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CONTEXT OF SETTING 
 
Castlemitchell Churchtown Playschool is situated in a rural location outside Athy town and has been in 
operation since 2010. It provides one morning session for children participating in the Early Childhood 
Care and Education (ECCE) Programme.  Eleven children were present in the ECCE room inspected 
together with the owner/practitioner and one other practitioner. The setting was given an opportunity to 
comment in writing on the findings and actions advised in this report, the setting chose to accept the 
report without response. 
 
 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

• The quality of the context to support the children’s learning and development is very good. 

• The atmosphere at the setting is very kind and caring. The practitioners greet children and families 
warmly on arrival.  

• Flexible routines are in place and are displayed for parents. The children are aware of the routines. 

Routines include a daily circle time used effectively to connect with children and support them to 

communicate as a group with each other. The children assist with roll call, counting who is in and 

who is absent. 

• The children are encouraged to self-manage and to be responsible and independent. They put on 

and put away their own coats and schoolbags and tidy up after themselves. There are opportunities 

for children to be the ‘leader’ through children having helper jobs such as giving out paintbrushes 

for an art activity, helping at lunchtime and organisation of outdoor time.  

• Snack time is used by the practitioners as an opportunity for open-ended, friendly and relaxed 

conversations. Healthy eating is promoted and practitioners sit with the children at lunchtime. 

Children have created their own placemats with their names for lunchtime; this supports them to 

take responsibility for organising the tables for lunch and helps them to recognise their names. 

• The practitioners reinforce behaviour expectations through positive behaviour modelling and 

through encouraging children to use ‘please’ and ‘thank you’ throughout the morning.  

• Children have free movement within the room to engage with their play materials independently. 

• The practitioners very effectively nurture the children’s sense of identity and belonging in different 

ways. A welcome song is sung at circle time and individual photographs of children are displayed 

for them to see. Group photographs and pictures of the children’s families are contained in the 

children’s individual scrapbooks. Conversations between children and practitioners relate to 

children’s interests and home lives such as discussions around an upcoming birthday, a new baby 

and the importance of parents. Birthdays are celebrated and displayed.  

• Opportunities are provided which bring together families, children and practitioners such as at 

Christmas, at graduation and for the school tour. The service engages in a ‘toddle waddle’ charity 

event with parents.  Community involvement includes visits to the fire station, participation in the 

St. Patrick’s Day parade and visits from the local Garda.  

 

Action advised 

• It is advised that the helper system in place be displayed visually and continuously to support 
children to make connections with it.  
 

 
AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

• The quality of the processes to support the children’s learning and development is good. 

• Provision in the setting is broadly informed by the principles of Aistear: the Early Childhood 
Curriculum Framework. 



• Long-term, medium-term and weekly short-term planning takes place. Planning is primarily 
thematic and seasonal.  While children’s interests are broadly taken on board in practice, there is 
scope for the curriculum to be more influenced by the children’s evolving interests and dispositions.   

• Provision for monitoring and documenting the children’s learning and development is good. The 
practitioners carry out monthly observations of the children’s learning. Those observations are 
linked to Aistear, and the information arising from them is used to inform the next steps in the 
children’s learning. Parents are provided with monthly updates on their child’s progress and are 
invited to comment on those updates. Individual scrapbooks documenting children’s learning 
experiences are compiled. These are shared with parents throughout the year as they wish and 
they go home at the end of the year. Children have access to their own scrapbooks when they 
request it.  

• There is a good balance between adult-directed and child-directed activities and the children have 
good autonomy to make decisions about their activities.  

• The indoor play area and resources are of a good quality. The indoor environment includes a 
variety of resources to support different play types such as an art area, home corner, construction 
toys, a transport area with a train table and road activities.  Varied resources are in place for 
developing fine motor skills through beading, threading, pegboard and jigsaws. There is also a 
nature area. The library area includes some good books and these are rotated regularly in 
response to events at the service, themes, seasons, children’s interests and the themes of Aistear.   

• Good provision is made for outdoor play. There are two outdoor areas; these provide for different 
play experiences such as climbing and sensory play.  

• The practitioners continually affirm the children.   

• Children display a good knowledge and understanding of early mathematical concepts and an 
awareness that different languages can be used in different situations. They confidently use 
mathematical language in counting exercises and sing Irish language songs.   

• The practitioners use good strategies for supporting the children’s learning. For example, at circle 
time on the day of the inspection, the practitioners encouraged the children to recall and 
consolidate their learning through a memory game about colours and shapes. 

 
Actions advised 
• The practitioners are advised to take greater account of the children’s emerging interests and 

developing dispositions in planning; this will help to make the curriculum implemented more 
responsive to the children’s evolving interests and dispositions.  The tip sheets and templates in 
the Aistear, Síolta Practice Guide would be beneficial to the practitioners in this regard. The short-
term planning template in the Guide also offers helpful guidance for practitioners in identifying and 
documenting children’s interests. 

• The development of the home corner with meaningful resources for children such as real materials, 
money for the cash register, and print-rich items in the kitchen such as menus, recipes, pads and 
paper, would further support imaginative play. 
 
 

AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS 

• The quality of the children’s learning experiences and achievements is good. 

• The children present as very happy, content and motivated. They have engaged in a variety of 

projects that are on display in the room. Examples include the life cycle of a butterfly and projects 

on the role of farmers and summer.  

• The children interact well with each other. They take turns and play co-operatively throughout the 

morning. They manage their interactions with one another very effectively.  They express 

themselves clearly. They understand the rules of the service and show respect for their 

environment and the resources available to them.  

• The children enthusiastically perform a variety of songs and rhymes. They particularly enjoyed an 

activity based on the song, ‘The wheels on the bus’. During this, they prepared for their upcoming 

school tour using bus tickets with their names that they had created with the practitioners. The 

children listened interactively to a group story about ‘Super Dad’ and subsequently documented 

their experiences of activities they like to do with their own fathers. 



• The children generally use the outdoor area daily. They participate in alternative gross physical 

activities such as dancing when the outdoor area is not used. They also take part in a weekly yoga 

activity at the service.  

• They children engage actively and meaningfully with the natural world. They have sown sunflowers 

and marigolds and are currently using growbags to grow vegetables. 

• The children are benefitting from opportunities provided to them for process art activities. For 

example, they have ongoing access a large blackboard and various writing and art materials. At 

the time of the inspection, the children were involved in painting rocks and making cards for 

Father’s Day. Some of their artwork is displayed. The children bring their artwork home regularly. 

Some group art activities are illustrated on wall displays. They also engage in templated art 

activities. Older children have individual copybooks where they practise pencil control, their 

numbers and letters. There is scope for reducing the use of templates in art and writing activities. 

• The children are developing their fine motor skills through pegboard exercises, drawing activities, 

making jigsaws, beading and threading.  

• Good links between the service and the community are maintained. The roles of various people in 

the community are depicted in the children’s scrapbooks. Community involvement in the service 

is also evident in the  collaborative fundraising for the current playground which has a bench for 

children and practitioners with the name of a past founder of the pre-school. 

Action advised 
• The practitioners are advised to develop their approaches to documenting children’s learning and 

development with a special emphasis on making the children’s group learning activities more 

visible to them. The section on documenting children’s learning and development in the Aistear, 

Síolta Practice Guide provides relevant guidance and suggestions on this point. 

• It is advised that the over-use of formalised group activities and template-based activities be 

avoided. 

• The practitioners are advised to date the children’s artwork and photographs. 

 
 

AREA 4  
QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING 

• The quality of management and leadership for learning is very good. 

• The practitioners work as a team and they share roles throughout the morning. 

• Formal staff meetings are held weekly to discuss the following week’s plans and these are 

documented. 

• Policy, procedure and practice reviews take place regularly. These are informed by the Aistear, 

Síolta Practice Guide. Currently parents are not involved in such reviews. 

• The service engages with the local County Childcare Committee and is a member of different 

voluntary organisations that support children’s development and learning. A staff member has just 

completed her Fetac Level 6 training. At the time of the inspection, the practitioners had recently 

engaged in training on curriculum development through the local County Childcare Committee. 

• Transition year students are welcomed at the service. 

• Communication with parents about their child’s learning is effective.  A newsletter is provided 

monthly to parents. A social media page and social media group are also used regularly to share 

information with parents. Parents are provided with a DVD of Christmas and graduation events at 

the service. At daily collection time, there are informal conversations with parents about their 

individual child. A copy of the information arising from the practitioners’ observations of the children 

is regularly provided to parents. 

• An open-door policy is in place at the service whereby all parents are welcome to drop in at any 

time. Parents are provided with information on policies and procedures. A parent handbook which 

includes the mission statement of the service is made available to parents.  Parents do not receive 

detailed information about the curriculum in place at the service.   

• The children are effectively supported in settling into the service. An open evening is held for 
parents of new children starting at the service and a family day provides an opportunity for children 
to familiarise themselves with the service before starting there. In addition, meaningful information 
is gathered from parents about their child prior to the child’s enrolment.  



• Very good supports are in place to assist the children in making the transition from pre-school to 
primary school. The service is located near the local primary school. The children attend events at 
the primary school throughout the year, for example, at Halloween, at Christmas and for puppet 
shows. They also attend the sports day at the school and visit the playground with their practitioners 
in advance of starting. Parents receive a transitions leaflet about their child starting primary school.  

Actions advised 

• The practitioners are advised to involve parents in their future reviews of practice and provision in 
the service. Practitioners are also advised to provide information about Aistear and the curriculum 
implemented in the service to parents. The section on ‘Building partnerships with parents’ in the 
Aistear, Síolta Practice Guide is a useful reference in this regard.  

• The documenting of the service’s very good practices and procedures around transitions into and 

out of the pre-school is advised. 

 
CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE  

The capacity of the service to implement the actions advised above is good. The practitioners show   
very good commitment to the continuous improvement of practice.  



 
 

Summary of Overall Inspection Findings 

 

Area Quality Level 

Quality of context to support children’s learning and development Very Good 

Quality of processes to support children’s learning and 
development 

Good 

Quality of children’s learning experiences and achievements Good 

Quality of management and leadership for learning 

 

Very Good 

 

 
 
 
 

Language used in Early-Years Education-focused Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 
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