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What is a subject inspection?

Subject Inspections report on the quality of work in individual curriculum areas within a school.
They affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

How to read this report
During this inspection, the inspector evaluated learning and teaching in Science under the
following headings:

1. Teaching, learning and assessment
2. Subject provision and whole-school support
3. Planning and preparation

The board of management of the school was given an opportunity to comment in writing on the
findings and recommendations of the report, and the response of the board will be found in the
appendix of this report.

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:
Child Protection Anti-bullying
1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary
2. The Child Safeguarding Statement has Schools (2013) and this policy is
been ratified by the board and includes reviewed annually.
an annual review and a risk assessment. | 2. The board of management minutes
3. All teachers visited reported that they record that the principal provides a report
have read the Child Safeguarding to the board at least once a term on the
Statement and that they are aware of overall number of bullying cases reported
their responsibilities as mandated (by means of the bullying recording
persons. template provided in the Procedures)
since the previous report to the board.

3. The school’s anti-bullying policy is
published on its website and/or is readily
accessible to board of management
members, teachers, parents and
pupils/students.

The school met the requirements in relation to each of the checks above.



Subject inspection

¢ Review of relevant documents

¢ Discussion with principal and key staff

¢ Interaction with students, including focus
group

Date of inspection 30-01-2023 & 31-01-2023
Inspection activities undertaken e Observation of teaching and learning during
six lessons

e Examination of students’ work
e Feedback to principal and relevant staff

School context

Colaiste Bride is an all-girls voluntary secondary school operating under the trusteeship of the
Catholic Education in Irish Schools Trust (CEIST), with a current enrolment of 980 students. The
school offers a range of programmes including the Junior Cycle, Junior Certificate School
Programme, optional Transition Year (TY), the Leaving Certificate (established), Leaving
Certificate Vocational Programme (LCVP) and Leaving Certificate Applied (LCA) programme.

Summary of main findings and recommendations:

Findings

The quality of teaching and learning of Science was good; very positive and respectful
interactions were observed throughout.

Most students demonstrated good knowledge in Science and experienced success during
lessons.

Subiject provision and whole-school support for Science was very good. Support for and
engagement in professional development was very good.

Science teachers provided very good support for students to participate in an extensive
range of science related extra-curricular activities.

Planning and preparation for Science was good overall. There were high levels of
professional collaboration and collegiality among the science team.

Individual lessons were successfully planned by all teachers; the use of starter activities
to gauge prior learning was a well-established shared practice.

Recommendations

In order for students to incrementally develop investigative skills in Science, teachers
should facilitate opportunities that move students from guided inquiry to more open
inquiry.

To develop subject planning, the science teachers should review the existing units of
learning for junior cycle Science. The revised units should provide for the inclusion of
enriching learner experiences and focussed assessments that not only support the
achievement of the selected learning outcomes but do so through the integration of the
various action verbs identified.




Detailed findings and recommendations

1. Teaching, learning and assessment

The quality of teaching and learning of Science was good; individual lessons ranged from
satisfactory to very good. Very positive and respectful interactions were observed between
students and their teachers in all lessons. Teachers modelled enthusiasm and motivated students
in an affirming and supportive learning environment.

In all lessons, teachers effectively gauged prior learning using starter activities. These activities
provided useful feedback to teachers who used the student responses to inform their teaching.
All teachers successfully used a range of questions to stimulate thinking and engagement. The
majority of students were confident to answer questions and teachers provided verbal feedback
as required. Most students demonstrated good knowledge in Science and experienced success
during lessons. In the majority of lessons, teachers offered solutions slightly before students had
the necessary time to consider and formulate their answers. Teachers should provide students
with frequent opportunities to engage in and persist with increasingly difficult questions.

In a small number of lessons, teachers facilitated students to participate in inquiry learning. Very
good practice was observed when students were engaged in an investigation where they
constructed new knowledge. In another example of highly effective practice, teachers supported
students in applying critical thinking skills to compare samples of student work. However, the
majority of students tended to be relatively passive during lessons, particularly when teachers
demonstrated experiments or provided extended explanations. More active learning experiences
should be incorporated into lessons, by teachers, so as to maximise student participation in
learning.

There was scope for students to develop more as competent scientists and as autonomous
learners. This was evident as practical work tended to be teacher guided inquiry rather than
students being supported to become capable investigators. Similarly, the writing of laboratory
reports was an area for development where currently students write out the instructions given to
them. Science teachers should implement approaches to incrementally develop students’
scientific investigation skills and ownership of their learning.

All teachers provided useful verbal feedback to students. Most copybooks contained evidence of
teacher oversight in the form of affirming comments or formative feedback. In a few instances
only a teachers’ signature was evident and no written formative feedback was provided. Teachers
should ensure all students get feedback at appropriate intervals. This will ensure students are
clear about their strengths and areas for development. Providing time during which students can
act on their feedback to improve their work would also be beneficial.

In half of the lessons effective practice was evident when teachers made it explicitly clear what
they expected students to know or be able to do by the end of the lesson. Very good practice was
observed when teachers assessed the intended learning during a plenary at the end of lessons.
This highly effective approach should be extended across the subject department.

All teachers reinforced the development of appropriate key words and terminology. Most teachers
differentiated the learning and at times, extension activities were set, however some opportunities
for promoting deeper thinking or creativity were missed. A few teacher designed tasks had
differentiation built into them by having more accessible and more challenging parts. This was
commendable and should be integrated by teachers into other activities where appropriate.

During a student focus group meeting, students spoke positively about their learning in Science.
They highlighted their enjoyment of learning in the laboratory and carrying out practical work.



2. Subject provision and whole school support

Subiject provision and whole-school support for Science was very good. There was good uptake
of Science as an optional subject at Junior Cycle. The time given to Science was in line with
requirements and there was good access to the laboratory for students. Commendably, all
students in TY studied some modules of Science.

Support for, and engagement in professional development was very good. Teachers were
provided with appropriate time to meet and plan as a department. Senior management supported
professional learning and sharing of best practice. For example, formal in-house ‘teach meets’
and informal lunch time professional learning opportunities were organised throughout the school
year.

The four laboratories and preparation rooms were well stocked and equipped. Science teachers
benefited from the support of senior management during mid-year and end-of-year reviews that
identified the needs of the subject department such as, budgets for equipment and themed weeks.

A calendar had been designed to ensure that classroom-based assessments (CBAs) are well
spread out throughout the year. There was no written exam in Science at the end of second-year
to allow for the assessment of the CBA. This approach helps to ensure an appropriate balance
between ongoing and terminal assessments, therefore promoting a dual approach to assessment.

Science teachers provided very good support for students to participate in an extensive range of
science related extra-curricular and co-curricular activities, such as trips, visiting speakers,
Science Week, SciFest, STEM club, university visits and numerous other activities. These
activities were open to all students, irrespective of subject choice which was noteworthy.

3. Planning and preparation
Planning and preparation for Science was good overall. Individual lessons were successfully
planned and highly organised by teachers. All lessons were well-structured, with clear introductory
and developmental phases, which took prior learning into consideration. In one example of very
good practice, the planned teaching approaches were adapted based on the teachers’
professional judgement and an analysis of the outcomes from recent assessments. This lesson
design allowed the teacher to support the needs of students and to progress learning.

There were two subject co-ordinators for Science whose roles were well defined. There were high
levels of professional collaboration and collegiality among the science team. They met formally
and informally on a regular basis. Teachers shared resources via emails and effectively used the
online platform.

Minutes of formal meetings were kept and contained details of the important organisational
matters discussed. Recent minutes reflected valuable discussion about the implementation of
whole school improvement strategies in science lessons. Science teachers should continue this
effective approach and should include teaching and learning to the agenda for all meetings to
facilitate the sharing of good practice.

The science teachers had developed a subject plan however, there were improvements needed.
The plan lacked detail and there was a need for clarity among teachers about what students
should know and be able to do. This impacted on the teachers’ choice of learning activity, where
some tasks were not informed by the science specification. Teachers should collaboratively
review their units of learning and agree on the intended learning for students. The science
teachers should then design sequences of learning tasks and activities suitable to achieve the
agreed intended learning.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal, deputy principals and subject teachers at the conclusion of the evaluation.



The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Example of descriptive terms
Very good applies where the quality of the areas | Very good; of a very high
evaluated is of a very high standard. The very quality; very effective practice;

Very Good | fe\y areas for improvement that exist do not highly commendable; very
significantly impact on the overall quality of successful; few areas for
provision. For some schools in this category the improvement; notable; of a very
quality of what is evaluated is outstanding and high standard. Excellent;
provides an example for other schools of outstanding; exceptionally high
exceptionally high standards of provision. standard, with very significant

strengths; exemplary
Good applies where the strengths in the areas Good; good quality; valuable;
evaluated clearly outweigh the areas in need of effective practice; competent;

Good improvement. The areas requiring improvement useful; commendable; good
impact on the quality of pupils’ learning. The standard; some areas for
school needs to build on its strengths and take improvement
action to address the areas identified as requiring
improvement in order to achieve a very good
standard.

Satisfactory applies where the quality of provision | Satisfactory; adequate;
i is adequate. The strengths in what is being appropriate provision although

Satisfactory | eyaluated just outweigh the shortcomings. While | some possibilities for
the shortcomings do not have a significant improvement exist; acceptable
negative impact they constrain the quality of the level of quality; improvement
learning experiences and should be addressed in | needed in some areas
order to achieve a better standard.

Fair applies where, although there are some Fair; evident weaknesses that
) strengths in the areas evaluated, deficiencies or | are impacting on pupils’

Fair shortcomings that outweigh those strengths also | learning; less than satisfactory;
exist. The school will have to address certain experiencing difficulty; must
deficiencies without delay in order to ensure that | improve in specified areas;
provision is satisfactory or better. action required to improve
Weak applies where there are serious Weak; unsatisfactory;

Weak deficiencies in the areas evaluated. Immediate insufficient; ineffective; poor;

and coordinated whole-school action is required
to address the areas of concern. In some cases,
the intervention of other agencies may be
required to support improvements.

requiring significant change,
development or improvement;
experiencing significant
difficulties;




Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Areal Observations on the content of the inspection report

The feedback is very clear and actionable.

The report is accepted as being very fair and the Board of Management is happy to proceed
with the recommendations therein.

Area 2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

(BLANK)
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