
 
 
 
 

Subject Inspection: 
Mathematics 
REPORT 
 

 

Ainm na scoile/School 
name 

C.B.S. Mount Sion, Waterford  

Seoladh na 
scoile/School address 

Barrack Street 
Waterford City 
 

 

Uimhir rolla/Roll 
number 

64930I  

Dáta na cigireachta/ 
Date of evaluation 

26/11/2024  

Dáta eisiúna na 
tuairisce/Date of issue 
of report 

04/02/2025  

 

 

  



What is a subject inspection?  

Subject Inspections report on the quality of work in individual curriculum areas within a school. 
They affirm good practice and make recommendations, where appropriate, to aid the further 
development of the subject in the school. 

How to read this report 
During this inspection, the inspector(s) evaluated learning and teaching in Mathematics under 
the following headings: 

1. Teaching, learning and assessment 

2. Subject provision and whole-school support 

3. Planning and preparation 

 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

Included in this subject inspection report is a student-friendly page that provides information for 
the children/young people in your school about the inspection that occurred recently. It outlines 
for them some of the main findings and recommendations.  

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report. 

 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 

 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) or Bí Cineálta (2024) and 
this policy is reviewed annually.  

2. The school’s current anti-bullying policy 
is published on its website and/or is 
readily accessible to board of 
management members, teachers, 
parents and students. 

 
The school met the requirements in relation to each of the checks above.  

 

 

 



Subject inspection 

Dates of inspection  25/11/2024 and 26/11/2024 

Inspection activities undertaken 

 Review of relevant documents  

 Discussion with principal and key staff 

 Interaction with students, including focus 
groups 

 Observation of teaching and learning during 5 
lessons 

 Examination of students’ work  

 Feedback to principal and relevant staff 

 

School context 
Mount Sion C.B.S. Secondary School is a voluntary secondary school for boys under the 
patronage of Edmund Rice Schools Trust (ERST). The school participates in the Delivering 
Equality of Opportunity in Schools (DEIS) action plan for inclusion and has a current enrolment 
of 470 students. The school provides Junior Cycle (JC), Junior Certificate School Programme 
(JCSP), a compulsory Transition Year (TY) programme, Leaving Certificate Established (LCE), 
Leaving Certificate Vocational Programme (LCVP) and Leaving Certificate Applied (LCA). 

 

Summary of main findings and recommendations: 

Findings 

 The overall quality of teaching, learning and assessment was very good with elements 

of excellent practice observed. 

 Interactions between teachers and students were very respectful and positive, students 

were consistently affirmed for their contributions during lessons.  

 Teachers were very well prepared and lessons were well structured. 

 The overall quality of subject provision and whole school support was very good. 

 Students were well supported in class, and effective levels of support and challenge 

were provided through team teaching. 

 Departmental schemes of work for subject planning were of good quality and included 

agreed-upon sequence of topics, timings, and learning outcomes.  

 

Recommendations 

 The mathematics department should review annually the practice of dividing classes 

into ordinary and higher level at the beginning of second year; every effort should be 

made to maintain mixed ability for as long as possible. 

 Mathematics teachers should collaboratively revise planning documents and include 

common teaching approaches, shared learning resources and incorporate the excellent 

resources and practice observed in a few lessons. 

 The subject teachers should work collaboratively to design a more dynamic TY 

programme which embraces discovery and enquiry-based learning through student-led 

projects. 

 
 
 
 
 
 
 
 



Detailed findings and recommendations 
 

 1. Teaching, learning and assessment 

 The overall quality of teaching, learning and assessment was very good with examples 

of excellent practice observed. Teachers demonstrated very good subject knowledge 

and showed enthusiasm for and confidence in teaching Mathematics. 

 Rapport with students was very good and there was a positive atmosphere conducive to 

wellbeing. Learning intentions were communicated during the majority of lessons, which 

provided context to the learning for students. Effective classroom management and 

learning routines were noted in all lessons, and this contributed to a positive learning 

environment. Students were willing to offer solutions, ask questions and engage in 

classroom discussion.  

 In most lessons teachers engaged in very effective questioning to assess students’ prior 

knowledge. Responses were often collated and displayed on mind maps. In one 

effective lesson, students engaged in a brainstorming exercise to generate ideas and 

suggestions of where probability could be applied in a real world context. This resulted 

in a lively discussion around weather, sport, gambling and medical trials. Developing 

connections between Mathematics and the real world leads to greater sense making for 

students and this practice is to be commended.  

 In most lessons, the main methodology used was high quality teacher instruction, 

combined with individual, or pair activities. Teachers used appropriate mathematical 

terminology and language during lessons, and a culture of discussion about 

mathematics was evident in most lessons. 

 In the majority of lessons observed students were purposefully engaged with, and 

enjoyed, the learning tasks. While differentiated learning was evident, in a small number 

of lessons some students were not sufficiently challenged, and would have benefitted 

from activities more suited to their ability. Mathematics teachers should further 

differentiate lessons to provide more challenge and diversify the learning experience for 

all students. 

 In some instances, the learning activities were excellent. For example, in one lesson a 

carousel of problem solving was utilised. Students worked collaboratively in groups on 

selected problems which were rotated every nine minutes. Students were clearly very 

motivated and enjoyed the challenge and competitiveness of this learning activity. They 

commented very positively on how this technique facilitated their learning. 

 A few lessons featured enquiry-based learning activities. In one example, students 

explored relative frequency by collecting data from a dice throwing experiment. 

Discussions and conclusions drawn from the data collected, led students to a greater 

understanding of experimental and theoretical probability and the effect of increasing the 

number of trials on outcomes. This investigative approach provided an opportunity to 

use the language of Mathematics purposefully and in context and for students to 

develop their critical thinking skills. This very good practice should be extended across 

the department. 

 All teachers circulated the classroom to assess students’ learning and provided high 

levels of individual support. An example of effective practice was observed when the 

teacher’s observation and assessment of student learning informed whole-class 

instruction. In a few lessons, a traffic light system was used effectively to monitor 

student understanding and allow them to engage in self-assessment, while taking 

ownership for their learning.  

 Students who participated in the focus group reflected very positively on their 

experiences with Mathematics. They described their learning environment as supportive 

and said they felt they would get help from their teachers if they asked for it. Students 

commented on how teachers made effective use of the schools online platform to post 

class notes, marking schemes of topic assessments and other learning aids. They 

described these class resources as being very helpful. 

 



2. Subject provision and whole school support 

 The overall quality of subject provision and whole school support was very good. 

 Appropriate time was allocated to Mathematics at both junior and senior cycles, in line 

with curriculum specifications. Lessons were evenly spread across the week to provide 

regular contact with the subject. Concurrent timetabling from second year onwards 

allowed for movement between levels.  

 Placement of students in level specific classes in junior cycle occurs at the beginning of 

second year. It is recommended that this practice be reviewed. Every effort should be 

made to support and encourage all students to remain studying at the highest level for 

as long as possible giving them time to make more informed decisions on their future 

course.  

 The ordinary level classes were set in order of needs and ability. This practice of 

assigning students to level groupings in order of ability should be reviewed and 

consideration given to having a mixed-ability approach within the ordinary-level bands.  

 Provision for students with additional educational needs was very good. The main 

method of support was in-class support provided through team teaching. It is positive 

that all staff have received training in team teaching. Mathematics teachers effectively 

collaborate with the special educational needs (SEN) department to set individual 

targets and assess attainment levels. Relevant information on the individual needs of 

each student and suggested teaching strategies were available to the Mathematics 

teachers on the schools online platform.  

 The Level Two Learning Programme (L2LP) was available to students who met the 

criteria for this level of support. Students following this programme were integrated into 

mainstream classes for mathematics. All staff have received training in relation to 

delivering the level two learning programme. This is to be commended. 

 Provision of resources for teaching, including digital resources, was very good. 

Mathematics lessons were delivered in a suite of dedicated rooms confined to one area 

of the school. This arrangement facilitated collaboration within the department. Teachers 

had access to class sets of digital devices and a computer room. All classrooms were 

equipped with data projectors and interactive whiteboards. These were used to good 

effect as teaching aids. Teachers should further develop the use of technology to 

facilitate students to explore and discover Mathematics, develop problem-solving skills, 

and engage in group tasks and projects. 

 

3. Planning and preparation 

 The overall quality of planning and preparation was good, with some aspects of 

departmental planning requiring development. Individual planning and lesson 

preparation was very good.  

 Departmental schemes of work were available for all year groups and programmes. 

These were of an acceptable quality and outlined the agreed-upon sequence of topics, 

timings, and learning outcomes. Senior cycle plans also included reference to teaching 

methodologies and assessment. JC plans were well developed to support the 

implementation of the curriculum specifications and progress students’ learning. The 

departmental folder should contain agreed upon common teaching approaches and a 

bank of shared learning resources. 

 The TY programme was identified as an area in need of improvement. It is 

recommended that teachers further develop the TY programme to include more 

contextual learning and dynamic modules. The programme should also be designed to 

include opportunities to participate in student led projects that promote, active learning, 

real-life contextual learning, problem solving, and discovery. 

 The present co-ordinator had held this position for a number of years. It was 

recommended that this role should be rotated between teachers, as this allowed for the 

development of organisational and leadership capacities within the department.  



 The maths department worked well as a team. Subject department meetings provided 

opportunities to discuss assessment arrangements, organisational matters and analysis 

of student performance. However, the minutes stored on the shared drive required 

detail. It is best practice to maintain all records digitally and agenda items at meetings 

should include action planning for improvement and sharing of best practices. 

 It was evident that the mathematics department were aware of the individual needs of 

their students. Subject teachers collaborated to set individual Mathematics specific 

targets for each student using the relevant information provided in the student support 

files. This included target setting for gifted students. This is to be commended. 

 

 

The draft findings and recommendations arising out of this evaluation were discussed with the 
principal and subject teachers at the conclusion of the evaluation. 

  



For the students of C.B.S. Mount 

Sion, Waterford about their 

learning in Mathematics 

Date of inspection: 26/11/2024 
 

What kind of inspection did your school have? 
 

 

A subject inspection was completed in your school. 
The inspector observed lessons and spoke with the 
principal and teachers. The inspector met with a 
group of students to talk to them about their learning 
in Mathematics. 

What were the main findings of the inspection? 

 

 

The inspector saw many things during the 
inspection. The main findings were:  

 Teaching, learning and assessment were very 

good overall, and students engaged in some 

excellent activities. 

 Teachers and students got on very well 

together. 

 Teachers were very well prepared and classes 

were very well structured. 

 In some lessons, team teaching was used to 

support students who needed support 

understanding mathematics. 

 

What did the inspector recommend to make teaching and 

learning better in Mathematics? 
  

 The school should think about placing students 

in higher and ordinary level classes after first 

term in second year, giving more time to make 

decisions. 

 The teachers should work together to decide 

how best to improve the learning experiences of 

students. 

 The TY course should include more projects 

and activities that allow students to discover 

Mathematics through investigations. 

 

Thank you for taking the time to read this page. 

Special thanks to the students who participated in the focus group. 
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SCHOOL RESPONSE TO THE REPORT 

 

 

 

Submitted by the Board of Management 

 

 

 

 

 

 

 

 

 

 



Part A Observations on the content of the inspection report      

 

The Board of Management of Mount Sion C.B.S. Secondary School  is very pleased with the 
overall findings of the Mathematics inspection report. We believe the report reflects positively on 
the high quality  of teaching and learning taking place in our school, while also acknowledging 
the dedication,commitment of our teachers and the enriching experiences provided to their 
students. We appreciate the recommendations outlined in the report and are committed to 
implementing them. These recommendations will be incorporated into our future school 
planning. 

 

Part B   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           

                                                  (Blank) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



The Inspectorate’s Quality Continuum 

Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 
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