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WHAT IS AN EARLY YEARS EDUCATION INSPECTION?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice
and support in relation to education provision in a pre-school setting participating in the Early Childhood
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions,
where appropriate, to aid the further development of education provision in the setting.

HOW TO READ THIS REPORT

During this inspection, the inspector(s) evaluated and reported under the following headings or areas
of enquiry:

1. Quality of the context to support children’s learning and development
2. Quality of processes to support children’s learning and development
3. Quality of children’s learning experiences and achievements

4. Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum
which is shown on the final page of this report. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the quality of the setting’s provision in
each area.



Early-Years Education Inspection

Date of inspection 26-09-2018

Inspection activities undertaken

. . ) ) . e Interaction with children
Pre-inspection meeting with setting managerand | 4  Review of relevant documents

practition.er . . ) ) e Post-inspection feedback meeting with setting
Observation of interactions during the morning manager and practitioner

session

CONTEXT OF SETTING

Giggles Creche Limited has been in operation in Portarlington, Co. Laois since September 2003. There
is one main pre-school room in the building providing care and education for local children availing of
the Early Childhood Care and Education Programme (ECCE). On the day of inspection, there were two
practitioners and fifteen children present in the ECCE room. The supporting practitioner was a relief
worker known to the children and familiar with the daily routine in the ECCE room. The setting was
given an opportunity to comment in writing on the findings and actions advised in this report, the setting
chose to accept the report without response.

AREA 1
QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT

The quality of the context to support the children’s learning and development is good.

There is a warm and welcoming atmosphere in the setting. The relationships between practitioners
and children are caring and practitioners are aware of the needs of children. There is an open-
door policy for parents in the setting. Currently, a key-worker system in not in place.

The daily routine is busy and practitioners aim to facilitate a variety of activities during the morning.
This leads to many transitions during the routine. A review of the daily routine is needed to reduce
transition periods.

Children are active during periods of the indoor routine and they particularly enjoyed the outdoor
play period on the morning of the inspection when they could actively explore and discover.
Practitioners sit with children during snack time. There is no limit to the time given for snack and
children have access to the snack throughout the morning. Children are given independence to
pour their own drinks and choose their own food at snack time.

The older children in the group have good awareness of hygiene and self-care. This awareness
could be extended, and the younger children’s awareness of self-care could be further supported.
There is a good display of individual art work and photographs to support the child’s individual
identity and belonging. These include a birthday wall, photographs on coat hooks, handprints and
height charts. The community is represented within the environment through community pictures
and a number of community members visit the setting throughout the year.

Actions advised

The practitioners are advised to develop a key-worker system to support children and parents as
they settle into the setting. This will also support the sharing of information with parents and
develop stronger relationships between the practitioners and children.

It is advised that practitioners review the daily routine to provide a longer free-choice play period
for the children and to reduce the number of transitions during the morning routine. There is a need
also to reduce the length of time taken to transition between activities; the use of props and
displays will support this.

Itis advised that the practitioner develop a self-help shelf where children can access personal care
supplies at will and independently. These could include tissues, cloths and a mirror. This will
support their awareness of their own needs and their ability to care for their body.



AREA 2

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND
DEVELOPMENT

The quality of the processes to support the children’s learning and development is good.

The curriculum in place is play-based, with elements of an emergent curriculum and links to
Aistear: the Early Childhood Curriculum Framework. There are themed medium-term plans in
place and they support the short-term plans in the pre-school room. There is scope to extend the
planning process by developing a long-term plan and the current short-term planning, focusing on
the information detailed on the emergent-interest chart created by the lead practitioner.

There is a variety of assessment approaches in place including individual learner records, individual
journals and art folders. Practitioners share observations with parents on a monthly basis and
parents sign-off on these observations.

Interactions between practitioners and children guide and direct learning and development.
Practitioners focus on language development to meet the developmental stage of children and
they repeat instructions to ensure that children understand them.

The indoor environment has a variety of interest areas including a home corner, art area and
construction area. The provision and use of additional resources within interest areas to support
language, literacy and numeracy would be beneficial.

The outdoor environment offers children access to sensory and natural materials. Children have
opportunities between both environments to explore a range of play including creative play, role
play, symbolic play and construction play. On the day of the inspection children were eager to
climb and explore berries in the tree. However, due to safety reasons practitioners diverted their
interest. There is potential to extend this type of activity, and the risky play opportunities available
to the children.

The practitioners have created an inclusive environment where children have access to a good
range of sensory resources and there is a strong focus on being aware of the needs of all children.

Actions advised

It is advised that the owner/ manager and practitioners develop the long-term plan with a view to
supporting the two-year ECCE cycle. A clear emphasis on skills, dispositions and attitudes of
children can be embedded into the long-term plan. Extending the short-term plans to include the
emergent interests of the children would give them more ownership of the activities and daily
experiences.

It is advised that practitioners provide a wider range of resources to support language, literacy and
numeracy. These resources can be embedded into the various interest areas in the pre-school
room.

It is advised that children have frequent opportunities to explore risky play and develop the ability
to problem-solve during risk-rich play. Promotion of creative thinking and discussions about
problem-solving will support such skill development and minimise safety concerns during risky play.

AREA 3
QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS

The quality of the children’s learning experiences and achievements is good.

Children are happy during the morning routine. Children were observed to enjoy the outdoor play
on the day of the inspection; they were eager to discover and explore throughout the play period.
Children are safe and secure in the environment. The outdoor environment promotes gross motor
skills and some opportunities are identified to extend children’s emergent interests in the outdoor
area.

There is an attractive book area in the setting to encourage children to freely access reading
materials. During circle time the children sing songs and recite rhymes; this supports their
language development.



The practitioners lead children in problem solving both in play activities and during conflict
resolution situations. Children are beginning to learn about expressing their feelings and emotions;
the development of communication skills will support this further.

Children have opportunities throughout the day to play alone, in pairs and in groups. On the day
of the inspection there were many large group activities, some of which the children struggled to
participate in. They would benefit from some smaller group activities which focus on extending
their communication skills.

There are many examples of process art on display in the ECCE room. The children have created
a range of family displays centred on the current theme all about me.

Actions advised

It is advised that practitioners further support children to problem solve throughout the day with a
specific emphasis on conflict resolution and supporting social skills for children to turn-take and
share.

Practitioners are advised to extend the use of open-ended questions and commenting and to
scaffold the children’s learning to a greater extent. This will help to optimise the daily learning and
development opportunities and deepen the children’s learning and knowledge.

Children will benefit from opportunities to extend their communication skills including their skills in
listening, and expressing their thoughts and feelings. Practitioners could provide these
opportunities throughout the daily routine and in small group activities.

AREA 4
QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING

The quality of management and leadership for learning is good.

The practitioners and owner/manager are professional in their daily work. The lead practitioner
completes most of the responsibilities in the ECCE room and shares activity planning with the
ECCE team.

There is a good sense of team work in the setting. Staff have informal conversations at break time
and after work when they discuss activity plans. These conversations are currently not
documented. More formal planning meetings will support the introduction of self-reflective practice
in the setting.

The lead practitioner is currently attending the Leadership for Inclusion (LINC) course which
incorporates an introduction to the Aistear, Siolta Practice Guide. Practitioners also take part in
compulsory training events including first aid and child protection training. The setting has some
links with external agencies which offer support, advice and updates within the childcare sector.
Communication with parents is facilitated using social media, a parent handbook and daily
conversations at drop-off and collection times. The setting has an open-door policy which links
directly to their Partnership with Parents policy.

The setting has developed communication processes with the local school through the afterschool
service. The transition to primary school is supported by a trip to the school, picture displays of the
local schools and the inclusion of a school uniform in the dress-up area.

There is a settle-in policy in the setting and the majority of children transition from rooms in the
setting to the ECCE room. This results in a smooth transition period and only a short settle-in
period. Practitioners provide parents with daily feedback on how their child is settling in, and
children use comfort toys to support their settle-in experience.

Actions advised

It is advised that the manager and practitioners use the Aistear, Siolta Practice Guide to a greater
extent to support self-reflection and setting developments during more formal planning meetings.
The practitioners could begin by using the ‘Curriculum Foundations’ resources to review the
curriculum and philosophy of the ECCE setting.

It is advised that staff meetings become more formalised and used as opportunities to document
the roles and responsibilities of all staff in the ECCE room and to support time for self-reflection
and review.

It is advised that the setting access external mentoring support from Better Start to assist in
addressing actions in this report and to promote ongoing improvements and developments in the
setting.



CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE

The capacity of the setting to continue to implement the actions advised above is good. The setting
team is dedicated to meeting the needs of children and eager to support children in their learning and
development.



Summary of Overall Inspection

Area Quality Level
Quality of context to support children’s learning and development Good
Quality of processes to support children’s learning and Good
development
Quality of children’s learning experiences and achievements Good
Quality of management and leadership for learning Good

Language used in Early-Years Education-focused Inspection reports

Excellent Provision that is excellent is exemplary in meeting the needs of
children.
Very good Provision that is very good is highly effective in meeting the needs
of children.
Good Provision that is good is effective in meeting the needs of children
but with some aspects to be developed.
Fair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant

improvement to meet the needs of children.
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