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WHAT IS AN EARLY YEARS EDUCATION INSPECTION? 

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice 
and support in relation to education provision in a pre-school setting participating in the Early Childhood 
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions, 
where appropriate, to aid the further development of education provision in the setting.  
 
 
HOW TO READ THIS REPORT 

During this inspection, the inspector(s) evaluated and reported under the following headings or areas 
of enquiry: 

1. Quality of the context to support children’s learning and development 
2. Quality of processes to support children’s learning and development 
3. Quality of children’s learning experiences and achievements 
4. Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum which 
is shown on the final page of this report. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the setting’s provision in each area. 

  



 

Early Years Education Inspection 

Date of inspection 
 

04-02-2019 

Inspection activities undertaken 
 

 Meeting with setting manager and member of the 
board of directors 

 Meeting with practitioners 

 Observation of interactions during seven 
sessions 

 

 
 

 Interaction with children  
 Review of relevant documents 

 Feedback with the setting manager and 
practitioners 

 

CONTEXT OF SETTING 

DRA preschool and Afterschool Service is a community-based setting located in Galway city. 

Established in 2011, the setting offers seven pre-school sessions to children participating in the Early 

Childhood Care and Education (ECCE) Programme. On the morning of inspection, five sessions 

operated concurrently with two pre-school sessions delivered in the afternoon. A total of twelve 

practitioners were involved in providing care and education for up to 110 pre-school children. The 

manager and ten practitioners attended post-inspection feedback meetings. The early years setting 

was given an opportunity to comment in writing on the findings and actions advised of the report; the 

setting chose to accept the report without response. 

 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

 The quality of the context to support the children’s learning and development is very good. 

 The setting holds the children and their families in high regard. The organisation of the arrival time 
in the welcoming central outdoor space enables the children and their families to interact prior to 
the commencement of the pre-school sessions in each of the surrounding rooms. 

 All rooms in the setting have visual routines on display. This promotes a sense of security for the 
children through their familiarity with the daily outline of activities. Whilst children have access to 
free-play each day, this could be further extended within the routine. 

 Children have the opportunity to develop a sense of active agency during free play in all of the pre-
school sessions. They have choice over the materials and resources on offer within each room. 

 Snack time is utilised to support independence and self-help skills. It provides a natural opportunity 
to promote friendships through relaxed and fun exchanges between the children and their peers. 

 Transitions are managed using verbal reminders and cues. Some practitioners use action songs 
effectively to manage the change of activity. The transition from snack-time is smoothly managed 
in all of the rooms whereby children move to the subsequent activity with ease. At times there were 
missed opportunities to maximise upon these effective strategies during some of the transitions 
observed as children occasionally waited in lines or sat at tables for the subsequent activity to 
occur.  There is a key-person approach in place which is utilised to observe key groups of children 
and is explained to parents upon registration. There are currently no organised opportunities for 
key practitioners to interact with the children in their designated groups. 

 Practitioners use gentle tones of voice and interact with the children at their level. They guide and 
model positive behaviour in each of the rooms when conflict arises.  

 The children’s sense of belonging is nurtured through the provision of family photographs, space 
for their personal belongings and photographs highlighting a range of play experiences. A few 
rooms have utilised the children’s cultural backgrounds to create effective displays.  

 There are many opportunities to bring the children and their families together. The setting 
organises annual events in each of the rooms such as a Toddle Waddle and picnic, a Christmas 
performance and a graduation event. Each room has invited parents and grandparents in to read 
stories and to share their skills. There are minimal opportunities for the children to get to know 
people and places within their local community. 

 



Actions advised 

 It is advised that practitioners develop the routine to provide more time for free-play and 
opportunities for key person group interactions. Reducing the number of daily transitions and the 
consistent implementation of transition cues and strategies will benefit the organisation and 
development of the routine. 

 It is advised that the setting makes connections with and becomes integrated in the local 
community to enhance the children’s knowledge, experiences and identity.  

 
 
AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

 The quality of the processes to support the children’s learning and development is good. 

 There is a long, medium and short-term plan on display in each of the rooms, linked to the goals 
of Aistear, the Early Childhood Curriculum Framework. Practitioners record the children’s interests 
and plan some experiences to address these through weekly themes. There is an imbalance 
between the number of adult-led and child-initiated experiences in some of the plans, particularly 
those which focus on the teaching of number, shape, and colour through the provision of flashcards 
and templates. 

 Practitioners in each of the rooms record observations of the children’s learning. The frequency of 
the recording of observations varies from room to room. Although some practitioners record ‘future 
plans’ for the children’s learning, there are no visible links between these and the planned 
activities. 

 Practitioners view the children as competent learners and they are encouraged to learn alongside 
other children. The practitioners know the children well and respond to their requests during play.  

 Some practitioners utilise scaffolding and modelling effectively during playful and supportive 
interactions with the children. Some practitioners are beginning to develop open-ended 
questioning to extend the children’s thinking and play. There were missed opportunities to further 
mathematical language and to extend vocabulary, differentiated to the varied linguistic abilities of 
the children, in each of the rooms. 

 All pre-school rooms are large and have defined areas of play. There are opportunities for the 
children to engage in role-play, construction, table-top, mark-making and to look at books during 
the session.  

 There is a well-designed outdoor area which is accessed frequently by the children. A range of 
wheeled vehicles, along with a bark area with an outdoor kitchen, tyres and a train are provided to 
extend the children’s play. The provision of open-ended, multi-sensory, creative and investigative 
resources could be further expanded upon within the pre-school rooms and in the outdoor 
environment. 

 Practitioners provide regular opportunities for the children to enjoy songs and stories to enhance 
their language development. Some rooms use circle time to good effect, further building on the 
children’s language acquisition by encouraging them to express their views and ideas. 

 Practitioners have recently engaged in reflection on the provision of an inclusive environment. The 
practitioners have made links with external agencies and have engaged in specialised training in 
their commitment to support children with additional needs. 

 
Actions advised 

 It is advised that practitioners develop an emergent, enquiry-based approach to planning, making 
provision for appropriate experiences, connected to the children’s observed interests and 
individual learning needs.  

 It is advised that practitioners develop interaction strategies that support the varied linguistic 
abilities of the children. Appropriately pitched vocabulary, open-ended questioning and 
mathematical thinking in meaningful contexts will enhance enquiry and literacy and numeracy 
concepts.  

 It is advised that practitioners develop the indoor and outdoor learning environments to include a 
wide range of open-ended materials, creative arts, multi-sensory and investigative resources.  
 
 
 



AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS 

 The quality of the children’s learning experiences and achievements is good. 

 Children demonstrate enjoyment during activities such as role-play, construction activities and 
outdoor play. On occasions during the inspection, a few children in the majority of the sessions did 
not engage in sustained play.  

 Some children are beginning to develop the language for emotions through themed activities. They 
have access to books, visual prompts and engage in discussions regarding feelings. 

 The majority of children in all of the sessions demonstrate a growing confidence in their gross-
motor skills. They competently ride on trikes, balance bikes and explore the tyres outdoors. 

 Each child has an individual book which is used to collate observations and photographs of their 
learning experiences. Samples of mark-making, painting and crafts are used to highlight themed 
activities. The richness of the information contained in these books varies from room to room with 
limited examples of the annotation of the children’s voices noted. The children currently do not 
have daily access to these books.  

 The children are developing the ability to communicate their interests, feelings and personal 
experiences throughout the various sessions and show some awareness of the roles within the 
community through themed activities and role-play.  

 The majority of children in all of the sessions are developing an understanding of the boundaries 
of behaviour and are developing close friendships with their peers. Some children in every room 
need further support with turn-taking skills and to develop self-regulation. 

 Children use non-verbal and verbal communication strategies to highlight their needs. They 
interact with their peers and the practitioners by listening and taking turns in conversations. In 
some of the rooms a few children were observed to use mark-making and painting to 
spontaneously represent their thoughts when such resources were available to them.  

 The children are gaining an awareness of the natural environment through occasional walks to the 
local woods, outdoor play and through actively observing a guinea pig in the pre-school 
environment. In some rooms practitioners effectively use Information and Communication 
Technology (ICT) and books to broaden the children’s knowledge of various themes. 

 
Actions advised 

 It is advised that the children’s levels of engagement are monitored throughout the sessions to 
nurture motivation. Accessing a wider range of activities that promote curiosity and exploration will 
support sustained play in each of the rooms. 

 It is advised that documented observations of the children’s learning provide a more holistic picture 
of their development. Highlighting their individual voices, their interests and achievements in 
observations and providing frequent opportunities for the children to discuss these with their key 
person will support the children to recognise their growing abilities. 

 It is advised that children are supported to develop self-regulation and social skills when minor 
conflicts arise and to use a range of strategies that promote independent problem-solving. 

 
 
AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING  

 The quality of management and leadership for learning is good. 

 The leader has a clear vision and direction for the work of the setting and promotes an ethos of 
partnership and team work. The varied skill sets of the practitioners could be exploited further in 
creating a range of designated leadership roles with regard to promoting aspects of quality 
practice. 

 The manager organises frequent meetings within the setting to provide practitioners with the 
opportunity to discuss general matters arising. These minutes of these meetings are recorded. 
There are missed opportunities to utilise these meetings for systematic, collaborative reflection 
and action planning for improvement. 

 The manager is participating in the Leadership for Inclusion (LINC) Programme and has recently 
completed a whole-service review of inclusive practice with the staff. This resulted in a further 



review of parental involvement in which she used the ‘Building partnerships with parents’ self-
evaluation tool from the Aistear, Síolta Practice Guide to evaluate current provision.   

 The manager and management committee are highly supportive of staff and commendably provide 
non-contact time and continuing professional development opportunities to all practitioners.  

 The manager provides frequent informal support to the practitioners through daily conversations 
within each of the rooms. There are no formalised systems in place for individual supervision and 
appraisals.  

 All parents and families have formal opportunities to visit the pre-school rooms on a termly basis 
to review the children’s observation books. Practitioners are available should parents wish to 
discuss their children’s learning and development. 

 In each of the pre-school rooms practitioners display regular written and photographic updates for 
the parents to highlight the children’s learning experiences. Parents receive termly newsletters 
regarding events and the general procedures of the setting. 

 The settling-in transition to pre-school is supported through the provision of a registration and open 
evening for parents and children. Parents are provided with a booklet in the English language 
regarding the general operation of the pre-school and the established policy and procedures. The 
needs of the large number of parents availing of the service with English as an additional language 
require further consideration in this regard.  

 The current registration form garners general information regarding the child. There is scope to 
include the children’s interests, preferences and information pertaining to their cultural 
backgrounds to support continuity of experiences in the home to pre-school transition. 

 The pre-school has established good professional relationships with some of the local primary 
schools, one of which they visit occasionally including a visit to view the Christmas performance.  

 Information is shared regarding the children’s learning using the ‘This is me book’. These books 
are used to support both the transition between rooms and when moving on to primary school, 
with parental permission. The information contained within these books in terms of the children’s 
learning has no visible links to Aistear and is not appropriate for children in the younger ECCE 
rooms in particular. 
 

Actions advised 

 It is advised that the manager develops further collaborative opportunities for systematic review 
and action planning for improvement. Connecting with external organisations such as Better Start 
and providing practitioners with access to resources from the Aistear, Síolta Practice Guide would 
be beneficial. 

 It is advised that the manager establishes designated roles to promote leadership opportunities 
within the team using the varied skill set of the practitioners. The development of appropriate 
systems such as practitioner supervision and appraisals will further support the practitioners in 
their roles. 

 It is advised that the manager develops structures for the purposeful sharing of information 
regarding the children’s learning prior to the settling-in period and for the transition to school. 
Making explicit connections to Aistear when documenting the children’s learning and ensuring that 
all documents are accessible to parents and families for whom English is an additional language 
are essential components of this action advised.  

 
 
 
CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE  

The capacity of the service to implement the actions advised above is very good. The manager and 

practitioners demonstrate strong commitment to ongoing improvement in the quality of provision in the 

setting.  

  



 
 

Summary of Overall Inspection  

 

Area Quality Level 

Quality of context to support children’s learning and development  

Very Good 

Quality of processes to support children’s learning and 

development 

 

Good 

Quality of children’s learning experiences and achievements  

Good 

Quality of management and leadership for learning 

 

 

Good 

 

 
 
 
 

Language used in Early-Years Education-focused Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 
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