ethic anttang sense of belonging to a
community, one to which they were proud to belong.

» All partners are committed to living out the schsohission statement.

* The quality of teaching and learning was, in thg¢omg of cases, very good.

* Teaching staff are conscientious, and professional.

e There is evidence of very good practice at a nuroblvels.

* The school provides a very good range of high gua&o-curricular and extra-
curricular activities for students.

As a means of building on these strengths and tiread areas for development, the
following key recommendations are made:

e Issues of compliance in the areas of time in sgharadl the provision of TY and
LCVP need to be addressed as a matter of urgency.

« The board of governors should provide senior mamage and staff with an
interim school plan.

* An overarching school plan should be compilednidude a realistic time-bound
action plan to guide and progress the developnfaheqriority areas identified.

» Future plans to further school development andftioes on learning, and the
sharing of best practice and experience alreadyjaé@ in the school should be
actioned.

Post-evaluation meetings were held with the stadf laoard of management when the draft
findings and recommendations of the evaluation yeesented and discussed.

7. RELATED SUBJECT INSPECTION REPORTS

The following related Subject Inspection repores available:
* Subject Inspection of Business — 23 November 2010
e Subject Inspection of Geography — 15 November 2010
e Subject Inspection of History — 24 November 2010
e Subject Inspection of Mathematics — 12 October 2010
* Subject Inspection of Science/Physics — 23 Nover@b&0

Published 27 March 2012
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Appendix

8. SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management

Area 1: Observations on the content of the inspeioh report

The Board appreciates the recommendations for durtimproving student
outcomes and the affirmation of what is currentlginy done in Newbridge
College, most particularly: the commitment to umilyuvaluing each student, the
strong work ethic of students, the shared visionN&wbridge as a ‘school
community from which the young people who emerge cape with, and be a
positive influence on society’, the way the curhiou focuses on serving the needs
and interests of the students and reflects a gedahbe between academic and
practical subjects, and the ‘good range of highligu@o-curricular and extra-
curricular activities’.

The Board feels the College is compliant with MZB/9All students are time-
tabled for 28 each week and assembly periods aglgrastoral, academic and
guidance matters and are essential to improvindestiuoutcomes; they minimise
disruptions to tuition time. Similarly. The stagge return to school in September
is absolutely limited to what is required to enstlna& students settle in to school as
quickly as possible, thus minimising disruptiontddion time.

The TY work experience programme amounts to goattime as it provides
students with opportunities, in three differentesarareas, to gain real insight into
careers of interest to them, thus informing subgeud career choice and their
understanding of the world of work. Most studemmsl tthis of particular benefit to
them.

The time-tabling provision for the link modules determined by student
availability and the focus is on developing indagemt learners. Students needing
further tuition time to achieve their learning auites are facilitated. The modern
language component is timetabled.

Subject choice groupings were only used to strectliscussions with students.
Students are now first surveyed, free of any suilgjempings influence.
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Area 2: Follow-up actions planned or undertaken imce the completion of the
inspection activity to implement the findings and ecommendations of the inspection

« Work has commenced on a new strategic plan andeaftamed action plan. This
will involve all stakeholders and self-evaluatioiiliwmform the work.

* School Policies are being reviewed and this wita@rihe inclusion of ratification
and review dates.

« The review of posts and their duties has been oeteghland subject coordination
has been decoupled from them.

 The post of school planning co-ordinator is reitesta a skills audit is being
undertaken to inform CPD and a schedule of meetfiggeeen management and
post holders is in place. CPD in relation to leagrsupport is also being addressed.

* The Principal and Deputy Principal (appointed 1t8eyper 2012) are involved in
and committed to on-going professional development.

« The admission policy is being revised.

« The feasibility of providing PE for"5and &' years not involved with physical
activity within the school will be explored. A largproportion of students are
involved with after-school sport four days a week.

e All using ICT system will be required to sign arc¢aptable user policy’ and
involvement with the Green Schools’ programme balreviewed.

« The College is considering the development of ahie@/learning policy in the
context subject plans focussing on learning outsyntee differentiation of
teaching and active learning. Assessment for lagmill be integral to this as will
the electronic storage of learning resources -oagss already commenced.

« The matter of preparing commentaries on examinaiittecomes is being referred
to the Academic Committee.

* The whole matter of learning support will be reveglin the context of the school
plan.

14



