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What is an Early Years Education Inspection?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information,
advice and support in relation to education provision in a pre-school setting participating in the
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good
practice and advise actions, where appropriate, to aid the further development of education
provision in the setting.

How to read this report

During this inspection, the inspector(s) evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 12-10-2022

Inspection activities undertaken

e Pre-inspection meeting with the setting owner/manager

e Meeting with relevant early years educators/other members of staff

Review of setting documentation and records of children’s learning and development
Review of the education resources and facilities

Observations of interactions during a number of sessions

Interaction with the children

e Feedback meeting with the setting manager/owner and early years educators

e Individual feedback to the early years educators

Context of setting

Little Chicks preschool is a privately owned, rural early years setting. Four early years educators
provided early years education and care for a total of twenty-eight children during the morning
sessions. For the majority of the time the children all played together in the outdoor
environments. For mealtimes and for some activities the group was divided by age. While the
setting functioned mostly outdoors since the pandemic, the indoor environments were used for
some of the activities. On the day of the inspection twenty-one children were present in total.
The setting was given an opportunity to comment in writing on the findings and actions advised
in this report, and the response submitted on behalf of the setting can be found in the appendix
of this report.

Area 1: Quality of context to support children’s learning and development

e The quality of the context to support the children’s learning and development was very
good.

e The atmosphere was warm, nurturing and affirming. Practice was very child-centred and
based around respectful engagement with the children and their families.

e [t was evident that the educators knew the children very well and were knowledgeable
about their personalities, temperaments, needs and individual preferences.

e Snack time was used very effectively as a social occasion and an opportunity to promote
independence, relationships, communication, well-being and a healthy life style. The
children and educators all sat, ate and chatted together in a relaxed atmosphere.

e Times of transitions were used effectively as positive learning experiences for the children.
Everybody was actively involved in sorting, pairing, matching, organising and cleaning
during tidy-up times. These activities support early mathematical concepts and help to
establish good habits for life. There were too many transitions and these interrupted the
whole-group, adult-led activities.

e Close bonds and very nurturing relationships between the children and the educators were
observed. Warmth and affection were demonstrated physically and emotionally through
highly respectful and positive interactions.

e The children’s sense of identity and belonging was nurtured highly effectively through a
broad range of visual representations of themselves and their families throughout the
environments. These included self-portraits on an ‘all about me’ wall, family photo displays,
names displayed above the coat hooks and the cubby holes, and lovely birthday charts.

o A well-used emotions chart and a positive behaviour contract were also on display as a
reminder for the children, when needed.



Action advised

The educators are advised to change the daily routine and to reduce the number of
transitions between activities, thereby offering even more agency to the children. Rather
than requiring every child to participate in art and craft and other adult-initiated/led
activities, these activities can be offered as optional activities during play times. To this
end, the educators can announce to the group that a certain activity will take place and the
children can decide if they want to participate or if they want to follow their own line of
enquiry and keep learning through their play engagement.

Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was very
good.

A broad, emergent, enquiry-based curriculum was skilfully developed and implemented by
the educators. Planning clearly was based on the children’s interests, abilities, learning
dispositions, needs and previous experiences. Tuff trays were used effectively to create
play islands following the children’s emergent interests, such as the farm, harvesting
carrots and tomatoes, and baking.

Learning stories, a group learning journal, individual art collection folders and individual
photo albums were utilised very effectively to document the children’s learning and
development with due regard for their individual interests, needs, approaches and learning
dispositions. The information gathered was regularly shared with the children and their
families in a spirit of mutual respect and partnership.

Very high-quality interactions between the children and the educators were facilitated
commendably well. The educators used a range of appropriate interaction strategies very
effectively. These included active listening, asking meaningful open-ended questions, and
prompting and scaffolding to co-construct knowledge with the children during their
interactions.

Management and staff were to be highly commended on the outstanding environments
they have created. Between the two indoor rooms, the shelter room in the yard, the
courtyard and the poly tunnel with its planting area and the huge sand play area, the
environments afforded immensely high play value. They were most inspirational for play
and exploration and provided endless opportunities for the children to develop and refine
their physical body and senses.

Child-initiated/led, active and interactive play was recognised and utilised as the main
medium through which the children learned and developed. The educators facilitated play
by preparing environments, which inspired play, exploration and learning, utilising the
children’s interests, needs and learning dispositions. They became play partners where
appropriate in order to support the children’s learning and development.

The children’s language, literacy and numeracy skills were fostered highly efficiently
through the deep engagement in exploration and play; regular use of songs, rhymes and
stories; a broad range of mark-making opportunities; making and working with play dough
and through a broad range of art and craft activities which were freely available. There was
some evidence of the use of formal teaching methods to learn letters, numbers, shapes
and colours and many activities where the children were required to colour in between lines
on a template. This was not age and developmentally appropriate.

The environments together with the pedagogical approach provided equitable opportunities
to all children to engage in learning irrespective of ability, age, ethnicity and culture. The
educators recognised and accommodated diversity in the style, pace and focus of the
children’s learning and development.



Action advised

The educators are advised to discontinue the use of formal teaching methods and the use
of colouring-in templates. In place of these approaches, the educators are encouraged to
recognise that the incredibly rich play both indoors and outdoors during which the
educators and children co-construct knowledge, is the most age and developmentally
appropriate way for the children to learn and develop.

Area 3: Quality of children’s learning experiences and achievements

The quality of the children’s learning experiences and achievements was excellent.

The children presented as highly confident and competent. They were at ease and showed
ownership over the environments. Their fun and visible joy, during their deep engagement
in an incredibly broad range of play opportunities were heart-warming.

The children’s learning dispositions, such as resilience, persistence, resourcefulness and
creativity were very visible.

The children were highly confident and comfortable as they shared aspects of their
learning, their interests and achievements, and their own family background with others. To
this end, both verbal and non-verbal communication strategies were used effectively.
Through the continuous engagement in interactive play in pairs and small groups, the
children’s personal and social skills, such as self-regulation, problem-solving, conflict
resolution, negotiation and co-operation were commendably well developed.

The children eagerly used the broad range of opportunities provided to express their
thoughts, ideas, feelings and creativity through free painting, drawing, making and working
with playdough; role, pretend and construction play; engaging in song, dance and
movement games; and interactively exploring high-quality stories.

In particular, the rich outdoor play areas provided endless opportunities for the children to
become aware of the natural environments, their features, materials, animals and plants.
They engaged with, explored and experimented in their environments using and thus
developing and refining their physical skills, manipulating objects and diverse materials.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was excellent.

Very effective strategies were in place to support and promote reflective practice. Daily
informal chats took place. Each week, the educators held a meeting and they documented
their reflections on their practice, their review of the short-term and weekly plans, and the
setting’s practices and procedures.

The stated philosophy and vision of the setting were very evident in the practice of all staff.
The roles and responsibilities were clear and every staff member utilised the opportunities
provided to take a leadership role in promoting high-quality education.

The leaders provided an effective role model for the staff, promoted high standards and
articulated a clear vision and direction for the work of the setting. Equally all staff members
were highly dedicated and enthusiastic about their practice.

All staff had engaged with opportunities for continuous professional development in recent
times. During the lock down they participated in online webinars and zoom meetings, and
thereafter, they engaged in courses such as ‘physi kids’, the Hanen programme, the
Leadership for Inclusion programme (LINC) and a messy play course.

Effective, clear, two way channels of communication between the families and the setting
were established. These included daily informal chats, an in-depth weekly newsletter and
the use of electronic media.

The children had all settled remarkably well. Transitions into and from the setting were very
well supported to afforded continuity of experiences and progression in learning.



Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Very good
Quality of processes to support children’s learning and Very good
development

Quality of children’s learning experiences and achievements Excellent
Quality of management and leadership for learning Excellent




Language used in Early Years Education Inspection
Reports

Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description

Provision that is excellent is exemplary in meeting the needs of
Excellent ;
children.
Very good PrOV|_S|on that is very good is highly effective in meeting the needs
of children.
Provision that is good is effective in meeting the needs of children
Good .
but with some aspects to be developed.
Eair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant
improvement to meet the needs of children.




APPENDIX

SETTING RESPONSE TO THE REPORT

SUBMITTED ON BEHALF OF THE SETTING

Area 1l Observations on the content of the inspection report

We are happy with the content of the report and feel it is a true reflection of our service. We note the
many positive observations and comments and accept that the advice given will enhance the quality
of the learning and development of the children.

Area 2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

Area 1. Quality of context to support children’s learning and development.

We have removed some transitions from our weekly plan. Children are no longer to engage in large
group activities but rather these are announced and the children are free to engage or can continue
learning through the play they are already engaged in. These activities include painting, arts and
crafts, story time, baking and other activities which we know some children enjoy. Circle time chats
take place during lunch and story time can be anytime, anywhere and often more than once per day.

Area 2. Quality of process to support children’s learning and development.

We have discontinued the use of colouring-in sheets. We know that some of our children like
colouring and so it is now available to those who wish to participate but children are free to decline
and follow their own interests. Literacy and numeracy skills are being developed through play-based
activities only with open-ended materials and engaging with nature and our wonderful outdoor world.
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