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Whole-School Evaluation 
Management, Leadership and Learning 

 
A whole-school evaluation of management, leadership and learning (WSE-MLL) was 
undertaken in October, 2013 in Holy Child Community School. This report presents the 
findings of the evaluation and makes recommendations for improvement. During the 
evaluation, the inspection team met with the school’s board of management, in-school 
management, and groups of teachers, parents and students. Inspectors also reviewed a range 
of school documentation and responses to questionnaires and examined other data in 
relation to the operation of the school. As part of the evaluation, a range of lessons across a 
number of subject areas was inspected. The board of management of the school was given 
an opportunity to comment in writing on the findings and recommendations of the report, 
and the response of the board will be found in the appendix of this report. 
 
Introduction 
 
Holy Child Community School is a co-educational school founded in 1970 to serve the area 
of Sallynoggin and its environs. Changing demographics have impacted significantly on the 
school over the years. Currently, student enrolment is 273 and this figure has been 
increasing steadily over the last number of years. There has also been significant change at 
staff level over the past four years. The school has a special unit for students with moderate 
general learning disabilities (GLD) and participates in the DEIS (Delivering Equality of 
Opportunity in Schools) and School Completion Programme (SCP) initiatives.  
 
SUMMARY OF FINDINGS AND RECOMMENDATIONS FOR FURTHER  
DEVELOPMENT 
 
Key Findings 

• The principal has a clear vision for the ongoing improvement of the school and this 
vision has as its foundation improving student achievement. 

• The school’s DEIS planning systems and practices are improving and impacting 
positively on students’ experiences in a variety of areas. 

• Student behaviour was very good throughout the evaluation and a supportive and 
caring atmosphere was evident in the school. 

• While the school has made good progress in reducing the number of student 
suspensions and has reduced targeted students’ chronic absenteeism rates, overall 
student absenteeism remains high.  

• The quality of teaching and learning ranged from good to very good in the lessons 
observed with some scope for development in the integration of information and 
communication technology (ICT), assessment for learning (AfL) and active student 
engagement. 

• There is significant scope for improvement in relation to student attainment in most 
subjects. 

 
Recommendations for Further Development 

• An efficient and robust system of academic monitoring should be implemented 
from first year to identify students’ abilities, to profile their performance and to 
monitor and track their achievements. 

• Subject planning should be developed to a consistently high standard across all 
subject areas. 

• To improve student attainment and engagement teachers should focus on 
incorporating AfL practices and innovative and effective use of ICT resources in 
the classroom.  
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1. QUALITY OF SCHOOL MANAGEMENT AND LEADERSHIP 
 
1.1 School ownership and management 
 
The school’s board of management is appropriately constituted and is supported effectively 
by its trustee body, Le Chéile. Board members demonstrated a good understanding of their 
role and a keen appreciation for the strategic function of the board. The key strengths and 
challenges facing the school have been discussed and efforts have been made to address the 
issues. The board, now in the final year of its three year cycle, has placed significant 
emphasis on developing essential school policies. The ongoing review of existing policies 
should now be structured in a systematic manner to make more time available at board 
meetings to discuss the school’s strategic development and improvement. 
 
As part of its future priorities, the board should ensure that the Relationships and Sexuality 
Education (RSE) policy outlines the RSE programme at all levels, including senior cycle 
before the policy is ratified and implemented. In addition to this, the board should formalise 
existing communication practices with all stakeholders. To maximise continuity at board 
level, it is suggested that the board develop a ‘handover’ or legacy document that would 
outline the board’s main achievements, work in progress and future goals. It is envisaged 
that this document would provide the new board with a clear and consistent plan for the 
school’s future development. 
 
The board, in collaboration with the school community, has focused on aspects of the DEIS 
planning process, to achieve a number of developmental priorities but there is still scope for 
further development in DEIS planning. The school’s DEIS plan includes a variety of 
strategies to achieve the identified priorities and most action plans contain a number of 
specific targets and designated timeframes. There is still some scope for improvement in 
the area of setting realistic, attainable and measurable targets from year to year. There has 
been a significant improvement in the levels of chronic absenteeism by students and this is 
directly linked to the interventions in place as part of the school’s DEIS planning 
procedures and interventions. The success in this area should be seen as a roadmap for 
improvement in other aspects of school improvement, particularly student attainment. 
 
The principal and deputy principal have clearly defined roles and responsibilities. As a 
senior management team they have a partnership approach to school leadership and operate 
effectively, maintaining a visible presence around the school.  
 
The principal has a clear vision for the school and this is based on improving student 
outcomes and raising expectations within the school community. Since being appointed, the 
principal has placed a significant emphasis on increasing student enrolment, developing and 
maintaining the school’s pastoral systems and integrating ICT resources into the teaching 
and learning experiences of students and teachers. These goals have been achieved to some 
extent. Continued efforts should be made to fully realise these priorities. 
 
The deputy principal supports the principal’s vision and has been central in leading a 
number of strategies including student recruitment initiatives and implementing and 
managing the school’s code of behaviour. 
 
Delegated responsibility has developed in the school and this has facilitated the on-going 
management of key aspects of school life. Areas of devolved leadership include the co-
ordination of the Leaving Certificate Applied (LCA) programme, TY and the Junior 
Certificate School Programme (JCSP). This devolved leadership empowers teachers to take 
ownership of roles and to contribute in the many facets of school life. The maintenance of a 
viable pastoral care system through the year head and class tutor system has ensured that 
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very good levels of student support and leadership are provided on a daily basis and the 
efforts to maintain this system are commended. 
 
Weekly meetings of the senior team, consisting of senior management and post holders, the 
care team and the student support team promote discussion and dialogue while also 
enabling members to intervene in a planned manner for the overall benefit of students.  
 
A strong focus on partnership with parents and the local community is a key component in 
the operation of the school. The parents’ association is actively involved in a number of 
school activities including policy review, school celebrations and significantly in the 
school’s effective and worthwhile book-rental scheme. 
 
1.2 Effectiveness of leadership for learning 
 
The principal strives to lead learning through the emphasis on improving subject planning 
and the focus placed upon the analysis of students’ examination results. These areas have 
been progressed to a high level in some subject areas but there is still significant 
improvement required in others.  
 
The rationale for scheduling teachers and subjects is student centred. Practices including 
the provision of team teaching, the concurrent timetabling of some subjects and the 
formation of small higher-level groupings when required all have demonstrable benefits for 
students. These practices are commended. 
 
In order to achieve the required improvements, the school should facilitate teachers’ 
professional development in the key areas indicated in this report and support the 
implementation of proven pedagogical approaches. Initial focus should be placed on 
incorporating AfL practices into lessons on a more consistent basis and further 
development of the team-teaching models currently in place. The recommended 
development of practice and instructional expertise will help to further embed the good 
practices observed during the evaluation, further improve student attainment and maximise 
all students’ potential achievement.  
 
The school provides a balanced curriculum with deliberate efforts made to meet the needs 
of its diverse student cohort. The school has recently introduced the JCSP and provides TY 
and LCA in conjunction with the established Junior and Leaving Certificate programmes. 
At junior cycle, students following the JCSP are integrated into the general cohort so in 
practice, all junior cycle students’ benefit from the JCSP practices of monitoring, profiling 
and tracking. This is very good practice. 
 
The TY programme provided is varied and well managed with scope for development in 
the area of assessment. To develop the students’ ownership and sense of independence, and 
to complement the terminal assessments currently in place, a portfolio assessment system 
should be included in the programme. This portfolio should comprise of elements of all of 
the learning experiences that occur during TY and should also provide students with a log 
of their entire TY programme that could be discussed at an end-of-year interview or review. 
 
The LCA curriculum is well developed and provides a broad range of general, social and 
vocational education experiences for students. LCA is offered to fifth-year students every 
second year. LCA students attend their work experience placements every Friday. This 
arrangement causes students to exceed the suggested twenty days of work placement. The 
school should review this practice with a view to increasing students’ class-contact time. 
 
The school provides instructional hours in compliance with DES circular M29/95. A ten 
minute registration period each morning enables teachers to assist students in their 
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preparation for the school day, to affirm students’ behaviour and to monitor attendance. 
This valuable allocation of time is being used in a positive and pastoral manner to support 
students. 
 
The admissions policy reflects the characteristic spirit of the school and is grounded in the 
principles of inclusion. School enrolment has increased in recent years and this is a positive 
trend. Student attendance and retention levels are monitored through the school’s SCP and 
DEIS planning strategies in an organised and systematic manner. A wide variety of 
practices and procedures is in place to improve the levels of cumulative and chronic 
absenteeism. These include Home School Community Liaison (HSCL) support, a texting 
system and student rewards for low levels of absenteeism. While the number of students 
with chronic absenteeism has reduced, the cumulative number of days missed has remained 
high. It was reported during the evaluation that this is partly due to a small number of 
individual students whose attendance is particularly poor. Continued efforts should be made 
to further reduce student absenteeism. 
 
A revised code of behaviour has been developed and is framed within a context of positive 
behaviour management and expectations. The number of student suspensions has decreased 
from a high number of instances per year to a small number of isolated cases. This is a most 
welcome trend and bodes well for the future implementation of the school’s positive 
behaviour management system.  
 
Student support systems are well managed and effectively implemented. The student 
support team meet frequently in order to monitor and assess the welfare of individual 
students and to plan appropriate interventions aimed at alleviating student problems and 
maximising the participation of at-risk students. This system is founded on regular 
meetings and planned follow-up interventions. Guidance, counselling and care strategies 
including the Social Personal and Health Education (SPHE) and RSE programmes are in 
place and fifth and sixth-year students also have access to a lesson of Guidance every week.  
 
The progress of students in receipt of support is well monitored. Individual education plans 
(IEP) have been developed for students in receipt of resource tuition and all teachers 
involved in delivering learning support have been familiarised with individual students’ 
requirements and the approaches best suited to them. An accelerated reading programme 
aimed at improving students’ literacy levels is currently being implemented and initial 
feedback from students and teachers is positive.  
 
Opportunities to promote student leadership include: a prefect system, the student-led 
Green Flag team and the TY paired-reading programme. A representative student council is 
in place but members voiced concern regarding its inactivity. Steps should be taken to 
further develop the student voice. A homework club offered after school provides students 
with an opportunity to complete homework tasks in a structured and supportive 
environment.  
 
Confirmation was provided that the board of management has formally adopted the Child 
Protection Procedures for Primary and Post-Primary Schools without modification and 
that the school is compliant with the requirements of the Child Protection Procedures for 
Primary and Post-Primary Schools. 
 
  
1.3 Management of facilities  
 
School accommodation is maintained to a high standard with very good care and attention 
given to cleanliness and to the school’s visual aesthetics. A number of specialist rooms, 
including Art, Home Economics, Science and Physical Education are timetabled 
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appropriately and teachers are often classroom based helping to facilitate the creation of 
positive classroom visuals, centralised resources and high quality displays of student work. 
Further development is required in some classrooms in order to develop interesting print 
and graphic rich learning environments.  
 
In recent years, there has been significant development in relation to the availability of ICT 
in classrooms. This has resulted in ICT being readily accessible in all classrooms and used 
in an effective manner in some instances.  
 
 
2. QUALITY OF LEARNING AND TEACHING 
 
2.1 The quality of learning and teaching 
 
The quality of teaching and learning ranged from good to very good in the lessons observed 
with scope for development in the integration of ICT, AfL and active student engagement. 
 
Good quality questioning was employed in many lessons. This included good recall 
sessions at the beginning, during and at the conclusion of lessons. Where higher-order 
questioning was employed, students were challenged to reflect and formulate opinion or to 
apply their learning to a given situation. This application of knowledge, observed in some 
lessons, helped to embed learning and encouraged students to analyse, synthesise and 
evaluate. These higher-order functions should be incorporated into all lessons in order to 
more fully challenge the more able students and to promote self-directed learning.  
 
In most lessons observed, students were engaged with their learning and contributed to 
question and answer sessions and to class discussions. In some lessons, this aspect of 
learning could have been further developed to improve students’ active participation. Pair 
and group work was a feature of many lessons; however, the efficacy of this work in 
ensuring meaningful learning should be evaluated by teachers regularly. In all instances, 
planning for group work and pair work should include giving careful consideration to 
selecting the desired learning outcome for each collaborative learning experience and the 
identification of roles for students. These would have a significant impact on the quality of 
the activity and on students’ participation levels.  
 
In some instances, classroom furniture was arranged to facilitate group work and classroom 
interaction and discussion. Where this was the case, it worked very well. The extension of 
alternative classroom arrangements should be actively considered to encourage a more 
consistent approach to facilitating students’ active engagement in learning.  
 
Student behaviour was very good or excellent in all lessons observed and a very good 
rapport between students and teachers was observed.  
 
In the main, ICT was underutilised as a valuable aid to teaching and learning. While there 
were a small number of lessons in which the creative and innovative use of ICT contributed 
to student learning and understanding, this is an area which needs some further 
development.  
 
The presentation of material to students during lessons was not always clear and a less than 
coherent approach to the teaching of keywords was observed in a few instances p. 
Improvements in presentation clarity should immediately take place especially in the 
context of literacy needs of some students. A visualiser was used to good effect in one 
lesson observed but, in many lessons, students would have benefited from more visual aids 
and graphic organisers to support their learning. It is recommended that all teachers 
critically review and where necessary improve their chosen methods of presentation.  
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Student journals are very well maintained and reflect a consistent approach to monitoring 
student attendance, homework and behaviour. This is commended. While it was evident 
from student copybooks and other work that monitoring occurs regularly, students would 
benefit from additional formative feedback on their written work. AfL practices should be 
developed through CPD and implemented consistently across the school. 
 
In language lessons observed, there was good use of the target language and this is 
commended. Students were also given good opportunities to interact with each other in the 
target language. This is best practice and should be exploited fully in all language classes.  
 
Effective team teaching was a feature of some lessons observed. Further development of 
this mode of delivery would be most beneficial and should focus on identifying the most 
appropriate model for each learning activity.  
 
The uptake of levels, and in particular higher level, in Junior Certificate and student 
achievement at all levels varies considerably from subject to subject. Student achievement 
at Leaving Certificate is fair with scope for improvement identified in almost all subject 
areas. Particular attention should be given to reducing the proportion of students taking 
foundation level. Students who partake in the school’s LCA programme achieve very well 
with almost all students being awarded a merit or distinction over the last number of years. 
Where practicable, the successful methods employed in the school’s LCA programme, 
including target setting, regular assessment and active learning methods should be 
incorporated into the established Leaving Certificate programme to promote better 
attainment levels among the general school cohort. 
 
  
3. IMPLEMENTATION OF RECOMMENDATIONS FROM PREVIOUS 
EVALUATIONS 
 
3.1 Management  
 
In the vast majority of cases, recommendations made in previous evaluations have been 
implemented Management has responded to all recommendations and has taken an active 
role in their implementation. Clear examples of actions resulting from previous inspections 
include the re-activation of the JCSP, the resolution of health and safety issues, improved 
target setting within some aspects of DEIS and the ongoing development of the ICT 
infrastructure at classroom level. While many areas have been developed, management 
should continue to focus on achieving the consistent application of recommendations across 
subject departments, particularly in the area of student achievement and attainment. 

 
3.2 Learning and teaching 
 
As a result of implementing previous recommendations, the quality of DEIS planning has 
improved, JCSP practices are benefiting junior cycle students in all year groups and the 
monitoring and profiling of students with complex needs is much improved. 
 
Implementation of recommendations has been achieved to varying degrees at subject and 
teacher level. Good progress has been made with the identification of lesson objectives and 
the identification of students with complex needs. While this is the case, there is still scope 
for improvement in relation to the development of subject plans which would more usefully 
inform teaching and learning practices. To achieve this outcome, examples of good practice 
should be identified and shared in order to raise the quality of planning at subject level. A 
similar approach should be taken regarding the incorporation of AfL techniques at class 
level with a view to raising student attainment.  
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THE SCHOOL’S SELF-EVALUATION PROCESS AND CAPACITY F OR 
SCHOOL IMPROVEMENT 
 
The school has introduced and prioritised a number of key self-evaluative practices in its 
short and long-term operations. The key to this strategic development and improvement is 
the school’s DEIS plan. Through ongoing DEIS planning; improved baseline data has been 
gathered. As the school now has access to significant quantities of data in a range of areas, 
the staff need to use this information to positively impact teaching and student learning.  
 
The school has begun the school self-evaluation process by focusing on aspects of literacy, 
primarily subject-specific keywords. Evidence gathered by the school as part of the review 
phase of the SSE process indicates that the implementation of literacy strategies is having a 
positive effect for the majority of students. However, evidence of a less than coherent 
approach to the teaching of keywords was found during lesson observations. The school’s 
implementation of literacy improvement strategies should be revisited to ensure consistent 
application at class level and to ascertain appropriate expectations for students. 
 
In choosing the next area for school self-evaluation, the school should focus on student 
attainment. The baseline data has already been gathered and individual student profiles 
generated. A collaborative programme of target setting and progress tracking should now 
be designed, implemented and reviewed. This mechanism would help to raise student, 
parent and teacher expectations and highlight students who are underperforming at an early 
stage.  
 
Holy Child Community School has demonstrated that it has the capacity to improve. The 
challenge for the school is to implement the lessons learned from previous initiatives and to 
make a meaningful improvement in student attainment levels using self-evaluative 
practices. The school is well placed to achieve this goal and ongoing strategic planning and 
review will be necessary to ensure the required developments translate into measurable and 
tangible outcomes. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Published May 2014 
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Appendix 
 

SCHOOL RESPONSE TO THE REPORT 
 

Submitted by the Board of Management 
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Area 1   Observations on the content of the inspection report      
 
 
 
 
 
Area 2   Follow-up actions planned or undertaken since the completion of the 
inspection activity to implement the findings and recommendations of the inspection.        
 
All recommendations for further development have been noted and are being acted upon.    

 
 


