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A whole-school evaluation of management, leadergind learning (WSE-MLL) was
undertaken in October, 2013 in Holy Child Commurfttghool This report presents the
findings of the evaluation and makes recommendstifim improvement. During the
evaluation, the inspection team met with the schobbard of management, in-school
management, and groups of teachers, parents aehssulnspectors also reviewed a range
of school documentation and responses to quesii@snand examined other data in
relation to the operation of the school. As parnthef evaluation, a range of lessons across a
number of subject areas was inspected. The boamhndgement of the school was given
an opportunity to comment in writing on the findsngnd recommendations of the report,
and the response of the board will be found irathyeendix of this report.

I ntroduction

Holy Child Community School is a co-educational@difounded in 1970 to serve the area
of Sallynoggin and its environs. Changing demogi@phave impacted significantly on the
school over the years. Currently, student enrolmen273 and this figure has been
increasing steadily over the last number of yeBngre has also been significant change at
staff level over the past four years. The schosldapecial unit for students with moderate
general learning disabilities (GLD) and particigaie the DEIS (Delivering Equality of
Opportunity in Schools) and School Completion Paogme (SCP) initiatives.

SUMMARY OF FINDINGS AND RECOMMENDATIONS FOR FURTHER
DEVELOPMENT

Key Findings

e The principal has a clear vision for the ongoingiavement of the school and this
vision has as its foundation improving student ezhiment.

» The school's DEIS planning systems and practicesiproving and impacting
positively on students’ experiences in a varietpreas.

» Student behaviour was very good throughout theuewi@n and a supportive and
caring atmosphere was evident in the school.

 While the school has made good progress in reduttiegnumber of student
suspensions and has reduced targeted studentsiictalosenteeism rates, overall
student absenteeism remains high.

» The quality of teaching and learning ranged fromadyto very good in the lessons
observed with some scope for development in thegmation of information and
communication technology (ICT), assessment fomiegr (AfL) and active student
engagement.

» There is significant scope for improvement in fielato student attainment in most
subjects.

Recommendations for Further Devel opment

* An efficient and robust system of academic momigrshould be implemented
from first year to identify students’ abilities, frofile their performance and to
monitor and track their achievements.

e Subject planning should be developed to a congigtéigh standard across all
subject areas.

e To improve student attainment and engagement temchbould focus on
incorporating AfL practices and innovative and efifiee use of ICT resources in
the classroom.



1. QUALITY OF SCHOOL MANAGEMENT AND LEADERSHIP
1.1 School ownership and management

The school’s board of management is appropriatehgiituted and is supported effectively
by its trustee body, Le Chéile. Board members destnated a good understanding of their
role and a keen appreciation for the strategictfanmf the board. The key strengths and
challenges facing the school have been discusskdftorts have been made to address the
issues. The board, now in the final year of itee¢hyear cycle, has placed significant
emphasis on developing essential school policibs. dhgoing review of existing policies
should now be structured in a systematic mannendake more time available at board
meetings to discuss the school’s strategic devedopieind improvement.

As part of its future priorities, the board shoaltsure that the Relationships and Sexuality
Education (RSE) policy outlines the RSE programmnallalevels, including senior cycle
before the policy is ratified and implemented. didiéion to this, the board should formalise
existing communication practices with all stakeleotd To maximise continuity at board
level, it is suggested that the board develop adbser’ or legacy document that would
outline the board’s main achievements, work in peeg and future goals. It is envisaged
that this document would provide the new board weitblear and consistent plan for the
school’s future development.

The board, in collaboration with the school commyrtas focused on aspects of the DEIS
planning process, to achieve a number of develotahpriorities but there is still scope for
further development in DEIS planning. The schod®EIS plan includes a variety of
strategies to achieve the identified priorities anost action plans contain a number of
specific targets and designated timeframes. Thestill some scope for improvement in
the area of setting realistic, attainable and meddel targets from year to year. There has
been a significant improvement in the levels ofodic absenteeism by students and this is
directly linked to the interventions in place asrtpaf the school's DEIS planning
procedures and interventions. The success in teis should be seen as a roadmap for
improvement in other aspects of school improvenatjcularly student attainment.

The principal and deputy principal have clearlyitied roles and responsibilities. As a
senior management team they have a partnershipagpto school leadership and operate
effectively, maintaining a visible presence arotimelschool.

The principal has a clear vision for the school &imd is based on improving student
outcomes and raising expectations within the scbomimunity. Since being appointed, the
principal has placed a significant emphasis oreasing student enrolment, developing and
maintaining the school’s pastoral systems and rateyy ICT resources into the teaching
and learning experiences of students and teachieese goals have been achieved to some
extent. Continued efforts should be made to fudllise these priorities.

The deputy principal supports the principal’'s wisiand has been central in leading a
number of strategies including student recruitmantiatives and implementing and
managing the school’s code of behaviour.

Delegated responsibility has developed in the dcaond this has facilitated the on-going
management of key aspects of school life. Areadesblved leadership include the co-
ordination of the Leaving Certificate Applied (LCAjyrogramme, TY and the Junior
Certificate School Programme (JCSP). This devoleadership empowers teachers to take
ownership of roles and to contribute in the marmgeta of school life. The maintenance of a
viable pastoral care system through the year haddckass tutor system has ensured that



very good levels of student support and leaderahépprovided on a daily basis and the
efforts to maintain this system are commended.

Weekly meetings of the senior team, consistingeoi® management and post holders, the
care team and the student support team promoteissien and dialogue while also
enabling members to intervene in a planned marmmnéhé overall benefit of students.

A strong focus on partnership with parents anddbal community is a key component in
the operation of the school. The parents’ assacia8 actively involved in a number of
school activities including policy review, schootlebrations and significantly in the
school’s effective and worthwhile book-rental scleem

1.2 Effectiveness of leadership for learning

The principal strives to lead learning through émephasis on improving subject planning
and the focus placed upon the analysis of studemenination results. These areas have
been progressed to a high level in some subjedsalmt there is still significant
improvement required in others.

The rationale for scheduling teachers and subjscssudent centred. Practices including
the provision of team teaching, the concurrent tabkng of some subjects and the
formation of small higher-level groupings when riegd all have demonstrable benefits for
students. These practices are commended.

In order to achieve the required improvements, shbool should facilitate teachers’
professional development in the key areas indicatedhis report and support the
implementation of proven pedagogical approachetiallnfocus should be placed on
incorporating AfL practices into lessons on a marensistent basis and further
development of the team-teaching models currently place. The recommended
development of practice and instructional expertigié help to further embed the good
practices observed during the evaluation, furthgrove student attainment and maximise
all students’ potential achievement.

The school provides a balanced curriculum withlaghte efforts made to meet the needs
of its diverse student cohort. The school has tcartroduced the JCSP and provides TY

and LCA in conjunction with the established Juraad Leaving Certificate programmes.

At junior cycle, students following the JCSP argegnated into the general cohort so in

practice, all junior cycle students’ benefit frohetJCSP practices of monitoring, profiling

and tracking. This is very good practice.

The TY programme provided is varied and well madagéh scope for development in
the area of assessment. To develop the student&rship and sense of independence, and
to complement the terminal assessments currentplaice, a portfolio assessment system
should be included in the programme. This portfshould comprise of elements of all of
the learning experiences that occur during TY amalkl also provide students with a log
of their entire TY programme that could be discdssean end-of-year interview or review.

The LCA curriculum is well developed and providebraad range of general, social and
vocational education experiences for students. liaffered to fifth-year students every
second year. LCA students attend their work expegeplacements every Friday. This
arrangement causes students to exceed the sugtwetdg days of work placement. The
school should review this practice with a viewrtoreasing students’ class-contact time.

The school provides instructional hours in compl@nvith DES circular M29/95. A ten
minute registration period each morning enableshei@ to assist students in their



preparation for the school day, to affirm studefitshaviour and to monitor attendance.
This valuable allocation of time is being used ipasitive and pastoral manner to support
students.

The admissions policy reflects the characterigtidtsof the school and is grounded in the
principles of inclusion. School enrolment has iasex in recent years and this is a positive
trend. Student attendance and retention levelsnargtored through the school’'s SCP and
DEIS planning strategies in an organised and sysienmanner. A wide variety of
practices and procedures is in place to improve l¢vels of cumulative and chronic
absenteeism. These include Home School Communéisdn (HSCL) support, a texting
system and student rewards for low levels of alesgsmn. While the number of students
with chronic absenteeism has reduced, the cumalatiznmber of days missed has remained
high. It was reported during the evaluation thas ik partly due to a small number of
individual students whose attendance is particplaobr. Continued efforts should be made
to further reduce student absenteeism.

A revised code of behaviour has been developedsaindmed within a context of positive
behaviour management and expectations. The nunfilséudent suspensions has decreased
from a high number of instances per year to a smetiber of isolated cases. This is a most
welcome trend and bodes well for the future impletaton of the school's positive
behaviour management system.

Student support systems are well managed and igéctimplemented. The student
support team meet frequently in order to monitod assess the welfare of individual
students and to plan appropriate interventions @iatealleviating student problems and
maximising the participation of at-risk studentshisT system is founded on regular
meetings and planned follow-up interventions. Gog#a counselling and care strategies
including the Social Personal and Health Educaf®RHE) and RSE programmes are in
place and fifth and sixth-year students also haecess to a lesson of Guidance every week.

The progress of students in receipt of supportelt monitored. Individual education plans
(IEP) have been developed for students in recdiptesource tuition and all teachers
involved in delivering learning support have beamifiarised with individual students’
requirements and the approaches best suited to. theraccelerated reading programme
aimed at improving students’ literacy levels isrently being implemented and initial
feedback from students and teachers is positive.

Opportunities to promote student leadership inclugleprefect system, the student-led
Green Flag team and the TY paired-reading programmepresentative student council is
in place but members voiced concern regardingniétivity. Steps should be taken to
further develop the student voice. A homework abffiered after school provides students
with an opportunity to complete homework tasks inst@uctured and supportive
environment.

Confirmation was provided that the board of managm@nhmas formally adopted tthild
Protection Procedures for Primary and Post-Primary Schools without modification and
that the school is compliant with the requiremesftshe Child Protection Procedures for
Primary and Post-Primary Schools.

1.3Management of facilities
School accommodation is maintained to a high stahdéh very good care and attention

given to cleanliness and to the school’s visuatheties. A number of specialist rooms,
including Art, Home Economics, Science and Physi&lucation are timetabled



appropriately and teachers are often classroomdblasiping to facilitate the creation of
positive classroom visuals, centralised resourodsh@gh quality displays of student work.
Further development is required in some classroonwder to develop interesting print
and graphic rich learning environments.

In recent years, there has been significant deugdop in relation to the availability of ICT
in classrooms. This has resulted in ICT being tgadicessible in all classrooms and used
in an effective manner in some instances.

2. QUALITY OF LEARNING AND TEACHING
2.1 The quality of learning and teaching

The quality of teaching and learning ranged fromadyto very good in the lessons observed
with scope for development in the integration of J@fL and active student engagement.

Good quality questioning was employed in many Iessorhis included good recall
sessions at the beginning, during and at the cesioeiuof lessons. Where higher-order
questioning was employed, students were challetmeeflect and formulate opinion or to
apply their learning to a given situation. This liggiion of knowledge, observed in some
lessons, helped to embed learning and encouragelérgs to analyse, synthesise and
evaluate. These higher-order functions should berporated into all lessons in order to
more fully challenge the more able students amutdmote self-directed learning.

In most lessons observed, students were engagédthgir learning and contributed to
gquestion and answer sessions and to class disoasdio some lessons, this aspect of
learning could have been further developed to impretudents’ active participation. Pair
and group work was a feature of many lessons; hewedhe efficacy of this work in
ensuring meaningful learning should be evaluatedelaghers regularly. In all instances,
planning for group work and pair work should in@udiving careful consideration to
selecting the desired learning outcome for eaclatlvotative learning experience and the
identification of roles for students. These woudvé a significant impact on the quality of
the activity and on students’ participation levels.

In some instances, classroom furniture was arrat@éatilitate group work and classroom
interaction and discussion. Where this was the,dag@rked very well. The extension of

alternative classroom arrangements should be &cto@nsidered to encourage a more
consistent approach to facilitating students’ aemngagement in learning.

Student behaviour was very good or excellent inledsons observed and a very good
rapport between students and teachers was observed.

In the main, ICT was underutilised as a valuabtetaiteaching and learning. While there
were a small number of lessons in which the creaivd innovative use of ICT contributed
to student learning and understanding, this is &aa awvhich needs some further
development.

The presentation of material to students duringdes was not always clear and a less than
coherent approach to the teaching of keywords waserved in a few instances p.
Improvements in presentation clarity should immedjatake place especially in the
context of literacy needs of some students. A Viseawas used to good effect in one
lesson observed but, in many lessons, studentsdwave benefited from more visual aids
and graphic organisers to support their learningisIrecommended that all teachers
critically review and where necessary improve tiobissen methods of presentation.



Student journals are very well maintained and oeféeconsistent approach to monitoring
student attendance, homework and behaviour. Thi®nsmended. While it was evident
from student copybooks and other work that momgprbccurs regularly, students would
benefit from additional formative feedback on themitten work. AfL practices should be

developed through CPD and implemented consistestiyss the school.

In language lessons observed, there was good ugkeofarget language and this is
commended. Students were also given good oppagsind interact with each other in the
target language. This is best practice and shaulkeikploited fully in all language classes.

Effective team teaching was a feature of some tessbserved. Further development of
this mode of delivery would be most beneficial amduld focus on identifying the most
appropriate model for each learning activity.

The uptake of levels, and in particular higher lewe Junior Certificate and student
achievement at all levels varies considerably feubject to subject. Student achievement
at Leaving Certificate is fair with scope for imgement identified in almost all subject
areas. Particular attention should be given to aieduthe proportion of students taking
foundation level. Students who partake in the sEsdd&A programme achieve very well
with almost all students being awarded a meritistirttion over the last number of years.
Where practicable, the successful methods emplayetie school’'s LCA programme,
including target setting, regular assessment aritveadearning methods should be
incorporated into the established Leaving Certiicgprogramme to promote better
attainment levels among the general school cohort.

3. IMPLEMENTATION OF RECOMMENDATIONS FROM PREVIOUS
EVALUATIONS

3.1 Management

In the vast majority of cases, recommendations nmiad&evious evaluations have been
implemented Management has responded to all recodettiens and has taken an active
role in their implementation. Clear examples ofat resulting from previous inspections
include the re-activation of the JCSP, the resotutf health and safety issues, improved
target setting within some aspects of DEIS and dhgoing development of the ICT
infrastructure at classroom level. While many arbase been developed, management
should continue to focus on achieving the consisipplication of recommendations across
subject departments, particularly in the areawdet achievement and attainment.

3.2 Learning and teaching

As a result of implementing previous recommendatidhe quality of DEIS planning has
improved, JCSP practices are benefiting junior eyatudents in all year groups and the
monitoring and profiling of students with complesenls is much improved.

Implementation of recommendations has been achitvedrying degrees at subject and
teacher level. Good progress has been made witldenéfication of lesson objectives and

the identification of students with complex neéd#hile this is the case, there is still scope
for improvement in relation to the developmentubject plans which would more usefully

inform teaching and learning practices. To achii®outcome, examples of good practice
should be identified and shared in order to ramgeduality of planning at subject level. A

similar approach should be taken regarding therparation of AfL techniques at class

level with a view to raising student attainment.



THE SCHOOL'’S SELF-EVALUATION PROCESS AND CAPACITY F OR
SCHOOL IMPROVEMENT

The school has introduced and prioritised a nundabeey self-evaluative practices in its
short and long-term operations. The key to thiategic development and improvement is
the school’s DEIS plan. Through ongoing DEIS plagnimproved baseline data has been
gathered. As the school now has access to signifgpaantities of data in a range of areas,
the staff need to use this information to positnielpact teaching and student learning.

The school has begun the school self-evaluatioogsby focusing on aspects of literacy,
primarily subject-specific keywords. Evidence ga#iueby the school as part of the review
phase of the SSE process indicates that the implatien of literacy strategies is having a
positive effect for the majority of students. Howevevidence of a less than coherent
approach to the teaching of keywords was foundnduesson observations. The school’s
implementation of literacy improvement strategibewdd be revisited to ensure consistent
application at class level and to ascertain apjatgpexpectations for students.

In choosing the next area for school self-evalumtibe school should focus on student
attainment. The baseline data has already beerergdttand individual student profiles
generated. A collaborative programme of targeirggtind progress tracking should now
be designed, implemented and reviewed. This mesimamiould help to raise student,
parent and teacher expectations and highlight atadeho are underperforming at an early
stage.

Holy Child Community School has demonstrated th&ias the capacity to improve. The
challenge for the school is to implement the lesdearned from previous initiatives and to
make a meaningful improvement in student attainmiewels using self-evaluative
practices. The school is well placed to achieve gjmial and ongoing strategic planning and
review will be necessary to ensure the requirecldgvnents translate into measurable and
tangible outcomes.

Published May 2014



Appendix
SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Area 1 Observations on the content of the inspdoh report

Area 2 Follow-up actions planned or undertaken sice the completion of the
inspection activity to implement the findings and ecommendations of the inspection.

All recommendations for further development haverbeoted and are being acted upon.
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