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What is a whole-school evaluation – 
management, leadership and learning?   

Whole-School Evaluation – Management, Leadership and Learning reports on the quality of 

teaching and learning and on the quality of management and leadership in a school. It affirms 

good practice and makes recommendations, where appropriate, to aid the further development 

of educational provision in the school. 

How to read this report 
During this inspection, the inspector(s) evaluated and reported under the following headings or 
areas of enquiry: 

1.   The quality of pupils’ learning 

2.   The quality of teaching  

3.   The quality of support for pupils’ wellbeing 

4.   The quality of leadership and management 
5.   The quality of school self-evaluation 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

The board of management was given an opportunity to comment in writing on the findings and 
recommendations of the report, and the response of the board will be found in the appendix of 
this report. 
 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

4. The Child Safeguarding Statement meets 
the requirements of the Child Protection 
Procedures for Primary and Post-Primary 
Schools (revised 2023). 

5. The records of the last three board of 
management meetings record a child 
protection oversight report that meet the 
requirements of the Child Protection 
Procedures for Primary and Post-Primary 
schools (revised 2023). 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) and this policy is 
reviewed annually. 

2. The board of management minutes 
record that the principal provides a report 
to the board at least once a term on the 
overall number of bullying cases reported 
(by means of the bullying recording 
template provided in the Procedures) 
since the previous report to the board. 

3. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, teachers, parents and pupils. 

4. The school has appropriate initiatives in 
place to promote a positive and inclusive 
school culture and environment. 

5. All teachers visited report that they have 
read the school’s policy on anti-bullying 
and that they are aware of their roles and 



6. The board of management has ensured 
that arrangements are in place to provide 
information to all school personnel on the 
Child Protection Procedures for Primary 
and Post-Primary Schools, (revised 
2023). 

7. School planning documentation indicates 
that the school is making full provision for 
the relevant aspects of the curriculum 
(SPHE, Stay Safe, RSE). 

8. Child protection records are maintained 
in a secure location. 

responsibilities in preventing and tackling 
bullying. 

 
The school met the requirements in relation to each of the checks above.  

 

 
 



Whole-school evaluation – management, 
leadership and learning 

 

Date of inspection  23-11-2023 

Inspection activities undertaken 

 Meetings with principal and in-school 
leadership team  

 Meeting with representatives of the board 
of management 

 Meeting with parent representatives 

 Meeting with teachers 

 Review of relevant documents  

 Analysis of parent and teacher questionnaires 

 Observation of teaching and learning  

 Examination of pupils’ work  

 Interaction with pupils  

 Feedback to principal, deputy principal and 
teachers, and to parent and board of 
management representatives 

 

School context 
Scoil Náisiúnta Muire agus Iósef, Sóisear is a co-educational primary school for pupils from 
junior infant to second class. The school is located in Dublin 13 and is under the patronage of 
the Roman Catholic Archbishop of Dublin. At the time of the evaluation, school staffing 
comprised an administrative principal, sixteen mainstream class teachers and five special 
education teachers (SETs). There were 364 pupils enrolled at the time of the evaluation.  
 

During inspections, opportunity is provided for pupils to participate in a focus group with the 

inspectors. In this inspection, a focus group did not take place, as the Inspectorate had not yet 

extended the use of focus groups during WSE-MLL to pupils in younger classes.  

Summary of main findings and recommendations: 

Findings 

 The quality of pupils’ learning was very good and it was clear that pupils were highly 

motivated to learn.  

 The quality of teaching was good overall with very good teaching observed in a 

significant minority of lessons. 

 The quality of support for pupils’ wellbeing was very effective. 

 The quality of leadership and management was of a high standard. 

 The quality of school self-evaluation was effective. 

Recommendations 

 Playful learning experiences that support all pupils to consolidate and embed newly 

acquired language and skills should be implemented by all teachers. 

 All teachers should use ongoing assessment information, including classroom 

observations, more effectively to inform clearer learning outcomes for all pupils.  

 Teachers should ensure that clear learning targets in student support plans are aligned 

with targeted teaching and learning approaches and reviewed to monitor pupils’ 

incremental progress. 

 

 
 
 
 



Detailed findings and recommendations 
 

1. The quality of pupils’ learning 

 The quality of pupils’ learning was very good. Pupil behaviour was of a high standard 

and it was clear that pupils were highly motivated to learn.  

 All pupils clearly articulated and justified their thinking as they contributed to lessons. 

Learning in literacy was effectively linked across the curriculum and pupils were 

observed transferring skills, such as comprehension strategies, mathematical reasoning 

and number, to enhance their new learning. Pupils recalled confidently their previous 

learning in Social, Environmental and Scientific Education (SESE) and in mathematical 

topics. An artist of the month was effectively explored and celebrated across each 

classroom and this supported pupils’ appreciation, understanding and inspiration of 

various art forms. The quality of drawings, penmanship and presentation was highly 

commendable in almost all settings visited. Writing samples in English and SESE 

demonstrated progression in pupils’ learning. 

 Léirigh na daltaí dearcadh dearfach i leith na Gaeilge. Cuireadh frása na coicíse i 

bhfeidhm go héifeachtach ar bhonn scoile uile chun scileanna cumarsáide na ndaltaí a 

chothú. Léirigh na daltaí feasacht an-mhaith ar an spriocfhoclóir do thopaicí a 

foghlaimíodh. Ba cheart, afách, forbairt bhreise a dhéanamh ar chumas na ndaltaí an 

stór focal seo a úsáid agus na habairtí a struchtúrú i gceart agus go neamhspleách. 

[Pupils demonstrated a positive attitude towards Irish. A phrase of the fortnight was 

implemented effectively at whole-school level in order to develop pupils’ communication 

skills. Pupils exhibited a very good awareness of the target vocabulary for topics 

learned. However, pupils’ ability to use this vocabulary and to structure the sentences 

correctly and independently should be further developed.] 

 Where learning outcomes were exceptionally high, pupils had opportunities to be 

actively involved in their learning, to work collaboratively with their peers and to engage 

in meaningful and child-led opportunities to practise newly-acquired language and skills. 

In these instances, pupils were very successfully challenged and were aware of their 

progression in their learning. Playful learning experiences that support all pupils to 

consolidate and embed newly-acquired language and skills should be implemented by 

all teachers. 

 A variety of early interventions to support mathematics and literacy were in place for 

infant settings. It was highly commendable that the school tracked the learning impact of 

these interventions and adopted a flexible model of implementation, which aligned to the 

needs of pupils. Other initiatives, including cursive writing in senior infants and a 

particular phonological awareness programme, were piloted with potential for whole-

school implementation. It was highly commendable that the school was gathering and 

analysing data to inform the decision-making process. 

 During meetings held as part of the evaluation, board of management and parents' 

association representatives highlighted their satisfaction with the high standard of pupils’ 

learning. Almost all parents who completed a survey as part of the evaluation reported 

that their child was doing well in school. 

 

2. The quality of teaching 
 

 The quality of teaching was good overall with very good teaching observed in a 

significant minority of lessons. Almost all parents who responded to the parent survey 

reported that the teaching was good in the school.  

 High quality resources, including sensory and digital technologies, were purposefully 

used to enhance pupil engagement, regulation and involvement in learning. Concrete 

resources were used to develop early mathematical skills, such as sorting, and were 

highly effective in linking learning to the pupils’ everyday experience. 



 All lessons observed were well structured and paced. Teachers demonstrated effective 

wait time to support and extend pupils’ thoughts and opinions. All teachers provided a 

language-experience approach for pupils where subject specific vocabulary was 

effectively modelled. Effective classroom displays were noted in almost all classrooms 

and in a small number of classrooms excellent displays not only supported current 

learning but acted as a valuable synopsis of previous learning. This facilitated 

meaningful discussion to support new learning for pupils. In these settings, pupils’ 

referred to the displays at various times during the lessons to aid their engagement and 

understanding in independent or collaborative tasks.  

 Assessment practices were good overall; there was variation in the use of assessment 

information to inform teaching and learning practices. All teachers maintained an 

assessment folder, which included a good range of work samples and recorded 

classroom observations. In some instances, teachers used assessment information very 

effectively to inform differentiated teaching strategies and to monitor progression. All 

teachers should use ongoing assessment information, including classroom 

observations, more effectively to inform clearer learning outcomes for all pupils. 

Teachers provided written and oral feedback.  In a number of settings, very high quality 

feedback was provided, which was contextualised to individual pupils. This very good 

practice should be extended to all settings. 

 Provision for pupils with special and additional needs was provided through in-class and 

withdrawal models of support. All special educational teachers demonstrated very 

positive relationships with pupils and were affirming of all contributions and efforts. High 

quality resources including language games supported pupils’ social skill development. 

It was commendable that a log of support was maintained from year to year. However, 

in all student support plans, while priority areas for development were outlined, the 

learning targets were not sufficiently clear to inform weekly teaching and learning 

activities. Teachers should ensure that clear learning targets in student support plans 

are aligned with targeted teaching and learning approaches and reviewed to monitor 

pupils’ incremental progress. 

 

 

3. The quality of support for pupils’ wellbeing 
 

 The quality of support for pupils’ wellbeing was very good. The representatives from the 

board of management and parents’ association reported that the school was the core of 

the local community. In response to questionnaires, most parents agreed that their 

children were safe, well looked after and that there was a good atmosphere in the 

school.  

 The morning greeting, with a member of staff welcoming each pupil, provided a bright 

and inviting start to the school day. Teachers affirmed pupils’ contributions throughout 

lessons and were responsive to their thoughts and opinions. This positive culture 

permeated the school. The school’s commitment to promoting respectful interactions 

between staff and pupils and amongst pupils themselves was clearly evident.  

 The school reported that it had developed very good relationships with both the senior 

school and the local early learning and care settings, which facilitated the positive 

transition of pupils as they progressed on their educational journeys. Transitions 

between lessons during the school day were highly commendable and the appropriate 

inclusion of listening games, songs, breathing exercises and movement activities 

supported pupils to maximise their engagement and readiness to learn.  

 The whole-community approach to implementing the safe route to school has been 

highly effective and has resulted in improved safety and access to the school grounds 

on a daily basis.  

 

 



4. The quality of leadership and management 
 

 The quality of leadership and management was of a high standard. In teacher-survey 

results, the majority of teachers reported that the school was well run. 

 At the time of the evaluation, the in-school management (ISM) team comprised a 

principal, a deputy principal, one Assistant Principal 1 (AP1) and three Assistant 

Principal 2 (AP2). The team engaged appropriately in a range of assigned 

responsibilities including organisational, pastoral and curricular areas. The in-school 

management team met prior to staff meetings and an efficient approach to recording 

minutes and actions was successfully in place. Systems were adopted by the ISM team 

to facilitate whole-staff collaboration and discussion on the decision-making processes; 

this was a recent feature of school practice.  

 During the evaluation, the principal demonstrated highly effective management and 

oversight of the smooth day-to-day running of the school. This resulted in the creation of 

a warm, calm and stimulating environment. The principal developed good systems to 

implement distributed leadership and to build a teamwork ethic across the school. Both 

the board of management and parents’ association reported very positively on the 

approachable, responsive and highly-organised approach of the principal. 

 Staff meetings were facilitated during the year. A detailed record of collective 

discussions and decisions across both organisational and curricular aspects was 

maintained. It was highly commendable that staff meetings included an opportunity to 

reflect on and share good practice across the school. However, it was notable that in 

response to the teacher survey, more than half did not agree that their views were 

valued in decision-making processes. School leadership and teachers should 

collectively discuss current systems for decision-making and collaboratively agree 

actions to ensure that consultation and communication within the school is effective. 

Consideration should also be given to develop a formal system to gather and consider 

the opinions and suggestions of pupils to inform school improvement.  

 The board of management demonstrated commendable understanding of their role and 

the management priorities of the school. The board has worked diligently to ensure that 

the school had meaningfully connected with the local community. This was echoed by 

the representatives from the parents’ association who also demonstrated a high 

commitment to supporting the school with policy formulation and school improvement. 

There was a need to ensure greater communication and understanding between the 

board of management and the parents’ association regarding the developmental 

priorities of the school.  

 The school communicated with parents through the school website and online 

communication platform. Commendably, the school had reviewed practice around 

parental attendance at school activities with a view to providing equity for all families. In 

response to teacher and parent surveys, it was indicated that more opportunities to 

enhance communication and involvement between school and home could be provided. 

Going forward, it would be beneficial for the parents’ association to further seek the 

viewpoints of parents regarding school communication methods and school involvement 

and share these findings to both school and parents.  

 

5. The quality of school self-evaluation 
 

 The quality of school self-evaluation (SSE) was effective. The recent SSE cycle had 

focused on developing the provision of English and Physical Education. Teachers and 

pupils were consulted in the gathering of data and the impact of the SSE cycle was 

monitored effectively.  

 School management should now ensure that the SSE process includes meaningful 

engagement with parents, as their participation was not a feature of previous cycles of 

SSE. School improvement plans should also be shared with the school community. 



 

 

 

 

 

   

 

Appendix 

 

SCHOOL RESPONSE TO THE REPORT 

 

Submitted by the Board of Management 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Part A:  Observations on the content of the inspection report 

The board of management welcomes this very positive report affirming the work of the whole 
school community. 
 
The board is delighted the inspectors recognised the quality of pupils’ learning as very good. 
This is a testament to the commitment of our teaching staff to delivering high quality education. 
The board is especially pleased that the inspectors recognised the high motivation levels 
fostered among our pupils, which we believe is fundamental to their achievements in learning. 
 
The acknowledgment of the very effective support for pupils’ wellbeing is reassuring as this 
aligns with our commitment to providing a nurturing and safe environment for all pupils. 
 
The board is delighted that the inspectors found the quality of leadership to be of a high 
standard. This affirms our dedication to effective governance, strategic planning and the overall 
administration of the school. We recognise that strong leadership is pivotal in creating a positive 
and conducive learning environment. 
 
The board appreciates the acknowledgement of the effectiveness of our school self-evaluation 
process. This recognition validates our commitment to continuous improvement and reflective 
practices. 

 

Part B:   Follow-up actions planned or undertaken since the completion of the   
inspection activity to implement the findings and recommendations of the inspection 

The board of management is grateful for the constructive feedback provided by the inspection 
team. We are committed to building on our strengths while addressing the recommendations in 
the report. The insights provided will inform our ongoing strategic planning for the enhancement 
of pupils’ educational experience and the reinforcement and strengthening of the collaborative 
relationship between stakeholders. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum, which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description  Example of descriptive terms 

 

Very Good  

Very good applies where the quality of the areas 
evaluated is of a very high standard. The very 
few areas for improvement that exist do not 
significantly impact on the overall quality of 
provision. For some schools in this category the 
quality of what is evaluated is outstanding and 
provides an example for other schools of 
exceptionally high standards of provision. 

Very good; of a very high 
quality; very effective practice; 
highly commendable; very 
successful; few areas for 
improvement; notable; of a very 
high standard. Excellent; 
outstanding; exceptionally high 
standard, with very significant 
strengths; exemplary 

 

 

Good 

Good applies where the strengths in the areas 
evaluated clearly outweigh the areas in need of 
improvement. The areas requiring improvement 
impact on the quality of pupils’ learning. The 
school needs to build on its strengths and take 
action to address the areas identified as requiring 
improvement in order to achieve a very good 
standard.  

Good; good quality; valuable; 
effective practice; competent; 
useful; commendable; good 
standard; some areas for 
improvement 

 

Satisfactory 

Satisfactory applies where the quality of provision 
is adequate. The strengths in what is being 
evaluated just outweigh the shortcomings. While 
the shortcomings do not have a significant 
negative impact they constrain the quality of the 
learning experiences and should be addressed in 
order to achieve a better standard. 

Satisfactory; adequate; 
appropriate provision although 
some possibilities for 
improvement exist; acceptable 
level of quality; improvement 
needed in some areas 

 

Fair 

Fair applies where, although there are some 
strengths in the areas evaluated, deficiencies or 
shortcomings that outweigh those strengths also 
exist. The school will have to address certain 
deficiencies without delay in order to ensure that 
provision is satisfactory or better. 

Fair; evident weaknesses that 
are impacting on pupils’ 
learning; less than satisfactory; 
experiencing difficulty; must 
improve in specified areas; 
action required to improve 

 

Weak 

Weak applies where there are serious 
deficiencies in the areas evaluated. Immediate 
and coordinated whole-school action is required 
to address the areas of concern. In some cases, 
the intervention of other agencies may be 
required to support improvements. 

Weak; unsatisfactory; 
insufficient; ineffective; poor; 
requiring significant change, 
development or improvement; 
experiencing significant 
difficulties;  
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