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WHAT IS AN EARLY YEARS EDUCATION INSPECTION?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice
and support in relation to education provision in a pre-school setting participating in the Early Childhood
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions,
where appropriate, to aid the further development of education provision in the setting.

HOW TO READ THIS REPORT

During this inspection, the inspector evaluated and reported under the following headings or areas of
enquiry:

1. Quality of the context to support children’s learning and development
2. Quality of processes to support children’s learning and development
3. Quality of children’s learning experiences and achievements

4. Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum which
is shown on the final page of this report. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the setting’s provision in each area.



Early-Years Education Inspection

Date of inspection 23-01-2020

Inspection activities undertaken
] ) o e Interaction with children
e Meeting with administrator/area manager and e Review of relevant documents

setting mgnage.r ) ) e Feedback to administrator/area manager and
e  Observation of interactions during a number of setting manager

sessions

CONTEXT OF SETTING

First Steps Academy Créche and Montessori is a private setting which is based in Balgriffin, Dublin 13.
The setting was established in 2018. It provides full day care, after-school care, two morning and one
afternoon session for children participating in the Early Childhood Care and Education (ECCE)
Programme. On the day of the inspection, thirty children and three practitioners were present. The area
manager/administrator and setting manager attended the pre-inspection and post-inspection meetings.
The early years setting was given an opportunity to comment in writing on the findings and actions
advised of the report, and the response of the setting will be found in the appendix of this report.

AREA 1
QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT

o The quality of the context to support the children’s learning and development is good.

e There is a pleasant and caring atmosphere. The practitioners warmly welcome children as they
arrive in the setting.

¢ Relationships between the practitioners and the children are respectful. The children are secure
in these positive interactions and eagerly share their interests with the practitioners. The
practitioners use elements of a key person approach. This approach is one in which each
practitioner develops a secure relationship with a small group of children and acts as a link
between the setting and the parents of these children.

e The daily routine in each of the pre-school sessions is similar. It is predominantly adult-initiated
and adult-led. There are no visual schedules on display to facilitate children’s abilities to
independently predict changes in the routines.

e During the inspection, the practitioners informed children of impending of changes in activities.
The practitioners’ use of some transition times as optimal learning experiences for children was
positively noted.

e The children receive appropriate praise and encouragement from the practitioners for their efforts
in activities. On the day of the inspection, there were a small number of occasions when
practitioners’ guidance to children to support appropriate behaviour was quite instructional.

e The practitioners have created a small amount of displays to celebrate the children as individuals.
These include the ‘welcome’ poster in different languages and the displays of the children’s
achievements. At the time of the inspection, the ‘family wall’ which had previously been created
was no longer on display and there were no images of people or places in the locality.

e Opportunities are provided for parents to visit the pre-school room to share their skills. In addition,
special events are organised where children, parents and practitioners come together.



Actions advised

The practitioners are advised to build on their use of transition times as learning opportunities for
the children. To this end, a greater use of songs, rhymes and playful activities is advised. It is also
advised that practitioners create a visual schedule to help children to predict the sequence of
activities. The use of the tip sheet, ‘Transitions’ from the Aistear, Siolta Practice Guide will assist
in this regard.

The practitioners are advised to create more displays in the pre-school rooms that foster and
promote the children’s sense of identity and belonging as members of families. In addition, the
regular use of the family wall and images of people and places of interest in the locality during
activities is advised.

The practitioners are advised to review the setting’s policy on positive behaviour to support the
embedding of their agreed procedures and practices. This includes the use of further strategies
that build on developing children’s self-regulation skills and their understanding of appropriate
behaviour.

AREA 2

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND
DEVELOPMENT

The quality of the processes to support the children’s learning and development is fair.

Provision for children’s learning is informed by Aistear; the Early Childhood Curriculum
Framework.

Planning for activities is similar in all of the sessions. Long-term plans are predominantly thematic
and incorporate the practitioners’ ideas. From time to time, practitioners facilitate learning
experiences to support the children’s evolving interests. The use of short-term planning
documentation is not a feature of the practitioners’ practice.

The practitioners use an assessment record linked to Aistear to record children’s participation in
activities. In addition, they use a class learning book to document some of the children’s
participation in monthly activities. The findings from these assessments are not used to plan for
the next steps in children’s learning.

The indoor learning environments include some interest areas; the materials and resources are
predominantly plastic and many are easily accessible to children. The small construction areas
are appropriately resourced. Overall, there is a limited supply of real and natural resources for
children to enjoy during play experiences.

Children have daily access to an outdoor area where they engage in physical activities, including
climbing, running and balancing. At the time of the inspection, the practitioners and the
management team were making changes to the outdoor area with a view to increasing
opportunities for children to enjoy sensory experiences.

The practitioners used some positive interaction strategies to broaden the children’s
understanding. There is scope to increase their use of more open-ended questions to extend
children’s learning.

The practitioners provide brief periods of free play for children. The majority of activities are
sedentary, adult-led and instructional. This practice restricts opportunities for children to participate
in sustained purposeful play and more exploratory learning experiences that help them to make
sense of the world.

The practitioners promote all children’s participation in group activities; the programme of activities
does not explicitly differentiate between children participating in year one and year two of the
ECCE programme.

Actions advised

The practitioners are advised to develop short-term planning practices and to ensure that these
plans incorporate the children’s emergent interests and are more closely aligned to Aistear. The
templates and advice in the Aistear, Siolta Practice Guide will support the progression of this
action.



The practitioners are advised to more regularly record information on the children’s learning,
including their dispositions and skills. This information can then be used to inform progression of
the next steps in children’s learning. This may be facilitated through the practitioners’ use of Aistear
learning records, anecdotal notes, the children’s mark making and process art work, and their
comments.

The practitioners are advised to increase the time allocated to free play and to provide more
opportunities for children to participate in purposeful free play and learning experiences in
accordance with their needs and interests. This will promote children’s participation in sustained
child-initiated learning experiences. In addition, the cessation of closed and testing activities is
advised.

Practitioners are encouraged to become play partners with the children and to increase their use
of prompting and thought-provoking questions so as to enhance children’s learning and to deepen
their thinking skills.

The practitioners are advised to use the audit tool in the Aistear; Siolta Practice Guide to review
the learning environments and to enhance the availability, breadth and range of real, natural and
recyclable materials. This will help children to engage in more enquiry-based learning opportunities
that reflect their lives at home.

AREA 3

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS

The quality of the children’s learning experiences and achievements is fair.

Many children demonstrate enjoyment in their learning. They were interested and motivated during
their learning activities. There was some evidence of their developing positive learning
dispositions, such as persistence. For example, a few children built a tower together until they had
used all the blocks.

On a small number of occasions, children were observed making choices about their learning.
There is potential to enhance their decision-making competencies and their abilities to stay on
task.

The children experience success during their learning activities. Many of them are developing the
capacity to share their achievements with the practitioners and others.

During the inspection, there were limited opportunities for children to participate in hands-on
learning experiences and to explore sensorial and open-ended materials.

Children have some opportunities to be creative and to express themselves. At the time of the
inspection, there was an imbalance in the children’s use of templates for colouring in and art and
craft activities, and their participation in free mark making and process art and craft learning
experiences.

The children display interest in a variety of language activities. They participated in rhyming and
singing activities and had opportunities to enjoy stories.

A small selection of the children’s achievements as individuals are on display. At the time of the
inspection, there were limited opportunities for children to develop an appreciation of their
unigueness and appreciation of themselves as members of their families. Children whose home-
languages are not English had minimal opportunities to develop an appreciation of their home
languages.

The children have opportunities to share their feelings and to build relationships with others. This
was evident during circle time when they shared how they felt with the practitioner and their peers
and when they co-operated and showed empathy to others.

Actions advised

The practitioners are advised to provide regular opportunities for children to make independent
decisions in their learning. This will increase their motivation and engagement levels during
activities and help them to see themselves as competent learners.

The practitioners are advised to provide additional opportunities for children to strengthen their
positive understanding of their identities as members of families and groups, including an
appreciation of their home-languages. The use of the examples from the Diversity and, Equality
and Inclusion Charter and Guidelines for Early Childhood Care and Education will provide
guidance in this regard.



The practitioners are advised to provide more opportunities for children to explore, experiment and
be active participants in their learning. This could be facilitated through hands-on learning
experiences that nurture their inquisitiveness, their sense of enquiry and their exploration of a
broader range of sensorial, and open-ended materials.

The practitioners are advised to provide further opportunities for children to participate in playful
activities that inspire their creativity and pre-writing skills. To this end, the provision of additional
experiences where the focus is on the process rather than the product and a significant reduction
in the use of templates for colouring in, mark-making and pre-writing activities are advised.

AREA 4

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING

The quality of management and leadership for learning is good.

There is a positive sense of teamwork and collaboration between the management team and the
practitioners. They are clearly committed to the children, their families and this relatively new
setting.

The practitioners are in the early stages of embedding formal planning and review practices. These
include daily manager visits to each of the pre-school rooms, bi-monthly whole-setting staff
meetings and support and supervision meetings each quarter. While the management team has
used some resources from the Aistear, Siolta Practice Guide to review provision, including the
outdoor learning environment, the practitioners have yet to engage in formal review practices.
Continuing professional development (CPD) is valued in the setting. As part of their commitment
to upskilling practitioners are supported to engage in CPD. Recently, one of the practitioners has
participated in training on Aistear and Siolta; the National Quality Framework for Early Childhood
Education. Those present at the feedback meeting expressed an interest in availing of mentoring
and external advisory supports in order to improve learning experiences for children.

The practitioners use social media applications to share information on the curriculum with parents.
In addition, there is a parents’ notice board where the monthly newsletter is displayed. Plans are
in place to provide a ‘suggestion box’ for parents to invite them to share their thoughts and ideas
with regard to children’s learning.

Currently, assessments on children’s learning are not shared with parents. Parents receive an
information handbook when their children enrol. This includes information on the setting’s policies,
procedures and the curriculum. The current organisation of arrival and home times restricts the
reciprocal sharing of information between practitioners and parents.

Some effective strategies are in place to support children’s transition into the ECCE room. There
is a detailed application where parents share information on the children which the practitioners
use to support their transition. In August, children and parents are invited to an open day to meet
other children, parents, the practitioners and the owners.

The setting has established links with a local primary school. With parents’ permission,
practitioners will share information on the children as learners with the principal of the primary
school. Plans are in place to establish links with other schools in the locality. A policy on transitions
into the setting and from the setting has yet to be developed.

Actions advised

The management team and practitioners are advised to implement formal self-review and
professional reflection practices. This could be achieved through embedding the use of the Aistear,
Siolta Practice Guide to inform their plans for quality improvement. In addition, they are advised
to use the resources in the guide to support their everyday practices.

The practitioners are advised to review the organisation of arrival and home times so as to facilitate
the sharing of information on the children between parents and practitioners. In addition, the
practitioners are advised to regularly share the assessments on children’s learning and their
individual folders with parents. This will help to promote parents’ awareness of, and involvement
in, their child’s learning.

The management team and practitioners are advised to establish links with other local primary
schools and to use the National Council for Curriculum and Assessment Mo Scéal transition
templates. This resource can be used to promote positive continuity of learning experiences for
children.



Summary of Overall Inspection

Area Quality Level
Quality of context to support children’s learning and development Good
Quality of processes to support children’s learning and Fair
development
Quality of children’s learning experiences and achievements Fair
Quality of management and leadership for learning Good

Language used in Early-Years Education Inspection reports

Excellent Provision that is excellent is exemplary in meeting the needs of
children.
Very good Provision that is very good is highly effective in meeting the needs
of children.
Good Provision that is good is effective in meeting the needs of children
but with some aspects to be developed.
Fair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant

improvement to meet the needs of children.
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APPENDIX

SETTING RESPONSE TO THE REPORT
SUBMITTED ON BEHALF OF THE SETTING

Area 1l Observations on the content of the inspection report

As we are a new créche we were anxious to receive our first inspection as our aim is to provide
parents and children a secure, playful, loving, inclusive and multicultural environment

We were thankful for the useful suggestions on how to improve our service further and we can assure
our families that these suggestions are now in place within our service which has given us the
confidence that we now offer the highest quality service in childcare that we have always aimed for.

Area 2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

Area 1:

o While we generally do give the children notice of the transition between activities, we will
absolutely ensure that we use every transition time as a learning opportunity and will
incorporate more songs and rhymes into our transition times.

e We now have a family wall in each care room and are working on collecting family photos
from our children’s families.

o Staff have refreshed our policy of positive behaviour and we have included families more to
help with support of positive behaviour. It has been difficult to include families during this
pandemic to offer their support but we now are getting the support required.

Area 2:

o Staff have now developed short term plans that incorporate the children’s emergent interests
and are more closely aligned to Aistear.

e Our practitioners now regularly record information on the children’s learning, including their
dispositions and skills.

e Our practitioners have now increased the time allocated to free play and are providing
opportunities for children to participate in purposeful free play and learning experiences in
accordance with their needs and interests.

e Practitioners have become more involved with the children free play time and have increased
thought-provoking questions.

e The audit tool in the Aistear; Siolta Practice Guide is now being referenced by our
practitioners.

Area 3:

e Practitioners now provide more regular opportunities for children to make independent
decisions in their learning.

e The practitioners provide more additional opportunities for children to strengthen their positive
understanding of their identities as members of families and groups, including an appreciation
of their home-languages.



Area 4:

Practitioners now provide more opportunities for children to explore, experiment and be active
participants in their learning. We now have more sensory based materials in each room.
Practitioners now provide more opportunities for children to participate in playful activities that
inspire their creativity and pre-writing skills.

The management team and practitioners have current formal self-review and professional
reflection practices. We have taken on the advice in the report and plan to increase
opportunities for review and reflection before the end of the year.

During COVID-19, it has been extremely difficult for both the practitioner and the family to
communicate freely. We have made extra efforts to keep the communication line open with
our families through email, WhatsApp groups, external parent notice board, Facebook and
phone calls. We have taken on board the recommendation to share children’s assessments
and individual folders with parents. This is being done through the individual room WhatsApp
groups.

We have established links with the local primary schools in the area. Moving forward our
teachers will use the Mo Scéal Transition Template for the children who will move to primary
school at the end of the term year.



