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T4 an tuairisc seo scriofa i nGaeilge. T4 aistriichan Béarla den tuairisc ar fail ag deireadh na
tuairisce.

This report is written in Irish. An English translation of the report is provided at the end of the
report

Cad is meastoireacht curaclaim ann?

Déanann Meastéireachtai Curaclaim tuairisciu ar chéiliocht an teagaisc agus na foghlama in
abhair faoi leith i gCuraclam na Bunscoile (1999) agus Curaclam Teanga na Bunscoile (2019).
Dearbhaionn siad dea-chleachtas agus déanann siad moltai, nuair is cui, d’fhonn cuidiu forbairt
bhreise a dhéanamh ar an &bhar sa scoil.

Conas an tuairisc seo a léamh
Le linn na cigireachta seo, rinne an na cigiri meastdireacht ar fhoghlaim agus ar theagasc sa
Ghaeilge faoi na ceannteidil seo a leanas:

1. Céiliocht fhoghlaim na ndaltai
2. Ag tacu le foghlaim na ndaltai tri eispéiris foghlama agus tri chleachtas na muinteoiri
3. Eifeachtacht phleanail scoile, lena n-4iritear FMS, ag cur foghlaim na ndaltai chun cinn

Tugann na cigiri cur sios ar an gcailiocht a bhaineann le gach ceann de na réimsi sin agus iad
ag baint Uséid as contanam céiliochta na Cigireachta a thaispeantar ar leathanach deiridh na
tuairisce seo. Solathraionn an contanam cailiochta samplai den teanga a Usaideann cigiri agus
iad ag déanamh meastoireacht agus ag cur sios ar chailiocht sholathar na scoile i ngach
réimse.

Tugadh deis do bhord bainistiochta na scoile ar a thuairim a léirit ar thorthai agus ar mholtai na
tuairisce; ba rogha leis an mbord glacadh leis an tuairisc gan freagra a thabhairt.

Gniomhaiochtai na scoile chun leanai a chumhdach agus
chun bulaiocht a chosc agus dul i ngleic |éi

Le linn chuairt na cigireachta, rinneadh na seicealacha seo a leanas maidir le nésanna
imeachta um chosaint leanai agus gnasanna frithbhulaiochta:

Cosaint Leanai Frithbhulaiocht

1. Taainm an duine idirchaidrimh ainmnithe | 1. Ta polasai frithbhulaiochta forbartha ag
(DIA) agus an Réiteas um Chumhdach an scoil a shasaionn na Gnéasanna
Leanai ar taispedint go feicealach gar do Frithbhulaiochta Bunscoile agus
phriomhdhoras na scoile. larbhunscoile (2013), agus

2. Ta an Raiteas um Chumhdach Leanai athbhreithnitear an polasai seo go
faofa ag an mbord agus ta athbhreithniu bliantuil.
bliantlil agus measunu riosca mar chuid | 2. Téa taifead i miontuairisci an bhoird
den raiteas. bainistiochta go gcuireann an priomhoide

3. Thuairiscigh gach muinteoir ar tugadh tuairisc ar fail don bhord ar a laghad uair
cuairt orthu go bhfuil an Réaiteas um sa téarma ar lion iomlan na gcasanna
Chumhdach Leanai léite acu agus go bulaiochta a tuairisciodh (trid an
dtuigeann said a bhfreagrachtai mar teimpléad taifeadta bulaiochta ata ar fail
dhaoine ata faoi shainordu. sna Gnasanna) 6 cuireadh an tuairisc

roimhe sin ar fail don bhord.

3. Ta polasai frithbhulaiochta na scoile
foilsithe ar a laithrean gréasain agus/no
ta fail go héasca air do bhaill an bhoird
bainistiochta, do mhuinteoiri, do
thuismitheoiri agus do dhaltai/scoldairi.




Chombhlion an scoil na riachtanais maidir le seiceail 2 agus 3 de na seicealacha frithbhulaiochta
thuas. Nior chomhlion an scoil an riachtanas maidir le seiceail 1 de na seicealacha
frithbhulaiochta. Ina dhiaidh sin, afach, chuir an scoil fianaise ar fail maidir le comhlionadh an
riachtanais seo.



MeastoOireacht Curaclaim

Data na cigireachta 26-04-2023
Na gniomhaiochtai cigireachta ar tugadh e Breathnoireacht ar theagasc agus ar
fathu fhoghlaim
o . _ _ e Scrudd ar obair na ndaltai

e PIé leis an bpriomhoide agus leis na e Caidreamh le daltai

muinteoiri e Aiseolas don phriomhoide agus do na
e Athbhreithnil ar chaipéisi abhartha muinteoiri
e Agallamh le fécasghrupa daltai

Comhthéacs na scoile

Is bunscoil chomhoideachais |an-Ghaeilge i Gaelscoil Philib Barin até faoi phatrinacht Easpag
Caitliceach Phort Lairge agus Leasa Maire. T4 an scoil lonnaithe i dTra Mhér, Co. Phort Lairge.
Bhi priomhoide agus ochtar muinteoiri priomhshrutha ar an bhfoireann ag am na
meastoéireachta, chomh maith le trilr muinteoiri oideachais speisialta — duine amhain acu siad
roinnte le scoil eile. Bhi 198 dalta ar na rollai.

Achoimre ar na priomhchinnti agus moltai

Cinnti

e Bhi céiliocht fhoghlaim na ndaltai an-mhaith; Iéirigh siad an-spéis ina gcuid foghlama sa
Ghaeilge.

e Labhair na daltai le cumas agus le muinin agus bhi sé soiléir go raibh siad broduil as a
gcumas Gaeilge a labhairt.

e Bhi cailiocht an-mhaith ag baint le heispéiris foghlama an ndaltai; sholathair na
muinteoiri timpeallachtai foghlama an-shaibhir, an-spreaguil agus an-dearfach déibh.

e Bhi cdiliocht an teagaisc ar chaighdean an-ard ar an iomlan.

e Bhi cailiocht na pleanala scoile uile agus na féinmheastoireachta scoile go maith.

Moltai

e Moltar do fhoireann na scoile cur chuige scoile uile a dhearadh agus a chur i bhfeidhm
chun deiseanna rialta a thabhairt do dhaltai a scileanna scribhneoireachta
cruthaitheacha a fhorbairt i seanrai éagsula.

e Moltar don bhainistiocht plean scoile uile cuimsitheach le gach gné de chleachtas
teagaisc agus foghlama na scoile sa Ghaeilge a dhearadh.



Mionchinnti agus moltai

1. Cailiocht fhoghlaim na ndaltai

Bhi céiliocht fhoghlaim na ndaltai an-mhaith. Léirigh siad an-spéis ina gcuid foghlama sa
Ghaeilge le linn na gceachtanna agus ba Iéir gur bhain siad taitneamh as na gniomhaiochtai
foghlama. Léirigh na daltai scileanna éisteachta dea-fhorbartha; d’éist siad le treoracha 6 na
muinteoiri le tuiscint agus bhi sé ar a gcumas iad a leanuint. Labhair siad le cumas agus muinin
ag tarraingt ar fhocléir abhartha agus struchtuir teanga chun iad féin a chur in idl. Ina theannta
sin, bhi sé soiléir go raibh siad broduil as an teanga a labhairt. Roinn na daltai a ghlac pairt san
fhécasghrupa a dtuairimi agus a smaointi go cumasach. Duirt siad gur mhaith leo a
gceachtanna Gaeilge, go mérmhér nuair a tugadh deiseanna doéibh obair lena chéile i ngrapai.
Bhi scileanna na léitheoireachta sealbhaithe ag na daltai; Iéigh tromlach acu le cumas agus
tuiscint. Chonacthas an-chuid de scribhneoireacht fheidhmeach d’ardchaighdean i
gclipleabhair na ndaltai agus sna timpeallachtai foghlama. Ni raibh an thianaise chéanna ann
gur tugadh déthain deiseanna doéibh tabhairt faoin scribhneoireacht chruthaitheach sa Ghaeilge.
Moltar do fhoireann na scoile cur chuige scoile uile a dhearadh agus a chur i bhfeidhm chun
deiseanna rialta a thabhairt do dhaltai a scileanna scribhneoireachta cruthaitheacha a fhorbairt i
sednrai éagsula.

2. Tacu le foghlaim na ndaltai: Eispéiris na
bhfoghlaimeoiri agus cleachtas na muinteoiri

Bhi céiliocht an-mhaith ag baint le heispéiris foghlama an ndaltai. Solathraiodh timpeallachtai
foghlama an-shaibhir, an-spreaguil agus an-dearfach déibh. Fuair na daltai go leor deiseanna a
gcuid oibre sa Ghaeilge a chur i lathair ar bhonn digiteach. Chuir na muinteoiri an tumoideachas
i bhfeidhm sa scoil ar bhealach an-éifeachtach agus bhain siad leas an-mhaith as Aistear: An
Creat Curaclaim Luathoige mar mhodheolaiocht teagaisc. D’éirigh leis an bpriomhoide agus leis
an bhfoireann Gaeilge 6 bhéal na ndaltai a chur chun cinn go comhsheasmach trid an scoil.
Chuir foireann na scoile go leor aiseanna léitheoireachta ar fail sna ranganna, sraith Urscéalta
ina measc, chun suim na ndaltai sa léitheoireacht a mhuscailt agus a laidrit. Ba Iéir 6 imscradu
na gcoipleabhar, ag féachaint ar na timpeallachtai foghlama agus ag éisteacht leis na daltai, go
raibh siad ag sealbht Gaeilge agus iad ag foghlaim sna habhair churaclaim eile.

Bhi céiliocht an teagaisc ar chaighdeén an-ard ar an iomlan. | ngach suiomh foghlama, rinne
na muinteoiri bainistiocht an-dearfach ar na ranganna agus chinntigh siad go raibh
rannphairtiocht na ndaltai ar leibhéal ard. Bhi struchtlr agus luas éifeachtach ag baint leis na
ceachtanna agus ba léir go raibh na hoidi ullmhaithe don teagasc. | gcoitinne, bhi
cothramaiocht thar a bheith éifeachtach i réim idir ionchur teanga an mhuinteora agus
deiseanna tugtha do na daltai dul i ngleic leis na tascanna foghlama go comhoibritheach le linn
na gceachtanna. Leag na muinteoiri béim ar chruinneas agus shaibhreas teanga agus iad ag
caint leis na daltai le linn na gceachtanna. Mhuin siad gramadach, scribhneoireacht
fheidhmneach, teanga 6 bhéal, agus an Iéitheoireacht go héifeachtach. Cheartaigh siad teanga
0 bhéal na ndaltai ar bhealach dearfach agus tacuil i rith na ngniomhaiochtai foghlama. Bhain
cailiocht ard leis an solathar do dhaltai a raibh riachtanais speisialta acu. Bhain ardchaighdean
leis na straitéisi measunaithe a d’Usaid na muinteoiri chun eolas faoi fhoghlaim na ndaltai sa
Ghaeilge a shealbhu.

3. Eifeachtacht phleanéil scoile, féinmheastdireacht scoile
san aireamh, ag cur foghlaim na ndaltai chun cinn

Bhi cailiocht na pleanala scoile uile agus na féinmheastoireachta scoile go maith. Bhi plean
bliantuil deartha do gach rang a bhi mar threoir do phleanail ghearrthéarmach na muinteoiri.
Chomh maith leis sin, bhi sé le moladh go raibh cuir chuige ar bhonn scoile uile deartha agus
curtha i bhfeidhm trid an scoil maidir leis an ngramadach, an bhfénaic, agus chun foghraiocht
na Gaeilge a fhorbairt agus a fheabhsl i measc na ndaltai. Ina theannta sin, bhi go leor



straitéisi eile i réim chun an Ghaeilge a chur chun cinn mar theanga bheo i measc chomhluadar
na scoile. Moltar don bhainistiocht plean scoile uile cuimsitheach le gach gné de chleachtas
teagaisc agus foghlama na scoile sa Ghaeilge a dhearadh.

Bhi an-obair déanta ag an scoil 6 thaobh na féinmheastbireachta scoile chun tosaiochtai a aithint
maidir leis an nGaeilge. Bhi, agus beidh amach anseo, an taithi sild chomh maith le cleachtas
comhchoiteann na muinteoiri, an-Gsaideach don scoil.



Contanam cailiochta na cigireachta
Déanann cigiri cur sios ar chailiocht an tsolathair sa scoil agus feidhm & baint acu as contanam
cailiochta na cigireachta a thaispeantar thios. Tugann an contanam cailiochta samplai den

teanga a Usaideann cigiri nuair a bhionn siad ag déanamh meastéireachta agus ag cur sios ar
chailiocht sholathar na scoile do gach réimse.

Leibhéal

Cur sios

Sampla de na téarmai tuairiscitla

Usaidtear An-mhaith &it a bhfuil cailiocht na

An-mhaith; ar chailiocht an-ard;

An-mhaith réimsi a ndéantar meastdireacht orthu ar cleachtas an-éifeachtach; le moladh go
chaighdean an-ard. Ni bhionn tionchar rémhér | hard; an-rathuil; beagan réimsi le
ag an lion beag réimsi até le feabhsu ar feabhsU; go hiontach; ar chaighdean
chailiocht an tsolathair ar an iomlan. Do roinnt | an-ard. Ar fheabhas: thar cionn; ar
scoileanna sa chatagoir seo cailiocht an sarchaighdean; le laidreachtai an-
tsolathair ar a rinneadh meastéireacht thar suntasacha; thar barr
cionn agus is sampla é do scoileanna eile de
shéarchaighdeain solathair.
Usaidtear Go maith ait inar Iéir go bhfuil na Go maith; cailiocht mhaith; filintach;
Maith laidreachtai sna réimsi a ndéantar cleachtas éifeachtach; innidil;
meastdireacht orthu nios treise na na réimsi Usaideach; inmholta; caighdean maith;
ina bhfuil ga le feabhas a dhéanamh. Bionn roinnt réimsi le feabhsu
tionchar ag na réimsi ina bhfuil ga le feabhas
a dhéanamh ar chailiocht foghlama na ndaltai.
Ni mor don scoil tégail ar a cuid laidreachtai
agus gniomhd le dul i ngleic leis na réimsi ata
aitheanta ina bhfuil ga le feabhas a dhéanamh
d’fhonn caighdean an-mhaith a bhaint amach.
Usaidtear Sasuil it a bhfuil cailiocht an Sasuil; sach maith; solathar oiriinach
Sasuil tsolathair sach maith. Ta na laidreachtai sa cé go bhfuil féidearthachtai ann le
mhéid ar a bhfuil meastoireacht & dhéanamh feabhas a dhéanamh; leibhéal
direach nios treise na na laigi. Cé nach céiliochta inghlactha; is ga feabhas a
mbionn drochthionchar suntasach ag na laigi dhéanambh i réimsi airithe
cuireann siad srian le cailiocht na n-eispéireas
foghlama agus ba chair déileail leo d’fhonn
caighdean nios fearr a bhaint amach.
Usaidtear Measartha ait, in ainneoin go bhfuil | Measartha; laigi soiléire ann a bhfuil
Measartha roinnt laidreachtai sna réimsi a ndéantar tionchar acu ar fhoghlaim na ndaltai;
meastoireacht orthu, go bhfuil nios mé gan a bheith sasuil; deacrachtai ann;
easnaimh no laigi ann freisin na na ni mér feabhas a dhéanamh i réimsi ar
laidreachtai. Beidh ar an scoil dul i ngleic le leith; ga le gniomhu le feabhas a
heasnaimh airithe gan mhoill lena chinntit go | dhéanamh
mbionn an solathar sastil né nios fearr na sin.
Usaidtear Lag it a bhfuil easnaimh Lag; mishasuil; easnamhach;
Lag thromchuiseacha sna réimsi a ndéantar neamhéifeachtach; go dona; athru,

meastoireacht orthu. Is ga don scaoil uile
gniomhu laithreach ar bhonn comhordaithe le
dul i ngleic leis na réimsi atd mar abhar imni. |
gcasanna airithe, b’fhéidir go mbeidh ga le
hionchur 6 ghniomhaireachtai eile le tacu leis
na feabhsuithe.

forbairt né feabhas suntasach ag
teastail; deacrachtai suntasacha ann
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What is a curriculum evaluation?

Curriculum evaluations report on the quality of teaching and learning in specific subjects of the
Primary School Curriculum (1999) and the Primary Language Curriculum (2019). They affirm
good practice and make recommendations, where appropriate, to aid the further development of
the subject in the school.

How to read this report
During this inspection, the inspectors evaluated learning and teaching in Irish under the
following headings:

1. Quality of pupils’ learning
2. Supporting pupils’ learning through learner experiences and teachers’ practice
3. The effectiveness of school planning, including SSE, in progressing pupils’ learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

The board of management of the school was given an opportunity to comment on the findings
and recommendations of the report; the board chose to accept the report without response.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:

Child Protection Anti-bullying

4. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary

5. The Child Safeguarding Statement has Schools (2013) and this policy is
been ratified by the board and includes reviewed annually.
an annual review and a risk assessment. | 2. The board of management minutes

6. All teachers visited reported that they record that the principal provides a report
have read the Child Safeguarding to the board at least once a term on the
Statement and that they are aware of overall number of bullying cases reported
their responsibilities as mandated (by means of the bullying recording
persons. template provided in the Procedures)

since the previous report to the board.

3. The school’s anti-bullying policy is
published on its website and/or is readily
accessible to board of management
members, teachers, parents and pupils.

The school met the requirements for checks 2 and 3 in relation to the anti-bullying checks
above. The school did not meet the requirement for check 1 of the anti-bullying checks.
However, the school subsequently provided evidence of compliance with this requirement.



Curriculum evaluation

Date of inspection 26-04-2023

Inspection activities undertaken Observation of teaching and learning
Examination of pupils’ work
Interaction with pupils

Feedback to principal and teachers

e Discussion with principal and teachers
¢ Review of relevant documents
o Pupil focus-group interview

School context

Gaelscoil Philib Barun is an all-Irish co-educational primary school under the patronage of the
Catholic Bishop of Waterford and Lismore. The school is situated in Tramore, Co. Waterford.
There was a principal and eight mainstream teachers on the staff at the time of the evaluation
as well as three special education teachers — one of whom was shared with another school.
There were 198 pupils enrolled in the school.

Summary of main findings and recommendations:

Findings

e The quality of pupils' learning was very good; they demonstrated a great interest in their
learning in Irish.

e The pupils spoke competently and confidently, and it was evident that they were proud
of their ability to speak Irish.

e The quality of pupils' learning experiences was very good; the teachers provided very
rich, very stimulating, and very positive learning environments for them.

e The quality of teaching was of a very high standard overall.

e The quality of whole-school planning and school self-evaluation was good.

Recommendations
e Itis recommended that the school staff design and implement a whole-school approach
to providing regular opportunities for pupils to develop their creative writing skills in
different genres.
e [tis recommended that management design a comprehensive whole-school plan to
include all aspects of the school's teaching and learning practice in Irish.

Detailed findings and recommendations

1. The quality of pupils’ learning

The quality of pupils' learning was very good. They demonstrated a great interest in learning
Irish during the lessons, and they were clearly enjoying the learning activities. The pupils
demonstrated well-developed listening skills; they listened with understanding to the teachers’
instructions, and they had the ability to follow them. They spoke competently and confidently,
drawing on relevant vocabulary and language structures to express themselves. Furthermore, it
was evident that they were proud to speak the language. The pupils who participated in the
focus group shared their views and thoughts competently. They said they liked their Irish
lessons, most especially when they are given opportunities to work together in groups. The
pupils had acquired the skills of reading; most of them read competently and with
comprehension. A lot of functional writing that was of a high quality was observed in the pupils'
copybooks and in the learning environments. There was not the same evidence that sufficient
opportunities were provided for them to engage in creative writing in Irish. It is recommended
that the school staff design and implement a whole- school approach to providing regular
opportunities for pupils to develop their creative writing skills in different genres.



2. Supporting pupils’ learning: Learner experiences and
teachers’ practice

The quality of pupils' learning experiences was very good. They were provided with very rich,
very stimulating, and very positive learning environments. The pupils had many opportunities to
present their Irish language work digitally. The teachers implemented immersion education in
the school in a very effective way and they made very good use of Aistear: The Early
Curriculum Framework as a teaching methodology. The principal and staff succeeded in
progressing pupils’ oral language in Irish consistently throughout the school. The school staff
provided many reading materials in the classes, including a series of novels, to stimulate and
strengthen pupils’ interest in reading. It was evident from an inspection of copybooks, observing
the learning environments and listening to pupils, that they were acquiring Irish while learning in
the other curriculum subjects.

The quality of teaching was of a very high standard overall. In all learning settings, the teachers
managed the classes very positively and ensured that there was a very high level of pupil
participation. There was an effective structure and pace to the lessons, and it was evident that
the teachers were prepared for their teaching. In general, an extremely effective balance
prevailed between the language input of the teacher and opportunities provided for pupils to
undertake the learning tasks collaboratively during the lessons. The teachers emphasised
accuracy and language enrichment when they were talking to pupils. They taught grammar,
functional writing, oral language, and reading effectively. They corrected pupils' oral language in
a positive and supportive way during the learning activities. Provision for pupils with special
needs was of a high quality. The assessment strategies that teachers used to acquire
information about pupils' learning in Irish were of a high quality.

3. The effectiveness of school planning, including SSE,
in progressing pupils’ learning

The quality of whole school planning and school self-evaluation was good. A yearly plan was
designed for each class which provided a guide for teachers' short-term planning. Furthermore,
it was commendable that whole-school approaches to developing and improving pupils’
grammar, phonics and pronunciation in Irish had been designed and implemented throughout
the school. Additionally, many other strategies were in place to promote Irish as a living
language among the school community. It is recommended that management design a
comprehensive whole-school plan to include all aspects of the school's teaching and learning
practice in Irish.

The school had done a lot of work in terms of school self-evaluation to identify priorities in relation
to Irish. That experience, as well as the collective practice of teachers, was, and will in future, be
very useful for the school.



The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Example of descriptive terms
Very good applies where the quality of the areas | Very good; of a very high
evaluated is of a very high standard. The very quality; very effective practice;

Very Good | fe\y areas for improvement that exist do not highly commendable; very
significantly impact on the overall quality of successful; few areas for
provision. For some schools in this category the improvement; notable; of a very
quality of what is evaluated is outstanding and high standard. Excellent;
provides an example for other schools of outstanding; exceptionally high
exceptionally high standards of provision. standard, with very significant

strengths; exemplary
Good applies where the strengths in the areas Good; good quality; valuable;
evaluated clearly outweigh the areas in need of effective practice; competent;
improvement. The areas requiring improvement useful; commendable; good

Good impact on the quality of pupils’ learning. The standard; some areas for
school needs to build on its strengths and take improvement
action to address the areas identified as requiring
improvement in order to achieve a very good
standard.

Satisfactory applies where the quality of provision | Satisfactory; adequate;
i is adequate. The strengths in what is being appropriate provision although

Satisfactory | eyaluated just outweigh the shortcomings. While | some possibilities for
the shortcomings do not have a significant improvement exist; acceptable
negative impact they constrain the quality of the level of quality; improvement
learning experiences and should be addressed in | needed in some areas
order to achieve a better standard.

Fair applies where, although there are some Fair; evident weaknesses that
) strengths in the areas evaluated, deficiencies or | are impacting on pupils’

Fair shortcomings that outweigh those strengths also | learning; less than satisfactory;
exist. The school will have to address certain experiencing difficulty; must
deficiencies without delay in order to ensure that | improve in specified areas;
provision is satisfactory or better. action required to improve
Weak applies where there are serious Weak; unsatisfactory;
deficiencies in the areas evaluated. Immediate insufficient; ineffective; poor;

Weak and coordinated whole-school action is required requiring significant change,
to address the areas of concern. In some cases, development or improvement;
the intervention of other agencies may be experiencing significant
required to support improvements. difficulties;
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