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What is an Early Years Education Inspection?  

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, 
advice and support in relation to education provision in a pre-school setting participating in the 
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good 
practice and advise actions, where appropriate, to aid the further development of education 
provision in the setting.  

How to read this report 
During this inspection, the inspector evaluated and reported under the following headings or 
areas of enquiry: 

 Quality of the context to support children’s learning and development 

 Quality of processes to support children’s learning and development 

 Quality of children’s learning experiences and achievements 

 Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum, which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
setting’s provision in each area. 
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Early Years Education Inspection 
 

Dates of inspection 15-06-2023 

Inspection activities undertaken 

 Pre-inspection meeting with the setting manager  

 Meeting with relevant early years educators 

 Review of setting documentation and records of children’s learning and development 

 Review of the education resources and facilities  

 Observations of interactions during two concurrent pre-school sessions  

 Interaction with the children  

 Feedback meeting with the setting manager and two lead educators   
 

 

Context of setting 
Convoy Playgroup is a community early learning and care and school age childcare setting 
located in Convoy, County Donegal. It provides two concurrent pre-school sessions for children 
participating in the Early Childhood Care and Education Programme. On the day of the 
inspection, the manager, two lead educators, five early years’ educators and a total of thirty-six 
children were present. The early years setting was given an opportunity to comment in writing 
on the findings and actions advised of the report, and the response of the setting will be found in 
the appendix of this report. 

Area 1: Quality of context to support children’s learning and development 

 The quality of the context to support the children’s learning and development was very 
good. 

 The educators welcomed the children and their parents into the setting at arrival and 
collection in a very warm and personable manner. 

 A daily routine was available in print format outside each of the pre-school rooms to 
communicate the activities of the day to the parents.  

 The educators used verbal and auditory cues during some of the daily transitions to support 
the children to process the changes in the routine. A more organised approach to some of 
the transitions could have reduced the waiting times for the children. 

 The educators knew the children and their families very well and had many planned events 
and activities throughout the year that encouraged parental participation. The parents are 
made aware of who their child’s key person is at the beginning of each year. 

 Snack was a lovely, sociable experience whereby the children's independence was nurtured 
and pleasant conversations occurred.  

 The children had the opportunity to develop friendships with the children in the other pre-
school room as they played together in the outside space. This supported transitions within 
the setting as the children became familiar with all of the educators on these occasions.   

 The educators were respectful and gentle in their approaches and sensitively guided the 
children during times of minor conflict.  

 There were commendable links with the local community and with the children's families, 
which nurtured the children's sense of identity and belonging. ‘Cuddles’ the bear 
accompanied each child home at various weekends throughout the year.  
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Action advised 

 It is advised that the educators develop the use of visuals, in each of the pre-school rooms, 
to communicate the daily routine of activities to the children. Reducing the waiting times 
during the transition from one activity to the other will support the children to be purposeful 
in their play.  

Area 2: Quality of processes to support children’s learning and development 

 The quality of the processes to support the children’s learning and development was very 
good.  

 Both pre-school rooms implemented a broad-based curriculum informed by Aistear: the 
Early Childhood Curriculum Framework. Medium and short-term plans were in place and the 
educators recorded some of the children's interests in the plans. Daily evaluations were 
recorded by the educators to support the planning for children's requests and interests.  

 The educators generally conducted observations of the children’s learning, development, 
achievements and interests on a monthly basis, which were placed in the children's 
individual learning journals. The next steps in the children’s learning were identified in the 
observations and parent’s comments in relation to their child's learning and experiences 
were recorded in a template twice a year.  

 The educators positioned themselves at the children’s level during playful interactions and 
some educators used open-ended questions and occasionally expanded on vocabulary.  

 The educators provided the children with science-rich experiences and a poster on the wall 
identified varied activities that the educators could use during the year to support science, 
technology, engineering, the arts, and math (STEAM). 

 The indoor and outdoor environments were well planned and had defined areas of play. The 
children had opportunities to engage in multi-sensory play with sand, water, playdough, 
paint and with natural materials in the mud kitchen outdoors. The children’s gross-motor 
skills were developed through the provision of wheeled vehicles and balance bikes in the 
outdoor area. 

 The educators offered the children an opportunity to listen to stories and to engage in 
singing songs during the inspection. Mark-making materials were freely available for the 
children to use. 

 The educators encouraged an inclusive approach in each of the pre-school rooms. Children 
with English as an additional language had the opportunity to see their home language 
represented in the pre-school room. The manager had completed the Leadership for 
Inclusion in the Early Years Programme and was active in her role as inclusion coordinator 
in the setting. 

Actions advised 

 It is advised that each key person takes a role in planning for the needs and interests of 
their group of key children. Using the planning to establish how the activities are tailored to 
individual and groups of children would further support the development of an emergent 
approach.  

 The educators are advised to use playful interactions as rich opportunities to develop the 
children’s language and thinking skills. The consistent and purposeful use of open-ended 
questions and expanded vocabulary would offer the children appropriate challenge, in line 
with their stage of development.  

Area 3: Quality of children’s learning experiences and achievements 

 The quality of children’s learning experiences and achievements was very good.  
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 The children enjoyed playing with their peers during role-play at the construction area, 
making ‘cakes’ and ‘dinner’ at the kitchen area and administering 'injections' at the doctor 
surgery.  

 The majority of the children had developed the ability to play co-operatively and 
demonstrated turn taking, negotiation and decision making during their play.  

 The children were provided with time and space to problem solve during the session, such 
as reflecting on where to place the food they had created so that it was safe to return to 
after snack.  

 Each child had a learning journal, which they frequently explored with their key person, this 
was documented as an activity in the planning. The journals contained photographs of the 
children at play, crafts, paintings and learning stories with the child’s voice annotated. The 
information contained about the children’s learning was inconsistent across the designated 
key groups, in each room. During the inspection, the children took great pride in providing a 
description of each activity in their books. 

 The children were confident in their abilities and were developing gross motor skills through 
the use of the balance bikes, cars and use of wheelbarrows. 

 The children were very familiar with the local community and members of their families had 
visited the setting during the year. 

 The children were able to express their thoughts, ideas and creativity when using craft 
supplies and natural materials such shells, sand, water, compact discs, glitter, paint and 
glue. Wonderful ‘pasta dinners’ with grass and pebble garnish were created by some of the 
children in the mud-kitchen outdoors. 

Action advised 

 It is advised that a consistent approach to creating children’s learner journals be adopted by 
the educators. Providing opportunities for regular meetings with parents to discuss their 
child’s learning and progress, particularly prior to transition to primary school, would 
encourage continuity in learning.  

Area 4: Quality of management and leadership for learning 

 The quality of management and leadership for learning was excellent.  

 The manager conducted monthly staff meetings, which were very effectively used to reflect 
on practice improvements, upcoming events and resources required in each room. 

 At the time of inspection, the educators had identified the outdoor area as a focus for quality 
improvement. They engaged with Better Start Quality Development Service to identify and 
progress actions in this area. They used the Aistear Síolta Practice Guide to reflect on 
outdoor provision and created actions to instigate change. Parents were encouraged to 
contribute their views during this process.  

 The educators were provided with time daily to evaluate their practices and to ensure that 
planning and assessment approaches were organised and up to date. 

 The educators frequently availed of mentoring when areas of practice were identified for 
improvement and regularly participated in continuing professional development.  

 The educators were very aware of their roles and responsibilities in each of the rooms and 
used a rota to guide certain roles.  

 Parents were provided with an informative enrolment pack once they registered their child in 
the setting. The children’s learning records and newsletters were shared with parents 
frequently.  

 The manager and staff were very cognisant of communicating to all parents with regard to 
their children’s learning and information about the setting. They commendably produced 
documents in the family’s home languages and provided resources with larger print if 
required to further support communication.   
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 The setting adopted a six-week settling in programme. The educators used the information 
provided by the parents about their child to help settle them in to each of the rooms. A 
summary was provided for parents at the end of this period, describing how each child was 
adjusting and learning. 

 The children’s transition to primary school was supported through a visit from a teacher from 
one local primary school, who came to read a story to the children. Another teacher posted 
individual letters to each child to support their transition to school. The setting had 
completed the Mo Scéal transition reports, which were written in a strength-based, succinct 
and informative manner. Visual photographs of each school and the teachers were on 
display in each of the pre-school rooms. 
 

Summary of overall inspection 

Area Quality level 

Quality of context to support children’s learning and development 
Very good 

Quality of processes to support children’s learning and 
development 

Very good 

Quality of children’s learning experiences and achievements 
Very good 

Quality of management and leadership for learning 
Excellent 
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Language used in Early Years Education Inspection 

Reports 

Inspectors describe the quality of provision in the setting using the language which is shown 
below.  

Level Description 

Excellent  
Provision that is excellent is exemplary in meeting the needs of 
children.  

Very good 
Provision that is very good is highly effective in meeting the needs 
of children.   

Good 
Provision that is good is effective in meeting the needs of children 
but with some aspects to be developed.  

Fair 
Provision that is fair requires practice to be improved to meet the 
needs of children.  

Poor 
Provision that is poor is inadequate and requires significant 
improvement to meet the needs of children.  

 

 

 

The following resources can be used by ELC settings in their quality improvement: 

Aistear Siolta Practice Guide    

Department of Education Insights – Quality in Early Years Education webinars 

 



 

—— 

8 

 

 

APPENDIX 

 

SETTING RESPONSE TO THE REPORT 

SUBMITTED ON BEHALF OF THE SETTING 
 

Area 1   Observations on the content of the inspection report.    

 

 

Area 2   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.     

Area 1 

Printed visual aids of the daily routine are now placed outside of each of the preschool room doors, 
alongside a text layout routine. Staff will continue to use the A4 and pocket size visual aids within the 
daily routine to allow for smooth transition between activities within the room. 

Area 2 

As a team, we document our evaluation at the end of each day. We will study conversations of the 
children’s interests and apply these accordingly to each child to support emergent curriculum. While 
documenting our plans within our planning folders, keeping in mind a relaxed, not over stimulating 
environment, staff will introduce more creativeness within the room with more frequent introduction of 
backround music while participating in art actitivites, This will promote language development and 
thinking skills while at play. To expand on the children’s vocabulary, staff will use playful interactions 
as rich opportunities to develop children’s language and thinking skills. Staff can introduce additional 
activites like blowpainting and sing along songs to promote children’s development. 

Area 3 

Informal meetings occur daily between deucators and parents, informing parents of how their child 
got on that day. Educators inform parents along with management of our parental involvement 
opprotunities throughout the year, inviting them inot the setting to share information about their 
profession or hobbies with the children. Parents are informed also of the transitional stage from 
preschool to primary in regards to school uniforms, primary school teacher visits while documenting 
all this into the learning journals. Staff could have regular meetings to observe the learning journals 
done by their co workers on a regular basis to share thoughts and ideas and implement them into 
their own journals. 
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