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What is an Early Years Education Inspection?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information,
advice and support in relation to education provision in a pre-school setting participating in the
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good
practice and advise actions, where appropriate, to aid the further development of education
provision in the setting.

How to read this report

During this inspection, the inspector(s) evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 04-10-2023

Inspection activities undertaken

Pre-inspection meeting with the setting owner/manager

Review of setting documentation and records of children’s learning and development
Review of the education resources and facilities

Observations of interactions during two sessions

Interaction with the children

Feedback meeting with the setting owner and manager

Context of setting

Buttercup Créche is one of two privately-owned, full day care settings located in a residential area
in south Dublin. The setting provides a morning pre-school session in two rooms for children
availing of the Early Childhood Care and Education (ECCE) programme. Both of the pre-school
rooms were inspected. On the day of the inspection, eighteen children and three educators were
present across the two rooms. The setting owner and setting manager were also present during
the inspection. Both the owner and manager attended the post-inspection meeting. The early
years setting was given an opportunity to comment in writing on the findings and actions advised
of the report, and the response of the setting will be found in the appendix of this report.

Area 1: Quality of context to support children’s learning and development

The quality of the context to support the children’s learning and development was very
good.

A warm and friendly atmosphere prevailed in the setting. All of the children attended the
setting on a full-time or part-time basis. Two children were observed entering their pre-
school rooms during the inspection and did so enthusiastically. They immediately engaged
in a group circle time where they greeted their friends and educators and used a check-in
board to symbolise their arrival into the setting.

An appropriate, flexible daily routine was displayed in print format inside each of the pre-
school rooms to communicate the activities of the day to that adults. A photographic visual
schedule of the daily routine was also available at the children’s eye level in each pre-school
room.

The daily routine provided a broad range of learning experiences for the children with daily
opportunity for extended periods of free-play both indoors and outdoors.

Transitions within the daily routine were minimal. The educators used verbal and visual cues
to announce transitions and to support the children to navigate the change in the routine.
Snack time was viewed as a social occasion and a time to support the children’s self-help
skills. Children were observed self-serving their snack and pouring their own drinks.

The educators were attuned to the varying needs of the children and were observed
throughout the morning providing physical and emotional encouragement. For example,
sitting with a child on their knee reading a story and using encouraging phrases as children
completed tasks independently.

Family wall displays, family booklets and photographic displays of the children engaged in
learning activities supported the children’s growing sense of individual, family and group
identities. A series of photographs in the reception area displayed the immediate and
extended family members that attended the setting.




Action advised

In order to enhance the active participation of parents and families in the setting, it is
advised that parents are invited into the learning environment at drop off and collection
times. Further to this, the educators are advised to develop strategies and opportunities to
extend the parents’ involvement in their child’s day-to-day early learning experiences.

Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was
excellent.

The educators created praiseworthy learning opportunities through the very effective
implementation of an emergent curriculum. Provision was fully informed by Aistear: the
Early Years Curriculum Framework.

Long-term, medium-term and short-term planning in place, very clearly linked to Aistear and
incorporated children’s documented emergent interests.

Assessment practices included formal and informal individual and group observations,
photographs, documented discussions with children and circle time conversations. These
methods captured children's interests, knowledge and developing skills.

Interactions between educators and children were observed as commendably warm and
respectful. The educators modelled appropriate behaviour and used consistent conflict
resolution strategies to support the children in their co-operative play.

Play was the main medium through which children learnt and developed. There were
opportunities for children to engage in a variety of play types, such as; construction play,
socio-dramatic play, sensory play and physical gross motor play.

The learning environment both indoors and outdoors was purposefully laid out and
resourced to foster exploration and creativity. Activities observed included sand play,
exploration of natural materials including leaves, pine cones, chestnuts, sticks, recyclable
junk art and mark making.

Language and literacy was fostered through rich storytelling and interactive circle time
discussions. The educators maintained a suitable balance between speaking and listening
during their interactions with the children. A thoughtfully created print rich environment,
providing the name and a photograph of various interest areas and activity stations was
noted.

Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was very good.

The children appeared happy, confident and at ease as they engaged in playful learning
experiences with their peers and educators.

The children demonstrated sustained engagement during child-initiated play. The period of
time provided for freely chosen play enabled them to follow and develop their interests;
many children spent significant periods of time exploring the natural materials and sand.
The children freely chose where, with what and with whom they wished to play. They were
observed playing in small groups and pairs both indoors and outdoors.

Snack time provided opportunity for children to practice self-help and serving skills. Most
children were observed confidently serving themselves, pouring water from a large jug and
cleaning up once they were finished eating.

The children expressed themselves in many ways. They enjoyed the opportunities provided
to engage in singing, mark-making and role play.

The children accessed the outdoor area daily and were very enthusiastic and engaged in
their play in this space. They had the opportunity to mix with the children and educators
from the other rooms during this time.



A “holiday adverntures” scrapbook was reviewed which contained photographs and detailed
written accounts of children’s recent summer holidays. The photographs and written
contributions were completed by parents and complied into a book for children to review in
the library area. Two children were observed discussing their recent holiday with great
enthusiasm.

Action advised

The educators are advised to enhance the children’s individual learning journals to truly
reflect their unique learning journey in the setting. Involving the children in the compilation of
these journals and engaging them in regular, planned discussions about their learning
experiences will provide an opportunity to individualise and include the voice of the child.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was very good.

A strong management structure supported the educators in a hands-on manner. The owner,
manager and educators each demonstrated a strong commitment to providing a high quality
ECCE programme for children attending the setting.

Continuous professional development was actively supported within the setting. The
educators regularly participated in upskilling and professional training. Professional learning
programmes completed included the Leadership for Inclusion in the Early Years (LINC)
programme.

There was evidence of some engagement with the self-evaluation tools and action planning
resources from the Aistear, Siolta Practice Guide in the areas of curriculum planning and
parental partnerships.

Effective communication with parents was achieved through daily informal chats, a monthly
newsletter that shared information on the curriculum, news and events and a software app
was used for sharing photographs, observations and messages instantly.

Effective settling-in policies and procedures supported the children’s transition into the
setting. Registration forms gathered a wealth of information before children joined and a
gradual child-led setting in period was encouraged.

Transitions within the setting were effectively managed through strong communication
between educators and a supportive approach to moving rooms. Educators completed a
transitions form for each child and the children transitioned to their new room gradually over
a number of days.

The educators prepared the children for primary school by incorporating discussions and
planned activities into the curriculum. The Mo Scéal transition templates from the National
Council for Curriculum Assessment (NCCA) were used to record and transfer strengths-
based information regarding the children’s learning and development.

Action advised

The owner and manager are advised to implement and facilitate a structured and purposeful
approach to engaging in self-evaluation, review and action planning within the setting. This
will support an organised approach to ongoing quality development and professional
practice. Use of the Aistear, Siolta Practice Guide may be helpful in this regard.



Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Very good
Quality of processes to support children’s learning and Excellent
development

Quality of children’s learning experiences and achievements Very good
Quality of management and leadership for learning Very good

Language used in Early Years Education Inspection
Reports

Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description

Provision that is excellent is exemplary in meeting the needs of
Excellent i
children.
Provision that is very good is highly effective in meeting the needs
Very good of children.
Provision that is good is effective in meeting the needs of children
Good ;
but with some aspects to be developed.
Fair Provision that is fair requires practice to be improved to meet the
needs of children.
p Provision that is poor is inadequate and requires significant
oor . .
improvement to meet the needs of children.

The following resources can be used by ELC settings in their quality improvement:

Aistear Siolta Practice Guide

Department of Education Insights — Quality in Early Years Education webinars




APPENDIX

SETTING RESPONSE TO THE REPORT
SUBMITTED ON BEHALF OF THE SETTING

Area 1l Observations on the content of the inspection report

We were very pleased with the content of the inspection report. We were happy to welcome the
inspector, who acknowledged the hard work and commitment of the team.

Area 2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

Actions we have taken to address actions:

Parents can drop and collect children from their room the last Friday of every month — this was
an immediate success.

We welcomed a local dentist in to talk to the children.
We will have parents in to read their child’s favourite book to the group after Christmas.

Learning jornals are completed with the children as an activity to capture their voice and direct
observations.

We have identified quarterly dates to use the Aisteor Siolta practice guide self-assessments for
the team to reflect on their practice.
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