An Roinn Oideachais agus Scileanna

Department of Education and Skills

Early-Years Education-focused Inspection

Report

Gateway Montessori School
11DY0493

1A Wellington Road

Ballsbridge
Dublin 4

Date of Inspection: 19" October 2017

- - 4 1

H M B m |
AN ROINN | DEPARTMENT OF
OIDEACHAIS
AGUS SCILEANNA
INSPECTORATE




CONTEXT OF SETTING

Gateway Montessori School is a privately-owned and managed full day service established in 1988.
This setting offers the Early Childhood Care and Education [ECCE] Programme for two separate groups
of pre-school children. The inspection took place during a pre-school session that provides two different
contexts for children’s learning consisting of two separate rooms, known as the Orchid and the Waterlily.
On the day of the inspection, three practitioners and fifteen children were present. The setting was given
an opportunity to comment in writing on the findings and actions advised in this report, the setting chose
to accept the report without response.

AREA 1
QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT

The quality of the context to support the children’s learning and development is excellent.

There is an extremely warm and friendly atmosphere evident. On arrival at the setting, the parents
and their children are first greeted by the owner/manager at the front gate, then on entering the
Montessori room they are again greeted warmly by the practitioners. This routine is repeated at
departure time. This consistent practice contributes to building secure relationships between
practitioners and the families attending.

The practitioners demonstrate high levels of respect toward the children; they consistently
encourage children’s efforts and achievements. A key person approach, where each practitioner
is responsible for observing, planning and assessing the learning and development for a number
of children, is well-established.

The daily routine of activities organised by the practitioners creates a sense of security and control
for the children. The children appear very familiar with the routine, with many predicting the
upcoming changes that occur during the pre-school session.

The transition times between the different parts of the daily routine support positive learning
experiences for the children. The practitioners use appropriate visual and auditory to give timely
reminders of upcoming changes, such as, drawing attention to the clock in the room, ‘When the
big hand goes to five, then it will be tidy-up time’.

The children make choices and follow their individual interests at their own developmental levels.
As part of the daily routine, the children have the choice of going to either the Orchid or Waterlily
room during play time and for Montessori work. They self-select, moving between rooms using an
independent checking- in system.

The practitioners sensitively encourage the children to be independent during personal care, snack
and lunch time routines. A daily ‘jobs list’ purposefully structures ten different appropriate roles
that children can take lead responsibility for.

The children are consistently supported by the practitioners to develop a positive sense of self and
others through a wide range of play resources and activities. For example, children engage with a
photographic display of their families. The children were observed engaging in an activity using
photographs from their birth to now and displayed as a life timeline. Parents and grandparents
are invited to share their skills, culture and occupations with the children in the pre-school setting.

AREA 2

QUALITY OF PROCESSES TO SUPPORT CHILDREN’'S LEARNING AND
DEVELOPMENT

The quality of the processes to support the children’s learning and development is excellent.

The broad-based curriculum is informed by both the Montessori Method of education and Aistear;
the Early Childhood Curriculum Framework. In addition, the practitioners articulate core values
that they visibly promote through the child-centred provision, such as, respect, responsibility and
kindness.

A comprehensive approach to planning for the development of the children’s dispositions, values,
attitudes, skills, knowledge and understanding is evident. The curriculum is suitably implemented



through the organisation by practitioners of long, medium and short-term plans. The detailed short-
term plans note the children’s emergent interests and next steps to progress their learning. It was
evident on the day of the inspection that these plans inform practice and contribute to the very
high quality of provision.

The practitioners use a learning story format to assess the individual and group learning
experiences of the children. They carefully track each child’s mastery of the Montessori materials
using record templates for a variety of exercises.

The commendable interaction strategies used by all the practitioners assist the children to develop
their thinking and learning at their own pace. Reciprocal conversations provide opportunities for
children to talk about their learning experiences. The notably soft tones used by practitioners
creates a calm atmosphere which contributes positively to building the children’s focused attention
skills.

The aesthetic indoor environment is prepared by the practitioners to invite the children to follow
their interests. The Montessori materials are neatly arranged according to their place in the
curriculum; for example Practical Life materials have their own low shelve presented in a hierarchy
from simple to complex. The two rooms offer the children sensory-rich play resources to develop
their curiosity, creativity, imagination and desire for exploration. The current interest in bats and
Halloween is incorporated into the environment, with a variety of playdough mats, books on bats
and a selection of gourds included.

The outdoor environment is consistently used by the children on a daily basis. During the
designated Garden Time, suitable opportunities are provided for the children to develop their
physical skills, engage in cooperative socio-dramatic play in the sand box, kitchen area and
construction bench. The provision of a variety of writing and mark-making materials in this area is
commendable.

Children’s oral language, early literacy skills and mathematical understanding are skilfully
developed by the practitioners. This is achieved through the provision of a wide range of reading
materials, visual displays, materials that promote experiences of size, number, weight, and length.
There are regular opportunities for the children to engage in songs, rhymes and listen to stories.
Practitioners recognise and accommodate diversity in the style, pace and focus of the children’s
learning and development. They have made links with external professionals, such as a speech
and language therapist, accommodating visits to the setting with a view to optimising support for
children with additional needs.

AREA 3
QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS

The quality of the children’s learning experiences and achievements is excellent.

The children present as happy, content and confident. They enjoy playing on their own, in pairs
and in small groups.

It is evident that the children are highly motivated, interested and involved in their learning
experiences. The practitioners provide ample time to enable children to get deeply engaged in
their self-directed learning.

Children display initiative and demonstrate positive learning dispositions. For example, they
showed perseverance while putting on outdoor clothing and source paper to use during doctor
role-play.

The addition of a digital photo frame at child eye level assists the children to reflect on previous
learning experiences.

The children demonstrate a sense of pride using the extensive range of resources in the prepared
environment. They independently select and complete tasks; carefully carrying the materials to
and from the accessible shelves.

Children use the many highly attractive materials in learning environments to engage and explore;
competently manipulating objects and materials with their fine and gross motor skills.

Through sensitive support from practitioners, the children are developing an understanding of the
boundaries of acceptable behaviour and demonstrate a very good capacity to find their solutions
to problems that arise during everyday interactions with peers.

The children are extremely respectful towards their peers, the practitioners and the environment.
Children confidently express their ideas, thoughts, feelings and personal experiences using their
developing language skills. They frequently initiate the use appropriate mathematical language



during meaningful activities, such as, counting how many hops taken on a fun-hopper, using a
cash register and imitation money and measuring the length of roads made in the sand tray.

The children can access a wide range of books and materials that broadens their understanding
of the natural environment. During the inspection, new vocabulary and information about bats was
discussed by the children.

AREA 4
QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING

The quality of management and leadership for learning is excellent.

There is a strong ethos of professionalism within the staff. They work effectively together as a
team, documenting regular meetings to organise the educational experiences and activities in the
setting.

The practitioners are supported to attend workshops and accredited training. A whole team
approach to continuous development is adopted with training events facilitated onsite.

The owner/manager provides an excellent role model for the staff, promoting high standards and
fostering a clear vision and direction for the work of the setting. She is proactive in improving
practice as reflected in the engagement with the Better Start which resulted in the development of
an emergent curriculum informed by Aistear.

Practitioners collaborate and engage in self-evaluation informed by Siolta, the National Quality
Framework for Early Childhood Education. This regular reflection on and review of provision has
led to improved experiences and outcomes for the children.

Practitioners understand the importance of a partnership approach with parents. Both informal
and formal strategies are used to consistently communicate with parents to exchange information
in the best interests of their child.

Through the sharing of a handbook, parents are suitably information about the key policies and
procedures and the curriculum of the setting. In addition, the parents are provided with a detailed
description of the rationale for each part of the daily routine.

The practitioners offer a ‘Familiarisation Day’ for new parents and children starting in the setting,
as a means to mutually share information to ensure the smooth transition when starting pre-school.
Parents are encouraged to complete an ‘All about me’ form for their child, this supports the
practitioners to plan for the settling-in period.

Practices are established providing parents with information to support the transition for children
from pre-school to primary school. The practitioners are examining ways to further engage with
the many local schools in the area.

Action advised

In order to further develop the policies and procedures to promote the sensitive management of
children’s transition to primary school, it is advised that the management and staff consider the
resources in the ‘Supporting Transitions’ pillar of the Aistear Siolta Practice Guide to reflect on
current practice and identify improvement plans to develop the sharing of information on children’s
learning and development.

CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE

The owner/manager and staff of this service demonstrate an excellent capacity to identify and
implement improvement priorities and to continue delivering a high quality service for children.



Summary of Overall Inspection Findings

Area Quality Level
Quality of context to support children’s learning and development Excellent
Quality of processes to support children’s learning and Excellent
development
Quality of children’s learning experiences and achievements Excellent
Quality of management and leadership for learning Excellent

Lanquage used in Early-Years Education-focused Inspection reports

Excellent Provision that is excellent is exemplary in meeting the needs of
children.
Very good Provision that is very good is highly effective in meeting the needs
of children.
Good Provision that is good is effective in meeting the needs of children
but with some aspects to be developed.
Fair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant

improvement to meet the needs of children.




