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What is an Early Years Education Inspection?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information,
advice and support in relation to education provision in a pre-school setting participating in the
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good
practice and advise actions, where appropriate, to aid the further development of education
provision in the setting.

How to read this report

During this inspection, the inspector(s) evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 25-10-2022

Inspection activities undertaken

e Pre-inspection meeting with the setting owner/manager

e Meeting with relevant early years educators

Review of setting documentation and records of children’s learning and development
Review of the education resources and facilities

Observations of interactions during a number of sessions

Interaction with the children

¢ Feedback meeting with the setting manager/owner and early years’ educators

¢ Individual feedback to the early years educators

Context of setting

Féileacan Pre-school is a privately owned, rural early years setting in the GAA hall of
Mountcoal, in Listowel, County Kerry. Five early years educators provided early years education
and care for a maximum of twenty-five children during the morning sessions. On the day of the
inspection twenty children were present. The children were divided by age into two sections of
the hall, to create two groups. Two educators were employed under the Access and Inclusion
model (AIM). The setting was given an opportunity to comment in writing on the findings and
actions advised in this report, and the response submitted on behalf of the setting can be found
in the appendix of this report.

Area 1: Quality of context to support children’s learning and development

e The quality of the context to support the children’s learning and development was very
good.

e Alovely, caring ethos was palpable. The atmosphere was warm, affirming and nurturing.
Overall, practice was very child-centred and based around respectful engagement with the
children and their families.

e It was evident that the educators were knowledgeable about the children’s personalities,
needs and individual preferences.

e The daily routine consisted of too many transitions and several whole-group, adult-
initiated/led activities. For some of the transitions the children had to wait in lines, which
was not age and developmentally appropriate, or they had to wait at the tables for activities
to be prepared.

e Snhack time was utilised very effectively as a social occasion and an opportunity to promote
good habits, communication, well-being and a healthy life style. The children and educators
all sat, ate and chatted together in a relaxed meal-time atmosphere.

e Tidy-up time was used effectively as a learning opportunity. The children followed the good
role model of the educators and got actively involved in sorting, pairing, matching,
organising and cleaning. These activities supported their early mathematical understanding
and established good habits for life.

e The children’s self-help and self-care skills were fostered very effectively. The children
autonomously hung up their coats, put their lunches in the fridge and got dressed to go
outside.

e Warmth and affection were demonstrated physically and emotionally through highly
respectful and positive interactions.



The children’s sense of identity and belonging was nurtured highly effectively through a
broad range of visual representations of themselves and their families on ‘all about me’
walls, in both indoor environments. There were beautifully displayed family photos, hand
prints, some short narratives about each child’s family, their homes and pets and lovely
birthday charts.

Action advised

The educators are advised to change the daily routine to avoid too many transitions and
inactive waiting times and offer even more agency to the children. Arts and craft activities
can be offered as choices parallel to play. The educators could announce the activity to the
group and let the children decide if they want to participate, or follow their own line of
enquiry and keep learning through their play engagement.

Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was good
The educators were knowledgeable and skilled in developing and implementing an
emergent curriculum.

A variety of meaningful, strengths-based assessment approaches was used to gather,
collate and share information about the children’s learning experiences and achievements
and to ensure continuity and progression in their individual learning.

Lovely, meaningful interactions between the educators and the children were observed. The
educators knew the children very well and they sensitively engaged and motivated them to
learn and develop in a respectful and very caring way.

The indoor environment was a hall, which was partitioned with a big opening in the centre to
create two groups. This meant that every room had its own designated play areas and the
children were divided by age. It was evident that some children wanted to play in the other
room, with their peers from that room.

On a daily basis, the children ran and played in a big sports hall within the premises. They
also utilised the narrow strip of the outdoor area adjacent to this hall. The children had great
fun and were very resourceful and creative while playing in those areas. The play value of
the outdoor area needed to be raised further.

The educators effectively facilitated play and joined the children as play partners where
appropriate, co-constructing knowledge during these meaningful play interactions.

During the indoor play times, some sound effects and recorded songs were used in the
background. These were distracting and this approach did not support all of the children to
fully engage in their activities.

Actions advised

The educators are advised to create one big age-mixed group, and to allow the children to
decide where and with whom they want to play, or what activities they want to participate in.
This will allow the educators to create one very well resourced, inspirational indoor
environment, with clearly designated play areas across the two adjacent rooms, including a
big home corner, a big construction area, a messy play area, a cosy library, and one big,
meaningfully resourced arts and craft area. Helpful advice is provided in the ‘Working with
mixed-age groups of children’ series of Insights: Quality in Early Years Education.

The educators are advised to raise the play value of the outdoor area by adding a broad
range of manipulative, versatile, open-ended, natural, sense-rich materials and resources.
These could include sand, logs, buckets, shovels, pipes, pots, ladles, spoons, funnels sea-
shells, pine-cones and conkers.

During play times, the educators need to discontinue the use of back ground noises, such
as recorded music or other sound effects.



Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was very good.

The children had great fun. There was lots of laughter, chats and the children told each
other jokes. They showed ownership in their setting and demonstrated a very positive sense
of well-being.

The children were clearly motivated, interested and very engaged in their activities. They
showed positive learning dispositions, such as resilience, persistence and judgement.

The children were well able to play in pairs and small groups, using their personal and social
skills such as self-regulation, cooperation and negotiation to navigate play situations.
Language and non-verbal communication strategies, such as gestures and eye-contact
were used effectively by the children to share information, interpret experiences, ask
guestions and make requests and clarify thinking and feeling.

The children regularly enjoyed songs, rhymes and movement games. They interactively
explored high-quality books and used many materials and resources to express their
feelings, thoughts, ideas and creativity through play, mark-making, experimenting, making
arts and craft and problem-solving. A formal phonics programme was used, and the children
had traced letters and numbers and completed colouring-in templates. These activities were
not age and developmentally appropriate.

During the play time in the hall it was apparent that some children were already very skilled
at using hoola-hoops, bats and balls.

Action advised

In place of the current formal approaches to early literacy and numeracy the educators are
advised to ensure that the children have plenty of opportunity to paint and use chalk on big
surfaces, knead and manipulate play dough and draw freely on big paper. These activities
will support their early literacy development and simultaneously support them to develop a
strong well-functioning physical body, as they use big arm movements.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was very good.

Management and staff reflected on their practice and procedures on a daily basis, in an
informal way. Monthly whole team-meetings were utilised for more in-depth review and
planning. The outcomes of those meetings were documented, so that they could be shared,
acted upon and reviewed again. There is some potential to extend the setting’s self-
evaluation practices.

An ethos of professionalism, teamwork, collaboration and partnership was evident. Every
educator took a leadership role in promoting quality learning.

The manager provided a very good role model for the staff, promoting high standards and
articulating a clear vision and direction for the work of the setting. Equally the staff were
dedicated and enthusiastic educators.

Effective strategies were in place to support and promote continuous professional
development. Most educators had just up-graded their qualifications and had undertaken
several courses, such as the Leadership for Inclusion in the Early Years (LINC) programme.
The new learning could be shared more effectively amongst the educators.

Effective clear two-way communication channels between the setting and the families were
established, including a monthly newsletter, an informative parental hand-book, daily
informal chats, a questionnaire at the end of each year, parent-educator meetings and
information sharing using electronic media.

Parental information evenings and open-days were held, enabling the families to spend time
at the pre-school. These ensured the smooth transition from home to pre-school. Good
working relationships were established with some local primary schools. The setting shared



information which highlighted the children’s experiences and achievements and supported
progression in their learning and development.

Action advised

e Management is advised to ensure that new learning is shared effectively among all the staff
group. The setting is advised to use team meetings, to systematically work with the Aistear
Siolta Practice Guide self-evaluation tools and utilise the information shared in the various
series of Insights: Quality in Early Years Education.

Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Very good
Quality of processes to support children’s learning and Good
development

Quality of children’s learning experiences and achievements Very good
Quality of management and leadership for learning Very good




Language used in Early Years Education Inspection
Reports

Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description

Provision that is excellent is exemplary in meeting the needs of
Excellent ;
children.
Very good PrOV|_S|on that is very good is highly effective in meeting the needs
of children.
Provision that is good is effective in meeting the needs of children
Good .
but with some aspects to be developed.
Eair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant
improvement to meet the needs of children.




APPENDIX

SETTING RESPONSE TO THE REPORT

SUBMITTED ON BEHALF OF THE SETTING

Area 1l Observations on the content of the inspection report

Very positive inspection. Quality feedback help with the emerging needs of the children

Area 2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

Daily Routines being changed to reflect less transitions.

Two rooms being changed into one large free flow room with larger areas. (Insights Quality in Early
Years Education).

Raise the play value of the outdoor area through natural resources, Sand, logs, Conkers etc. Early
literacy and numeracy meeting developmental needs exactly where the child is at.

New learning will be shared more effectively among staff. Quality in Early years Education
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