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What is an Early Years Education Inspection?  

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, 
advice and support in relation to education provision in a pre-school setting participating in the 
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good 
practice and advise actions, where appropriate, to aid the further development of education 
provision in the setting.  

How to read this report 
During this inspection, the inspector evaluated and reported under the following headings or 
areas of enquiry: 

 Quality of the context to support children’s learning and development 

 Quality of processes to support children’s learning and development 

 Quality of children’s learning experiences and achievements 

 Quality of management and leadership for learning  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
setting’s provision in each area. 
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Early Years Education Inspection 
 

Dates of inspection 13-06-2023 

Inspection activities undertaken 

 Pre-inspection meeting with the setting owner/manager  

 Meeting with relevant early years educators 

 Review of setting documentation and records of children’s learning and development  

 Review of the education resources and facilities  

 Observations of interactions during a number of sessions  

 Interaction with the children  

 Feedback meeting with the setting manager and early years educators  

 

Context of setting 
Cullen preschool is a privately owned, rural early years setting in Cullen, County Cork. The 
setting was established in January 2023. Three early years educators provided education and 
care for eleven children during the morning session. The early years setting was given an 
opportunity to comment in writing on the findings and actions advised of the report; a response 
was not received from the setting.  

Area 1: Quality of context to support children’s learning and development 

 The quality of the context to support the children’s learning and development was very 
good.  

 The ethos of the setting was very caring and the educators created a very nurturing 

atmosphere. The educators clearly knew the children very well and showed a very positive 

regard for the children and their families. 

 The daily routine consisted of long child-initiated/led play periods indoors and outside, 

interwoven with short, optional adult-led activities.  

 The educators promoted a rolling snack-time. They told four children at a time to go and 

have snack together, while the table had room for eight children. The educators sat and 

chatted with some of the groups. This approach merited review, as it did not optimise the 

children’s choices, and did not offer enough opportunity for socialising and language 

development.  

 The educators ensured that all of the children’s experiences, including care routines were 

used to support learning and implement a relational pedagogy. The educators very 

consciously fostered the children’s independence, which had resulted in the children being 

very self-efficient and competent. 

 A key-person system was in place and the children and families were aware of it. 
Recognition, affirmative feedback and encouragement were regular features of the 
educators’ responses to the children. During play time, the educators were good role 
models and provided meaningful guidance towards positive behaviour, enabling the children 
to become independent in this area. 

 The children’s sense of identity and belonging was fostered through some photographic 

representation of the children and their art work. There was scope to develop this area 

further. 
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Actions advised 

 Management and educators are advised to review their approaches to snack time. If they 
are implementing a free, rolling snack time, then the children themselves need to choose 
when and with whom they want to sit and eat. An educator needs to join the children, as a 
role model of healthy eating and to establish good habits for life. During snack time, the 
educators can further utilise teachable moments, for example to develop the children’s 
language skills.   

 To further develop the children’s sense of identity and belonging, the educators are advised 
to create even more representation of the children and their families within the setting. They 
are also advised to establish connections with the community and to invite family and 
community members to share their expertise and skills with the children. To raise familiarity 
with the community, the children and educators could visit local sites of interest. 

Area 2: Quality of processes to support children’s learning and development 

 The quality of the processes to support the children’s learning and development was very 
good.  

 A broad-based, emergent curriculum was documented and implemented effectively by the 

skilled educators. Planning for the children’s learning took account of their varying interests, 

strengths, abilities and learning dispositions. 

 A variety of strengths-based assessment approaches was used to gather information about 

the children’s experiences and their achievements. Some of the documented learning 

stories were too generic; they did not sufficiently highlight the children’s interests, learning 

dispositions and their learning and development. Practices to support the sharing of 

assessment outcomes with the children and their parents, were not yet established. 

 The indoor environment was inviting and inspiring and offered good play value. It was 
purposefully structured and organised to support the children’s curiosity and their desire to 
explore.  

 Child-initiated/led, active and interactive play was recognised and used as the main medium 
through which the children learned and developed. 

 The educators supported the children’s language, literacy and numeracy development well 
throughout the session. Mathematical thinking and learning were promoted through hands-
on, active experiences, linked to the children’s everyday lives. A broad range of mark-
making opportunities was provided to the children. The children sat down as they practised 
their graduation songs and they used some hand actions, while following a recording of the 
songs. This was a missed opportunity for the children to engage their whole, physical body, 
and to exercise their memory, creativity and thinking. 

 The setting adopted an inclusive approach to ensure the engagement of all the children. 
The educators recognised and accommodated diversity in the style, pace and focus of the 
children’s learning and development.  

Actions advised 

 The educators are advised to make more clear, succinct links to the children's learning and 
development in all of the assessment documentation. This will help to build a richer picture 
of each child’s overall strengths, interests and needs. Assessment outcomes need to be 
shared with the child and the family on a regular basis.  

 The educators are advised to review the activities they offer to the children, with a view of 
maximising learning and development outcomes of all activities. For example, by enabling 
the children themselves to sing the songs together with the educators, the children will have 
much more opportunities to express their ideas, thoughts and creativity. They could develop 
their gross motor skills by acting out the songs with their whole body.  
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Area 3: Quality of children’s learning experiences and achievements 

 The quality of children’s learning experiences and achievements was very good. 

 The children presented as confident and competent. They had settled in very well and for 
the majority of the session they exercised complete choice and agency over their 
engagement with activities. 

 The group was still forming and most of the play was solitary or parallel play, while some 
friendships were beginning to form. This enabled some play in pairs and small groups, and 
these children were beginning to show their ability to self-regulate, take turns, co-operate 
and negotiate 

 The children displayed very positive learning dispositions, such as motivation, interest, 
concentration and curiosity. 

 During their interactive play and in particular during outdoor play, it was evident that the 
children’s personal and social skills were developing well.  

 The children were confident and competent and they skilfully used verbal and non-verbal 
communication strategies to share their thinking and their feelings, to express their ideas 
and to negotiate roles and responsibilities.  

 The setting had access to a hall space, which the children used during inclement weather to 
run and play games. The front garden of the community hall was used as outdoor play area. 
It consisted of a grassy area, with a concrete pathway alongside the building where the 
children could use wheely toys. There was some scope for the children to play with balls, 
use chalk and play in a little wooden sand box. The play value of both of these areas 
needed to be raised. 

Action advised 

 Management and educators are advised to raise the play value of the hall space and the 
outdoor environment. Both environments need to support the children’s physical 
development, in particular their gross motor skills, sense of balance and spatial awareness. 
More natural, versatile, open-ended materials, such as plenty of sand, earth and water need 
to be made available to the children on a daily basis to manipulate and explore. The 
Insights: Quality in the Early Years webinar series entitled Effective Outdoor Learning 
Environments developed by the Department of Education provides valuable advice.  

Area 4: Quality of management and leadership for learning 

 The quality of management and leadership for learning was very good.  

 The managers and the pedagogical leaders had established appropriate systems to ensure 

the smooth organisation of educational experiences and activities in the setting. Weekly 

staff meetings were utilised for planning and reflection. 

 Leaders provided a good role model for the staff and collaboratively they promoted high 

standards and a clear vision for the work of the setting. The educators sent an overall brief 

review report to the owner/manager on a weekly basis.   

 The pedagogical leaders and staff were aware of relevant research and practice 

developments that impacted on the quality of their work with the children. There was 

potential to engage more deeply with contemporary research around child-development and 

current best practice guidelines. The Aistear Síolta Practice Guide was not used 

systematically in the context of setting self-evaluation.  

 The setting availed of a range of two-way opportunities to share information with the 

families. These included an in-depth parental handbook, daily informal chats, phone calls 

and electronic media channels. 
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 The transitions into and from the setting were managed sensitively and effectively to support 

continuity in the children’s experiences and progression in their learning. Very good working 

relationships were established with the local primary schools. The Mo Scéal forms were 

used to share relevant information about the children with the primary school, with the 

consent of the parents. 

Action advised 

 In the context of systematic setting self-evaluation and continuous professional 
development, the educators are advised to collaboratively work with the pillars of the on-line 
Aistear Síolta Practice Guide. The Insights: Quality in the Early Years webinar series 
developed by the Department of Education might help to inform this process further. 
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Summary of overall inspection 

Area Quality level 

Quality of context to support children’s learning and development 
Very good 

Quality of processes to support children’s learning and 
development 

Very good 

Quality of children’s learning experiences and achievements 
Very good 

Quality of management and leadership for learning 
Very good 
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Language used in Early Years Education Inspection 

Reports 

Inspectors describe the quality of provision in the setting using the language which is shown 
below.  

Level Description 

Excellent  
Provision that is excellent is exemplary in meeting the needs of 
children.  

Very good 
Provision that is very good is highly effective in meeting the needs 
of children.   

Good 
Provision that is good is effective in meeting the needs of children 
but with some aspects to be developed.  

Fair 
Provision that is fair requires practice to be improved to meet the 
needs of children.  

Poor 
Provision that is poor is inadequate and requires significant 
improvement to meet the needs of children.  

 

 

 

The following resources can be used by ELC settings in their quality improvement: 

Aistear Síolta Practice Guide    

Department of Education Insights – Quality in Early Years Education webinars 
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