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Dates of inspection: 6 & 9 February 2014

I nspection activities undertaken

* Review of relevant documents
 Discussion with principal and key staff
* Interaction with students

Observation of teaching and learning during fiv

class periods
Examination of students’ work

Feedback to principal and deputy principal/TY

co-ordinator

MAIN FINDINGS

» The quality of teaching and learning, as obserugihd lessons, varied from effective to

very good.

» Students participate in a broad and balanced pmugeawhich enables them to develop a

wide range of skills.

» Many of the programme’s modular components areveledd by the teaching staff who

have engaged in additional training across a braage of areas.

» Links with the community are very strong and a ca@ndable emphasis is placed on

fostering students’ sense of social justice.

» Uptake levels of the TY programme, which has a hpgifile in the school and in the

community, are very high.

e Cross-curricular links have been maximised effetyivn some subject areas.

MAIN RECOMMENDATIONS

e Greater use of strategies that promote studenticimation during

recommended.

« It is recommended that approaches to assessmeektbrded to include continuous

assessment.

lessons

is

« A more systematic and inclusive approach to evaloabof the programme is

recommended.

e



INTRODUCTION

Millstreet Community School is a co-educational@ahthat operates under the joint trusteeship
of the Bishop of Kerry, CEIST and the Cork Educadiband Training Board (ETB). Enrolment
currently stands at 252 students. Curricular pnognas offered by the school include the Junior
Certificate, Transition Year (TY), the Leaving Gficate and the Leaving Certificate Vocational
Programme. The TY programme is now offered as atiormgd programme having been
compulsory when introduced originally. Uptake lesvef the programme remain very high.

TEACHING AND LEARNING

Lessons were observed in Business, English ané®sojThe modular components observed
were the School Magazine and Pottery. The qualitteaching and learning, as observed
during these lessons, varied from effective to \gergd.

Planning and preparedness for lessons was goodhealudled the preparation of additional
resources to support teaching and learning. Phought was given to the sequencing of
lesson activities. The desired learning outcomesevehared with students at the outset.
Practice merited particular commendation when lessttivities sought to develop a wide
range of skills, including team-work, communicatiaesign, research, analytical, creative-
thinking, literacy, numeracy and information teclugy (IT) skills.

In all instances, the creation of links with stuétives and experiences stimulated student
interest and enhanced understanding. Deeper efiploraf these links, in some lessons,
would have promoted higher levels of student piaioon.

Whole-class teaching was used to good effect twatehew content. Explanations were clear
and references to prior learning proved benefidacouraging students to make notes as
they listen would develop their ability to managérmation and would provide them with a
useful reference tool when revising.

Practice merited particular commendation whereethesis an appropriate balance between
whole-class teaching and student-centred approa&tedents worked well collaboratively
when tasks required equal input by all participalitssome lessons, the creation of further
opportunities for short informal discussions betwstidents at regular intervals would have
offered the potential for greater student engagénvéh the lesson topic.

Student participation in activities that were appiately challenging was skillfully managed
when tasks were differentiated according to thmiels of interest and ability.

Further differentiation occurred when teachers nooed the work of individual students, or
groups of students, and provided more targetedstippsed on emerging needs.

Frequent use was made of questionning; to recalt [garning, to draw on students’ existing
knowledge when introducing new content or concepid to check students’ understanding
of newly-taught material. In some cases, the erdrarat of questionning strategies was
recommended, particularly when there was a neeprdamote greater levels of response
among more passive students.

As well as class tests, students sit house exains bwear. Students also receive certificates
of achievement at the end-of year graduation cengmdhe use of a greater variety of



assessment modes is strongly recommended. Theligstadnt of a formal system of
continuous assessment, to include portfolio assassnshould be prioritised. Alignment
between subject-specific or module-specific modésassessment and the key skills
developed should be ensured as should an emphasiself-assessment. It is also
recommended that a dedicated report template fartfat reflects all aspects of progress
made while participating in the programme, be dgved.

PROGRAMME PROVISION AND WHOLE SCHOOL SUPPORT

The TY programme is well established in the sclaml also has a high profile in the local
community. The programme has evolved over the yaensure a learning experience for
students that appeals to their interests while ldpireg a wide range of skills.

Engagement by many teachers in a wide range ofircong professional development
activities (CPD) allows for the delivery of many dudes and one-off events by the teaching
staff and also gives them exposure to innovativgsved covering course content.

While a whole-school commitment to ensuring a laarnexperience that is diverse and
somewhat alternative is evident, there is scoffartber reduce some of the more academic
aspects of the programme, particularly with regrdthe modes of assessment and the
creation of special classes in some subject areas.

The design of the timetable to allow for daily fpepation in modules ensures an appropriate
balance of formal and less formal learning settthgsughout the school day.

All third-year students are invited to participate the TY programme. In addition to
providing information on course content, applicatiorocedures and selection criteria are
communicated clearly to them and their parentskiBgemnore information from students on
their personal goals for TY at the application staguld provide a useful benchmark when
completing self-assessment exercises at laterstage

Levels of parental and community awareness of TiiWiéies are very high. Many valuable
links have been created with community groups akéyafeature of the programme is the
emphasis placed on enabling students to participatningfully and responsibly in the life
of the community.

Many students commented favourably on their workegience. Considerable administrative
work is undertaken by the co-ordinator both in adeaof and during these periods. It was
indicated that the reduced time allocated this yeareparing students personally for their
work experience was an exception that arose dustdfiing constraints. Nonetheless,
planning for and reflection on work experience dtiche a integral part of the overall TY

programme and should be provided for in the progmaia overall teaching, learning and

assessment framework.

PROGRAMME PLANNING, CO-ORDINATION AND EVALUATION

The TY plan provides a good indication of what stud typically do and learn and there is
an appropriate balance between the four layers haf programme. Some of the
subject/module descriptors include a guiding pplecthat informs course content as well as
reference to the key skills to be developed byestitel A very good effort has been made in
some subject areas to maximise cross-curriculis likxpansion of the introductory section
of the plan to include an articulation of overanghiprinciples alongside expected learning



outcomes for students is recommended. This wousdirengreater alignment with the core
principals of TY across all subject areas and walsd provide a basis for development of
more cross-curricular links.

» Formal evaluation of the TY programme is currestinfined to discussions at staff meetings
and the gathering of students’ views on the valfienodular components and of one-off
events. Approaches to evaluation need to be matersatic and more inclusive. Thus, it is
recommended that the views of students, parents taadhers on all aspects of the
programme be sought and that the outcomes of negudduation activities be recorded in the
TY plan.

« A hallmark of the programme in this school is tlotivee and continuous involvement of all
staff members in its design, delivery and reviewnBtheless, the benefits of establishing a
core team to oversee planning, implementation aatuation of the programme should be
considered.

The draft findings and recommendations arising afuthis evaluation were discussed with the
principal and deputy principal / TY co-ordinatorté conclusion of the evaluatioithe board of
management of the school was given an opporturotycemment on the findings and
recommendations of the report; the board chosedep the report without response.

Published June 2014



