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What is a whole-school evaluation – 
management, leadership and learning?   
Whole-School Evaluation – Management, Leadership and Learning reports on the quality of 

teaching and learning and on the quality of management and leadership in a school. It affirms 

good practice and makes recommendations, where appropriate, to aid the further development 

of educational provision in the school. 

How to read this report 
During this inspection, the inspectors evaluated and reported under the following headings or 
areas of enquiry: 

1. Quality of school leadership and management 

2. Quality of teaching and learning 

3. Quality of support for students’ wellbeing 

 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

 

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report. 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

4. The Child Safeguarding Statement meets 
the requirements of the Child Protection 
Procedures for Primary and Post-Primary 
Schools (revised 2023). 

5. The records of the last three board of 
management meetings record a child 
protection oversight report that meet the 
requirements of the Child Protection 
Procedures for Primary and Post-Primary 
schools (revised 2023). 

6. The board of management has ensured 
that arrangements are in place to provide 
information to all school personnel on the 
Child Protection Procedures for Primary 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) or Bí Cineálta (2024) and 
this policy is reviewed annually.  

2. The school’s current anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, teachers, parents and pupils.  

3. The school has appropriate initiatives in 
place to promote a positive and inclusive 
school culture and environment in line 
with their current policy.  

4. All teachers visited report that they have 
read the school’s current policy on anti-
bullying and that they are aware of their 
roles and responsibilities in preventing 
and tackling bullying. 



and Post-Primary Schools (revised 
2023). 

7. School planning documentation indicates 
that the school is making full provision for 
the relevant aspects of the curriculum 
(SPHE, Stay Safe, RSE). 

8. Child protection records are maintained 
in a secure location. 

 
 The school met the requirements in relation to each of the checks above.  



Whole-school evaluation – management, 
leadership and learning 
 

Date of inspection  15/05/2024 

Inspection activities undertaken 

 Meeting with Board of Management 

 Meetings with principal and deputy 
principal 

 Meetings with key staff 

 Review of relevant documents  
 Student focus group  

 Meeting with parents 

 Analysis of parent, student and teacher 
questionnaires  

 Observation of teaching and learning  

 Examination of students’ work  

 Interaction with students 
 Feedback to senior management team, board 

of management and teachers 

  

School context 
John Scottus School is a multi-denominational, co-educational, fee-charging school under the 
trusteeship of the John Scottus Educational Trust. At the time of the evaluation, 188 students 
were enrolled. The school provided the following programmes: Junior Cycle (JC), an optional 
Transition Year (TY) and the established Leaving Certificate. In 2017, the school relocated to its 
current location in Old Conna. Student enrolment has been growing steadily and there are now 
two classes in each year group at JC.  

 

Summary of main findings and recommendations: 
Findings 

 The overall quality of teaching, learning and assessment was good with some 

exemplary practice; almost all lessons were good or very good with a small number of 

lessons requiring improvement to be good. 

 The overall quality of management and leadership of learning was very good; the 

principal and deputy principal fostered a school culture where teacher collaboration was 

promoted to support ongoing developments in learning and teaching.  

 The board of management and the senior management team have clearly articulated 

the school’s ethos through very good communication to members of the school 

community and the guiding vision permeated all aspects of school life.  

 The principal, deputy principal and the board have managed change very effectively; the 

school had relocated and student enrolment had increased considerably over a short 

period of time.  

 The quality of supports for students’ wellbeing were very good with excellent practice 

evident; a wide range of extra and co-curricular activities were provided that 

accommodate a diverse range of students’ interests.  

 Central to the ethos of the school is character development through cultivating the life 

skills of stillness, attention and enquiry; these skills were effectively fostered at 

classroom level and supported by the use of periods of pause and meditation. 

 

Recommendations 

 To maximise students’ learning in lessons teachers should further develop assessment 

practices to include: providing regular recorded formative feedback on students’ work, 

ensuring an equal distribution of questions in lessons, explicitly assessing students’ 

progress in achieving the intended learning and providing opportunities for students to 

reflect on their learning. 

 Teachers should further develop subject plans to include: school self-evaluation (SSE) 

targets and associated strategies, units of learning which include learning outcomes, 

key learning and assessment tasks aligned to the intended learning.  



 The board should establish practices for policy development that support the timely and 

meaningful participation of teachers, students and parents.      

 SSE strategies were implemented inconsistently in lessons; the senior management 

team and those involved in leading SSE should review the number of strategies being 

promoted with a view to prioritising those likely to have the greatest impact on students’ 

learning. To support embedding these strategies in lessons; specific, measurable, 

attainable, realistic and time-bound (SMART) targets should be continually monitored 

and reviewed, and incorporated into the school improvement plan (SIP).  

 

Detailed findings and recommendations 
  

1. The quality of teaching and learning 
 

During the evaluation, fourteen lessons were observed including lessons for all year groups. 
The overall quality of teaching, learning and assessment was good with some exemplary 
practice; almost all lessons were good or very good with a small number of lessons requiring 
improvement to be good. 

Learner outcomes and experiences 
 
Effective learning outcomes for students were supported in almost all lessons by teachers’ 
sharing learning intentions. In the majority of lessons, these were effective as they were framed 
in terms of what students would learn, rather than a list of activities. In a few instances, very 
good practice was noted where the learning intentions were revisited during the lesson and 
reviewed to assess students’ attainment of the intended learning. This approach enabled 
students to effectively review their learning. Where learning intentions lacked clarity, students 
could not assess their progress. In a few instances, learning intentions were successfully 
connected to prior and future learning, showing students a developmental approach to their 
progress. In one lesson this was linked with success criteria. These highly effective approaches 
should be extended to all lessons to ensure that students are aware of what is required to 
progress their learning.  
 
Teachers created very positive learning environments enhanced by the display of student work 
and subject-specific posters. The layout of furniture in classrooms supported student 
collaboration. In almost all lessons, pair or group work was facilitated. While most students 
engaged well in collaborative activities, there was scope in most lessons to provide greater 
structure for group work in order to maximise student participation and learning. Best practice 
was observed when there was a clear impetus for collaboration, where activities were well-
structured and when sufficient time was provided for plenary discussion to discuss students’ 
contributions. In these instances, student engagement was maximised and they used a wider 
range of skills such as critical thinking and problem-solving, for example where students were 
working towards giving a presentation on the outcomes of their discussion.  
 
In almost all lessons, students received highly effective verbal formative feedback. In a few 
lessons, a review of students’ written work indicated excellent written formative feedback from 
teachers including student responses. Very good practice was noted where cover sheets for 
house assessment booklets included written formative feedback and student reflections on their 
attainment. However, these highly effective approaches were not consistently utilised. It is 
recommended that all teachers work towards both embedding these practices and extending 
opportunities for student to self and peer assess. 
  

Teachers individual and collective practice 

 
Overall, teacher preparation and classroom management were very good. Teachers prepared a 
range of appropriate resources to enhance learning, including worksheets, digital presentations, 
placemat exercises and in a few instances audio-visual material. 
  



In some lessons, there was very good use of the school’s digital platform to upload work, 
provide formative feedback and share learning resources, however this was not consistent 
across all subjects. Overall, there was scope for teachers to facilitate students’ use of digital 
technology to a greater extent in lessons, particularly for assessment, research and interactive 
learning. 
 
It was appropriate that many of the lessons had a strong focus on study skills as students were 
preparing for house and certificate examinations at the time of the inspection. This reflected a 
current focus in the SIP to facilitate students develop study skills. Some of the highly effective 
practices seen in lessons included the facilitation of note-making for students, and supportive 
strategies for answering examination questions. To build on this, greater opportunities should 
be provided for students to reflect on their learning and set their own targets for improvement in 
lessons where this is not already taking place. 
 
A small number of students were learning English as an additional language (EAL). A few 
effective strategies were observed which supported these students, including differentiated 
tasks and worksheets with explanations of key words, however in most lessons there was scope 
to further support these students, for example, through the use of digital translation tools. 
Overall, students with special and additional needs were well supported and teachers provided 
individual support as needed in lessons. Very good practice was noted where teachers 
differentiated materials and questions that facilitated students to self-select work to complete.  
 
Teachers used a range of effective assessment approaches in lessons. Global whole-class 
questioning and directed questions were the main forms of assessment used by teachers. In all 
lessons, students were asked questions by teachers and had opportunities to ask questions. It 
was very good that students were asked some very effective higher order questions in the 
majority of lessons. Best practice was evident in a few lessons when these were targeted to 
challenge students and provoke thinking, however there was scope to develop questioning 
approaches in the majority of lessons to ensure that a wider range of students are encouraged 
to respond.  
 
Teachers’ collective practice was good, with some elements of highly effective practice including 
regular facilitation of collegial meetings and teacher participation in peer collaboration. However, 
the quality of subject planning varied. Elements of very good practice were noted in a small 
number of plans where subject planning recorded how learning outcomes could be grouped to 
support an integrated approach to students’ learning linked to learning, teaching and 
assessment approaches rather than taking a chapter by chapter approach. To build on the very 
good practices observed in a small number of plans, all subject departments should aim to 
review planning and where necessary, develop time bound units of learning that include 
learning outcomes, key learning and assessments aligned to the intended learning. The 
principal and deputy principal should provide guidance to subject departments to support a 
consistently high quality of subject planning and oversight should be maintained. 
 
 

2. Quality of school leadership and management 
 

The overall quality of management and leadership of learning was very good.  

Leading learning and teaching 
The senior management team and other school leaders have established a strong culture of 
improvement in learning and teaching in which reflection and teacher professional learning was 
highly valued. The principal and deputy principal have cultivated and supported very good 
teacher collaboration through fortnightly collegial meetings, teacher-led inputs to colleagues at 
staff meetings and a peer observation week.   
 
The school ethos places considerable focus on the holistic development of students and this 
was highly evident in the curriculum provided to students. Senior management and the board 
had embraced the JC and students studied Philosophy, Wellbeing, Classics and Music as short 
courses. Given the student enrolment numbers at LC level, a good broad and balanced 
curriculum was provided. 



  
The management and organisation of resources for students with special and additional 
education needs was very good and reflected the school’s strong commitment to inclusion. All 
additional teaching hours were deployed appropriately. Two committed teachers, one of whom 
had expertise in the area, were deployed to coordinate special education teaching. Support was 
provided to students through a mixture of in-class support, one-to-one support and small group 
sessions, such as for students exempt from Irish. Commendably, these groups were small in 
size and grouped in accordance with their identified needs. This highly effective deployment 
optimised students’ learning and skill development. Regular meetings among special education 
teachers provided opportunities to share expertise and build capacity, and very effective 
communication systems with mainstream teachers were in place.  
 
It was good that a guidance class was provided for most of the duration of the school year for 
fourth, fifth and sixth-year students. It is positive that at JC, the SPHE teacher supported the 
delivery of aspects of educational guidance such as study skills. JC students were not provided 
with a career guidance input. It is recommended that an input from the guidance counsellor is 
provided to all JC students, even for a short module, so that students from first year onwards 
are supported.  
 
The TY programme provided students with a broad range of engaging learning experiences. At 
the focus group meeting, parents expressed very positive views on the programme. Data 
gathered by the school evidenced that students felt the programme was very beneficial as they 
had grown in confidence and developed socially.   
 
It was positive that the board maintained oversight of students’ progress in certificate 
examinations. School management and teachers used a tracking system that analysed student 
progress in subjects against their expected performance. If student attainment was below 
expectations, junior and senior cycle year heads met with students and parents to identify how 
the student could be further supported. It is good that subject departments also reviewed 
results. To advance this review process, subject departments should utilise attainment data in 
addition to other sources of evidence, such as students’ work, to inform ongoing action planning 
for improvement at subject-department level. 
 

Managing the organisation 
The senior management team and other leaders in the school had developed and model a 
strong culture of mutual trust, respect and shared accountability. The principal and deputy 
principal very effectively oversee the day-to-day running of the school.  Parents interviewed 
during the evaluation, in conjunction with parent and teacher surveys, strongly indicated that the 
school was well run. 

The board of management was appropriately constituted and members have a range of 
expertise, including educational expertise to support them in their role. The ethos of the school 
underpins the work of the board. Some members of the board have availed of training to 
support them in their role and this was good. To ensure that all members of the board and the 
senior management team have the necessary familiarity with the child protection procedures to 
enable them to fulfil their responsibilities therein, ongoing training or accessing resources 
should be availed of on an ongoing basis. 

The board has maintained good oversight of the development and regular review of a 
comprehensive number of policies which were published on the school’s website. Individual 
board members took responsibility for drafting and reviewing policies and this process required 
improvement. As part of this process, policies were generally shared with teachers, parents and 
students prior to ratification, however feedback was not always sought. To support a more 
inclusive approach to policy formation, it is recommended that the board establishes practices 
for policy development that support the timely and meaningful participation of teachers, students 
and parents. 

The school had an appropriate admissions policy and application process. The application form 
available on the school’s website asks prospective parents why their children wish to attend the 
school. It is recommended that to avoid perceived barriers to enrolment this question should be 
removed prior to the offer of a school place.  



The school offers students a good variety of inclusive and diverse tours many of which take 
place during school time. To ensure that the cumulative impact of students and teachers 
participating in tours does not negatively impact overall curricular provision, the board should 
consider the necessity of tours that take place on school days and follow the guidance as set 
out in circular M20/04 when approving tours. 

It is very good that the school has prioritised and promoted students’ learning about and for 
sustainable development in various ways, such as through the implementation of its Global 
Citizenship policy, TY student’s participation in a development education project in Nepal, TY 
curricular modules including environmental studies and climate literacy, and offering only 
vegetarian options in the school canteen.    
 

Leading school development 
The school had relocated from a city centre location to its current site. The board, principal and 
school leaders had very effectively managed considerable change in collaboration with parents, 
teachers and students. This has enabled the school to significantly increase its enrolment of 
students, and the facilities for Physical Education were greatly enhanced.  

The board has clearly articulated and maintained the school’s guiding vision and has identified 
how key features of the schools ethos are promoted evidenced within school life. This was a 
regular focus at board meetings. The senior management team and the board have very 
effectively communicated the vision to teachers in a way that encourages them to see their 
responsibilities towards its realisation.  

The board, principal and deputy principal have overseen very good implementation of 
recommendations from previous reports. Good SSE processes were in place to identify areas 
for development. In lessons, SSE strategies were implemented inconsistently. The senior 
management team and those involved in leading SSE should review the number of strategies 
being promoted with a view to prioritising those likely to have the greatest impact on students’ 
learning. SMART targets and review systems to support consistency and embed the agreed 
strategies across lessons should be outlined in the SIP. 

An active parents’ association was in place. It was positive that the principal regularly 
communicated with the chairperson and they worked collectively to address matters arising. The 
board was developing a communications plan to enhance communication between the board 
and the parents’ association. This is both welcomed and encouraged and could also include 
how the board supports student participation in school life and policy development.  

Developing leadership capacity 
The principal and deputy principal had created very good distributed leadership opportunities for 
teachers and supported them in undertaking these roles. It was positive that a review of posts 
had taken place last year. Post holders as well as teachers have opportunities to discuss their 
work with the principal and this is good. It is suggested that, on occasion, post holders are 
invited to address the board about their ongoing work.  

The students’ council is representative of the diverse student body due to the alternative ways 
in which members are appointed. A link teacher liaises with students and supports their work. 
Fifth-year students apply to become members of the student leadership team. It was good that 
this group had opportunities to meet with the school’s senior leadership team. Members of the 
student leadership team were provided with training to support them in their role and this was 
good practice that could be extended to members of the students’ council.  

  

3. Quality of support for students’ wellbeing 
 
The overall quality of provision of supports for students’ wellbeing was very good with excellent 
practice evident. Teachers supported by senior management, demonstrated very high levels of 
commitment to the care and wellbeing of students.  

All lessons were characterised by respectful interactions and high expectations for students’ 
work. Overall, lessons supported the development of the life skills of stillness, attention, enquiry 
and unity in line with the school’s ethos and mission. Enquiry was promoted by the 
encouragement of students to think and ask questions, and unity was facilitated through 



respectful interactions and collaborative learning opportunities. Values of stillness and attention 
were noted in lessons where students were invited to take moments to pause and ‘delight in the 
present’. Students’ readiness to learn was supported by pauses between lessons where 
students had an opportunity to meditate and practice mindful attention and this had a positive 
outcome for many students. At times, similar techniques were used very effectively during 
lessons to manage behaviour, settle students and refocus them on learning.  
 
Students were offered a range of approaches to the mindful moments between the lessons 
observed, including forest walks and listening to tranquil music. This time was in addition to the 
twenty-eight hours of teaching time provided and teachers showed considerable dedication to 
provide this additional time to support students. Student focus was best when students were 
provided with guidance and the activities appealed to them. Resources were available to 
teachers to facilitate a range of other options including mindful colouring and guided meditation. 
Teachers should continue to share useful resources and ideas that maximise student 
engagement in this valuable approach.  
 
The holistic development and wellbeing of students was a priority at board and whole-school 
level. In addition to the mandatory wellbeing short courses, JC students studied Philosophy and 
a school-designed wellbeing short course which was inclusive of Ayurveda and Yoga. There 
was a small shortfall of hours for the delivery SPHE for current first and second-year students 
and this should be addressed.  
 
In the student survey responses and in focus group discussions, students were very positive 
about their learning in Relationships and Sexuality Education (RSE) lessons. It is very good that 
a core team of interested teachers was established to deliver RSE and both teachers had 
attended teacher professional learning events to support them in their role.  
 
The school is surrounded by much green space and it is idyllic haven of calm. Where possible, 
teachers provided opportunities for students to utilise the outdoor classroom. The board was 
drafting plans to develop a sports hall.  

In keeping with its ethos, the school had developed a strong sense of unity among students and 
between students and teachers. This was supported by a broad range of lunchtime and after-
school clubs and activities including the origami club and athletics; themed weeks including 
music week; a house and buddy system and whole school events including speech day, and 
sports day. 

A highly dedicated care team meet weekly to identify students at risk and plan the required 
interventions for students. There is also well-established class teacher system. Students meet 
with this teacher each day for twelve minutes. It is positive that the school reviewed the 
effectiveness of this input and this process should be ongoing. To support consistency in 
delivery, teachers should record the intended learning for these daily inputs.   

Junior and senior cycle year heads supported students’ wellbeing by monitoring attendance, 
homework records, attainment and behaviour, and intervened as they deemed necessary. The 
school’s discipline system encouraged students to understand the motivation behind behaviour 
and when students acted in conflict with the code of behaviour, a restorative approach was 
promoted.  

It was commendable that the school had introduced a new anti-bullying initiative which aims to 
support junior cycle students to become more resilient. This programme had enabled teachers 
to assess student relationship dynamics in their classroom. By combining this data with teacher 
oversight, the school aimed to foster inclusive seating arrangements in classrooms to enhance 
cooperative learning and develop students’ confidence.  

  

 

 

 



 

 

 

 

 

 

 

 

 

Appendix 

 

 

SCHOOL RESPONSE TO THE REPORT 

 

 

 

Submitted by the Board of Management 

  



 

 

Part A Observations on the content of the inspection report      

 

We welcome the report and the observations about the quality of learning, teaching, and 
assessment being very good or good with some exemplary practice. In addition, we welcome 
the comments that the quality of support for students’ well-being was very good, with excellent 
practice evident. We also welcome the acknowledgement of providing a wide range of extra- 
and co-curricular activities to accommodate a diverse range of students’ interests. It is part of 
our school ethos to continually enquire into how to provide the best learning and teaching 
environment to all students, and we embrace the recommendations in the report to guide this 
inquiry. 

 

Part B   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           

  

As part of our learning and teaching strategy, we at John Scottus continually endeavour to 
refine and improve the standard of learning and teaching through collaborative professional 
dialogue and planning, the development of learning communities, coaching pairs, peer 
observations, student surveys and educational workshops.  

 In this context, we will consider the report's recommendations to ensure that all teachers further 
develop assessment practices, subject plans, and school self-evaluation priorities. In addition, 
taking into account the comments received, we will establish practices for policy development 
that support the timely and meaningful participation of teachers, students, and parents. 

 

 

 

 

 

 

 

 

 

 

 

 



The Inspectorate’s Quality Continuum 

Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 
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