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CONTEXT OF SETTING 
 
Gillian’s Pre-School is a privately-owned setting which has been in operation in Balbriggan for over 
twenty-six years. It has been in its current location for the past ten years. It offers a morning sessional 
service for children who participate in the Early Childhood Care and Education (ECCE) programme. 
The setting provides a play-based curriculum underpinned by the principles of Aistear: the Early 
Childhood Curriculum Framework. The owner/practitioner, a practitioner and nineteen children were 
present on the day of the inspection. The setting was given an opportunity to comment in writing on the 
findings and actions advised in this report, the setting chose to accept the report without response. 

 

AREA 1 
QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

• The quality of context to support children’s learning and development is very good. 
• There is a very warm, and affirming atmosphere in the setting. Practitioners use arrival and home 

times as a time to interact individually with the children and parents. 
• The children demonstrate very high levels of active agency in their learning. Throughout the 

session, they regularly choose and organise their play and play partner. 

• Snack time is effectively used as a social occasion and a time to promote eating healthy as 
displayed in the lunches the children brought in from home. 

• The daily routine is flexible with sufficient adult-initiated and child-initiated activities. Practitioners 
use a variety of effective strategies to inform children of changes in activities such as switching off 
the lights and a verbal reminder. There is no visual daily routine on display. 

• Relationships between practitioners and children are well established, positive and reciprocal as 
evidenced through the many meaningful conversations which took place. The setting has yet to 
implement a key person approach where each practitioner is responsible for creating a close 
relationship with a small group of children and their families and ascertaining the children’s interests 
and learning dispositions. 

• Events are organised throughout the year to enable parents, children and practitioners to come 
together such as the Christmas party, the graduation ceremony and the annual trip to Newbridge 
House. 

• The setting displays a very positive regard for the children’s sense of identity and belonging. This 
inclusive learning environment values diversity as demonstrated via the effective imagery, the 
family wall, birthday balloons and photographic displays. 

• The setting is integrated well into the local community with visitors such as the lollipop lady, the 
local St John’s ambulance, as some examples of those who visit the setting.  

 
Actions advised 

• It is advised that practitioners develop and use a visual daily schedule that is reflective of the daily 
routine to help children to predict what is happening next. 

• The practitioners are advised to introduce a key person approach to further strengthen the 
relationships between the practitioners and the children and the practitioners and the children’s 
families. The tip sheet ‘Using a Key Person approach’ in the Aistear Síolta Practice Guide will 
assist in this regard. 

 
 
AREA 2  
QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

• The quality of processes to support children’s learning and development is very good. 

• Curriculum planning is organised on a long-term, medium-term and short-term basis and takes 
account of seasonal events and adult themes. Children’s emergent and current interests have yet 
to be incorporated into the planning process. 



• Practitioners effectively gather information on the children as learners.  This includes photographs, 
observations, art work and anecdotal notes which are then recorded in the children’s learning 
books. This valuable information is not used in planning for the next steps in children’s learning. 

• The practitioners’ effective and positive interactions with the children contribute to the children’s 
engagement in active and appropriate learning experiences. Through the use of open-ended 
questions, prompts, demonstrations and collaboration, children’s learning is extended and brought 
to the next level. 

• The practitioners are to be commended for their facilitation of positive peer relationships. It was 
clearly evident from the purposeful, co-operative play and child-child interactions observed that 
children have been supported to form strong friendships. 

• The indoor environment is effectively laid out and has clearly defined areas which are very well 
resourced. The careful arrangement and use of the environment promotes a wide range of play 
and allows the children’s interests to be pursued and extended. This was illustrated during 
inspection when practitioners facilitated a child’s interest in matching, as she sorted the crockery 
in the kitchen area and later as she participated in the small-group lotto matching game. 

• Practitioners view the outdoors as an extension of the indoor learning environment and 
opportunities are provided to allow the children engage in purposeful and sustained learning. This 
was reflected in the water activity about sinking and floating with the practitioners prompting 
children to make connections between prior and new learning.  

• Practitioners effectively foster children’s emergent language and literacy skills within their play 
experiences, such as introducing new words like batteries and diesel as part of story-time. They 
also provide opportunities which motivate the children’s to engage freely in mark-making in their 
learning journals as well as using chalk outdoors. 
 

Action advised 

• Building on the planning processes already in place, practitioners are advised to use a greater 

variety of information to inform planning for the next stages in children’s learning. Using the learning 

records, photographs, children’s art-work and the anecdotal information could facilitate this.  

 
AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS 

• The quality of children’s learning experiences and achievements is very good. 

• The children demonstrate significant enjoyment, motivation and the capability to engage 
purposefully in their learning. Through their active participation in activities, they display positive 
learning dispositions such as motivation, creativity and resourcefulness. 

• The children have the freedom to make decisions about their learning. This was evident when 
some children were in the kitchen area and independently they chose what they would make or 
bake. This self-directed learning resulted in children being interested and staying focused on their 
task, making the carrot cake to bake in the oven or making a stew. 

• Children display the capacity to make healthy decisions about their nutrition and exercise. During 
snack time, there was a discussion amongst the children about the importance of drinking water 
to prevent dehydration. It was reported the setting’s recent participation in the Healthy Ireland 
Smart Start has been a positive experience. 

• The children are competent in discussing their interests and personal experiences. During the 
inspection, a number of children shared their learning journals and demonstrated a confident 
appreciation of themselves and their achievements  

• The majority of children display an understanding of acceptable behaviour and are capable of 
solving minor conflicts amongst themselves. Some children required the support of practitioners 
to resolve their minor conflicts. 

• Children display the capacity to make connections between their own experiences to their learning 
and understanding of the world. This was illustrated in the conversation at circle time about trains, 
batteries and electricity. One child commented that her brother plugs the battery for his scooter in 
so that he can get juice to make it go. 

• There are opportunities for children to engage in recall of their learning. At the end of the session, 
some children had an opportunity to share what they had done during the session and comment 
on what they would like to do the next day.  



• The majority of children demonstrate a developing capacity for the understanding of early 
mathematics. This was observed through the children’s spontaneous conversations and in their 
play as they counted, discussed shapes, and as they decided whether dinner would be at one 
o’clock or two o’clock.  
 

Action advised 

• Practitioners are advised to provide additional opportunities for all children to reflect on and share 
their learning and achievements. The facilitation of small-group discussions will help children to 
develop the capacity to reflect on and share their learning. 

 

AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING 

• The quality of management and leadership is excellent. 

• A commendable ethos of professionalism exists amongst this very committed team. There is a 
shared vision for quality provision amongst the team. Monthly team meetings take place, where 
outcomes of self-review are documented and acted upon. 

• The obvious clarity which exists around the roles and responsibilities of the practitioners is very 
effective. During the pre-school session, practitioners frequently checked in with each other which 
led to a smooth and well organised session. 

• As part of their continuous professional development, practitioners have commenced a systematic 
review of practices, policies and procedures using the Aistear, Síolta Practice Guide.  

• The setting avails of support from Fingal County Childcare Committee and the owner/practitioner 
networks with other early year professionals. 

• Information on the setting is shared with parents through a parent information handbook given to 
parents when children start. Social media is also used as a means to share information on 
children’s learning. 

• The very effective sharing of information on children’s learning experiences is a key ingredient of 
the collaboration between parents and practitioners. The children’s individual learning journals are 
shared regularly and parents have the opportunity to take the group learning story book home so 
that they can read all about the children’s achievements and experiences and document their 
comments.  

• The effective practices which are in place to support children’s transitions into and from the setting 
which are well organised and demonstrate a commitment to sensitive management of transitions. 
The setting has a transitions policy, and settling in procedures are child-centred and unhurried, 
allowing children and parents ample time to become accustomed to the pre-school routine and 
environment.  

• As children prepare for the transition to primary school, they are supported through activities and 
discussions. A display which includes photographs of all the local primary schools along with a 
photograph of the children who will attend the particular school has been created and put on 
display.  
 

 

CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE 

The capacity of the service to implement the actions advised above is excellent as was clearly 
demonstrated by the owner/practitioner and practitioner commitment in the quality of provision at the 
post-inspection feedback meeting. 
  



 
 

Summary of Overall Inspection Findings 

 

Area Quality Level 

Quality of context to support children’s learning and development Very Good 

Quality of processes to support children’s learning and 
development 

Very Good 

Quality of children’s learning experiences and achievements Very Good 

Quality of management and leadership for learning 

 

Excellent 

 

 
 

Language used in Early-Years Education-focused Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 
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