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What is an Early Years Education Inspection?  

The Early Years Education Inspection model is used to provide evaluative information, advice 
and support in relation to the education of children aged birth to six years in early learning and 
care settings. The inspections will affirm good practice and provide advice to support internal 
quality development processes that optimise children’s education experiences and outcomes. 

How to read this report 
During this inspection, the inspector evaluated and reported under the following headings or 
areas of enquiry: 

 Quality of the context to support children’s learning and development 

 Quality of processes to support children’s learning and development 

 Quality of children’s learning experiences and achievements 

 Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
setting’s provision in each area. 
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Early Years Education Inspection 
 

Dates of inspection 23-04-2024 

Activities conducted during the Inspection 

 Pre-inspection meeting with the owner/educator  

 Review of setting documentation and records relating to the children’s learning and 
development  

 Review of the education resources and facilities  

 Observations of interactions during a morning session of Early Childhood Care and 
Education (ECCE) programme  

 Interaction with children  

 Interaction with early years educators 

 Feedback meeting with the owner/educator  
 

Context of setting 
Little Stars Preschool (Abbeydorney) is a private childcare setting operating in Abbeydorney, 
County Kerry. It was established in 2010 and it provides a morning session for children 
participating in the ECCE programme. On the day of the inspection, eleven children, the 
owner/educator and three early years educators were in attendance. The setting was given an 
opportunity to comment in writing on the findings and actions advised in this report, and the 
response submitted on behalf of the setting can be found in the appendix of this report. 

Area 1: Quality of context to support children’s learning and development 

 The quality of the context to support the children’s learning and development was very 
good.  

 A caring ethos and a nurturing atmosphere prevailed in the setting. The practices were 
based around respectful engagement with the children and their families.  

 Time and space were provided for all the children to freely explore the indoor and outdoor 
environments in the company of the attentive and aware educators.  

 Times of transition supported positive learning experiences for the children. They were 
managed very effectively and promoted continuity in learning throughout the session. The 
children were given time to bring their play to a close using a countdown; they were told how 
many minutes were left at intervals.  

 The managers and the educators created and maintained conditions necessary for nurturing 
relationships with the children. They modelled and provided guidance and encouragement 
towards positive behaviour. 

 The educators supported the children to regulate their emotions and feelings. Recognition, 
affirmative feedback and encouragement were regular features of the responses to the 
children.  

 The educators provided the children with some opportunities to develop an appreciation of 
themselves as individuals and as members of their families. There was a family display and 
at the time of this inspection, a local community map was being developed with the children. 
There was scope to extend the setting’s displays with more photographs of the children.  

 There were opportunities for the educators, the children and their families to come together 
in the setting. They celebrated ‘graduation day’ and an end of school year event. 

 The children were enabled to get to know people within their community. The post lady, a 
nurse, and the paramedics with their ambulance visited the children in the preschool.  

Action advised 

 To build on the children’s sense of self-identity and their appreciation of themselves as 
members of families and groups, the educators are advised to further develop visual 
displays of the children. These need to be accessible to the children so they can refer to 
them spontaneously as they chat to their peers and educators.   
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Area 2: Quality of processes to support children’s learning and development 

 The quality of the processes to support the children’s learning and development was good.  

 The educators developed a curriculum and it was informed by Aistear: the Early Childhood 
Curriculum Framework. The children’s emergent interests were not clearly incorporated into 
the setting’s documented plans.  

 The educators used strengths-based assessment approaches to gather information about 
the children’s learning experiences and achievements. This information was used to ensure 
continuity and progression in their individual learning. The children had individual art folders 
where samples of their completed artwork were stored. They did not have an individual 
journal which reflected their broader experiences, interests and achievements.  

 The educators set high but realistic expectations for all the children in the setting. They 
provided opportunities for the children to achieve fulfilment, success and mastery during 
learning activities. 

 The educators knew the children well. They were attuned to and responded to their verbal 
and non-verbal cues, interests and individual learning needs sensitively and appropriately. 
Lámh signs were used as a means of communication with the children. 

 The indoor and outdoor environments were well maintained, appropriate and inviting. They 
were purposefully structured and organised to develop the children's curiosity, creativity, 
imagination and desire for exploration. The children had frequent access to the outdoor 
learning environment which was commendable in its play value.  

 Play was used as a medium for the children to interact with, explore and make sense of the 
world. The children had opportunities to engage in play activities alone, with peers and with 
educators.  

 The educators modelled appropriate language including mathematical language. They 
encouraged an expanded use of vocabulary through open-ended questioning and they 
enriched the children’s language as they interacted with them.  

 The educators paid specific attention to the learning of the children with additional needs 
and to the children who spoke English as an additional language. 

Actions advised 

 The educators are advised to develop their approach to documenting planning. The 
Planning and Assessing Pillar of the Aistear Síolta Practice Guide will support them in their 
long, medium and short-term planning. In particular, they are advised to incorporate the 
children’s emergent interests into the short-term plan.  

 The educators are advised to develop an individual learning journal for each child. By 
collaborating with the children they can create child-led, individual learning journals. This will 
enable the children to have an appreciation of themselves as individuals as they reflect on 
their own particular creative activities and experiences. 

Area 3: Quality of children’s learning experiences and achievements 

 The quality of children’s learning experiences and achievements was very good.  

 The children’s voices, including verbal and non-verbal cues were heard, respected and 
acted upon. The children were content, secure and at ease within the setting. 

 The children demonstrated a sense of wonder and natural curiosity. They could reflect, use 
judgements and make decisions.  

 The children regularly shared aspects of their learning with others and they were supported 
to recognise their own capabilities and achievements. 

 The information documented about the children’s learning reflected their achievements in a 
range of connected learning experiences appropriate to an early education context. 

 The children were able to communicate their interests, opinions, family background and 
personal experiences. They described what was happening in the photographs that their 
families sent into the setting for the community map activity.  

 The children demonstrated a capacity for self-regulation and conflict resolution. Their 
personal and social skills enabled them to respond appropriately to different situations. 
These included co-operating, negotiating and building relationships.  

 The children used language to give and receive information, ask questions, and solve 
problems. They represented their ideas and feelings through various media and play 
activities. Their creative work contained a lot of templates and adult-led art activities. This 
approach merited review.  
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 The children were aware of the natural environment and its features, materials, animals and 
plants. 

Action advised 

 The educators are advised to discontinue the use of template-based and adult-led art 
activities. Instead, they are encouraged to replace these with more open-ended process art. 
They are encouraged also to develop discussions with the children about their creative 
mark-making and to record more extensively, the children’s interpretations of their mark-
making and other creative work. 

Area 4: Quality of management and leadership for learning 

 The quality of management and leadership for learning was very good.  

 The owner/educator and the educators reflected on and reviewed their practice on a weekly 
basis, in order to improve learning experiences and outcomes for the children. The self-
evaluation tools in the Aistear Síolta Practice Guide were not used. 

 It was evident that all the staff in the setting were aware of relevant research, policy and 
practice developments that impact on the quality of their work with young children. 

 The owner/educator and the educators ensured that educational activities were 
systematically and efficiently organised.  

 There was clarity around the roles and responsibilities of the educators with regard to 
educational activities. The owner/manager optimised the effective use of the varied skill sets 
of the staff. 

 The educators were knowledgeable about the roles and functions of external professionals 
and support services and how to engage with these services. These included Better Start 
and Down Syndrome Kerry. 

 There was two-way exchange of information between the parents and families in the best 
interests of the child. There were daily discussions at the door, and formal one-to-one 
appointments were arranged if an issue arose. Parent/teacher meetings were held once a 
year. 

 The owner/educator gathered information from the parents and families on the child’s prior 
experiences before transitioning into the setting. This knowledge was used to help ensure 
continuity of in the children’s experiences and progression in their learning.   

 The owner/educator had established a good professional mutual relationship with the 
primary school. She had conversations with the junior infant teacher. The children were 
prepared for transition to primary school through discussions and by engaging in an activity 
which used pictures of the school.  

Action advised 

 The educators are advised to develop approaches to the process of self-review and ongoing 
reflection on practice. The use of the self-evaluation tools in the Aistear Síolta Practice 
Guide may help in this regard. This will assist in affirming quality practice and help the 
setting to record and monitor its self-review processes.  
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Summary of overall inspection 

Area Quality level 

Quality of context to support children’s learning and development 
Very good 

Quality of processes to support children’s learning and 
development 

Good 

Quality of children’s learning experiences and achievements 
Very good 

Quality of management and leadership for learning 
Very good 
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Language used in Early Years Education Inspection 

Reports 

Inspectors describe the quality of provision in the setting using the language which is shown 
below.  

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 

 

 

The following resources can be used by ELC settings in their quality improvement: 

Aistear Siolta Practice Guide    

Department of Education Insights – Quality in Early Years Education webinars 
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APPENDIX 

 

SETTING RESPONSE TO THE REPORT 

 

SUBMITTED ON BEHALF OF THE SETTING 
 

Area 1   Observations on the content of the inspection report      

 

Area 2   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.   

Area 1: we have taken on board the advice and we have displayed more pictures of the 

children’s learning and interests in the room and in the reception area to build on their self 

identity. 

Area 2: We as a team will use the Aistear Síolta Guide to support us build on our planning. We 

have introduced scrap book as well as our Teachkloud to involve the children more in their own 

learning path. 

Area 3: templates will no longer be used and more time will be focused to document children’s 

voice on their art. We will encourage more child led arts and crafts and less adult input. 

Area 4: reflective practice will be present more in our daily actions and Aistear Síolta Guide will 

be used.   
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