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WHAT IS AN EARLY YEARS EDUCATION INSPECTION? 

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice 
and support in relation to education provision in a pre-school setting participating in the Early Childhood 
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions, 
where appropriate, to aid the further development of education provision in the setting.  
 
 
HOW TO READ THIS REPORT 

During this inspection, the inspector(s) evaluated and reported under the following headings or areas 
of enquiry: 

1. Quality of the context to support children’s learning and development 
2. Quality of processes to support children’s learning and development 
3. Quality of children’s learning experiences and achievements 
4. Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum 
which is shown on the final page of this report. The quality continuum provides examples of the 
language used by inspectors when evaluating and describing the quality of the setting’s provision in 
each area. 
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Early-Years Education Inspection 

Date of inspection 
 

04.03.2020 

Inspection activities undertaken 
 

 Meeting with setting manager 

 Meeting with practitioners 

 

 

 Observation of interactions during a number of 
sessions 

 Interaction with children  
 Review of relevant documents 

 Feedback to setting manager and practitioners 
 

CONTEXT OF SETTING 

New Generation, Pqr Ireland pre-school is an urban, privately owned early years setting. Five 

practitioners provide early years education and care for twenty children during three sessions, five 

mornings per week. There are seven children in one room, six in the second room and another seven 

in the third room. The early years setting was given an opportunity to comment in writing on the findings 

and actions advised of the report; a response was not received from the setting.  

 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

 The quality of the context to support the children’s learning and development is good. 

 A caring ethos and a welcoming atmosphere prevail. The practitioners show sensitivity and a 
positive regard for the children and their families. 

 The daily routine consists of mostly adult-initiated/led activities, such as circle time, table top work, 
whole group arts and craft activities and whole group story time. There is a short indoor free play 
time and a very short outdoor free play time. 

 Snack times are utilised as social occasions where the children sit and eat together. The 
practitioners eventually sit with the children but do not eat. This is a missed opportunity to act as 
a role model for healthy eating and good habits. 

 The children are supported well to manage their own hygiene and personal care needs. They also 
get very actively involved in tidy-up time, caring for their environment, resources and materials. 

 The practitioners foster caring child-to-child relationships. 

 A range of opportunities is provided for the children to develop an appreciation of themselves as 
individuals and as members of groups. These include birthday calendars; names, artwork and 
symbols above coat hooks; a height chart; a signing-in system, and the display of some art work.  

 
Actions advised 

 The daily routine needs to be changed to incorporate long, un-interrupted, child-initiated/led play 
times, both indoors and outside, interwoven with short, adult/led activities which are based on the 
emergent curriculum.  

 The practitioners are advised to create a relaxed, family-type mealtime, where they sit, eat and 
communicate with the children. This time needs to be utilised to support the children’s language 
acquisition and development and to promote well-being and a healthy lifestyle. 

 
 
AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

 The quality of the processes to support the children’s learning and development is fair. 

 An adult-developed curriculum is implemented. Curriculum plans are not displayed for the parents. 
There is no evidence that the setting implements an emergent, enquiry-based curriculum.  

 For each child, an art collection folder is sent home at the end of each term. Developmental 
checklists, including some short narratives are kept for each child in a group folder. There is no 
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focus on the children’s interests, strengths, attitudes, learning dispositions. The main focus is on 
academic learning.  

 During the short free play periods in particular, there was some evidence that the practitioners use 
appropriate interaction strategies to support the children’s line of enquiry. Overall, the approach 
used is very adult directed. There is very little scope for the children to be active agents in choosing 
and organising their own learning activities.  

 The environments indoors and outdoors are bleak and do not inspire exploratory, child-initiated 
play. Designated, well-resourced, functional play areas, such as a home corner, a construction 
area, a cosy library, a messy play area and a junk-art area are not provided.   

 The children’s language, literacy and numeracy skills are supported by the interactive exploration 
of high-quality stories, acting out some songs and games and some innovative art work ideas. The 
main emphasis is on the use of didactic teaching methods, such as tracing letters, numbers and 
shapes; rote learning of letters, numbers, shapes and colours and colouring-in.  

 
Actions advised 

 Information documented about the children’s learning, needs to reflect their development with due 
regard for their individual interests, needs and learning dispositions. The outcomes of assessment 
need to inform planning for individual children as well as the group curriculum. The practitioners 
are advised to work with the ‘Planning and Assessing’ pillar of the on-line Aistear, Síolta Practice 
Guide. 

 The practitioners are advised to give the children much more agency in choosing and organising 
their own learning activities. They need to explore and embed interaction strategies, which 
facilitate a broad range of learning experiences. These include active listening, asking open-ended 
questions, prompting, scaffolding and co-constructing knowledge while following the children’s 
interests.  

 The play value of the environments both indoors and outside needs to be raised to meet the needs 
of the children for exploratory, active and interactive play. A much broader range of play options 
needs to be provided and the environments need to be more inviting, inspiring and cosy. 
Management and practitioners are advised to work with the ‘Learning Environment’ and the ‘Play’ 
pillar of the Aistear, Síolta Practice Guide to support and inform this endeavour. 

 The practitioners are advised to further develop their understanding of child development and 
school readiness. Their current approach which focuses on didactic teaching of academic 
knowledge is not age or developmentally appropriate and needs to be discontinued. The children 
need to be enabled to learn through play.  

 
 
AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS  

 The quality of the children’s learning experiences and achievements is good. 

 The children show some enjoyment during some of their activities. On the day of the inspection, 
during the long circle time and the adult-instructed whole-group art activity some children 
disengaged and verbalised that they were not interested. However, the activities continued; there 
is a need to actively hear children’s voices and react to them. 

 The adult-led approach which is used, stifles the children’s learning dispositions, such as initiative, 
self-competence, resourcefulness and persistence.  

 The children are aware of the rules and boundaries of acceptable behaviour and they are very well 
behaved. In particular during the short free play periods, it is evident that the children are able to 
use their personal and social skills to play in pairs and small groups. This needs to be fostered 
more. 

 Both verbal and non-verbal communication strategies are used competently by the children. In 
particular the older children are very articulate and use language effectively to give and receive 
information, ask questions and clarify thinking. 

 In the art collection folders, the children’s comments are recorded on some of their work. This is 
positive practice.  

 As a result of the adult-directed approach, the children have very limited scope to express their 
uniqueness, individuality and creativity through various media and play activities. The children’s 
art work is outcome oriented and carried out as whole group activity. 
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 During the short free play periods the children have some opportunities to make sense of the world 
around them by interacting with others and their environment through playing, investigating and 
questioning. These opportunities need to be extended, particularly in the outdoor environment. 
 

Actions advised 

 The practitioners need to ensure that the children are provided with much more opportunities to 
develop and refine their personal and social skills, such as self-regulation, negotiation, co-
operation, resolving conflicts and building relationships.  

 The practitioners are advised to provide much more scope for the children to express their ideas, 
feelings, thoughts and creativity through a broad range of activities, such as optional process art, 
junk art, role play, free play, construction play and messy play.  

 In particular, the outdoor area needs to provide an environment where the children can explore, 
engage with and experiment in the natural environment, its features, plants and materials. It needs 
to enable the children to develop and refine their physical skills by manipulating objects and 
materials. Working with the outdoor environmental audit from the Aistear, Síolta Practice Guide is 
advised.   

 
 
AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING  

 The quality of management and leadership for learning is good. 

 Management and staff regularly meet and discuss mainly organisational topics. The outcomes of 
these meetings are documented. 

 All policies and procedures are in place and documented. 

 It is evident that management and practitioners are engaging in some continuous professional 
development opportunities. These include a language programme and the Leadership for Inclusion 
in the Early Years (LINC) course. 

 The ethos of the setting currently promotes the use of didactic teaching methods to instil academic 
knowledge, which is not age and developmentally appropriate. It is evident that some practitioners 
are more knowledgeable and skilled in the development and implementation of an emergent, play-
based curriculum. 

 Clear two-way channels of communication are established between the setting and the families. 
These include daily informal chats, information letters, sending messages through electronic 
media, phone calls, a parent-practitioner meeting at request and an in-depth parent handbook. 
The developmental check-lists and the art folders are shared on a termly basis with the parents. 

 Transitions into and from the setting are managed sensitively and effectively. Gradual, family- 
friendly settling-in procedures are established. Good working relationships with the local primary 
school are being established. 

 
Actions advised 

 Management and practitioners are advised to familiarise themselves with relevant research, policy 
and practice developments and current best practice research about children’s learning and 
development. The systematic use of the on-line Aistear, Síolta Practice Guide is advised in this 
regard. The setting is advised to take advantage of continuing professional development 
opportunities offered by Better Start on topics such as emergent curriculum and play-based 
learning. Communicating with parents about these matters is also advised. 

 Management is advised to utilise team meetings to encourage the sharing of practitioners’ skills 
and knowledge across the whole staff team. This will support collaborative professional practice 
and will promote consistency in provision across all rooms.   
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Summary of Overall Inspection  

 

Area Quality Level 

Quality of context to support children’s learning and development Good 

 

Quality of processes to support children’s learning and 

development 

Fair 

 

Quality of children’s learning experiences and achievements Good 

 

Quality of management and leadership for learning 

 

Good 

 

 

 
 
 
 

Language used in Early-Years Education Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 
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