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What is an Early Years Education Inspection?  

The Early Years Education Inspection model is used to provide evaluative information, advice 
and support in relation to the education of children aged birth to six years in early learning and 
care settings. The inspections will affirm good practice and provide advice to support internal 
quality development processes that optimise children’s education experiences and outcomes. 

How to read this report 
During this inspection, the inspector(s) evaluated and reported under the following headings or 
areas of enquiry: 

 Quality of the context to support children’s learning and development 

 Quality of processes to support children’s learning and development 

 Quality of children’s learning experiences and achievements 

 Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
setting’s provision in each area. 
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Early Years Education Inspection 

 

Dates of inspection 09-12-2024 

Activities conducted during the Inspection 

 Pre-inspection meeting with the setting childcare manager   

 Review of setting documentation and records relating to the children’s learning and 
development  

 Review of the education resources and facilities  

 Observations of interactions during one Early Childhood Care and Education Programme  

 Interaction with children  

 Interaction with early years educators 

 Feedback meeting with the setting childcare manager and the administrative manager 
 

 

Context of setting 
Duagh Childcare operating within Duagh Community Development Ltd. is a community-based 
service providing full-day care and sessional care for young children. It has two concurrent 
morning sessions and one evening session of Early Childhood Care and Education (ECCE) 
Programmes. Three educators and seventeen children were present in the ECCE room 
inspected. The early years setting was given an opportunity to comment in writing on the findings 
and actions advised of the report; a response was not received from the setting.  

Area 1: Quality of context to support children’s learning and development 

 The quality of the context to support the children’s learning and development was very 
good.  

 A very welcoming and affirming atmosphere was evident. The educators greeted the 
children and parents warmly at the main entrance. 

 The daily routine provided opportunity for child-initiated play with a balance of educator-led 
activities. The children were active agents in their learning, the educators actively 
encouraged them to engage in self-directed play. 

 Times of transition were indicated by the educators using a bell and the children were all 
encouraged to be actively involved in tidying up and preparing for the next activity. Prior 
notification was not given to the children and the transitions happened instantly.  

 Mealtimes provided an opportunity for the children to sit together. The educators supported 
the children by offering help to open and access food. Some discussions were facilitated 
between educators and the children. 

 Relationships between the educators and the children were positive, kind, and reciprocal. 
Through discussion with parents and the children it was obvious that they knew the children 
and their families well. 

 The educators nurtured the children’s sense of identity and belonging through some ‘all 
about me’, family and community displays and the provision of distinct spaces for the 
children to store their belongings.  

Action advised 

 The educators are advised to give ample notification before times of transition occur. This 
could be achieved through the consistent use of visual, audio and verbal notifications.   

Area 2: Quality of processes to support children’s learning and development 

 The quality of the processes to support the children’s learning and development was very 
good.  

 The setting had a comprehensive curriculum policy. The educators had used this policy to 
establish a play-based curriculum fully aligned to Aistear: the Early Childhood Curriculum 
Framework. 

 Planning was organised on a long, medium, and short-term basis. The short-term plans 
identified themes and were mainly based on the educators’ ideas and seasonal events, with 
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some elements of an emergent curriculum evident. The educators reviewed and reflected 
on the curriculum plans each week.  

 Assessment for children’s learning included the development of children’s individual learning 
journals which contained photographs of the children engaged in activities and examples of 
their artwork, with some brief descriptors; observations were completed on an online 
application and easily shared with parents. 

 Play was the central medium through which the children learned and developed. The 
children engaged in a range of play experiences. 

 The inviting, large, bright indoor environment housed a variety of resources including 
construction toys, socio-dramatic props, table-top resources, mark-making materials, play-
dough, and a home corner. The educators created a large relaxing reading area and the 
children were observed to retreat here to explore books as they desired.   

 The outdoor learning environment provided well-resourced play spaces. These included an 
outdoor classroom, climbing frames, ride-on equipment, an outdoor kitchen, and a sensory 
tray. On the day of the inspection, due to heavy frost the educators effectively facilitated the 
children to explore chalk under a covered section.   

 The educators used effective, playful interaction strategies, which were authentic, and 
affirming to the children. The educators were warm, attentive, and responsive, and they 
often moderated their responses dependent on the individual needs of the child. They 
engaged as play-partners, with some use of open-ended questions that invited children to 
contribute their ideas and intentions. 

 The educators created an inclusive learning environment which ensured that all of the 
children had the opportunity to meaningfully participate in activities. 

Action advised 

 The educators are advised to further develop an emergent approach to planning and 
assessment. This can be achieved by the educators observing their key children in their 
play and using their play patterns, investigations, dispositions, and interests as starting 
points for planning for their learning and play experiences. The Planning and Assessment 
pillar of the Aistear Síolta Practice Guide provides useful guidance and examples in this 
regard.  

Area 3: Quality of children’s learning experiences and achievements 

 The quality of children’s learning experiences and achievements was good.  

 The children presented as well settled and content; it was evident that they had formed 
strong attachments with the educators. 

 The children engaged in some effective experiences that afforded them the ability to 
communicate their ideas through a variety of methods, such as process art, and role play. 
On a small number of occasions, educator-led activities limited the potential for active, 
exploratory play. 

 The children interacted very well together, they had an awareness of turn-taking as they 
engaged in collaborative play, shared, took turns, and supported each other in their play 
plans.   

 The children had pride in their play and confidently showed their skills outdoors. A small 
number of children supported one another in drawing animals and creatures.  

 It was evident that the children’s voices were heard and listened to; on the day of the 
inspection the children made suggestions for activities and made decisions regarding where 
they wished to play. These choices were accepted respectfully by the educators.  

 The children had some opportunities to experience success and reflect on their 
achievements. There were some instances of children reflecting on past learning, this was 
observed during discussions on activities which were facilitated by the educators.   

 The younger children enjoyed music and singing and story time with the educators during 
their circle time experience. The children shared their responses and reactions to the story 
and to what songs they would like to sing next. 

Actions advised 

 The educators are advised to provide increased opportunities for the children to engage in 
art activities which prompt creative self-expression; the development of a freely accessible 
art area with a variety of resources and materials would support this. 
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 The educators are advised to provide opportunity for the children to develop a greater 
awareness of their progression in their learning. This could be achieved by ensuring the 
individual learning journals reflect the individuality of each child. The use of the journals to 
invite the children to reflect on and document their reflections would be beneficial. 

Area 4: Quality of management and leadership for learning 

 The quality of management and leadership for learning was very good.  

 The manager and educators were reflective in their roles and frequently engaged in informal 
discussions about practice and extending the children’s learning. 

 There was an ethos of professionalism; effective teamwork was evident, and the 
management team and educators verbalised their commitment to providing a quality 
learning experience for the children. 

 The educators were knowledgeable about the roles and functions of external professionals 
and how to access and engage with these services. They had yet to embed engagement 
with the Aistear, Síolta Practice Guide, and a formal self-evaluation process. 

 A variety of effective strategies were in place to communicate with the children’s parents. 
This included daily contact and a messaging service to inform parents about recent activities 
and upcoming events. Additional individual meetings with parents were organised as 
needed. 

 The managers of the setting had established a formal relationship with the local primary 
school. The educators shared aspects of children’s learning and development with the junior 
infant teachers in co-operation with the children’s parents. The setting completed the Mo 
Scéal transition documents for the children when requested by the school. 

Action advised 

 The educators are advised to develop a formal self-reflection process through their 
engagement with the Aistear, Síolta Practice Guide. These reflections can be used to inform 
team meetings and will assist the educators to identify goals for quality improvement. It is 
advised this practice is implemented regularly, recorded, monitored, and reviewed 
systematically. 
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Summary of overall inspection 

Area Quality level 

Quality of context to support children’s learning and development 
Very good 

Quality of processes to support children’s learning and 
development 

Very good 

Quality of children’s learning experiences and achievements 
Good 

Quality of management and leadership for learning 
Very good 
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Language used in Early Years Education Inspection 

Reports 

Inspectors describe the quality of provision in the setting using the language which is shown 
below.  

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 

 

 

The following resources can be used by ELC settings in their quality improvement: 

Aistear Siolta Practice Guide    

Department of Education Insights – Quality in Early Years Education webinars 
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