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WHAT IS AN EARLY YEARS EDUCATION INSPECTION?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice
and support in relation to education provision in a pre-school setting participating in the Early Childhood
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions,
where appropriate, to aid the further development of education provision in the setting.

HOW TO READ THIS REPORT

During this inspection, the inspector(s) evaluated and reported under the following headings or areas
of enquiry:

1. Quality of the context to support children’s learning and development
2. Quality of processes to support children’s learning and development
3. Quality of children’s learning experiences and achievements

4. Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum
which is shown on the final page of this report. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the quality of the setting’s provision in
each area.



Early Years Education Inspection

Date of inspection 21-09-2018

Inspection activities undertaken
e Interaction with children

e Meeting with childcare co-ordinator e Review of relevant documents
¢ Meeting with practitioners e Feedback to childcare co-ordinator and one lead
e  Observation of interactions during two pre-school practitioner

sessions

CONTEXT OF SETTING

Cosy Cats is a community pre-school and after-school service located in the catacombs of a church
building in Sligo. It provides two concurrent morning sessions for children participating in the Early
Childhood Care and Education (ECCE) Programme. The childcare co-ordinator, two lead practitioners,
two assistant practitioners and a total of twenty-nine children were present on the day of inspection.
The childcare co-ordinator and one of the pre-school leaders attended the post-inspection meeting. The
setting was given an opportunity to comment in writing on the findings and actions advised in this report,
and the response submitted on behalf of the setting can be found in the appendix of this report.

AREA 1
QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT

e The quality of the context to support the children’s learning and development is very good.

e The atmosphere in the setting is warm, affirming and cordially inviting. A large welcome area
provides an open space that encourages personal greetings on the arrival of the children and their
parents into the setting.

e Children have the opportunity during free-play to make choices and decisions regarding their play
preferences, building peer relationships as they converse and share interests.

e The routine on offer in both rooms provides the children with a variety of experiences both indoor
and outdoor. The organisation of the routine creates a long sedentary period for children during
the session. There is also somewhat of an imbalance between adult-directed and child-directed
activities.

e The practitioners are responsive, approachable and caring towards the children. They provide
gentle guidance, using soft tones when fostering positive behaviour and peer relationships.

e A healthy snack is provided and the snack time experience enables the children to converse with
their peers. There were missed opportunities to maximise the use of this time for promoting self-
help skills and relaxed interactions between the practitioners and the children.

e There is a key-carer approach in place whereby the practitioners observe and interact on
occasions, with designated groups of children.

e Transitions are managed using verbal cues in both pre-school rooms. Although a verbal reminder
was used to count down to the end of free-play, this lead-in cue was not consistently used for all
transitions throughout the session.

e The practitioners positively nurture the children’s sense of belonging. This is reinforced through
the setting’s involvement in the Sharing from the Start Project, visits from parents and involvement
with the Catalysts group within the community hall.

o Play materials and resources are available that support diversity and inclusive practices.

Actions advised

e |tis advised that practitioners re-develop the daily routine to minimise the occurrence of sedentary
activities, to create a balance between adult-directed and child-directed play and to provide
consistent cues at transitions that support the children’s awareness of the changes in the routine.

e |t is advised that snack-time supports the development of self-help skills and relaxed social
interactions between the practitioners and the children. This will maximise the children’s
independence and support language development through rich conversations.



AREA 2

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND
DEVELOPMENT

The quality of the processes to support the children’s learning and development is very good.
The curriculum is organised on a long, medium and short-term basis. Planned activities derive
mostly from pre-arranged themes with few visible links to the children’s emerging interests or to
Aistear, the Early Childhood Curriculum Framework.

The learning story approach and developmental checklists are utilised regularly to record the
children’s learning. Practitioners collate the children’s observations in individual folders in each
room. They record the children’s settling-in experiences within individual key-carer books.
Practitioners interact playfully at the children’s level, using encouraging commentary and soft tones
to motivate them during their play. Questioning is used to extend the children’s thinking.
Practitioners promote participation in play through effective facilitation and guidance.

Emergent language is promoted successfully during the daily story time. The practitioners naturally
weave mathematical language into their interactive conversations with the children.

Practitioners support the children to make connections in their learning and to transfer their
knowledge to new learning.

The indoor learning environment in both rooms offers similar learning experiences such as multi-
sensory play, construction, role play and table-top play. During the inspection, there were minimal
opportunities for the children to access open-ended, authentic and creative play materials and
experiences, both indoors and outdoors.

The outdoor environment is used regularly to enhance gross motor skills through the use of varied
equipment and to explore the seasonal effects of nature in the large green area.

The setting operates an inclusive approach to practice. Practitioners have engaged in training with
the local county childcare committee to support the diversity in learners’ needs. Practitioners are
in the initial phase of engaging with the Better Start Access and Inclusion Model (AIM) to further
support inclusive practice.

Actions advised

It is advised that practitioners develop an emergent, enquiry-based approach to planning in line
with Aistear to promote learning through child-led experiences and observed learning needs.
Practitioners are advised to review and develop the indoor and outdoor learning environments and
to provide increased accessibility to authentic open-ended, creative materials and experiences.

AREA 3

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS

The quality of the children’s learning experiences and achievements is very good.

Children in both rooms demonstrate enjoyment in the learning experiences provided, particularly
in their chosen activities at free-play such as sand, water, play dough and mark-making.

Some children demonstrate resourcefulness and self-confident dispositions. This was highlighted
in how a few children created balls from playdough and in partnership with the practitioner, created
a throwing game to cater for their interests.

Children show an increasing confidence in their abilities at the table-top activities, mark-making
and in their gross motor skills outside.

Each child has a craft folder and an individual observation folder to celebrate their achievements
through photographs and learning stories. The observations within the sample portfolios did not
reflect a holistic view of the child’s individual interests, dispositions and learning needs.

Children are developing an appreciation of who they are and identify themselves and their families
in photographs and drawings during the session. They independently place their creations in
personal post-boxes for bringing individual creations home.

Children are developing their understanding of group identity and roles within the local community
through experiences organised within the Sharing from the Start Project. This enables them to



meet peers from another pre-school and as a group, experience local amenities such as the train
station, woodlands and the library during planned outings.

The majority of children are confident communicators and demonstrate an awareness of print
through experiences with books, mark-making and in the recognition of print in the environment.
Children have the opportunity to explore and investigate nature in the outdoor environment. They
use magnifying glasses and buckets to collect conkers and a range of leaves. Some children had
the capacity to respond to open-ended questions during interactions outdoors whilst others
appeared less confident and did not respond.

Actions advised

Itis advised that the information documented about the children’s learning achievements becomes
reflective of their individuality, their unique dispositions, interests and their connected learning
experiences.

It is advised that the children are supported to develop capacity to respond to a range of open-
ended questions to heighten problem-solving, investigation and enquiry based on their ages and
stages of development.

AREA 4
QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING

The quality of management and leadership for learning is very good.

There is an ethos of dedication, teamwork and collaboration within the setting. Practitioners

demonstrate an awareness of their roles and responsibilities.

One of the pre-school rooms has had the opportunity to engage in a shared project with another

pre-school in the county. This has initiated collaborative reflection based on resources from the

Aistear, Siolta Practice Guide. This is highly beneficial with scope to introduce such internal

evaluation within the whole-setting in a broader context.

Staff meetings are held regularly and matters discussed are documented. Practitioners avail of

mentoring through the shared project, Better Start AIM and from the local county childcare

committee.

A vision for high standards in the setting provides clear direction for the practitioners to continually

improve practices. The manager supports the practitioners to continually access and engage in

continuing professional development.

The distribution of newsletters, letters and the posting of social media updates keep parents abreast
of the experiences throughout the year. Parents are informed about their child’s learning on a
continuous but informal basis. They have not been introduced to their child’s key-carer. As yet,
there are no formal measures for the key carers to engage with parents with regard to the children’s
learning and progression.

An induction evening supports the children’s transition into the setting. Parents receive an
information pack, a parent handbook and a policy and procedure booklet. The management has
recently adapted the registration form to include a section seeking personal information with regard
to the child’s preferences and family background.

Practitioners complete an ‘All About Me’ book to facilitate smooth transitions for the children to
primary education. Organised annual meetings with the local primary schools supports the sharing
of the information collated.

Actions advised

It is advised that the manager provides consistent opportunities within staff meetings for
practitioners to collaboratively reflect on identified areas for improvement.

It is advised that measures for formal communication with parents be introduced offering them
opportunities to discuss documented observations on their child and his/her progression with the
identified key-carer.



CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE

The capacity of the service to continue to implement the actions advised above is very good. This was
exemplified in the constructive engagement in professional dialogue during the post-inspection meeting
around the key findings of this inspection.



Summary of Overall Inspection

Area Quality Level
Quality of context to support children’s learning and development Very Good
Quality of processes to support children’s learning and Very Good
development
Quality of children’s learning experiences and achievements Very Good
Quality of management and leadership for learning Very Good

Language used in Early-Years Education-focused Inspection reports

Excellent Provision that is excellent is exemplary in meeting the needs of
children.
Very good Provision that is very good is highly effective in meeting the needs
of children.
Good Provision that is good is effective in meeting the needs of children
but with some aspects to be developed.
Fair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant

improvement to meet the needs of children.
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APPENDIX

SETTING RESPONSE TO THE REPORT
SUBMITTED ON BEHALF OF THE SETTING

Area 1 Observations on the content of the inspection report.

In relation to the summary of overall inspection we are delighted to receive a quality level of Very
Good in all areas. The practitioners at our service are dedicated and are enthusiastic towards all
areas of their work which | feel has lent itself to this quality level. We will continue to focus on the
actions advised to ensure that we provide a structured and stimulating experience for the children in
our care, nurturing for their future lives ahead.

Area 2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

Area1
The following actions have now been undertaken

e The children have more independence at snack time and now set the table and tidy up after
their snack

e Practitioners now have provided a more emergent play and less sedentary activities, for
example activities are now done through free play.

e Daily routine is more relaxed.

Area3
The following actions have been undertaken

e Inthe Voyagers Room practitioners have incorporated Aistear and dispositions in all
Observations Records.



