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WHAT IS A WHOLE-SCHOOL EVALUATION — MANAGEMENT, LEADERSHIP AND LEARNING?

Whole-School Evaluations — Management, Leadership and Learning report on the quality of teaching
and learning and on the quality of management and leadership in a school. They affirm good practice
and make recommendations, where appropriate, to aid the further development of educational
provision in the school.

HOW TO READ THIS REPORT
During this inspection, the inspectors evaluated and reported under the following headings or areas
of enquiry:

1. Quality of school leadership and management

2. Quality of teaching and learning

3. Implementation of recommendations from previous evaluations

4. The school’s self-evaluation process and capacity for school improvement

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum
which is shown on the final page of this report. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the quality of the school’s provision in
each area. The board of management was given an opportunity to comment in writing on the findings
and recommendations of the report, and the response of the board will be found in the appendix of
this report.

This report is written in English. An Irish translation of the report is provided at the end of the report.



Whole-School Evaluation — Management, Leadership and Learning

INSPECTION ACTIVITIES DURING THIS INSPECTION

Dates of inspection 08-12-2016

Inspection activities undertaken e Meeting with parents

e Analysis of parent, student and teacher
questionnaires

e Observation of teaching and learning

e Examination of students’ work

e Interaction with students

e Feedback to senior management team, board of
management and teachers

e Meeting with board of management

e Meetings with principal and deputy principal
o Meetings with key staff

e Review of relevant documents

e Student focus-group interview

SCHOOL CONTEXT

The Central Technical Institute is a co-educational school under the patronage of Tipperary Education
and Training Board (ETB). The Institute is made up of three different sections: a second-level school
(Colaiste Chluain Meala) where the medium of instruction is English; an Irish-medium aonad
(Gaelcholaiste Chéitinn) with a teacher-in-charge who is responsible to the principal of the Institute;
and the Central Technical Institute Senior College, which provides Post Leaving Certificate (PLC)
courses. This report has been written following an evaluation of the second-level units (Colaiste
Chluain Meala and Gaelcholaiste Chéitinn). No aspect of the PLC provision was evaluated as part of
the inspection. The Central Technical Institute participates in the DEIS (Delivering Equality of
Opportunity in Schools) action plan.

The total current enrolment of the second-level elements of the Central Technical Institute is 238
students. The current enrolment of Coldiste Chluain Meala is 117 students while the current
enrolment of Gaelcholaiste Chéitinn is 121. Gaelcholaiste Chéitinn, which is a co-educational aonad
(unit), is the sole provider of post-primary education through the medium of Irish in County Tipperary.
A broad range of programmes is available to students including the junior cycle, the Junior Certificate
School Programme (JCSP), Transition Year (TY) programme, the established Leaving Certificate, and
the Leaving Certificate Applied (LCA) Programme.

SUMMARY OF MAIN FINDINGS AND RECOMMENDATIONS:

FINDINGS

e The school presents as a community of learners strongly committed to a core mission:
ensuring all students are cared for and supported so that they can achieve their full potential.

e A strong culture of innovation, evaluation and review is clearly evident in the work of the
school.

e The board of management is highly effective and views care for students as a central part of
its role.

e There is a highly effective senior management team with a strong partnership approach.

e Leadership roles have been adopted by staff across the school community and these roles
make a real and significant difference to students’ lives and education.

e Staff present as a highly committed, motivated and mutually supportive group of
professionals focused on what is best for students.

e Overall, the standard of teaching, learning and assessment was very good with numerous
examples of practice of the highest standard.



e The junior cycle curriculum is being implemented throughout the school with relevant subject
specifications and classroom-based assessments being undertaken.

RECOMMENDATIONS

e The flexibilities inherent in the Junior Cycle Framework (2015), along with its focus on the
development of key skills, should be further explored in the context of specific-student needs.

e The area of assessment for learning, identified through the school’s School Self-Evaluation
(SSE) process, presents as an area that should be further explored to support students and
their learning.

DETAILED FINDINGS AND RECOMMENDATIONS

1. QUALITY OF SCHOOL MANAGEMENT AND LEADERSHIP
1.1. School ownership and management:

The board of management is highly effective. The board is appropriately constituted and is aware of
its role and responsibilities. It is well-supported by Tipperary ETB. There are regular meetings of the
board and minutes of these meetings are maintained. The board views care for students as a central
part of its role. This is reflected in its exceptional interest in the management and support of student
behaviour as a part of its meetings. It proactively engages with students and parents in this area. The
required report on bullying has begun to be incorporated in the board’s meetings. This should be
continued.

The board maintains clear and open communication with the school community. This is achieved
through the representatives from the parents and from the teaching staff that are members of the
board. Notwithstanding this good practice, questionnaires distributed to parents and teachers did
highlight the opportunity for further improvement in this area. It is, therefore, suggested that the
board should produce an agreed report following each meeting to be shared with the school
community. In addition, the SSE report and improvement plan should be communicated more widely
to the school community. Both of these items could be addressed as part of the planned upgrading of
the current school website.

The board has identified key priorities for the school. These include school self-evaluation and
necessary developments in infrastructure. In all of these, there is evidence of strategic awareness with
regard to the short-term, medium-term, and long-terms needs of the school and its students. In
addition, the board maintains oversight of developments in teaching and learning, although their
implementation is largely the domain of senior management and the teaching staff, as is appropriate.
The board’s review and support for the implementation of recommendations arising from inspection
reports is a strong feature of its practice in this area. Beyond this, it has proactively supported
professional development for teachers and the advancement of information and communications
technology (ICT) infrastructure in order to further improve practice in teaching and learning.

A highly effective policy review process is in place. A very wide range of mandatory and other policies
has been ratified by the board. These have been developed through the commitment of staff and
senior management. Other partners have been involved through a consultation process. The board,
senior management, and staff display a keen awareness of the need for consistent review, evaluation,
adjustment and improvement in the area of policy development.



Parents’ associations are in place for both Coldiste Chluain Meala and Gaelcholdiste Chéitinn. There
are regular meetings and the associations are involved in both policy development and fundraising
efforts. In addition, evenings for parents are organised which deal with current issues of relevance
such as cybersecurity and the Framework for Junior Cycle (2015).

Student councils are in place in both sections of the school and the board has invited presentations
from the student councils during the last school year. This is worthwhile as a means of highlighting the
important role that student voice may play in students’ school lives. It is suggested that the further
development of student voice could usefully be pursued on both campuses. A worthwhile focus could
be raising the awareness among students of what works best for them as a support for their learning
in classrooms.

1.2. Effectiveness of leadership for learning

There is a highly effective senior management team which utilises a strong partnership approach in
leading the school. The team provides high-quality strategic leadership. There is a clear strategic vision
for the development of the school. This is exemplified by a wide range of actions, including the initial
and continuing development of Gaelcholaiste Chéitinn, the planned expansion of the school’s physical
infrastructure, as well as the leading role taken by the team in developing links with external agencies
to ensure the most effective possible support for students. The senior management team also models
the care for students’ experiences and outcomes that is central to the overarching vision and culture
of the school. Staff and parents expressed very strong satisfaction with the senior management team
in questionnaires distributed as part of the evaluation.

The senior management team and the board proactively support teachers’ engagement with
continuing professional development (CPD). In addition, a practice has been developed whereby
teachers lead CPD initiatives in the school including, for example, initiatives in the areas of literacy,
numeracy and team-teaching. Beyond this, a culture of informal peer mentoring was observed in some
instances and this openness to effectively reviewing and developing professional practice is positive.
In-school communication works very well and, again, this was highlighted in teacher questionnaires.

The teaching staff in the Central Technical Institute present as a highly committed, motivated and
mutually supportive group of professionals, focused on what is best for students. This is most evident
in the leadership roles assumed, often in a voluntary capacity, by a wide array of teachers. Significant
work in planning, teaching and learning, and care for students is making a palpable difference to the
experiences of students in the school.

The school has worked to its utmost to tailor the curriculum to the aspirations and needs of its
students. A broad and balanced curriculum is provided. This has included the incorporation of two
new short courses into the junior cycle curriculum based on identifying and catering for the particular
needs of a number of students. The junior cycle curriculum is being implemented throughout the
school with relevant subject specifications and classroom-based assessments being undertaken.
Professional time has been allotted to teachers as highlighted in circular letter 24/2016.

In the context of this very good work, it is recommended that the school further investigate and enact
flexibilities inherent in the Framework for Junior Cycle (2015), along with its focus on the development
of key skills. These areas should be further explored in the context of specific student needs with
regard to: the number of subjects for examination; the adaptability of short courses and the
development of school-based short courses; the adoption of Priority Learning Units (where
appropriate), and investigation of potential links to the primary curriculum. The flexibility inherent in



the new curriculum should support the school in achieving the best outcomes for its students in a
tailored and appropriate manner.

The school operates a transparent, open and inclusive admissions policy. This is a vital, living element
of the school culture. The vital roles of the School Completion Programme (SCP), the home-school-
community liaison (HSCL) and the special-needs assistants are essential in achieving this vision.
Recently, in order to provide information required by the Department of Education and Skills, the
school has begun to seek some additional information regarding students’ backgrounds prior to
enrolment. It is suggested that this information might be more appropriately accessed following
enrolment in the future.

A code of behaviour is in place and this is communicated to students, including a focus on positive
behaviour. An anti-bullying policy has been adopted by the board. An attendance strategy is in place.
In addition, a consistent and robust approach to school attendance is outlined in the school’s DEIS
plan and this is supported by a school attendance officer, staff and the personnel attached to the SCP.

There is a highly effective whole-school approach to Guidance for students. This is well-structured and
managed, but is also very much organic in nature. A number of core teams are central to the operation
of Guidance and care for students. These are the discipline committee, a student-support team and a
guidance planning team. The school community is clearly focused on achieving the best possible
personal, educational and vocational outcomes for students. It seeks to provide bespoke support
dependent on the needs of particular students. This is ensured through the multifaceted approach
adopted across the core teams.

A very inclusive approach to addressing the additional educational needs of students is enacted. This
includes a recent project incorporating team-teaching as part of the mix of supports for students. The
foundation stone for this approach is a significant commitment to reflective planning. A highly
effective communications system regarding students’ additional educational needs has been created
and speaks to a very high level of professional dedication, review and innovation on the part of, not
only the core inclusion team, but all staff. The school seeks to maximise all available resources to
provide the best educational experience and outcomes for students.

Teachers are generally timetabled according to their qualifications and expertise. However, in the case
of Physical Education there have been considerable difficulties in recruiting a subject specialist with
the specific skillset needed to serve the Gaelcholaiste in particular. Consequently, a number of non-
qualified personnel deliver lessons in Physical Education. This issue should be addressed at the earliest
possible opportunity.

Confirmation was provided that the board of management has formally adopted the Child Protection
Procedures for Primary and Post-Primary Schools without modification and that the school is
compliant with the requirements of the Child Protection Procedures for Primary and Post-Primary
Schools.

1.3. Management of facilities

There is very good management of facilities. A comprehensive health and safety statement has been
developed. Facilities are managed well and considerable vision is evident with regard to possible
future developments in infrastructure, particularly in the case of the development of a further campus
for the PLC element of the school.

Ongoing development of the ICT infrastructure has taken place. This has included the adoption of
tablet computers by all junior cycle students in Gaelcholdiste Chéitinn. In addition, the board has



supported teachers in acquiring tablet computers. Teachers have responded to this development
positively and continue to work on their skills in fully incorporating ICT into their classroom practice.
The potential for the further adoption of visualisers to facilitate the teaching of assessment skills
would also be worth investigation in the future.

2. QUALITY OF LEARNING AND TEACHING

Overall, the standard of learning, teaching and assessment was very good, with examples of practice
of the highest standard. In the small number of instances where there was scope for development,
this should be addressed through the further development of assessment for learning strategies and
organisation of student learning. There was evidence of good or very good planning and preparation
in lessons and, at times, this was of a very high quality.

Students were clear with regard to the learning intentions in lessons. In this area, it is suggested that
further development in teachers’ practice might encompass the consideration of a wider role for the
use of learning intentions. For example, they might be considered with a particular emphasis on
highlighting the relevance of particular aspects of learning to students’ out-of-school and future lives.
This would serve to add further motivation for students to engage with classroom learning. The pitch
and pace of lessons was good or very good overall.

A particular feature of lessons was the positive relationships that were evident between teachers and
students. In this context, the co-operation between teachers and special-needs assistants served to
support student engagement in lessons very well. In addition, highly effective teacher modelling of
respectful interactions for students was a very frequent feature. This was particularly effective in
ensuring students felt a sense of security with regard to making mistakes and learning from these
mistakes with the support of their teacher.

The use of ICT was frequently observed in lessons. There were good examples of the use of ICT through
the adoption of various resources and hands-on experiences for students. In addition, teachers have
begun to explore the possibilities presented in this area through various CPD opportunities. Teachers
have begun to experiment with the use of virtual learning environments (VLEs). In this context, it is
suggested that, in order to support continuity of students’ learning experiences, a whole-school
approach to the adoption of a single VLE should be explored. Overall, ICT presents as an area for
continued consideration and development.

There were numerous examples of expert teacher facilitation and scaffolding of independent and
semi-independent work by students. Exemplary practice was observed where students were
facilitated to learn deeply through the opportunity to discover items of particular motivation. In
addition, teacher modelling of tasks to support student understanding was a frequent element of
classroom practice.

Group work was frequently used in lessons. This was supported in a number of instances by clear
directions from teachers regarding roles to be undertaken by each member of the group. This
approach ensured that groups were accountable for their learning while also providing wait time and
a sense of security for members of groups. It is suggested that consideration of these elements, as a
means of maximising the potential for co-operative learning, should form a focus in all lessons where
co-operative learning is utilised.

In very many instances, the passion for and interest of teachers in their subject area was clear and was
communicated to their students. Beyond this, numerous teachers had grasped the potential for their



classroom to be used as a tool to support students’ learning. This was particularly evident in the
manner in which teachers used particular resources, consistently across subjects, to support students’
literacy development.

In lessons observed during the evaluation, there were very good examples of the provision of
formative feedback to students, along with examples of the use of learning intentions, success criteria,
qguestioning, both peer-evaluation and self-evaluation, and the alignment of homework and
assessment tasks with key learning. In many instances, these were used in a manner that would
enhance motivation, highlight relevance of learning and further develop student voice in the
classroom along with awareness of their own learning. However, there is an opportunity to expand
these approaches across the school, most specifically in a manner which would ensure the underlying
rationale of these approaches would be grasped, along with the particular tactics to be utilised. This
finding is consistent with the school’s own self-evaluation which has identified the areas of homework
and feedback as points to consider. Consequently, it is recommended that a significant exploration of
the possibilities presented by assessment for learning should be undertaken as a whole-school focus
in teaching and learning.

3. IMPLEMENTATION OF RECOMMENDATIONS FROM PREVIOUS EVALUATIONS

The school consistently engages with recommendations from subject inspection reports and reports
from other evaluation models. There has been clear progress in the implementation of
recommendations with regard to the management of the school.

Considerable progress has also been achieved in implementing recommendations in the area of
learning and teaching. Actions taken have, variously, included developments in the use of ICT;
expansion of support material in classrooms; wider opportunities for the study of History; and
adjustments to subject planning to suit the school context. The school and its teachers have displayed
a very good commitment to implementing recommendations arising from subject inspections in order
to improve the learning outcomes and experiences of students.

4. THE SCHOOL'’S SELF-EVALUATION PROCESS AND CAPACITY SCHOOL IMPROVEMENT

A process of review, evaluation and improvement is a core element in the culture of the school.
Reflective processes are clearly focused on achieving better experiences and outcomes for students.
In this context, SSE has been very effectively implemented through dedicated and thoughtful work on
the part of teachers and senior management.

As is appropriate, SSE forms a part of the school’s overarching DEIS plan and has focused on literacy
and numeracy to date. Further developments have encompassed the use of team-teaching as a means
of providing flexible and effective models of support for students with additional needs. It is suggested
that, in the context of very effective data-gathering using questionnaires and standardised tests, the
potential for the adoption of a wider range of, particularly qualitative, tools to support the SSE process
might be considered. Many such tools, such as self-reflection and peer observation, already form an
informal element in teachers’ practice.

The school’s capacity to adopt, implement and sustain change and improvement is very high. An
ongoing process of reflection and improvement is a central part of the school culture. This is



exemplified by the degree of commitment and care displayed in each aspect of its provision for its

students.

THE INSPECTORATE’S QUALITY CONTINUUM

Inspectors describe the quality of provision in the school using the Inspectorate’s quality continuum
which is shown below. The quality continuum provides examples of the language used by inspectors

when evaluating and describing the quality the school’s provision of each area.

Level Description Example of descriptive terms
Very good applies where the quality of the areas | Very good; of a very high quality; very
Very Good evaluated is of a very high standard. The very few areas | effective practice; highly
for improvement that exist do not significantly impact on | commendable; very successful; few
the overall quality of provision. For some schools in this | areas for improvement; notable; of a
category the quality of what is evaluated is outstanding | very high standard. Excellent;
and provides an example for other schools of | outstanding; exceptionally high
exceptionally high standards of provision. standard, with very significant
strengths; exemplary
Good applies where the strengths in the areas evaluated | Good; good quality; valuable; effective
clearly outweigh the areas in need of improvement. The | practice; competent; useful;
Good areas requiring improvement impact on the quality of | commendable; good standard; some

pupils’ learning. The school needs to build on its strengths
and take action to address the areas identified as requiring
improvement in order to achieve a very good standard.

areas for improvement

Satisfactory

Satisfactory applies where the quality of provision is
adequate. The strengths in what is being evaluated just
outweigh the shortcomings. While the shortcomings do
not have a significant negative impact they constrain the
quality of the learning experiences and should be
addressed in order to achieve a better standard.

Satisfactory; adequate; appropriate
provision although some possibilities
for improvement exist; acceptable
level of quality; improvement needed
in some areas

Fair applies where, although there are some strengths in

Fair; evident weaknesses that are

Fair the areas evaluated, deficiencies or shortcomings that | impacting on pupils’ learning; less than
outweigh those strengths also exist. The school will have | satisfactory; experiencing difficulty;
to address certain deficiencies without delay in order to | must improve in specified areas; action
ensure that provision is satisfactory or better. required to improve
Weak applies where there are serious deficiencies in the | Weak; unsatisfactory; insufficient;
Weak areas evaluated. Immediate and coordinated whole- | ineffective; poor; requiring significant

school action is required to address the areas of concern.
In some cases, the intervention of other agencies may be
required to support improvements.

change, development or improvement;
experiencing significant difficulties;




Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Area 1l Observations on the content of the inspection report

On this our second MLL-WSE, the Inspectorate, having examined every aspect of our school, has
placed us, in general, once again in the very good category, this being at the top of the Inspectorate's
quality continuum.

In CTI, we strive, both management and staff, to deliver the highest quality educational service to
students entrusted to our care. We pride ourselves in terms of teaching and learning on being
innovative and in being to the forefront in devising, developing, improvising, adapting, evaluating and
thoughtfully reviewing strategies and policies to deliver that service, all this underpinned by our most
defining characteristic of pastoral care.

To have our approach acknowledged, validated and praised by the Inspectorate is very rewarding. The
inspectorate captured the spirit of our school, conveying it very effectively in this report.

Area 2 Follow-up actions planned or undertaken since the completion of the inspection activity to
implement the findings and recommendations of the inspection

The school had already identified a number of the recommendations made by the Inspectorate and
had begun planning for their implementation as part of our four-year programme of SSE. For example,
we have, with the support of Tipperary ETB, began the process of developing the school’s website,
thus fulfilling a recommendation in the report. The school's SSE report, when finalised, will also feature
on the website.

Under SSE, we plan to continue our work on literacy and numeracy. Team teaching is being currently
evaluated and it is planned to further embed it. A new element of SSE will be an advancing of the
student voice. Work on this element is already under way. Our focus in future developing the student
voice will be specifically on challenging students to take responsibility for their own learning. We
intend to explore the significance of the art of effective questioning in promoting student
responsibility with regard to learning. Again, we have been to the forefront in developing short
courses for Junior Cycle. We intend to exploit flexibilities in the Junior Cycle Framework to provide
learning opportunities to all. The homework policy in Coldiste Chluain Meala is currently being
reviewed and we will study its findings carefully as per the recommendation in this report to put
strategies in place to maximise student learning. ICT will continue to be exploited to the full to achieve
the best possible learning outcomes across the whole school.
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CAD IS MEASTOIREACHT SCOILE UILE - BAINISTIOCHT, CEANNAIREACHT AGUS FOGHLAIM ANN?

Déanann Meastdireachtai Scoile Uile - Bainistiocht, Ceannaireacht agus Foghlaim tuairiscid ar
chailiocht an teagaisc agus na foghlama agus ar chailiocht na bainistiochta agus na ceannaireachta i
scoil. Dearbhaionn siad dea-chleachtas agus déanann siad moltai, nuair is cui, chun cuidiu le forbairt
bhreise a dhéanamh ar an solathar sa scoil.

CONAS AN TUAIRISC SEO A LEAMH
Le linn na cigireachta seo, rinne na cigiri meastdireacht agus rinne siad tuairisciu faoi na ceannteidil
no faoi na réimsi fiosrdchdin seo a leanas:

1. Cdiliocht cheannaireacht agus bhainistiocht na scoile

2. Cailiocht an teagaisc agus na foghlama

3. Feidhmid moltai 6 mheastdireachtai roimhe sin

4. Prdiseas féinmheastdireachta na scoile agus an cumas d'fheabhsu scoile

Déanann na cigiri cur sios ar an gcdiliocht a bhaineann le gach ceann de na réimsi sin agus feidhm a
baint acu as contanam céiliochta na Cigireachta a thaispeantar ar leathanach deiridh na tuairisce seo.
Solathraionn an contanam cailiochta samplai den teanga a Usdideann cigiri agus iad ag déanamh
meastoéireachta agus ag cur sios ar chdiliocht sholdthar na scoile i ngach réimse. Tugadh deis do bhord
bainistiochta na scoile ar a thuairim a Iéirid ar thorthai agus ar mholtai na tuairisce i scribhinn, agus
beidh freagra an bhoird ar fail san aguisin atd leis an tuairisc seo.



Meastodireacht Scoile-Uile Bainistiocht, Ceannaireacht agus Foghlaim

GNIOMHAIOCHTAI CIGIREACHTA LE LINN NA CIGIREACHTA SEO

Data na Cigireachta 08-12-2016
Na gniomhaiochtai cigireachta ar tugadh e Anailis ar cheistneoiri tuismitheoiri, scoldiri agus
futhu muinteoiri

e Agallamh le fécasghrupa scolairi

e Breathndireacht ar theagasc agus ar fhoghlaim

e Scrudu ar obair na scolairi

e Caidreambh le scoldiri

e Aiseolas don fhoireann shinsearach
bainistiochta, don bhord bainistiochta agus do
mhuinteoiri

e Cruinniu leis an mBord Bainistiochta

e Cruinniu leis an bpriomhoide agus leis an
leas-phriomhoide

e Cruinnid/cruinnithe leis na priomhbhaill
foirne

e Cruinniu le hionadaithe tuismitheoiri

e Athbhreithniu ar chdipéisi dbhartha

COMHTHEACS NA SCOILE

Is scoil chomhoideachais i an Institidid Theicnidil Larnach faoi phatrdnacht Bhord Oideachais agus
Oilina Thiobraid Arann. T4 an Instititid déanta suas de thri rannég faoi leith: scoil dara leibhéal
(Coldiste Chluain Meala) ait a ndéantar an teagasc tri mhedn an Bhéarla; aonad lan-Ghaeilge
(Gaelcholaiste Chéitinn) a bhfuil mudinteoir i gceannas ann agus ata freagrach do phriomhoide na
hinstitidide; agus An Institidid Theicnidil Larnach- Colaiste Sinsearach a sholathraionn cursai iar-
Ardteistiméireachta. T4 an tuarascdil seo arna scriobh tar éis meastdireachta ar na haonaid dara
leibhéal (Coldiste Chluain Meala agus Gaelcholdiste Chéitinn). Ni dhearnadh meastdireacht ar aon
chuid den solathar iar-Ardteistiméireachta mar chuid den chigireacht seo. Ta an Institidid Theicniuil
Larnach rannphairteach i bplean gniomhaiochta DEIS (Delivering Equality of Opportunity in Schools).

238 scoldire an rollt iomlan faoi lathair ar na gnéithe dara leibhéal den Institidid Theicnidil Larnach.
117 scoldire ata ar rolla Cholaiste Chluain Meala faoi lathair agus 121 atd ar rolla Ghaelcholdiste
Chéitinn faoi lathair. Is é Gaelcholdiste Chéitinn, atd in a aonad comhoideachais, an t-aon solathroéir
oideachais iarbhunscoile tri mhean na Gaeilge i gContae Thiobraid Arann. T4 réimse leathan clar ar fail
do scolairi lena n-diritear an tsraith shéisearach, Clar Scoile an Teastais Shdisearaigh (CSTS), Clar na
hidirbhliana (Cl), an Ardteistiméireacht bhunaithe agus an Ardteistiméireacht Fheidhmeach (ATF).

ACHOIMRE AR NA PRIOMHCHINNTi AGUS MOLTAI

CINNTI

e Léirionn an scoil i fein mar phobal foghlaimeoiri ata tiomanta go l3idir i dtreo croimhisin: ag
déanamh cinnte de go dtugtar ciram do gach scoldire agus go dtacaitear leo i gcaoi ar féidir
leo a gcumas iomlan a bhaint amach.

e Léiritear cultur laidir nudlaiochta, meastdireachta agus athbhreithnithe in obair na scoile.

e Tdaan bord bainistiochta an-éifeachtach ar fad agus breathnaionn sé ar chiram na scolairi mar
chroildr a chuid oibre.

e Ta foireann shinsearach bhainistiochta an-éifeachtach ar fad ann a bhfuil cur chuige laidir
comhphairtiochta inti.

e T4 rdil ceannaireachta glactha ag baill foirne orthu féin ar fud phobal na scoile agus déanann
na rdil seo fiordhifear suntasach do shaol agus d’oideachas na scolairi.



e Léirionn na baill foirne iad féin mar ghrupa daoine gairmiula atd an-tiomanta, inspreagtha agus
an-tacuil da chéile agus iad dirithe ar leas na scoldiri.

e Ar an iomlan, bhi caighdedn na muinteoireachta, na foghlama agus an mheasunaithe an-
mhaith agus iliomad samplai ann de chleachtas ar an gcaighdean is airde.

e Ta curaclam na sraithe séisearai a chur i bhfeidhm ar fud na scoile leis na sonraiochtai cui
abhar agus tathar ag tabhairt faoi mheasunachtai bunaithe sa seomra ranga.

MOLTAI

e Ba chdir dul i ngleic nios md leis an tsolubthacht atd de dhldth is d’inneach i gCreat na Sraithe
Séisearai (2015), i gcomhthéacs sainriachtanas scolairi.

e T4a an réimse le haghaidh measunaithe chun foghlama a shainaithniodh tri phrodiseas
Féinmheastdireachta Scoile (FMS) de chuid na scoile mar réimse ar chéir nios mé inidchta a
dhéanambh air chun tacu le scoldiri agus lena gcuid foghlama.

MIONCHINNTI AGUS MOLTAI

1. CAILIOCHT CHEANNAIREACHT AGUS BHAINISTIOCHT NA SCOILE

1.1 Uinéireacht agus bainistiocht na scoile

T4 an bord bainistiochta an-éifeachtach ar fad. Ta an bord comhdhéanta mar is cdir agus ta tuiscint
ag baill ar a rél agus ar a bhfreagrachtai. Tugann Bord Oideachais agus Oilitina Thiobraid Arann dea-
thacaiocht don bhord. Bionn cruinnithe ag an mbord go rialta agus coinnitear miontuairisci ar na
cruinnithe seo. Féachann an bord ar chiram na scoldiri mar chuid larnach da rél. Léiritear seo sa spéis
faoi leith atd ag an mbord i mbainistit agus i dtacaiocht iompair na scolairi mar chuid da chuid
cruinnithe. Téann sé i ngleic go réamhghniomhach le scolairi agus le tuismitheoiri sa réimse seo. T4 an
tuarascdil riachtanach ar bhulaiocht tugtha isteach i gcruinnithe an bhoird. Ba cheart leantint leis seo.

Coinnionn an bord cumarsaid shoiléir agus oscailte le pobal na scoile. Déantar seo tri na hionadaithe i
measc na dtuismitheoiri agus fhoireann na muinteoiri ata ina mbaill den bhord. D’ainneoin an dea-
chleachtais seo, thug ceistneoiri a daileadh ar thuismitheoiri agus ar mhuinteoiri chun solais an deis le
breis feabhais a dhéanamh sa réimse seo. Da bhri seo, moltar don bhord tuairisc aontaithe a chur ar
fail tar éis gach cruinnithe agus i a roinnt le pobal na scoile. Chomh maith leis sin, ba cheart tuarascail
Féinmheastdireachta na Scoile agus an plean feabhsaithe a chur faoi bhraid phobal na scoile ar
bhealach nios forleithne. D'fhéadfai freastal ar an da rud seo mar chuid den uasghradu ata beartaithe
do shuiomh gréasain na scoile.

T4 priomhthosaiochtai don scoil aitheanta ag an mbord. Ina measc siud, ta féinmheastdéireacht scoile
agus forbairti is ga i gclursai bonneagair. Léirionn gach ceann feasacht straitéiseach maidir le
riachtanais ghearrthéarma, mheantéarma, agus fhadtéarma na scoile agus a cuid scolairi. Ina theannta
seo, déanann an bord maoirseacht ar fhorbairti i leith an teagaisc agus na foghlama de réir mar is cui,
cé go mbaineann a gcur i bhfeidhm leis an bhfoireann bhainistiochta shinsearai agus an fhoireann
teagaisc. Déanann an bord athbhreithnit agus tugann sé tacaiocht do chur i bhfeidhm na moltai a
éirionn as tuarascalacha cigireachta agus is gné an-laidir é seo da chleachtas sa réimse seo. Thairis sin,
ta tacaiocht réamhghniomhach tugtha ag an mbord d’fhorbairt ghairmiuil na muinteoiri agus do chur
chun cinn bhonneagar theicneolaiocht na faisnéise agus na cumarsdide ar mhaithe le breis feabhais a
dhéanamh ar chleachtas an teagaisc agus na foghlama.



T4 proiseas an-éifeachtach i bhfeidhm maidir le hathbhreithniu polasaithe. Ta réimse an-leathan
polasaithe éigeantacha daingnithe ag an mbord. Rinneadh iad seo a fhorbairt a bhuiochas le
tiomantas na mball foirne agus na foirne bainistiochta sinsearai. Bhi baint ag pairtithe eile leis seo tri
phréiseas comhairliichain. Léirionn an bord, an fhoireann bhainistiochta shinsearai agus na baill foirne
feasacht ghéar ar an ngd a bhaineann le hathbhreithnit comhsheasmhach, meastdireacht, coigeartu
agus feabhas de réir mar a bhionn polasaithe & bhforbairt.

T4 cumainn tuismitheoiri ina n-ait do Choldiste Chluain Meala agus do Ghaelcholaiste Chéitinn. Bionn
cruinnithe rialta ann agus bionn baint ag na cumainn le forbairt polasaithe agus iarrachtai tiomsaithe
airgid. Chomh maith leis sin, eagraitear trathndonta do thuismitheoiri chun déiledil le ceisteanna
abhartha ar nds cibearshlandala agus Creat na Sraithe Séisearai (2015).

T4 combhairli scoldiri ina n-3it sa da chuid den scoil agus ta iarrtha ag an mbord go ndéanfai cur i lathair
6 chombhairli na scolairi le linn na scoilbhliana seo caite. T4 filntas ag baint leis seo mar go n-aibhsionn
sé an rél tdbhachtach a bhionn ag gldr na scolairi i saol scoile na scoldiri. Moltar go bhféadfai breis
forbartha a dhéanamh ar ghldr na scoldiri ar an dad champas. Bheadh filintas ag baint le diriu ar
fheasacht a mhéadu i measc na scolairi féin ar an rud is fearr a oibrionn déibh siid mar thacaiocht
lena bhfoghlaim sna seomrai ranga.

1.2 Eifeachtacht na ceannaireachta don fhoghlaim

T4 foireann bhainistiochta shinsearai an-éifeachtach ar fad ann a Usadideann cur chuige laidir
comhphairtiochta i dtreord na scoile. Cuireann an fhoireann ceannaireacht laidir straitéiseach ar fail.
Ta fis shoiléir straitéiseach ann d’fhorbairt na scoile. Déantar macasamhail de seo a léiriu tri réimse
leathan gniomhaiochta, lena n-diritear bund agus forbairt leaninach Ghaelcholdiste Chéitinn, an
leathnu atd beartaithe do bhonneagar fisicidil na scoile, chomh maith leis an bpriomhrdl ata ag an
bhfoireann i bhforbairt nasc le haisineachtai seachtracha leis an tacaiocht is éifeachtai agus is féidir a
chur ar fail a chinntit do scoldiri. Déanann an fhoireann bhainistiochta shinsearai eiseamlair de
chiram eispéireas agus taithi na scolairi seo ata larnach i bhfis uileghabhalach agus i gcultdr na scoile.
Léirigh an fhoireann agus na tuismitheoiri sastacht an-laidir leis an bhfoireann bhainistiochta
shinsearai i gceistneoiri a tugadh amach mar chuid den mheastdireacht.

Tacaionn an fhoireann bhainistiochta shinsearai agus an bord go réamhghniomhach le rannphairtiocht
ghniomhach na muinteoiri lena bhforbairt ghairmiuil leantinach. Chomh maith leis sin, ta cleachtas
forbartha inar féidir le muinteoiri tionscnaimh san fhorbairt ghairmidil leaninach a thabhairt chun
tosaigh i réimsi na litearthachta, na huimhearthachta agus an buion-teagaisc. Thairis sin, aithniodh
cultdr na piarmheantéireachta neamhfhoirmidla in diteanna agus is dearfach ar fad atd an oscailteacht
chun athbhreithniu éifeachtach a dhéanamh agus chun cleachtas gairmiuil a fhorbairt. Oibrionn an
chumarsaid inscoile go han-mhaith agus aris leagadh béim ar an ngné seo i gceistneoiri na muinteoiri.

Léirionn an fhoireann teagaisc san Instititid Teicnidil Ldrnach iad féin mar ghripa daoine gairmiula ata
ardtiomanta, spreagtha agus an-tacuil da chéile, iad dirithe ar leas a scolairi. Is md is |éir seo sna rdil
cheannaireachta a nglactar leo, go minic ar bhonn deonach, ag réimse leathan muinteoiri. Ta obair
shuntasach i bpleandil, i dteagasc agus i bhfoghlaim, chomh maith le ciram da gcuid scolairi ag
déanamh difear inmhothaithe d’eispéireas na scolairi sa scoil.

T4 obair an-mhér déanta ag an scoil chun an curaclam a shaincheapadh in oiritiint do bharrmhianta
agus do riachtanais a scolairi. Cuirtear curaclam leathan agus comhardaithe ar fail. Airitear anseo
ionchorpru dha ghearrchidrsa nua isteach i gcuraclam na sraithe sdisearai atd bunaithe ar aitheantas
a thabhairt do agus freastal ar shainriachtanais lion airithe scoldiri. Ta curaclam na sraithe séisearai a



chur i bhfeidhm ar fud na scoile le sonraiochtai cui dbhair agus tathar ag tabhairt faoi mheasunachtai
rangbhunaithe. Ta am gairmidil leithdhailte ar mhuinteoiri mar a aibhsiodh i gciorclan 24/2016.

| gcomhthéacs na saroibre seo, moltar go ndéanfaidh an scoil tuilleadh initchta agus gniomhaiochta
ar na solubthachtai a chuireann Creat na Sraithe Sdisearai (2015) ar fail, chomh maith leis an bhfécas
a leagtar ar fhorbairt priomhscileanna. Ba cheart nios mé inidchta a dhéanamh sna réimsi seo i
gcomhthéacs sainriachtanais scolairi maidir le: lion na n-dbhar a ndéanfar scridu orthu;
inoiriunaitheacht gearrchursai agus forbairt ar ghearrchdrsai scoilbhunaithe; glacadh le hAonaid um
Fhoghlaim Ardtosaiochta (nuair is cui), agus inidchadh a dhéanamh ar naisc a d’fhéadfadh bheith idir
seo agus an curaclam bunscoile. Ba cheart go dtacdédh an tsolUthacht ata de dhuth is d’inneach an
churaclaim nua leis an scoil chun na torthai is fearr a bhaint amach da cuid scolairi ar bhealach ata
saincheaptha agus cui.

T4 an polasai iontrala atd i bhfeidhm trédhearcach, oscailte agus cuimsitheach. Is cuid rithdbhachtach
bheo i seo de chultdr na scoile. T4 rdil rithabhachtacha ag an gClar Criochnaithe Scoile, ag an scéim
theagmhala baile-scoile-pobail agus ag na cuntdiri riachtanas speisialta i mbaint amach na fise seo. Le
déanai, ta tus curtha ag an scoil le faisnéis a lorg ar chulra na scolairi sula gclaraitear iad ionas gur féidir
eolas atd 4 lorg ag Roinn Oideachais agus Scileanna a sholdthar. Meastar gurbh oiritinai an ni é teacht
ar an eolas seo tar éis a gclaraithe amach anseo.

T4 cdd iompair i bhfeidhm agus déantar é seo a chur in iul do scoldiri, chomh maith le focas ar an dea-
iompar. Ta glactha ag an mbord le polasai frithbhulaiochta. Ta straitéis freastail i bhfeidhm. Chomh
maith leis sin, ta breac-chuntas i bplean DEIS na scoile ar chur chuige comhsheasmhach agus ldidir i
leith freastal ar an scoil agus ta oifigeach tinreamh scoile ag tacu leis seo, chomh maith leis an
bhfoireann agus le pearsanra an Chldir Criochnaithe Scoile.

T4 cur chuige scoile uile atad an-éifeachtach ar fad ann maidir leis an soldthar Treorach do scolairi.
Déantar é seo a struchturu agus a bhainistit go maith, ach ta sé an-organach ina nadur. T4 dldthbhaint
ag cuid de na croi-fhoirne le cur i bhfeidhm na dtacaiochtai don Treoir agus do chiram na scolairi. Is
iad seo an coiste smachta, an fhoireann um thacaiocht scoldiri agus an fhoireann um phleanail
Treorach. Is |éir go bhfuil pobal na scoile dirithe ar na torthai pearsanta, oideachasula agus gairme is
fearr a bhaint amach do scoldiri. Déantar gach iarracht ar shaintacaiocht a chur ar fail ag brath ar
riachtanais aonair na scolairi. Déantar é seo a chinntiu trid an gcur chuige ilghnéitheach a ghlactar ar
bord thar na croi-fhoirne uile.

Baintear leas as cur chuige an-chuimsitheach chun freastal ar riachtanais bhreise oideachais na
scolairi. Airitear anseo tionscadal buion-teagaisc a tugadh isteach ar na mallaibh mar chuid den rogha
tacaiochtai a cuireadh ar fdil do scoldiri. T4 tiomantas don phleanail athmhachnamhach mar
bhunchloch leis an gcur chuige seo. Ta céras ardéifeachtach cumarsdide maidir le riachtanais bhreise
oideachasula na scolairi cruthaithe agus léirionn sé seo leibhéal fior-ard de dhiograis, athbhreithniu
agus nualaiocht foirne, ni hamhain sa chroifhoireann ionchuimsitheach ach sa bhfoireann tri chéile.
Déanann an scoil iarracht an leas is mé a bhaint as gach acmhainn atd ar fail chun an t-eispéireas agus
na torthai oideachasula is fearr a chur ar fail do scolairi.

Go hionduil, déantar na muinteoiri a thrathchlard de réir a gcailiochtai agus a gcuid saineolais. | gcas
an Chorpoideachais, afach, bhi roinnt deacrachtai suntasacha ann chun saineolai dbhair a earcu leis
an tacar sainscileanna is ga aige/aici chun freastal ar an nGaelcholdiste ach go hairithe. Mar thoradh
air sin, tugann roinnt pearsana neamhchdilithe ceachtanna sa Chorpoideachas. Ba chéir dirid ar an
gceist seo a luaithe agus is féidir.



Thug bord bainistiochta na scoile deimhniu de go bhfuil glactha go foirmitil ag an mbord bainistiochta
leis na Nésanna Imeachta maidir le Caomhnu Leanai i mBunscoileanna agus i Scoileanna larbhunscoile,
gan athru na leasu, agus go bhfuil cleachtas na scoile ag teacht lena n-éilitear faoi Nésanna Imeachta
maidir le Cosaint Leanai i mBunscoileanna agus in lar-bhunscoileanna.

1.3 Bainistiocht ar diseanna

T4 bainistiocht an-mhaith déanta ar diseanna. Ta forbairt chuimsitheach déanta ar rditeas sldinte agus
sabhailteachta. Ta bainistiu maith déanta ar na haiseanna agus is |éir fis shuntasach maidir le forbairti
a d’fhéadfadh a bheith ann amach anseo 6 thaobh bonneagair de, go hairithe maidir le campas eile a
fhorbairt do sholathar iar-Ardteistiméireachta sa scoil.

Ta forbairt leaninach déanta ar an mbonneagar de chuid teicneolaiocht na faisnéise agus na
cumarsaide. Airitear anseo riomhairi taibléid ag gach scoldire de chuid na sraithe sdisearai i
nGaelcholdiste Chéitinn. Chomh maith leis sin, ta tacaiocht tugtha ag an mbord do mhuinteoiri chun
riomhairi taibléid a fhail. Ta na muinteoiri dearfach maidir leis an bhforbairt seo agus leanann siad
orthu ag obair ar a gcuid scileanna chun teicneolaiocht na faisnéise agus na cumarsdide a
chomhthathd go huile is go hiomldn ina gcleachtas ranga. B’fhilu féidearthachtai maidir le breis leasa
a bhaint as amharcléiritheoiri a fhiosrd ar mhaithe le muineadh scileanna measunaithe a éascu.

2. CAILIOCHT AN TEAGAISC AGUS NA FOGHLAMA

Ar an iomlan, bhi caighdean an-mhaith foghlama, teagaisc agus measunaithe ann, agus bhi samplai de
chleachtas ar an gcaighdedn is airde ann. Sa roinnt bheag cdsanna ina raibh scdip ann chun tuilleadh
forbartha a dhéanamh, ba chdir freastal air seo trid an measunu chun foghlama agus eagar ar
fhoghlaim scoladiri a fhorbairt. Bhi fianaise ann ar phleandil agus ar ullmhichan a bhi go maith né an-
mhaith, agus uaireanta bhi sé seo ar chaighdean an-ard ar fad.

Bhi na scoldiri ar an eolas go maith maidir leis na cuspdiri foghlama sna ceachtanna. Sa réimse seo,
moltar go ndéanfai breis forbartha ar chleachtas na muinteoiri tri rél nios leithne a thabhairt do na
cuspoéiri foghlama. Mar shampla, b’fhéidir gur mhaith an rud é smaoineamh orthu le béim faoi leith a
chur ar abharthacht na ngnéithe ar leith den fhoghlaim sa saol taobh amuigh den scoil agus sa saol
amach rompu. Chabhrddh sé seo le breis spreagtha a thabhairt do scoldiri chun dul i ngleic leis an
bhfoghlaim sa seomra ranga. Bhi leibhéal agus luas na gceachtanna go maith né an-mhaith ar an
iomlan.

Bhi dea-chaidrimh ina ngné shuntasach le sonru idir na mudinteoiri agus na scoldiri. Sa chomhthéacs
seo, bhi an comhoibrit a bhi idir na muinteoiri agus na cuntairi riachtanais speisialta chun tacu le
scoldiri agus iad ag dul i ngleic lena gcuid ceachtanna go han-mhaith ar fad. Chomh maith leis sin, ba
ghné an-choitianta ar fad é eiseamldirii muinteoiri d’idirghniomhaiochtai measula ar bhealach an-
éifeachtach ar fad. Bhi éifeacht faoi leith ag baint leis seo mar shli chun a chinntit gur mhothaigh
scolairi muinineach go leor maidir le botuin a dhéanamh agus foghlaim 6 na botuin chéanna le
tacaiocht 6na muinteaoir.

Ba mhinic a chonacthas teicneolaiocht na faisnéise agus na cumarsaide in Usaid sna ceachtanna. Bhi
samplai maithe ann d’usdid na teicneolaiochta faisnéise agus cumarsaide trid an Usdid a baineadh as
diseanna éagsula agus tri thaithi phraiticidil a thabhairt do scoldiri. Chomh maith leis sin, td muinteoiri
tar éis féidearthachtai a fhiosru sna deiseanna éagsula san fhorbairt ghairmidil leandnach atd tapaithe
acu. Ta muinteoiri tar éis triail a bhaint as timpeallachtai fiorula foghlama (TFF) a usdid. Sa



chomhthéacs seo, meastar go mba mhaith an smaoineamh é da nglacfai cur chuige scoile uile tri leas
a bhaint as Timpeallacht Fioruil Foghlama amhain ionas go mbeadh leaninachas ann 6 thaobh taithi
foghlama na scoldiri. Ar an iomlan, is gné i teicneolaiocht na faisnéise agus na cumarsdide ar féidir
breis breithnidchain agus forbartha a dhéanamh air.

Bhi iliomad samplai ann de mhuinteoiri agus iad ag éascu agus ag solathar creatai tacaiochta d’obair
neamhspleach agus leath-neamhspledch na scoldiri go cumasach. Chonacthas cleachtas
eiseamlaireach nuair a éascaiodh scolairi chun domhainfhoghlama trid an deis a chur ar fail déibh diriu
ar nithe inar chuir siad suim faoi leith. Chomh maith leis sin, baineadh leas rialta as eiseamlairiu
muinteoiri ar thascanna chun tacu le foghlaim na scoldiri sna seomrai ranga.

Baineadh usaid an-mhinic as obair ghripa sna ceachtanna. Tugadh tacaiocht di seo roinnt uaireanta
tri threoracha soiléire 6 na muinteoiri maidir leis na réil éagsula a bhi le déanamh ag gach duine sa
ghrapa. Chinntigh an cur chuige seo go raibh grupai freagrach as a gcuid foghlama agus ag an am
céanna, chuir sé am feithimh ar fail chomh maith le muinin a thabhairt do bhaill na ngrupai. Moltar go
ndéanfai machnambh ar an bhfiintas a bhainfeadh leis na gnéithe seo mar bhealach chun an oiread is
fearr agus is féidir a bhaint as an bhfoghlaim chomhoibritheach, agus gur cheart fécas a bheith air seo
i ngach ceacht ina n-Usdidtear an fhoghlaim chomhoibritheach.

| gcuid mhdér mhdr casanna, bhi an paisean agus an spéis a bhi ag na muinteoiri ina sainabhar féin
soiléir agus cuireadh é seo in iul da gcuid scolairi. Thairis sin, bhi roinnt mhaith muinteoiri tar éis an
deis a thapu chun a seomra ranga a Usaid mar uirlis chun tacu le foghlaim na scoldiri. Bhi sé seo soiléir
go hairithe sa chaoi ar bhain muinteoiri leas as diseanna faoi leith, go comhsheasmhach thar na
habhair, chun tacu le forbairt litearthachta scolairi.

| gceachtanna ar breathnaiodh orthu le linn na meastdireachta, bhi samplai an-mhaithe ann de
sholathar aischothu foirmitheach do scolairi, chomh maith le samplai d’dsdid & baint as cuspdiri
foghlama, critéir ratha, ceistilichan, meastodireacht ar chomhphdirtithe agus féinmheastéireacht, agus
ailinid idir obair baile né tascanna measunaithe agus priomhfhoghlaim. | gcuid mhor cdsanna,
baineadh Usaid astu seo ar bhealach a mhéaddédh ar an spreagadh agus a dhéanfadh aibhsiu ar
abharthacht na foghlama agus a dhéanfadh breis forbartha ar ghlér na scolairi sa seomra ranga chomh
maith le feasacht ar a bhfoghlaim féin. Ta deis ann, afach, chun na cuir chuige seo a leathnt fud fad
na scoile, go hairithe ar bhealach a chinnteodh go rachfai i ngleic leis an mbunréasinaiocht a
bhaineann leis na cuir chuige seo ar fad, chomh maith leis na sainbhearta ata le hisaid. Tagann sé seo
leis na tatail a d’éirigh as féinmheastdireacht na scoile féin, ata tar éis na réimsi obair baile agus
aischothuithe a aithint mar phointe machnaimh. Chuige sin, moltar go dtabharfai faoi fhiosru
suntasach sna féidearthachtai a chruthaionn an measunu chun foghlama mar fhdcas na scoile uile sa
teagasc agus san fhoghlaim.

3. FEIDHMIU MOLTAIi © MHEASTOIREACHTAI ROIMHE SEO

Téann an scoil i ngleic go cuimsitheach le moltai 6 thuarascédlacha ar chigireacht dbhair agus ar mhunlai
meastodireachta eile. Ta dul chun cinn suntasach déanta i gcur chun feidhme moltai maidir le bainistiu
na scoile.

T4 dul chun cinn suntasach déanta freisin i gcur chun feidhme moltai i réimse na foghlama agus an
teagaisc. Ta bearta déanta, ar bhealai eagsula, i bhforbairti in Usaid teicneolaiocht na faisnéise agus
na cumarsaide; i bhforbairt a dhéanamh ar dbhar tacaiochta sna seomra ranga; agus i ndeiseanna nios
leithne a bheith ar fail chun staidéar a dhéanamh ar an Stair; agus ta an phleanail abhair curtha in
oiridint do chomhthéacs na scoile. T4 an scoil agus na muinteoiri tar éis tiomantas an-mhaith a léiriu i



geur chun feidhme moltai ag éiri as cigireachtai abhair ar mhaithe le torthai foghlama agus eispéireas
na scoldiri a fheabhsu.

4. PROISEAS FEINMHEASTOIREACHTA NA SCOILE AGUS ACMHAINN FEABHSAITHE NA SCOILE

Gné larnach de chultdr na scoile is ea an proiseas athbhreithnithe, meastdireachta agus feabhasaithe.
Is [éir go ndiritear ar phrodisis mhacnamhacha chun eispéiris nios fearr agus torthai nios fearr a bhaint
amach do scolairi. Sa chomhthéacs seo, td an fhéinmheastéireacht soile curtha i bhfeidhm ar bhealach
an-éifeachtach ar fad tri obair dhiograiseach agus mhachnamhach na muinteoiri agus na foirne
bainistiochta sinsearai.

Faoi mar is cui, td an fhéinmheastdireacht scoile ina chuid den phlean foriomlan DEIS agus go dti seo,
is ar an litearthacht agus ar an uimhearthacht a diriodh. Airitear an buion-teagasc i measc na
bhforbairti atd beartaithe amach anseo chun munlai solibtha agus éifeachtacha a sholathar do scolairi
a bhfuil riachtanais speisialta acu. Moltar, i gcomhthéacs bailithe sonrai atd an-éifeachtach agus a
Usdideann ceistneoiri agus as trialacha caighdeanaithe, go bhféadfai machnamh a dhéanamh ar
réimse nios leithne uirlisi a ghlacadh ar bord, go hdirithe uirlisi cdiliochtula chun tacu leis an bpradiseas
féinmheastdireachta scoile. T4 go leor de na huirlisi seo, ar nds an fhéinmhachnaimh agus
breathnadireacht ar chomhphairtithe, ina ngné neamhfhoirmiuil cheana féin de chleachtas muinteoiri.

T4 cumas an-ard ag an scoil chun athruithe a ghlacadh ar bord, iad a chur chun feidhme agus a
chothabhdil agus ta an cumas chun feabhais an-ard. Is cuid larnach de chultdr na scoile é an préiseas
leaninach machnaimh agus feabhais. Léiritear é seo sa leibhéal diograise agus curaim a léiritear i
ngach gné den solathar da cuid scoldiri.



CONTANAM CAILIOCHTA NA CIGIREACHTA

Déanann cigiri cur sios ar chailiocht an tsolathair sa scoil agus feidhm a baint acu as contanam
cailiochta na cigireachta a thaispedntar thios. Tugann an contanam cdiliochta samplai den teanga a
mbaineann cigiri feidhm aisti nuair a bhionn siad ag déanamh meastdireachta agus ag cur sios ar
chailiocht sholathar na scoile do gach réimse.

Leibhéal

Cur sios

Sampla de na téarmai tuairiscitla

An-mhaith

Usaidtear An-mhaith it a bhfuil cdiliocht na réimsi a
ndéantar meastdireacht orthu ar chaighdean an-ard.
Ni bhionn tionchar rémhér ag an lion beag réimsi ata
le feabhsu ar chdiliocht an tsoldthair ar an iomlan. Do
roinnt scoileanna sa chatagdir seo bionn an
chailiocht ar a ndearnadh meastdireacht thar cionn
agus is sampla é do scoileanna eile de
sharchaighdeain solathair.

An-mhaith; ar chailiocht an-ard; an-
éifeachtach; cleachtas an-éifeachtach;
le moladh go hard; an-rathuil; beagan
réimsi le feabhsu; go hiontach; ar
chaighdean an-ard; Ar fheabhas: thar
cionn; ar sarchaighdean; le laidreachtai
an-suntasach; thar barr

Go maith

Usdidtear Go maith ait ina bhfuil nios mé
ldidreachtai sna réimsi a ndéantar meastdireacht
orthu na na réimsi ina bhfuil gd le feabhas a
dhéanambh. Bionn tionchar ag na réimsi ina bhfuil ga
le feabhas a dhéanamh ar chailiocht foghlama na
ndaltai. Ni mor don scoil tégail ar a cuid ldidreachtai
agus gniomhd le dul i ngleic leis na réimsi ata
aitheanta ina bhfuil ga le feabhas a dhéanamh leis an
gcaighdedn an-mhaith a bhaint amach.

Go maith; cailiocht mhaith; fiintach;
cleachtas éifeachtach; inniuil;
Usdideach; inmholta; caighdean maith;
roinnt réimsi le feabhsu

Sasuil

Usaidtear Sdsuil ait a bhfuil cailiocht an tsolathair
sach maith. T4 direach nios md laidreachtai a
ndéantar meastoireacht orthu na na laigi. Cé nach
mbionn drochthionchar suntasach ag na laigi
cuireann siad srian leis na taithi foghlama agus ba
chadir dul i ngleic leo d’fhonn caighdean nios fearr a
bhaint amach.

Sdsuil; sdch maith; solathar oiriiinach
cé go bhfuil féidearthachtai ann le
feabhas a dhéanamh; leibhéal
cdiliochta inghlactha; is g4 feabhas a
dhéanambh i réimsi dirithe

Measartha

Usaidtear Measartha ait, in ainneoin go bhfuil roinnt
ldidreachtai sna réimsi a ndéantar meastdireacht
orthu, go bhfuil nios mé easnaimh né laigi ann freisin
na na laidreachtai. Beidh ar an scoil dul i ngleic le
heasnaimh airithe gan mhoill lena chinntit go
mbionn an solathar sasuil né nios fearr na sin.

Measartha, laigi soiléire ann a bhfuil
tionchar acu ar fhoghlaim na scolairi
gan a bheith chomh sasuil sin;
deacrachtai ann; nior mor feabhas a
dhéanamh i réimsi ar leith; ga le
gniomh le feabhas a dhéanamh

Lag

Usdidtear Lag &it a bhfuil  easnaimh
thromchudiseacha sna  réimsi a ndéantar
meastdireacht orthu. Is g& don scoil uile gniomhu
l[dithreach ar bhonn comhordaithe le dul i ngleic leis
na réimsi atd mar dbhar imni. | gcdsanna airithe,
b’fhéidir go mbeidh g& le hionchur 6
ghniomhaireachtai eile le tacu leis na feabhsuithe.

Lag; mishasuil; easnamhach;
neamhéifeachtach; go dona; athru,
forbairt n6 feabhas ata suntasach ag
teastail; deacrachtai suntasacha ann




Aguisin

Freagra na Scoile ar an Tuairisc

Arna chur isteach ag an mBord Bainistiochta

(Aistriuchan den leagan Béarla)



Réimse 1: Tuairimi ar abhar na tuairisce scoile

Anois agus an dara MLL-WSE curtha i gcrich againn, ta an Chigireacht i ndiaidh muid a chur sa chatagoir
iontach maith, go gineardlta, i ndiaidh di scrddd a dhéanamh ar gach gné dar scoil, seo ag barr
contanam cdiliochta na Cigireachta.

larraimid i ITL, idir bhainistiocht agus fhoireann, seirbhis oideachais den chaighdean is airde a chur ar
fail do na mic léinn ata curtha faoin ar gciram. Taimid brdduil as an teagasc agus as an bhfoghlaim,
as a bheith nudlach agus as a bheith chun tosaigh maidir le straitéisi agus polasaithe a bheartu, a
fhorbairt, a sheiftid, a leasd, a mheas agus athbhreithnit a dhéanamh orthu go smaointeach leis an
tseirbhis sin a chur ar fail, agus é seo ar fad bunaithe ar ar dtréith is sainitla de thréadchdram. Is
iontach an sdsamh é ar gcur chuige a bheith aitheanta, deimhnithe agus molta ag an gCigireacht.
Léirigh an chigireacht spiorad ar scoile, agus é curtha in idl go han-éifeachtuil ag an tuairisc seo.

Réimse 2: Gniomhartha leantacha a rinneadh né ata beartaithe le déanamh 6 cuireadh crioch
leis an ngniomhaiocht chigireachta chun tatail agus moltai na cigireachta a chur i bhfeidhm

Bhi tus curtha ag an scoil cheana le roinnt moltai a bhi déanta ag an gCigireacht agus tus curtha le
pleanail da gcur i bhfeidhm mar chuid dar gclar ceithre bliana FMS. Mar shampla, chuir muid tus leis
an bpréiseas chun suiomh idirlin na scoile a fhorbairt, le tacaiocht BOO Thiobraid Arainn, d4 réir sin ag
comhlionadh moladh na tuairisce. Beidh tuairisc FMS na scoile, agus i curtha i gcrich, ar an suiomh
idirlin freisin. Faoi FMS, ta sé beartaithe againn leanuint lenar n-obair ar litearthacht agus ar
uimhearthacht. Ta measunu @ dhéanamh ar an mbuionteagasc faoi lathair agus ta sé beartaithe go
ndéanfar é sin a dhaingnid nios mé. Gné nua de FMS is ea forbairt ghuth an mhic [éinn. Ta tus curtha
le hobair ar an ngné seo cheana féin. Is ar dhushlan a chur ar na mic léinn freagracht a ghlacadh as a
gcuid foghlama féin go sonrach a bheidh muid ag dirit go priomha agus guth an mhic |éinn a fhorbairt
againn as seo amach. T4 sé de run againn iniichadh a dhéanamh ar an suntas a bhaineann le gnas an
cheistithe éifeachtaigh agus freagracht mic Iéinn a chur chun cinn maidir leis an bhfoghlaim. Aris, ta
muid chun tosaigh maidir le gearrchursai a fhorbairt don tSraith Shéisearach. T4 sé socraithe againn
tairbhe a bhaint as solubthacht i gCreatlach na Sraithe Séisearai chun deiseanna foghlama a chur ar
fail do chach. Ta athbhreithnit & dhéanamh ar pholasai obair bhaile i gColdiste Chluain Meala faoi
|athair agus tabharfaimid faoina moltai go ciramach mar ata molta sa tuairisc seo chun straitéisi a
chur i bhfeidhm le foghlaim na mac léinn a bharrfheabhsu. Leanfar leis an oiread tairbhe agus is féidir
a bhaint as TFC chun na torthai foghlama is fearr ar fad a bhaint amach fud fad na scoile.
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