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What is a subject inspection?

Subject Inspections report on the quality of work in individual curriculum areas within a school.
They affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

How to read this report
During this inspection, the inspector(s) evaluated learning and teaching in Business Studies
under the following headings:

1. Teaching, learning and assessment
2. Subject provision and whole-school support
3. Planning and preparation

The board of management of the school was given an opportunity to comment on the findings
and recommendations of the report; the board chose to accept the report without response.

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:

Child Protection Anti-bullying

1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary

2. The Child Safeguarding Statement has Schools (2013) and this policy is
been ratified by the board and includes reviewed annually.
an annual review and a risk assessment. | 2. The board of management minutes

3. All teachers visited reported that they record that the principal provides a report
have read the Child Safeguarding to the board at least once a term on the
Statement and that they are aware of overall number of bullying cases reported
their responsibilities as mandated (by means of the bullying recording
persons. template provided in the Procedures)

since the previous report to the board.

3. The school’s anti-bullying policy is
published on its website and/or is readily
accessible to board of management
members, teachers, parents and
students.

The school met the requirements in relation to each of the checks above.



Subject inspection

¢ Review of relevant documents

¢ Discussion with principal and key staff

e Interaction with students, including focus
groups

Date of inspection 27-04-2023
Inspection activities undertaken e Observation of teaching and learning during 4
lessons

e Examination of students’ work
e Feedback to principal and relevant staff

The focus of this inspection was on Junior Cycle Business Studies only.

School context

Firhouse Educate Together Secondary School is a recently established co-educational school,
under the patronage of Educate Together. It has a current enrolment of 273 students. The
school offers the Junior Cycle (JC), compulsory Transition Year (TY), the established Leaving
Certificate (LCE) and the Leaving Certificate Applied (LCA) Programme.

Summary of main findings and recommendations:

Findings

The overall quality of teaching, learning and assessment was very good.

Highly effective assessment strategies were observed. Formative assessment
approaches, including the use of success criteria linked to learning intentions for units of
learning at junior cycle, enabled teachers and students make accurate judgements
about learning.

The quality of whole-school support and subject provision was very good.

The overall quality of planning for the subject was excellent; the junior cycle subject plan
was based on the learning outcomes as set out in the subject specification and teachers
had developed their own content for the teaching of junior cycle Business Studies.

A highly effective action plan was developed for business subjects which enhanced the
quality of subject planning and linked with the whole-school approach to school self-
evaluation (SSE)

Recommendations

The school used a comment only grading system with regular reports issued to parents.
The earlier use of grade descriptors is recommended to guide and develop student and
parental understanding of the assessment process and to further support students’
outcomes.

Co-operative teaching was observed during the evaluation. This approach has very
good scope to support positive outcomes for many students in a very inclusive way,
although in the team-taught lesson observed, this potential was not fully realised.
Business teachers should continue to engage with Continuing Professional
Development (CPD) and be facilitated to plan together to support students in the most
effective and targeted manner.




Detailed findings and recommendations

1. Teaching, learning and assessment
e The overall quality of teaching, learning and assessment was very good.

¢ Highly effective learning intentions were presented at the outset of all lessons and
success criteria were also shared with students. Time was taken to discuss the
intentions and progress was reviewed. Across all lessons, learning intentions enabled
students to understand the skills that should be developed and what they should
understand or be able to do by the end of the lesson.

e Lesson sequence was very good in all lessons with a good balance of student voice and
teacher direction. All lessons were framed with a starter, a reference to prior learning, a
shared intention, two tasks and a revisit to the planned intention. In the lessons
observed teachers became the facilitator of learning and placed the student at the
centre of the learning process. There was a focus on the learning outcomes of the
specification which was highly effective.

e There was evidence in all lessons of teachers placing a strong emphasis on the
development of junior cycle key skills. This was outlined in the planning documents and
demonstrated by teachers highlighting key words and taking appropriate opportunities to
identify and promote financial literacy with a particular focus on the key skills of being
literate, numerate, working with others, communication and managing myself.

e Student participation in classroom activities was monitored closely by teachers.
Teachers provided effective differentiation in all lessons through one-to-one support and
extendable tasks. Teachers were mindful of students with additional needs and were
responsive to these needs when organising groups and setting learning targets.

¢ In all lessons highly effective practice was noted when higher-order questioning
strategies were used. This type of questioning had a beneficial impact on developing
students’ understanding. Furthermore, students were active in their own learning
through questioning and in response to teachers’ questions. Adequate wait time was
provided that allowed students to think before answering. The frequency and dispersion
of questions in the wider classroom setting was very good, which kept all students
involved and engaged. Teachers encouraged students to explain and justify their
answers to develop a deeper understanding of the topic, and inform student of progress.

e Highly effective assessment strategies were observed. Formative assessment
approaches, including the use of success criteria linked to learning intentions for units of
learning at junior cycle, enabled teachers and students to make more accurate
judgements about learning.

o Homework was assigned in all lessons and was regularly corrected. The correction of
homework in lessons was framed by teacher questioning and students providing
answers. Students self-corrected their work from the board while teachers also shared
effective formative assessment approaches on the school’s digital platform, an approach
designed to meet the needs of all learners.

o Some highly effective examples of written formative feedback was evident in students’
copies and on their digital platform. Throughout the evaluation teachers identified and



orally affirmed good quality student work. Commendably, students were encouraged to
record some of this feedback in order to improve learning outcomes.

e Teachers accessed their resources on the school’s digital platform and shared material
on screen during the lesson. Highly effective practice was evident as students could
also access material on the platform. A variety of well selected digital learning
technology (DLT) resources were used in all lessons which enhanced the quality of
teaching and learning.

e There was very good evidence of teacher modelling in lessons. This was highly effective
when teachers revised financial accounts and made very good use of screen mirroring
technology to showcase students’ own work and engagement in the process of peer
assessment and reflection.

e Students who participated in the focus groups spoke positively of their experiences in
the subject. Almost all students described Business Studies as an enjoyable class,
especially when given opportunities to work collaboratively and to develop their skills for
critical thinking. They appreciated opportunities for discussion with their peers and to
apply problem-solving skills to tasks. They valued learning to understand the real world
better and the links made to real life enterprise at local, national and international level.
They described how their teachers helped them to develop their understanding of the
subject, particularly when dealing with the financial components of the specification.

e A key strength across all lessons was the high quality relationships that teachers
fostered with students. Mutually respectful teacher-student rapport contributed to
excellent behaviour and also supported students’ sense of wellbeing within lessons.
Students were often encouraged to demonstrate an enquiring and open-minded attitude
towards their learning and they were comfortable asking questions. Students were
affirmed and encouraged for their efforts and a positive learning atmosphere was
evident in all lessons.

e Teachers had high expectations for student achievement in lessons and supported
students to become active agents in their learning, engaging purposefully in a wide
range of learning activities and responding in a variety of ways to the different learning
opportunities. Students presented as confident learners and demonstrated a sense of
ownership of their learning and took pride in their work as set out by the schools vision:
creativity, curiosity and collaboration in learning are paramount to developing the critical
thinking skills of our young people and to their enjoyment of life.

2. Subject provision and whole school support

e The quality of whole-school support and subject provision was very good. School
management is supportive of the subject and a suitable time allocation is provided for
Business Studies.

e Business Studies is an optional subject where students can decide to study the subject
after engaging in a three week taster programme during first year.

o Co-operative teaching was in place as a key mechanism to support students with
additional needs. A substantial proportion of the school’s allocation for special education
teaching (SET) was used to provide co-operative teaching within mainstream lessons,
with two teachers working together to support students. This approach has very good



scope to support positive outcomes for many students in a very inclusive way, although
in the team-taught lesson observed this potential was not fully realised. It is
recommended that business teachers continue to engage with CPD and that more
extensive planning is required, with clearly defined roles and responsibilities agreed in
advance to support students in the most effective and targeted manner.

e The Business Studies department assessment procedures are in line with whole-school
assessment approaches. Examinations are set at common level and coordinated by the
team of teachers; students are encouraged to peer assess and comment on areas for
improvement which is very good practice.

e Regular reports are issued to parents. The school has amended its reporting template to
reflect the personal growth and engagement in learning of students and to record a
classroom based assessment (CBA) descriptor, where appropriate. However, it would
be beneficial to use grade descriptors to develop student and parental understanding of
the assessment process in order to further support students’ outcomes.

e Business Studies teachers have actively engaged in whole school and subject specific
CPD. Following attendance at CPD the business department have developed a
reflection document to capture their learning and to further guide their subject-based
action plan for improvement. This was very good practice. Commendably all business
teachers are active members of their subject organisation, the Business Studies
Teachers Association of Ireland.

3. Planning and preparation

e The overall quality of planning for the subject was excellent.

e The junior cycle subject plan consists of a long and short term plan that take cognisance
of the learning outcome based specification for Business Studies and the need to plan
across the three strands. Teachers had developed their own content for the teaching of
junior cycle Business Studies.

e The senior management team had developed a highly effective document with
suggested use of professional time and engagement with the subject learning and
assessment review (SLAR) process, which was embedded into practice across the
business department.

e The effective coordination of the subject is undertaken by a business studies teacher
and is rotated. Formal subject department meetings are held regularly with agendas
prepared and minutes recorded.

e The development of an action plan for business subjects was in place which enhances
the quality of subject planning and ties in with the whole school approach to SSE. The
business department has gathered evidence in relation to what is working well and
areas for improvement and targets for development have been set.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal and subject teachers at the conclusion of the evaluation.



The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Example of descriptive terms
Very good applies where the quality of the areas | Very good; of a very high
evaluated is of a very high standard. The very quality; very effective practice;

Very Good | fe\y areas for improvement that exist do not highly commendable; very
significantly impact on the overall quality of successful; few areas for
provision. For some schools in this category the improvement; notable; of a very
quality of what is evaluated is outstanding and high standard. Excellent;
provides an example for other schools of outstanding; exceptionally high
exceptionally high standards of provision. standard, with very significant

strengths; exemplary
Good applies where the strengths in the areas Good; good quality; valuable;
evaluated clearly outweigh the areas in need of effective practice; competent;

Good improvement. The areas requiring improvement useful; commendable; good
impact on the quality of pupils’ learning. The standard; some areas for
school needs to build on its strengths and take improvement
action to address the areas identified as requiring
improvement in order to achieve a very good
standard.

Satisfactory applies where the quality of provision | Satisfactory; adequate;
i is adequate. The strengths in what is being appropriate provision although

Satisfactory | eyaluated just outweigh the shortcomings. While | some possibilities for
the shortcomings do not have a significant improvement exist; acceptable
negative impact they constrain the quality of the level of quality; improvement
learning experiences and should be addressed in | needed in some areas
order to achieve a better standard.

Fair applies where, although there are some Fair; evident weaknesses that
) strengths in the areas evaluated, deficiencies or | are impacting on pupils’

Fair shortcomings that outweigh those strengths also | learning; less than satisfactory;
exist. The school will have to address certain experiencing difficulty; must
deficiencies without delay in order to ensure that | improve in specified areas;
provision is satisfactory or better. action required to improve
Weak applies where there are serious Weak; unsatisfactory;
deficiencies in the areas evaluated. Immediate insufficient; ineffective; poor;

Weak and coordinated whole-school action is required requiring significant change,
to address the areas of concern. In some cases, development or improvement;
the intervention of other agencies may be experiencing significant
required to support improvements. difficulties;
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