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What is a subject inspection?

Subject Inspections report on the quality of work in individual curriculum areas within a school.
They affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

How to read this report
During this inspection, the inspector evaluated learning and teaching in Mathematics under the
following headings:

1. Teaching, learning and assessment
2. Subject provision and whole-school support
3. Planning and preparation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Included in this subject inspection report is a student-friendly page that provides information for
the children/young people in your school about the inspection that occurred recently. It outlines
for them some of the main findings and recommendations.

The board of management of the school was given an opportunity to comment on the findings
and recommendations of the report; the board chose to accept the report without response.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:
Child Protection Anti-bullying
1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary
2. The Child Safeguarding Statement has Schools (2013) or Bi Cinealta (2024) and
been ratified by the board and includes this policy is reviewed annually.
an annual review and a risk assessment. | 2. The school’s current anti-bullying policy
3. All teachers visited reported that they is published on its website and/or is
have read the Child Safeguarding readily accessible to board of
Statement and that they are aware of management members, teachers,
their responsibilities as mandated parents and students.
persons.

The school met the requirements in relation to each of the checks above.



Subject inspection

e Review of relevant documents

e Discussion with principal and key staff  Feedback to principal and relevant staff
e Interaction with students, including focus

group

Dates of inspection 25/11/2024 & 26/11/2024
Inspection activities undertaken ¢ Observation of teaching and learning during
six lessons

e Examination of students’ work

School context

Meanscoil lognaid Ris is an all-boys voluntary secondary school with a current enrolment of 507
students. The school participates in Delivering Equality of Opportunity in Schools (DEIS), the
action plan of the Department of Education for educational inclusion. The school offers the
Junior Cycle, an optional Transition Year (TY), Leaving Certificate Established (LCE) and the
Leaving Certificate Vocational Programme (LCVP).

Summary of main findings and recommendations:

Findings

The overall quality of teaching and learning was good; there was scope to add more
variety to students' learning experiences.

Students demonstrated very good attitudes towards learning and engaged productively
in lesson activities; pair work was frequent but at times, lacked structure.

Assessment strategies were used effectively overall; global questioning was the
dominant form of questioning used in lessons.

The overall quality of subject provision and whole-school support was very good.
Uptake and completion of Junior Cycle higher level Mathematics was very good;
students were encouraged and supported to remain at the highest level of study for as
long as possible.

The overall quality of planning and preparation was very good; there was good
collaboration between the teachers of Mathematics, and schemes of work were
prepared for all year groups and levels of study.

Recommendations

Mathematics teachers should collaborate to further develop teaching approaches that
deepen student understanding and vary students’ experiences by utilising visuals, digital
manipulatives, real world examples, media, and graphing software in lessons.

All teachers should provide well-structured and purposeful pair work in Mathematics to
enhance student participation in discussions and peer learning; as practice develops in
this area, structured group work should be integrated into lessons as appropriate.
Teachers should plan to ensure a greater balance in their use of targeted higher and
lower-order questions during so that students are prompted to share their mathematical
thinking and reasoning with their class.

The mathematics department should collaboratively review and develop its plans to
promote more challenge for students and facilitate transitions across and between the
junior and senior cycles.




Detailed findings and recommendations

1. Teaching, learning and assessment

L J

The overall quality of teaching, learning and assessment was good.

Mathematics was taught in an atmosphere of mutual respect where students were
affirmed for their contributions. Effective classroom management and lesson routines
were noted in all lessons, with good teacher and student rapport and a positive learning
atmosphere evident.

Good practice was observed in almost all lessons related to the development of
mathematical literacy. Teachers appropriately used mathematical language and
highlighted keywords during lessons. To build on this good practice, teachers should
provide students with further opportunities to use their numeracy skills, such as
prediction, pattern-spotting and estimation, whenever possible.

Teachers used handouts or digital presentations to assist in teaching and learning
appropriately. When handouts are used during lessons, in addition to verbal instructions,
teachers should display the handout digitally so that all students can follow along and
engage with the lesson content.

Graphing software was used effectively in a few lessons to allow students to visualise
the mathematics they were learning about and to support a deeper contextual
understanding. This good practice should be extended across the department and all
teachers should plan for the integration of digital tools and graphing software regularly
into lessons.

In almost all lessons, teachers provided clear instructions and demonstrated how to
solve mathematical problems on the digital board. In a few lessons, a second non-digital
board facilitated high-quality board work and brought clarity and structure to students’
learning. The use of digital and non-digital board space should be considered as a
means to further support in-class explanations of mathematics for students by teachers.
In most lessons, there was scope to vary students' learning experiences and add more
context to their learning. Mathematics teachers should collaborate to further develop
teaching approaches that deepen student understanding by utilising concrete materials,
visuals, digital manipulatives, real world examples, media, and graphing software.

In almost all lessons observed, teachers needed to prepare and use more differentiated
content and teaching methodologies to address varying student needs. Mathematics
teachers should further differentiate daily lessons across all class groups to provide
more challenge and diversify the learning experience for all students.

In a few instances, teachers used observation and conversation with students effectively
to identify those who required more individualised support during the lesson and
differentiated the lesson content, pace or expectation for those students accordingly.
Student experiences and outcomes were best in lessons with structured collaborative
interaction. Although pair work was frequent, it often lacked structure, and learning
opportunities were not optimised. All teachers should provide well-structured and
purposeful pair work in Mathematics to enhance student participation in discussions and
peer learning. As practice develops in this area, structured group work should be
integrated into lessons as appropriate.

Students’ willingness to engage with lesson content was a feature of all of the lessons
observed. In half of the lessons, their engagement followed a period of extended
explanation and exemplification by the teacher. To further enhance students’ capacity to
problem-solve and work independently, teachers should collaborate to share effective
guestioning practices, pair work and lesson design that achieves a more balanced input
between teachers and students.

Questioning was appropriate in all observed lessons, with a few examples of effective
use of targeted and higher-order questions. However, in all lessons, frequent reliance on
global questioning limited opportunities to assess students’ understanding. To foster a
culture of mathematical discussion, teachers should plan to ensure a greater balance in



their use of targeted higher and lower-order questions so that students are prompted to
share their mathematical thinking and reasoning with their class.

« All teachers provided effective oral feedback during lessons, but there was minimal
written formative feedback or evidence of monitoring in students’ copybooks. Significant
inconsistencies were noted in the structure, organisation, and quality of work in junior
cycle students’ copybooks. To enhance formative feedback practices, teachers should
regularly review students’ work in copybooks to ensure consistency and rigour of
students’ work and identify gaps in students’ understanding.

e Students described their learning environment as supportive. They also expressed high
satisfaction with the school's online platform, finding it conducive to learning and
revision. Junior and senior students expressed an interest in an overarching planned
approach to revisiting and revising previously learned material. The mathematics
department should collaborate with students to develop such a system.

2. Subject provision and whole school support

e The overall quality of subject provision and whole school support was very good.

o Effective timetabling arrangements were in place for Mathematics. Timetable allocation
for Mathematics was in line with the specification guidelines.

e It was very good that mathematics lessons were appropriately distributed across the
days of the week and were timetabled in mathematics-specific classrooms where
possible.

o Uptake and completion of Junior Cycle higher level Mathematics was very good.
Students were encouraged and supported to remain at the highest level of study for as
long as possible.

e Levels of study for the junior cycle were determined based on results from first-year
assessments. It was advised that this practice be kept under review by the mathematics
department in collaboration with school management to ensure students have sufficient
time to experience the curriculum and make well-informed decisions about the level of
study of Junior Cycle Mathematics.

e The practice of allocating teachers to teach different levels and year groups by rotation
each year was good. This facilitated the development of teachers’ understanding of the
curriculum specifications and associated pedagogies.

e Additional teaching support in mathematics for students who needed it was provided
through in-class support in Mathematics lessons. Support was also provided through
small group withdrawal from other subjects. It was commendable that a fully qualified
Mathematics teacher was assigned to provide this support.

e Teachers provided opportunities for students to participate in extra-curricular events
during Maths Week. TY students also designed and organised a quiz for first years
annually, which provided them with valuable leadership opportunities.

3. Planning and preparation

e The overall quality of planning and preparation was very good.

e The members of the mathematics department worked very well as a team and
collaborated effectively to plan for the subject. It was evident that teachers were highly
supportive of each other.

e Mathematics teachers had developed a very comprehensive departmental planning
folder to support their collective and individual planning and preparation. The shared
folder provided access to curricular planning documents and a range of teaching and
learning resources.

e Very good progress had been made in subject planning. Plans outlined the agreed-upon
sequence of topics, timings, learning outcomes and relevant classroom activities to
support the implementation of the curriculum. Planning documentation also referenced
DEIS targets, links to other subjects, key skills and wellbeing indicators.



e To build on this very good practice, the mathematics department was recommended to
collaboratively revise its plans to promote more challenge for students and facilitate
transitions across and between the junior and senior cycles.

e Commendably, the mathematics department members discussed and agreed upon
common teaching approaches to be used in classrooms, for example, the array method
for factoring algebraic expressions. Some of these approaches were observed during
lessons and supported student learning appropriately.

¢ Formal and informal subject department meetings held between mathematics teachers
provided opportunities to discuss assessment arrangements, organisational matters and
analysis of student performance. This was good practice.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal and subject teachers at the conclusion of the evaluation.
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BEEL RS E L Ris about their learning in Mathematics
Date of inspection: 25/11/24 & 26/11/2024

What kind of inspection did your school have?

Recently, an inspector called to your school to carry
out a subject inspection. The inspector visited some
classes and had a talk with the principal and
teachers. The inspector also met with a focus group
of students who study Mathematics to hear about
their experiences of learning the subject.

What were the main findings of the inspection?

e Overall, the quality of teaching and learning was
good.
Students were interested in Mathematics and
worked hard in their lessons.
Students were asked many questions during
lessons as a class group rather than as
individuals.
Teachers are very good at helping students stay
studying higher level for the junior cycle.

What did the inspector recommend to make teaching and

learning better in Mathematics?

e Teachers should use a variety of resources
when teaching, like images, videos and other
visuals.

Teachers should add more structure to
students’ pair work.

Teachers should ask a mixture of whole-class
and individual questions during lessons.

Thank you for taking the time to read this page.
Special thanks to the students who participated in the focus group.




The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level

Excellent

Description

Provision that is excellent is
exemplary in meeting the needs of
learners. This provision provides an
example for other schools and
settings of exceptionally high
standards of provision.

Examples of descriptive terms

Excellent; exemplary; outstanding;
exceptionally high standard; with very
significant strengths

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement [ improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is not meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective
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