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WHOLE-SCHOOL EVALUATION – MANAGEMENT, LEADERSHIP AND LEARNING 

Whole-School Evaluation – Management, Leadership and Learning reports on the quality of teaching 
and learning and on the quality of management and leadership in a school. It affirms good practice 
and makes recommendations, where appropriate, to aid the further development of educational 
provision in the school. 

 

How to read this report 

During this inspection, the inspectors evaluated and reported under the following headings or areas 
of enquiry: 

1. Quality of school leadership and management 
2. Quality of teaching and learning  
3. Implementation of recommendations from previous evaluations 
4. The school’s self-evaluation process and capacity for school improvement 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum 
which is shown on the final page of this report. The quality continuum provides examples of the 
language used by inspectors when evaluating and describing the quality of the school’s provision in 
each area. 

The board of management was given an opportunity to comment in writing on the findings and 
recommendations of the report, and the response of the board will be found in the appendix of this 
report. 
 

 

CHILD PROTECTION 

During the inspection visit, the following checks in relation to the school’s child protection 
procedures were conducted: 
1.  The name of the DLP and the Child Safeguarding Statement are prominently displayed near the 

main entrance to the school. 
2.  The Child Safeguarding Statement has been ratified by the board and includes an annual review 

and a risk assessment. 
3.  All teachers visited reported that they have read the Child Safeguarding Statement and that 

they are aware of their responsibilities as mandated persons.  
4.  The Child Safeguarding Statement meets the requirements of the Child Protection Procedures 

for Primary and Post-Primary Schools 2017. 
5.  The records of the last three board of management meetings record a child protection oversight 

report that meet the requirements of the Child Protection Procedures for Primary and Post-
Primary schools 2017. 

6.  The board of management has ensured that arrangements are in place to provide information 
to all school personnel on the Child Protection Procedures for Primary and Post-Primary 
Schools, 2017 

7.  School planning documentation indicates that the school is making full provision for the 
relevant aspects of the curriculum (SPHE, Stay Safe, RSE, Wellbeing). 

8.  Child protection records are maintained in a secure location. 
 
The school met the requirements in relation to each of the checks above.  

 
  



WHOLE-SCHOOL EVALUATION – MANAGEMENT, LEADERSHIP AND LEARNING 
Dates of inspection  10th, 16th, 17thand 18th April 2018 

Inspection activities undertaken 

 Meeting with board of management 

 Meetings with principal and deputy 
principal 

 Meetings with key staff 

 Review of relevant documents  

 Student focus-group interview 

 Meeting with parents 

 Analysis of parent, student and teacher 
questionnaires 

 Observation of teaching and learning  

 Examination of students’ work  

 Interaction with students 

 Feedback to senior management team, 
board of management and teachers 

 
School context 

Maryfield College is an all-girls voluntary secondary school that will soon mark seventy-five years of 
educational provision. The school operates under the trusteeship of Le Chéile Schools Trust. The 
programmes offered are the Junior Certificate, Leaving Certificate as well as an optional Transition 
Year (TY) and Leaving Certificate Vocational Programme (LCVP). Current year 2017/18 enrolment is 
646.     
 
Summary of main findings and recommendations: 

Findings    

 The overall quality of school leadership and management is satisfactory; while positive 
developments were noted, a number of management-related areas of school life require 
urgent attention, including staff-management relationships, the relationships and sexuality 
education (RSE) programme, the code of behaviour and the provision for special educational 
needs (SEN). 

 Students are provided with a broad curriculum; there is ongoing attention to expanding the 
range and quality of provision. 

 The quality of teaching and learning was good or very good in the majority of lessons, with 
some exemplary practice noted; in a small number, there was scope to improve the quality 
of students’ experiences and outcomes. 

 There has been a good level of engagement with implementing recommendations from 
previous evaluation reports. 

 The school self-evaluation (SSE) process is good overall and there is good capacity for 
improvement; senior management and teachers showed a pride in their work, a 
commitment to the school and a desire to create a vibrant and positive learning community 
in the interests of the students. 

 
Recommendations 

 The school must give urgent attention to improving the quality of communications systems 
and the working relationships amongst some members of senior management and staff. 

 Procedures and practice in the area of SEN should be informed by the revised allocation 
model listed in Circular 0014/2017. 

 Structures and procedures must be put in place that will support the implementation of a 
high-quality RSE programme.  

 The code of behaviour should be prioritised in the cycle of policy review with the aim of 
ensuring consistency and fairness in its implementation. 

 As a means of embedding and extending the very good teaching and learning practices 
observed, formal mechanisms should be developed that promote a whole-school approach 
to the use of differentiated teaching approaches and student-centred active methodologies. 



DETAILED FINDINGS AND RECOMMENDATIONS 

1. QUALITY OF SCHOOL LEADERSHIP AND MANAGEMENT 

The overall quality of school leadership and management is satisfactory. While there are examples of 
good-quality leadership and management, a number of management-related areas of school life 
require urgent attention.   
 
Leading learning and teaching 

The quality of leadership for learning and teaching is good. The senior management team is familiar 
with developments in post-primary education nationally and is keen to see these reforms 
successfully embedded in the school’s practices. There is also an evident whole-school concern to 
create a community of learning. The delayed implementation of the Junior Cycle Framework is being 
managed well with two teachers co-ordinating the work. It is good practice that management 
promotes Looking At Our School 2016 as the guide for quality assuring the work of the school. 

Senior management and the board of management are very supportive of teacher continuing 
professional development (CPD). The school bursary scheme of funding relevant postgraduate 
studies offers a significant support and incentive to staff. Teachers supported by the scheme have 
delivered in-house CPD, supported the initial implementation of SSE, and explored the teaching and 
learning strands of SSE through the leading assessment-for-learning (AFL) strategies. 

Subject departments are well established and collaborative planning documentation was of good 
quality. Teachers showed strategic interest in issues beyond their subject areas, best exemplified in 
the work of the curriculum advisory group which operates as a think tank for school development. 
This team is researching the likely impact of new subjects, shortly to be added to the school 
curriculum: Politics and Society, Applied Mathematics and Physical Education. Additionally, it is 
considering the expansion of modern foreign languages at junior cycle, one-hour class options, 
developing information and communications technology (ICT) in the curriculum, and wellbeing. A 
number of this group is attending a series of workshops on twenty-first century schools aimed at 
equipping teachers and school leaders with strategies for transforming students’ learning 
experience. These are all very positive developments. 

Students are provided with a broad curriculum and in almost all cases the deployment of teachers to 
subjects is in line with Teaching Council regulations. The two optional programmes, TY and LCVP, are 
delivered to a very good quality and are heavily subscribed. They are well co-ordinated, include core 
teams and have good-quality review processes. Provision for Physical Education (PE) at senior cycle 
is poor, a situation on which the introduction of PE as a Leaving Certificate subject will have limited 
impact. Some study periods were noted at senior cycle which reduces instruction time; this practice 
should be discontinued. 

Procedures for management interaction with teachers on the quality of their work are quite 
informal. There would be merit in developing a collaborative system between senior management 
and staff on quality assuring, affirming and developing teaching and learning practices. This initiative 
might best be introduced at subject department level in the first instance with a view to developing 
the collaborative aspect of work among colleagues for which subject department planning has 
already provided a focus. In moving to such a model, the potential for peer observation of practice, 
team teaching and co-professional dialogue on methodologies should be explored. These initiatives 
would be best located in the SSE teaching and learning strands. 

Leadership and management of the organisation of special educational needs (SEN) are satisfactory. 

Individual education plans guide the delivery of resources to identified students. A weekly meeting 

of the SEN co-ordinator with senior management maintains an overview of provision and a 

familiarity with students who have particular challenges. Elements of the management and 

deployment of the SEN allocation should be reviewed however, including the need to have 



procedures and practice in the area of SEN informed by the revised allocation model listed in 

Circular 0014/2017. 

The team of teachers delivering SEN support is too large and makes it very difficult to ensure that 

provision is closely aligned to students’ identified needs. Consideration should be given to forming a 

core team with a view to developing expertise and encouraging others to gain qualification in this 

area. A core team would support the whole staff to observe good SEN practices being implemented 

such as the use of appropriate differentiation, co-operative teaching, team teaching, visuals, 

collaborative and group work. In that way the work of SEN teachers could influence mainstream 

teaching practices more and help to ensure that students with the highest level of need would have 

access to the greatest level of support. 

The quality of student care is good but there are areas that require attention. Commendably, the 

school has expanded provision of Social, Personal and Health Education (SPHE) into fifth year. 

However, planning for SPHE requires attention; team meetings must be facilitated to ensure the 

development of a coherent SPHE plan. A core team of appropriately trained staff with an expressed 

interest in the SPHE programme should be formed. Critically, the planning and delivery of the 

relationships and sexuality education (RSE) programme is in need of major review. The current RSE 

policy is dated 2006; it shows no indication of review in the intervening time. Students indicated a 

clear dissatisfaction at the quality of RSE provision. 

The contribution that year heads make to the management and leadership of students has been 

made more challenging by the removal of discrete time for class tutors to meet with class groups. 

This arrangement appears to have impacted on the effectiveness of the pastoral care structure of 

year heads and tutors and on tutors’ influence in building positive behaviour among students. These 

arrangements should be reviewed with a view to strengthening the bond between tutors and 

assigned class groups. 

 
Managing the organisation 

The quality of school governance is very good. The board of management includes members with 
wide experience in educational management. Board members showed a very good grasp of the 
functions of a board and had availed of relevant training. A school plan has been published 
commensurate with the term of office of the current board 2017-2019. Future plans should indicate 
the process that informs its writing and how priorities are identified; these important elements were 
not included in the current plan. 

Ratification and review of policies were recorded in board proceedings but it was difficult to 
establish a reliable checklist. The legislative and regulatory checklist in the SSE report template 
would be helpful in this respect. A common template for policy documents would make policies 
more accessible and should include in all cases the dates of ratification and review. Timely review of 
policies is important; the SEN policy, for example, predated the issuing of national guidelines on 
supporting students with special educational needs and was silent on Circular 0014/2017 setting out 
the new allocation method. 

The principal and deputy principal co-operate well in the day-to-day management of the school; the 
school operated smoothly and efficiently during the evaluation. Opportunities for shared reflection 
among the senior management team on developmental aspects of school life were not evident. The 
schedules of respective assigned duties did not provide clarity on the contributions that they 
collectively made to school leadership and management. A shorter and more cohesive brief would 
help to strengthen the partnership. Scheduled meetings of the team would also help in this respect. 



Student behaviour was exemplary throughout the evaluation. However, some teachers felt there 
was inconsistency in the implementation of the code of behaviour in supporting ladder-of-referral 
procedures, at senior management level in particular. Fewer than half the teachers in the staff 
questionnaire survey agreed that policies such as the code of behaviour and anti-bullying policy 
inform day-to-day life in the school. In student questionnaires, fewer than half of those surveyed 
agreed that the behaviour of students was good or that students were treated fairly and 
respectfully. Most parents surveyed had more positive views on both issues. The wide divergence of 
views on this fundamental point in the management and experience of students requires that the 
code of behaviour, last reviewed six years ago, be prioritised in the cycle of policy review. All 
stakeholders should be involved with priority given to achieving consistency and fairness the 
implementation of the code. 

Attendance data covering a six-year period showed the school’s percentage of overall days lost 
through absence, although better than national norms, showed an ongoing increase. Some staff 
members reported absenteeism rates at senior cycle to be worse for the final two periods of the 
day. The school has produced a strategy of attendance 2016/17 but it does not show a review took 
place of the effectiveness of strategies relied upon. The efficient and regular marking of registers 
was noted during classroom visits. A review of the claimed issue in relation to afternoon absence 
data should be undertaken and agreed remedial measures implemented. 

 
Leading school development 

Senior management is committed to improving the quality of education and care that the school 
provides. There is a focus on ensuring that the curriculum remains relevant, is renewed and that the 
school adopts progressive measures in professional practice and pedagogy. Examples given in this 
report reflect the energy that has been invested in change management and in embedding the 
principles and practices of the Junior Cycle Framework. 

A significant challenge was evident in managing the organisation. The school falls short in the aim of 
having key elements of the mission statement inform all aspects of school life. The quality of 
communications systems and working relationships amongst some members of senior management 
and staff seem to be impacting negatively on important aspects of the running of the school. 
Perceptions of the openness, fairness and effectiveness of school leadership in some accounts 
related at meetings held with teachers were diametrically opposed to those of senior management. 
The teacher questionnaire survey showed that opinion was divided on the questions of a good 
atmosphere in the school or that communications were good among the staff. Fewer than half of 
those surveyed agreed the school was well run. 

Consideration should be given to independent facilitation if there is no early improvement in the 
quality of relationships from that which obtained at the time of the evaluation. Good working 
relationships are critical to achieving an interdependent teaching and learning community, grounded 
in respect and good relationships that are at the heart of the school’s mission statement. 

 

Developing leadership capacity 

School management has provided a number of good opportunities to teachers to develop leadership 
capacity. Staff members serve on SSE and school policy groups. Mentoring of newly appointed 
teachers was cited by relevant staff for its value and effectiveness. Teachers support student groups 
to achieve the amber and green flags for mental health and environmental initiatives. The 
intercultural group provides a focus on celebrating the growing diversity of the student cohort.  

Student leadership opportunities exist in the student council, the sixth-year student prefect system 
and the TY annual musical, amongst others. Many extra-curricular and co-curricular activities are 
provided which the focus group of students lauded. Despite these findings, a majority of students 



surveyed disagreed that they had a say in how things are done in the school. It would be worth 
exploring further why students were of this view. 

 

2. QUALITY OF TEACHING AND LEARNING  

In the majority of lessons visited the quality of teaching and learning was good or very good, with 
some exemplary practice noted. In a small number of lessons there was scope to improve the quality 
of students’ experiences and outcomes through better planning for teaching, learning and 
assessment approaches. 
 
Learner outcomes and experiences  

In almost all lessons, students were motivated to learn and high expectations in learning were set. 
Lessons were characterised by an atmosphere that was mutually respectful, supportive and 
affirming of students’ efforts. Classrooms were developed as stimulating learning environments. 
 
Learning intentions were shared in all lessons; this strategy encouraged effective engagement, as 
students were clearly focused. Learner experiences and outcomes were of a very high standard 
where learning intentions were phrased simply and focused clearly on what students should know, 
understand or be able to do. Exemplary practice was evident in the opportunities for students to link 
the intended learning to their own experiences or prior learning. In some lessons there was 
insufficient consolidation and assessment of students’ progress. Learning intentions should be 
sufficiently differentiated and revisited during lessons to assess progress and to support students to 
reflect on their learning. 
 
Learning was best supported by a range of activities that encouraged meaningful engagement with 
lesson content. In many lessons students had very well-organised opportunities to work 
collaboratively. Highly effective learning was noted where tasks were sufficiently challenging; 
students demonstrated very high levels of interest and were well able to discuss progress with their 
peers. Student questionnaire responses indicated that opportunities for students to work together 
with other students are a routine part of the classroom experience. In a significant minority of 
lessons there was a predominance of teacher instruction. This limited the opportunities for students 
to discuss and reflect on their learning. Teachers, in planning for the inclusion of student-led 
activities, should allow sufficient time for plenary activities to enable students to reflect on and 
record their learning. 
 
Literacy and numeracy skills were very well supported. The correct use of and understanding of 
subject-specific terminology was very well integrated into lessons. In second language lessons there 
was an over-reliance on the dual-language approach and a lesser use of immersion practices. 
Strategies that ensure more extensive use of the target language are strongly recommended. 
 
Overall, students made good progress in learning in almost all lessons. Teachers provided some very 
good individualised support. The quality of learner outcomes and experiences was of an 
exceptionally high standard where teachers had a high level of awareness of individual students’ 
capacities, and adapted the teaching approaches accordingly.  However, while some good practice in 
differentiated teaching approaches was noted, a whole-class approach to teaching and learning 
prevailed in many lessons, with the same content and tasks delivered to all students. Given the 
range of student abilities, differentiated teaching approaches should be further developed and 
integrated into lessons. 
 

 



Teachers’ individual practice  

Teachers’ individual practice was very good overall, including preparation for teaching. In a small 
number of instances there was scope to adjust the pace or pitch of the lesson to a level more suited 
to students’ needs.  

Some very good practice was noted in the highly effective use of additional resources such as 
worksheets, exemplars, and ICT. These additional resources facilitated high-quality learning. Overall 
explanations of new content were clear and sufficiently detailed and demonstrations were used to 
very good effect to support students’ procedural and practical skills. Highly effective learning was 
noted when the lesson sequence supported incremental learning. 

The overall quality of assessment practice was good, with some very good formative assessment 
strategies noted. A very good blend of higher-order and lower-order questions was used to assess 
progress. However, students tended to give brief answers, often with teachers then expanding on 
the answer themselves. Very effective questioning was noted where students were challenged to 
apply or reflect on lesson content. 

Homework was regularly assigned with best practice evident where the task challenged students to 
apply their learning. Some very good routines were apparent in student copybooks. Some 
assessment procedures in use proved particularly effective in supporting students to reflect on their 
learning and incrementally improve the quality of their work. 

 

Teachers’ collective practice 

Subject department structures are well established and collaborative planning for teaching and 
learning is well advanced.  There is a culture of professional learning and a high level of engagement 
with CPD is apparent. A more strategic approach to embedding these pedagogic practices at whole-
school level would prove very beneficial. The school’s SSE process should be used to identify and 
implement the key pedagogic practices that are particularly effective in supporting high-quality 
learner outcomes and optimal student engagement. 

A good statistical analysis of student attainment in the certificate examinations was noted in the 
planning documents reviewed. There is scope for all subject teams to use this data to inform subject-
specific targets and actions to support student learning. 

 

3. IMPLEMENTATION OF RECOMMENDATIONS FROM PREVIOUS 
EVALUATIONS 

There has been a good level of engagement with implementing the recommendations from previous 
evaluation reports. 
 

Leadership and Management  

Evidence of consideration of reports by the board of management is to be found in the published 
response to the most recent subject inspection report. Senior management has actively encouraged 
the practice of peer observation among teachers although it remains at a modest level of uptake.  

 

Teaching and Learning 

Implementation of teaching and learning recommendations has been well addressed within relevant 
subject departments and this work is referenced in relevant departments’ planning documentation. 



The recommendation on developing assessment-for-learning strategies and formative comments in 
the correction of written work have reached a wider audience through whole-school CPD. 

 
 

4. THE SCHOOL’S SELF-EVALUATION PROCESS AND CAPACITY FOR SCHOOL 
IMPROVEMENT 

The school self-evaluation (SSE) process is good overall and there is good capacity for improvement. 
 
The School’s Self-Evaluation Process 

There has been good engagement with the SSE process. Most of the six-step process has been 
implemented; evidence for the implementation of the key step of review and consequent resetting 
of targets and strategies as necessary is less evident in the school improvement plans published to 
date. The setting of clearer and more obviously specific, measurable, achievable, realistic and time 
bound (SMART) targets is needed for future improvement plans. 

 

The School’s Capacity for Improvement  

The school has good capacity for improvement. Senior management and teachers showed a pride in 
their work, a commitment to the school and a desire to create a vibrant and positive learning 
community in the interests of the students. 

Particular issues highlighted for urgent attention in this report should be the immediate priority for 
school improvement. Teachers and senior management described staff morale variously as high, fair 
and low. Staff morale must be the initial and enduring focus of SSE and improvement efforts. 
Improved staff morale should be the catalyst for creating a true community of learning to which all 
parties in the school aspire. 

 
 

 

 

 

 

 

 

 

 

   



 

 

 

 

 

Appendix 

 

School response to the report 

 

Submitted by the Board of Management 

 

 

 

 

 

 

 

 

 

 

 

 

 



Part A:  Observations on the content of the inspection report 

The Board of Management of Maryfield College welcomes this very positive WSE/MLL report. 

The areas identified by the inspectors for special commendation include: 

i. The school’s support for and encouragement of further professional development for 

teachers 

ii. The broad curriculum that, with the guidance of Senior Management and the Curriculum 

Advisory Group, is constantly under review 

iii. The high quality achieved in delivering and evaluating programmes offered in the both TY 

and LCVP 

iv. The quality of school’s processes of self-evaluation, which are well embedded and effective 

v. The Board of Management is particularly pleased with the inspectors’ recognition of the very 

high level of teaching and learning observed by them. They identified some exemplary 

teaching practices. The report commends Senior Management for its guidance and 

leadership in this regard. 

vi. The Board welcomes the observation that recommendations, advised as a result of subject 

inspections, have been implemented 

Part B:   Follow-up actions planned or undertaken since the completion of the   inspection activity 

to implement the findings and recommendations of the inspection 

The Board is committed to addressing the recommendations made in the report. 

i. The Board will continue to promote procedures that will extend the already well established 

practice of high quality teaching. 

ii. The Board has begun the process of reviewing the Code of Behaviour and the Relationships 

and Sexuality Education programme and will continue to implement the recommendations 

contained in Department of Education circular 0014 2017. 

iii. The Board notes the report’s identification of the need to improve communications and 

relationships among staff, within Senior Management and between Senior Management and 

teaching staff. The Board has agreed a plan to address the recommendations made in the 

report. 
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The Inspectorate’s Quality Continuum 

Inspectors describe the quality of provision in the school using the Inspectorate’s quality continuum 
which is shown below. The quality continuum provides examples of the language used by inspectors 
when evaluating and describing the quality of the school’s provision of each area. 

Level Description Example of descriptive terms 

 
Very Good  

Very good applies where the quality of the areas 
evaluated is of a very high standard. The very few 
areas for improvement that exist do not 
significantly impact on the overall quality of 
provision. For some schools in this category the 
quality of what is evaluated is outstanding and 
provides an example for other schools of 
exceptionally high standards of provision. 

Very good; of a very high quality; 
very effective practice; highly 
commendable; very successful; few 
areas for improvement; notable; of 
a very high standard. Excellent; 
outstanding; exceptionally high 
standard, with very significant 
strengths; exemplary 

 
 
Good 

Good applies where the strengths in the areas 
evaluated clearly outweigh the areas in need of 
improvement. The areas requiring improvement 
impact on the quality of pupils’ learning. The school 
needs to build on its strengths and take action to 
address the areas identified as requiring 
improvement in order to achieve a very good 
standard.  

Good; good quality; valuable; 
effective practice; competent; 
useful; commendable; good 
standard; some areas for 
improvement 

 
Satisfactory 

Satisfactory applies where the quality of provision 
is adequate. The strengths in what is being 
evaluated just outweigh the shortcomings. While 
the shortcomings do not have a significant negative 
impact they constrain the quality of the learning 
experiences and should be addressed in order to 
achieve a better standard. 

Satisfactory; adequate; 
appropriate provision although 
some possibilities for improvement 
exist; acceptable level of quality; 
improvement needed in some 
areas 

 
Fair 

Fair applies where, although there are some 
strengths in the areas evaluated, deficiencies or 
shortcomings that outweigh those strengths also 
exist. The school will have to address certain 
deficiencies without delay in order to ensure that 
provision is satisfactory or better. 

Fair; evident weaknesses that are 
impacting on pupils’ learning; less 
than satisfactory; experiencing 
difficulty; must improve in 
specified areas; action required to 
improve 

 
Weak 

Weak applies where there are serious deficiencies 
in the areas evaluated. Immediate and coordinated 
whole-school action is required to address the 
areas of concern. In some cases, the intervention of 
other agencies may be required to support 
improvements. 

Weak; unsatisfactory; insufficient; 
ineffective; poor; requiring 
significant change, development or 
improvement; experiencing 
significant difficulties;  

  


