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WHAT IS AN EARLY YEARS EDUCATION INSPECTION? 

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice 
and support in relation to education provision in a pre-school setting participating in the Early Childhood 
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions, 
where appropriate, to aid the further development of education provision in the setting.  
 
 
HOW TO READ THIS REPORT 

During this inspection, the inspector(s) evaluated and reported under the following headings or areas 
of enquiry: 

1. Quality of the context to support children’s learning and development 
2. Quality of processes to support children’s learning and development 
3. Quality of children’s learning experiences and achievements 
4. Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum 
which is shown on the final page of this report. The quality continuum provides examples of the 
language used by inspectors when evaluating and describing the quality of the setting’s provision in 
each area. 

  



 

 

Early Years Education Inspection 

Date of inspection 
 

06-03-2019 

Inspection activities undertaken 
 

 Meeting with setting manager 

 Meeting with practitioners 

 

 

 Observation of interactions during a session 

 Interaction with children  
 Review of relevant documents 

 Feedback to the setting manager, one 
practitioner, and two members of the board of 
management 

 
 
CONTEXT OF SETTING 

Cushing House Community Pre-school is an urban, community-based early years setting. Three 
practitioners provide early years education for a maximum of eleven children during a morning session. 
One of the practitioners works under the Access and Inclusion Model (AIM) scheme. The early years 
setting was given an opportunity to comment in writing on the findings and actions advised of the report, 
and the response of the setting will be found in the appendix of this report. 
 
 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

 The quality of the context to support the children’s learning and development is very good. 

 A highly caring ethos is palpable. The practitioners create a warm, welcoming and affirming 
atmosphere. They show sensitivity and a positive regard for the children and their families. 

 The daily routine as displayed for the children, does not reflect the actual activities during the 
morning.  

 A very strong focus on independence and autonomy is evident throughout the session. The 
children are very active agents in tidying and organising the materials and resources after play 
time, they make their own sandwiches for snack, they dress by themselves and go outside once 
they are ready. This praiseworthy practice, promotes self-competence and self-reliance and 
teaches good habits for life.  

 Snack time is utilised very well as a social occasion and an opportunity to promote well-being and 
a healthy life style. A calm, relaxed family mealtime is created and practitioners sit, eat and 
communicate with the children, utilising teachable moments appropriately.  

 Transition times, such as tidy-up time or when getting ready to go outside, are used very effectively 
as positive learning and development opportunities.  

 The children’s sense of identity and belonging is nurtured highly effectively. A range of 
opportunities is provided for the children to develop an appreciation of themselves as individuals 
and as members of groups. Family and community members regularly visit the setting to celebrate 
festivals or to share their interests and expertise with the children.  

 The setting has made good connections and is integrated very well in the local community. This 
ensures that the children have lovely opportunities to get to know people and places within their 
community, such as the fire-station, the Garda, and the local library. 

 
Actions advised 

 A clear, well-structured daily routine needs to be established and displayed for the children in 
picture sequence and followed every day. This will provide guidance and emotional security to all 
the children, but is especially beneficial to children with additional needs. 

 The practitioners are advised to consider transition times as an opportunity to create the right 
mood for every activity. For example if the children’s energy levels are high after free play indoors 
or outdoors, the transition time can be used to calm them using appropriate active whole-body 
movement games initially, followed by calmer games, including finger games.  

 
 

 



 

 

AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

 The quality of the processes to support the children’s learning and development is very good. 

 A broad-based curriculum, informed by Aistear: the Early Childhood Curriculum Framework is 

documented and implemented. It is clearly evident that the practitioners have knowledge and 
competence in the development and implementation of an emergent, enquiry-based curriculum, 
taking account of children’s interests, their learning dispositions, needs, values and attitudes. 

 Individual learning journals are available to the children at all times and are signed by the parents. 
These journals include learning stories recorded on the Aistear Learning Record template, short 
narratives, and photo collections linked to learning      

 Verbal and documented information on children’s learning and achievements is regularly shared 
with parents and families in a spirit of openness, mutual respect and transparency. 

 It is very evident that the practitioners know the children well and support and encourage them 
effectively to learn with and alongside others. 

 The aesthetically pleasing, well designed and structured play room, sensory conservatory and 
outdoor environment offer very high play value. These areas are very richly resourced and 
stimulating. The environments, materials and resources are accessible, age and developmentally 
appropriate, and provide for multi-sensory learning experiences.  

 Child-initiated/led, active and interactive play is utilised as the main medium through which the 
children learn and develop. The environment and the approach ensure that the children learn and 
develop in a variety of contexts throughout the session.  

 The children’s emergent language, literacy and numeracy skills are fostered very well through the 
broad variety of mark-making opportunities available throughout the morning, the rich use of 
songs, rhymes and games and the interactive exploration and acting out of a high quality story 
during outside play. Positive dispositions towards science, the arts and mathematics are 
established through all the very worthwhile activities, which are available to the children, such as 
making and using playdough, working with sand, earth and water, and using magnifying glasses. 

 The practitioners recognise and accommodate diversity in the style, pace and focus of children’s 
learning and development, through an inclusive approach, which promotes the engagement of all 
children within the setting.  

 
Actions advised 

 Practitioners are advised to take steps to deepen their understanding about the use of interaction 
strategies and methodologies to co-construct knowledge, including through active listening, 
prompting, asking open-ended questions, scaffolding, and sustained shared thinking. The 
‘Interactions’ pillar of the Aistear, Síolta Practice Guide will provide guidance in this regard. .  

 The practitioners are advised to work even more collaboratively with the families and external 
support services to further optimise the support for children with additional needs. 

 
 
AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS  

 The quality of the children’s learning experiences and achievements is excellent. 

 The children are motivated, interested and engaged in their learning activities. They demonstrate 
enjoyment and positive learning dispositions, such as initiative, self-reliance, competence, 
confidence and resourcefulness.  

 In particular, during the extensive outdoor play time in the varied environment, the children show 
increasing confidence and competence over their gross and fine-motor skills. 

 Utilising the agency, trust and autonomy given to them by the adults, the children demonstrate a 
growing capacity to make healthy choices about their nutrition, exercise and personal routines. 

 The children’s personal and social skills, such as problem-solving, self-regulation, negotiation, co-
operation and building relationships are developing very well. The children show an awareness of 
and regard for the rights and views of others and are aware of the rules and boundaries of 
acceptable behaviour. 

 Both verbal and non-verbal communication strategies are utilised very effectively by the children.  



 

 

 The children avail of the broad range of opportunities provided to them to express their unique, 
individual, creative ideas, thoughts and feelings through making art, mark-making, role-play, and 
acting out stories. They also benefit from moving to music, and through clapping games they 
explore sound, rhythm and repetition in music and language. 

 The children make sense of their world by interacting with others and their environment through 
playing, investigating, exploring and questioning. They use their developing physical skills to 
manipulate objects and diverse materials. They collaborate with others to share their interests and 
ideas and to solve problems together. 

 
 
AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING  

 The quality of management and leadership for learning is excellent. 

 Effective strategies for professional reflection, mentoring and support are in place. Staff members 
meet every morning before the children arrive and paid, non-contact time is available for reflection 
and to plan practice.  

 It is evident that staff in the setting are aware of relevant research, policy and practice 
developments that impact on the quality of their work with the young children. 

 The stated philosophy and vision of the setting is evident in the practice of all staff. The leader 
provides a good role model for the staff, promoting high standards and articulating a clear vision 
and direction for the work of the setting. 

 The continuous engagement with professional development is clearly reflected in the highly 
effective practice. The manager is currently completing a degree in early years education. 
Recently, staff have attended a play seminar, courses about an emergent curriculum and an 
outdoor play course. 

 Highly effective two-way channels of communication between the setting and the families are 
established. These include an informative handbook, open-days, information evenings, 
communications through electronic media, highly informative notice boards with lots of photo 
displays of activities, such as the grand-parent day. The setting’s continuous efforts to build a 
sense of community with the families are noteworthy. 

 Transitions into and from the setting are managed effectively and sensitively. Gradual settling-in 
procedures are established and very good working relationships between the setting and the local 
primary schools are formed. 

 
 
CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE  

The capacity of the setting to continue to implement the actions advised above is excellent.  
 

  



 

 

Summary of Overall Inspection  

 

Area Quality Level 

Quality of context to support children’s learning and development Very Good 

 

Quality of processes to support children’s learning and 

development 

Very Good 

 

Quality of children’s learning experiences and achievements Excellent 

 

Quality of management and leadership for learning 

 

Excellent 

 

 

 
 
 
 

Language used in Early-Years Education-focused Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 
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APPENDIX 

 

SETTING RESPONSE TO THE REPORT 

 

SUBMITTED ON BEHALF OF THE SETTING 

 

Area 1   Observations on the content of the inspection report      

 

 

Area 2   Follow-up actions planned or undertaken since the completion of the inspection 

activity to implement the findings and recommendations of the inspection.           

 

We at Cushing House Community Childcare CLG are very happy with the outcome of the inspection. 

We found the inspection to be helpful, informative and positive. We are delighted that our quality 

childcare is recognised and acknowledged and we endeavour to continue this service and improve 

our ever-developing service. We are open to any advice this offered as a result of the inspection and 

will act upon the areas advised. 

Area1 

Our daily routine has been updated and we will continue to examine and observe this as an 

ongoing area for improvement. We have sought further advice on strategies to improve 

transition times from early year’s specialist who will work with us in the autumn. 

Area 2 

The practitioners will take a deeper look at the Aistear Siolta practice guide to provide more 

guidance to deepen our understanding about the use of interaction strategies and 

methodologies. 

 


