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What is a whole-school evaluation – 
management, leadership and learning?   

Whole-School Evaluation – Management, Leadership and Learning reports on the quality of 

teaching and learning and on the quality of management and leadership in a school. It affirms 

good practice and makes recommendations, where appropriate, to aid the further development 

of educational provision in the school. 

How to read this report 
During this inspection, the inspector(s) evaluated and reported under the following headings or 
areas of enquiry: 

1.   The quality of pupils’ learning 

2.   The quality of teaching  

3.   The quality of support for pupils’ wellbeing 

4.   The quality of leadership and management 
5.   The quality of school self-evaluation 

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report. 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

Actions of the school to safeguard children and prevent 

and tackle bullying 
 

 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

4. The Child Safeguarding Statement meets 
the requirements of the Child Protection 
Procedures for Primary and Post-Primary 
Schools (revised 2023). 

5. The records of the last three board of 
management meetings record a child 
protection oversight report that meet the 
requirements of the Child Protection 
Procedures for Primary and Post-Primary 
schools (revised 2023). 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) and this policy is 
reviewed annually. 

2. The board of management minutes 
record that the principal provides a report 
to the board at least once a term on the 
overall number of bullying cases reported 
(by means of the bullying recording 
template provided in the Procedures) 
since the previous report to the board. 

3. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, teachers, parents and pupils. 

4. The school has appropriate initiatives in 
place to promote a positive and inclusive 
school culture and environment. 

5. All teachers visited report that they have 
read the school’s policy on anti-bullying 



6. The board of management has ensured 
that arrangements are in place to provide 
information to all school personnel on the 
Child Protection Procedures for Primary 
and Post-Primary Schools, (revised 
2023). 

7. School planning documentation indicates 
that the school is making full provision for 
the relevant aspects of the curriculum 
(SPHE, Stay Safe, RSE). 

8. Child protection records are maintained 
in a secure location. 

and that they are aware of their roles and 
responsibilities in preventing and tackling 
bullying. 

 
 

The school met the requirements in relation to checks 1,3,4,5,6,7 and 8 of the child protection 
checks. It did not meet the requirements of check 2 of the child protection checks. However, the 
school subsequently furnished evidence of compliance with this requirement. 

The school met with all the requirements in relation to the anti-bullying checks. 

  



Whole-school evaluation – management, 
leadership and learning 

 

Date of inspection  17-10-23 - 19-10-2023 

Inspection activities undertaken 

 Meetings with principal and in-school 
leadership team  

 Meeting with representatives of the board 
of management 

 Meeting with parent representatives 

 Meeting with teachers 

 Review of relevant documents  

 Pupil focus group  

 Analysis of parent, pupil and teacher 
questionnaires 

 Observation of teaching and learning  

 Examination of pupils’ work  

 Interaction with pupils  

 Feedback to principal, deputy principal and 
teachers, and to parent and board of 
management representatives 

 
 

School context 
Kilpatrick NS is a co-educational primary school, located in Kilpatrick, Co. Westmeath that 
caters for pupils from junior infants to sixth class. The school is under the patronage of the 
Catholic Bishop of Meath. It has an administrative principal, nine mainstream teachers and four 
special education teachers (SETs). At the time of the evaluation, there were 226 pupils enrolled. 
 

Summary of main findings and recommendations: 

Findings 

 The overall quality of learning was very good. Pupils were highly motivated and they 

engaged purposefully in a variety of interesting learning activities. 

 The quality of teaching was good overall with teachers demonstrating effective levels of 

preparation in their delivery of stimulating and engaging lessons. 

 Support for pupils’ wellbeing was very good. Staff demonstrated a commendable 

commitment to nurturing the pupils’ holistic development. 

 The overall quality of leadership and management was good. 

 School self-evaluation was of a very good quality overall. 

 

Recommendations 

 Ba chóir do na múinteoirí cur chuige uile-scoile a aontú agus a chur i bhfeidhm chun 

scileanna cumarsáide na ndaltaí a fhorbairt go céimniúil. Teachers should agree and 

implement a whole-school approach to develop pupils' communication skills 

incrementally. 

 Teachers should adopt a whole-school approach to providing developmental feedback 

to pupils on their written work on a consistent basis. 

 As some aspects of the role of the deputy principal as a leader of teaching and learning 

require improvement, the board and principal should ensure that the role of the deputy 

principal in leading teaching and learning is prioritised and developed further. 

  



Detailed findings and recommendations 
 

1. The quality of pupils’ learning  

 The overall quality of pupils’ learning outcomes was very good. Pupils displayed positive 

dispositions to learning, were highly motivated and participated enthusiastically in 

lessons. They eagerly answered questions and were willing to share their learning when 

recalling previous learning experiences. In lessons observed, pupils had frequent 

opportunity to engage in high-quality independent and collaborative learning. 

 Pupils learning in English was of a very good standard. Pupils’ phonics and early literacy 

skills were taught systematically and monitored effectively. They expressed themselves 

articulately and wrote competently in a variety of genres. In-class literacy interventions 

have impacted very positively on learner experiences and outcomes in reading. 

 Learning outcomes in Mathematics were very good. Pupils used computational 

procedures fluently and discussed concepts proficiently using appropriate mathematical 

language. In the Inspectorate questionnaire, almost all pupils reported that the school 

helped them to do well at maths. Pupils were positively disposed to engaging in open-

ended problem solving in Mathematics; this whole-school approach impacted very 

effectively on their learning. 

 Pupils’ engagement and learner outcomes in Social, Environmental and Scientific 

Education (SESE) were very good. During the focus group discussion, pupils indicated 

they enjoyed Science, Technology, Engineering and Mathematics (STEM) learning 

experiences and researching projects using digital technologies. Pupils demonstrated 

very good understanding of insulators and conductors in Science. They ably applied 

their geographical skills when exploring topics such as light and rocks. 

 Pupils enjoyed regular and diverse opportunities to be physically active. Pupils reported 

that they enjoyed taking part in local athletic events, team sports and yoga. 

 In the Arts, pupils experienced a broad and balanced programme of learning. In Music, 

they were provided with opportunities to play musical instruments and to develop their 

knowledge of notation. They demonstrated notable levels of engagement in drama and 

singing. Pupils’ high-quality art was displayed throughout the school. Displays of 

subject-specific language beside pupils’ art work would support them in identifying and 

describing visual elements and creative processes. 

 
 

2. The quality of teaching 
 

 The quality of teaching was good overall. Teachers provided inclusive and affirming 

learning environments and demonstrated very high quality classroom management 

skills. Where lessons observed were excellent, teachers made highly effective use of 

playful and enquiry-led methodologies and placed meaningful emphasis on pupils’ skill 

development. In a minority of lessons, opportunities existed for teachers to share the 

learning intentions to support pupils in reflecting on their efforts and successes. 

 In their responses to the Inspectorate questionnaire, almost all parents agreed that 

teaching was good in the school and that their child was doing well at school. 

 The quality of teaching for pupils with special educational needs was effective. Teachers 

delivered well-structured and paced lessons. They used a range of methodologies to 

support pupils’ learning. During literacy initiatives, teachers collaborated successfully to 

provide pupils with high quality, differentiated learning experiences. In the main, 

teachers made effective use of assessment data to inform the identification of prioritised 

learning needs and purposeful target-setting for pupils. However, in one setting 

observed, target-setting required improvement to support more meaningful progression 

in learning for pupils. 



 Chruthaigh na múinteoirí atmaisféar tacúil d’fhoghlaim na teanga. Chlóigh tromlach na 

múinteoirí leis an nGaeilge mar theanga cumarsáide le linn na gceachtanna. Ar an 

iomlán, bhí easpa muinín ag cuid de na páistí agus iad ag caint as Gaeilge. Ba chóir do 

na múinteoirí cur chuige uile-scoile a aontú agus a chur i bhfeidhm chun scileanna 

cumarsáide na ndaltaí a fhorbairt go céimniúil. Teachers created a supportive language 

learning atmosphere in classrooms. The majority of teachers adhered to Irish as the 

language of communication during lessons. Overall, pupils lacked confidence when 

speaking in Irish. Teachers should agree and implement a whole-school approach to 

develop pupils' communication skills incrementally. 

 The quality of assessment was good overall. Teachers used a range of assessment 

strategies, including teacher-designed tasks and tests to track and evaluate pupils’ 

learning. While pupils’ copybook work was monitored, there was considerable variance 

in teachers’ provision of developmental feedback to pupils. Teachers should agree a 

whole-school approach to providing developmental feedback to pupils on their written 

work on a consistent basis. This would further support the development of pupils’ self-

assessment skills. 

 
 

3. The quality of support for pupils’ wellbeing 
 

 The quality of support for pupils’ wellbeing was very good. Interactions among adults 

and pupils were positive and affirming. All staff modelled respectful interactions and 

pupil behaviour was exemplary overall. In questionnaire responses, almost all parents 

agreed that there was a good atmosphere in the school. 

 Pupils meaningfully contributed to decision-making through their involvement in Active 

Wellbeing, the Green School Committee and the Student Council. During the focus 

group discussion, pupils agreed that their ideas were listened to in school. They were 

proud to provide various examples of how they influenced relevant decision-making. 

 Leaders and teachers promoted the holistic development of pupils through a wide range 

of co-curricular and extra-curricular activities. These included guest speakers, school 

events, field trips and activities to support pupils’ wellbeing. Almost all parents who 

responded to the parent survey agreed that their child was treated fairly and respectfully 

in school. 

 The school established effective and purposeful communication systems between 

school and home including school newsletters and the use of digital technologies to 

provide updates on school events. 

 

4. The quality of leadership and management 
 

 The quality of leadership and management was good overall. The principal was 

supported by a committed board of management who met regularly and played a key 

role in developing the school’s resources. The board was well informed regarding 

learner experiences and achievements. The principal and board were proactive in 

developing a guiding vision for the school, with high expectations for teaching, learning 

and pupil wellbeing.  

 The principal led and managed the school competently and was committed to building 

leadership capacity. He demonstrated very effective organisational and management 

skills and held regular staff and ISL team meetings.  

 The principal and the ISL team have established key priorities for improvement in 

teaching and learning. They valued and supported partnerships with parents as a 

means of promoting pupils’ learning and wellbeing. In the Inspectorate questionnaires, 

most parents agreed that the school was well run.  



 Overall, the duties of the ISL team were carried out competently and with high levels of 

diligence and commitment. However, some aspects of the role of the deputy principal as 

a leader of teaching and learning require improvement. The board and principal should 

ensure that the role of the deputy principal in leading teaching and learning is prioritised 

and developed further. 

 The board, principal, deputy principal and ISL team have identified that a number of 

whole-school curriculum plans need review and development. Procedures have not yet 

been established to support the focused monitoring of curriculum implementation. The 

deputy principal and ISL team should prioritise this work and report progress made in 

this area to the board on a regular basis.  

 The parents’ association was very supportive of school events and extra-curricular 

activities. During the meetings with parents, they commended the sense of school 

community and highly valued their involvement in the life of the school.  

 The school reported that it regularly provided placements for student teachers. The 

positive engagement in initial teacher education programmes is welcomed. 

 

5. The quality of school self-evaluation 
 

 The quality of SSE was very good. Leaders and teachers skilfully used the SSE process 

for the purposes of school improvement. They demonstrated very good engagement 

with evidence gathering, analysis, target-setting and action planning. Pupils, parents 

and teachers have been surveyed to gather their perspectives during this process. 

Actions have been implemented across the school and this has had a very positive 

impact on pupils’ wellbeing and the development of their digital literacy skills. 

 

  



The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description  Example of descriptive terms 

 

Very Good  

Very good applies where the quality of the areas 
evaluated is of a very high standard. The very 
few areas for improvement that exist do not 
significantly impact on the overall quality of 
provision. For some schools in this category the 
quality of what is evaluated is outstanding and 
provides an example for other schools of 
exceptionally high standards of provision. 

Very good; of a very high 
quality; very effective practice; 
highly commendable; very 
successful; few areas for 
improvement; notable; of a very 
high standard. Excellent; 
outstanding; exceptionally high 
standard, with very significant 
strengths; exemplary 

 

 

Good 

Good applies where the strengths in the areas 
evaluated clearly outweigh the areas in need of 
improvement. The areas requiring improvement 
impact on the quality of pupils’ learning. The 
school needs to build on its strengths and take 
action to address the areas identified as requiring 
improvement in order to achieve a very good 
standard.  

Good; good quality; valuable; 
effective practice; competent; 
useful; commendable; good 
standard; some areas for 
improvement 

 

Satisfactory 

Satisfactory applies where the quality of provision 
is adequate. The strengths in what is being 
evaluated just outweigh the shortcomings. While 
the shortcomings do not have a significant 
negative impact they constrain the quality of the 
learning experiences and should be addressed in 
order to achieve a better standard. 

Satisfactory; adequate; 
appropriate provision although 
some possibilities for 
improvement exist; acceptable 
level of quality; improvement 
needed in some areas 

 

Fair 

Fair applies where, although there are some 
strengths in the areas evaluated, deficiencies or 
shortcomings that outweigh those strengths also 
exist. The school will have to address certain 
deficiencies without delay in order to ensure that 
provision is satisfactory or better. 

Fair; evident weaknesses that 
are impacting on pupils’ 
learning; less than satisfactory; 
experiencing difficulty; must 
improve in specified areas; 
action required to improve 

 

Weak 

Weak applies where there are serious 
deficiencies in the areas evaluated. Immediate 
and coordinated whole-school action is required 
to address the areas of concern. In some cases, 
the intervention of other agencies may be 
required to support improvements. 

Weak; unsatisfactory; 
insufficient; ineffective; poor; 
requiring significant change, 
development or improvement; 
experiencing significant 
difficulties;  

 

  



 

 

 

 

 

 

Appendix 

 

SCHOOL RESPONSE TO THE REPORT 

 

Submitted by the Board of Management 

  



Area 1   Observations on the content of the inspection report      

 

The Board of Management (BOM) of St. Kenny’s NS, welcomes the opportunity to respond to 
the report. The Board is pleased that that:  

 The requirements for Child Safeguarding and Anti Bullying procedures are met.  

 The pupils displayed a positive disposition to learning and engaged enthusiastically in 

lessons.  

 The quality of support for pupil wellbeing is very good.  

 Pupils contribute meaningfully in in decision making in the school.  

 Learning outcomes in English, Mathematics and Social, Environmental and Scientific 

education were very good.   

 Levels of pupils’ participation in Music, Drama and the Arts are commended.  

 Pupils enjoy regular and diverse opportunities to be physically active.    

 The staff provide inclusive and affirming learning environments.  

 High quality differentiated learning experiences are provided for pupils with additional 

needs.  

 The central, collaborative role the BOM and the Parents Association play in the effective 

functioning of the school.  

 

Area 2   Follow-up actions planned or undertaken since the completion of the inspection activity 
to implement the findings and recommendations of the inspection.           

 

The school community will consolidate the findings listed in Part A of this response to ensure 
that a continuity of the positive elements of the report. The staff and BOM will focus on building 
capacity to address the recommendations of the report. These will focus on:  

 Cur chuige cuimsitheach a fhorbairt I dtaobh líofacht agus minicíocht na Gaeilge 

labhartha sa scoil. Cuirfear tionscnaimh foirmeálta agus neamhfhoirmealta I bhfeifhm 

chun dearcadh dearfach I dtaobh úísáid na Gaeilge in rith an lae ar scoil a chruthú. 

 Initiating a whole school systematic approach to providing consistent feedback to pupils 

and parents on pupils’ progress across all areas of the their curricular and co-curricular 

activities. This will involve formal and informal assessment strategies to monitor 

progress and to guide and inform future planning in the school.  

 The BOM and staff will use the Looking at our Schools 2022 document to inform and 

assess the quality of Teaching and Learning in the school focusing on the statements of 

highly effective practice under the four domains of this dimension.  

 The BOM will engage positively with the In-school Management Team to assist them to 

discharge their duties under the four domains of this dimension in the Looking at our 

Schools 2022 document.  

 The Board is currently exploring how the role of the Deputy Principal as a leader of 

teaching and learning can be prioritised and expanded. 

 The specific recommendations of this report will be considered by the staff, ISM team 

and at Board meetings over the next two years.  
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