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What is an Early Years Education Inspection?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information,
advice and support in relation to education provision in a pre-school setting participating in the
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good
practice and advise actions, where appropriate, to aid the further development of education
provision in the setting.

How to read this report

During this inspection, the inspector(s) evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 18-10-2022

Inspection activities undertaken

e Pre-inspection meeting with the setting owner/manager

e Meeting with relevant early years educators

Review of setting documentation and records of children’s learning and development
Review of the education resources and facilities

Observations of interactions during a session

Interaction with the children

e Feedback meeting with the setting manager/owner and early years educators

¢ Individual feedback to the early years educators

Context of setting

Little Leaders preschool is a privately owned, urban early years setting within the complex of the
Nano Nagle centre in Lixnaw, County Kerry. Two early years educators provide education and
care for a maximum of sixteen children on a daily basis. On the day of the inspection eleven
children were present. The setting was given an opportunity to comment in writing on the
findings and actions advised in this report, the setting chose to accept the report without
response.

Area 1: Quality of context to support children’s learning and development

e The quality of the context to support the children’s learning and development was good.

e A caring ethos prevailed. The atmosphere was warm, nurturing and affirming. The
educators showed a positive regard for the children and their families.

e The daily routines were flexible, as was demonstrated on the day of the inspection. The
children went outside first, as rain was forecast for later in the day. There was no daily
routine plan on display, either in writing, or in photo sequence for the children to follow.
There were a lot of transitions and some transitions created inactive waiting times, which
were particularly difficult for the children who hadn’t settled yet. Clarity around the daily
routine was missing.

e Snack time was utilised as a social occasion, with all the children sitting, eating and chatting
together. The educators didn’t sit and eat with the children. They walked around tidying up
and helping the children to organise their snacks.

e Tidy-up time was announced ahead of time to give the children a chance to finish what they
were doing and prepare them for the change of activity. Some children engaged very well in
tidying up, sorting, pairing, matching, sequencing and organising the materials and
resources.

e The educators showed affection and warmth towards the children. This was demonstrated
physically and emotionally through relationships that were kind and positive.

e Children’s hand prints and some of their art work were displayed high up on the walls. There
was no visual representation of the children or their families on display to support their
identity and belonging. Some photos were collected, but were not displayed yet, or made
otherwise accessible to the children. This was a missed opportunity to support the settling-in
process, and to help the children to feel more at home in the setting.



Actions advised

The educators are advised to create a clear daily routine, with a good balance between
child-initiated/led times, interwoven with short, adult-initiated/led activities based on the
emergent curriculum. They are also advised to create a visual sequence of this daily routine,
and to display it at child height, which will support the children’s emotional security and ease
their settling-in process.

The educators are advised to sit, eat and communicate as role models with the children
during snack time, creating a relaxed, family-type mealtime atmosphere.

The educators are advised to create visual displays of the children engaging in activities, or
of the children and their families, to support them to develop a sense identity and belonging
within the setting. These need to be accessible to the children at all times.

Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was good
A broad-based, emergent curriculum, informed by Aistear, the Early Childhood Curriculum
Framework was developed and implemented. Based on some children’s interests, a
restaurant and a dog grooming saloon were created.

Learning stories were used during the last few years to highlight the children’s learning and
development. Very few learning stories had been generated this year, and the stories which
had been completed were collected in a group folder, rather than individual folders.

The interactions between the educators and the children were very friendly and
encouraging. The educators engaged and motivated the children in their learning in a
respectful and caring way.

The indoor environment was well resourced and materials and resources which were
available were inspiringly displayed to encourage the children to explore and play. The was
no library or dedicated arts and craft area.

The children were allowed to go out to the school yard next door. This was a concrete-
surfaced yard with no play value. The educators brought out a parachute, some balls and a
few toys for the children to play with and they engaged with them for a short while.
Child-initiated/led play and exploration was recognised and utilised as the main medium
through which the children learned and developed. The educators facilitated play and
became play partners where appropriate.

The children’s language, literacy and numeracy skills were fostered well through the rich
exploration opportunities provided and the educators and children co-constructed
knowledge during play. Songs and rhymes were enjoyed and a few high-quality books were
on offer. The opportunities for free mark-making were limited and there was no access to
construction materials, such as wooden blocks, or sand, earth and water. There was some
evidence of the use of formal teaching methods and the children had completed some
activities where they were required to colour in, between lines. These approaches are not
age and developmentally appropriate.

Actions advised

Information about each child’s learning needs to be documented. This needs to reflect their
development with due regard for their individual interests, approaches, needs and learning
dispositions. The educators are advised to collate individual learning folders and ensure that
the information gathered is regularly shared with the children and their families. The
educators need to make visible how the outcomes of assessment are used to inform
curriculum planning.

If there is no other more suitable outdoor play space available, the educators are advised to
utilise the second room, which is idle right now, as a messy play room and/or as a space
where the children can move and develop their physical skills and fitness.



The educators are advised to create a designated, well-resourced arts and craft area, with a
painting easel, as well as a cosy library with a range of high-quality books, linked to the
emergent curriculum. The children need to be able to access these autonomously. The
educators are also advised to discontinue the use of formal teaching methods and
colouring-in activities.

Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was good

The majority of the children were deeply engaged and they concentrated well as they
engaged in individual play exploration. This type of play, alone or with an educator and
parallel play, were the main forms of play, rather than interactive play. While some children’s
personal and social skills, such as self-regulation, cooperating and negotiating were
developing well, other children showed little understanding of and regard for the identity,
rights and views of other children.

Most children presented as confident in recognising themselves as competent learners and
sharing their achievements, skills and knowledge with others.

Both verbal and non-verbal communication strategies were used to share information, make
requests and interpret experiences. Some children were highly proficient language users;
they were very articulate and used a broad vocabulary.

The children used the materials and resources available to them to express their thoughts,
ideas and interests. There was more scope to broaden their experiences to be creative and
express their uniqueness in a range of ways.

Actions advised

The educators are advised to familiarise themselves with, and implement positive behaviour
and conflict-resolution strategies, to support the development of children’s personal and
social skills. This will enable the children to play more cooperatively in pairs and small
groups. The educators are advised to make this a theme for the emergent curriculum plan.
In collaboration with the children they could create a positive behaviour chart, which is then
displayed on the wall and referred to when needed.

The educators are advised to broaden the opportunities available to the children to express
their creativity and uniqueness through role play, interactive play, construction play, making
art, mark-making and messy play.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was very good

Management and staff used the extra half an hour tidy-up time after the session is finished
for a brief review and planning time. Official team meetings dedicated to review, reflection
and planning were not carried out.

There was evidence, that the self-evaluation tools and audits from the online Aistear, Siolta
Practice Guide were used in the past in the context of setting evaluation.

The manager had completed many courses and further education programmes to upgrade
her skills and knowledge. These included the Leadership for Inclusion in the early years
programme (LINC); the Diversity, Equality and Inclusion Charter and Guidelines; the
Healthy Ireland — Smart Start Programme and the introduction to Children First.

The families received daily messages via electronic media, about the daily curriculum,
photos of the children engaging in activities, learning stories and general news. Informal
daily chats and phone calls were also utilised to communicate with the families.

Due to particular circumstances at the start of this academic year, a number of the children
were still settling in to the setting. At times, for some families, the setting’s settling-in
procedures were not fully clear.



e The setting has established good working relationships with the main school in the area in
order to share information that supported and promoted curriculum continuity and
progression in children’s learning.

Actions advised

¢ Management and staff are advised to have regular, formal, organised team-meetings,
during which they collaboratively reflect on, and review their practice, policies and
procedures.

e Child-friendly settling-in procedures need to be clearly communicated and shared in writing
with all families at enrolment stage. These need to be consistently implemented and
adhered to, to support the emotional well-being of each child.

Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Good
Quality of processes to support children’s learning and Good
development

. . , . . . Good
Quality of children’s learning experiences and achievements
Quality of management and leadership for learning Very good




Language used in Early Years Education Inspection
Reports

Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description

Provision that is excellent is exemplary in meeting the needs of
Excellent ;
children.
Very good PrOV|_S|on that is very good is highly effective in meeting the needs
of children.
Provision that is good is effective in meeting the needs of children
Good .
but with some aspects to be developed.
Eair Provision that is fair requires practice to be improved to meet the
needs of children.
Provision that is poor is inadequate and requires significant
Poor ; .
improvement to meet the needs of children.
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