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What is an Early Years Education Inspection?

The Early Years Education Inspection model is used to provide evaluative information, advice
and support in relation to the education of children aged birth to six years in early learning and
care settings. The inspections will affirm good practice and provide advice to support internal

guality development processes that optimise children’s education experiences and outcomes.

How to read this report
During this inspection, the inspector evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 28-11-2023

Inspection activities undertaken

e Pre-inspection meeting with the setting owner/manager

e Review of setting documentation and records of children’s learning and development
Review of the education resources and facilities

Observations of interactions during three sessions

Interaction with the children and early years educators

Feedback meeting with the setting owner/manager

Context of setting

Busy Bodies Montessori School is a privately operated setting that is located in a rural area of
County Tipperary. Established in 1996, the setting provides three morning Early Childhood Care
and Education (ECCE) sessions. On the day of the inspection there were twenty-four children
and five early years educators, one of whom is the setting owner/manager, in attendance. The
setting was given an opportunity to comment in writing on the findings and actions advised in
this report, and the response submitted on behalf of the setting can be found in the appendix of
this report.

Area 1: Quality of context to support children’s learning and development

e The quality of the context to support the children’s learning and development was good.

e There was an inviting and friendly atmosphere in the setting. On arrival, the educators
greeted the children and parents, and the children put away their lunches and initiated their
own play experiences.

e The daily routines had set sequences. There was a good balance between adult-led and
child-led play and learning experiences.

e Some educators verbally informed the children of pending transitions in the daily routines.
Some children were visibly anxious at times of change in the routine. Children with
additional needs were supported at these times with the use of individualised visual
schedules.

e Snack times were valued as social occasions and as times to support the children’s
independence and self-help skills. The educators sat with the children, and together they
engaged in conversations about topics of interest.

e The educators nurtured secure relationships with the children and their families. Their
interactions were responsive to each child’s temperaments, likes and dislikes.

e There were line-leader charts, child-name displays and individual scrapbooks to support the
children’s sense of identity and belonging. The family photographic display was located in
gthe hallway. Many of these photographs were not easily accessible for children to interact
with. Some of the children’s cultural heritages were not represented in the learning
environments.

e In previous years, the educators invited parents and people from the community into the
setting to share their hobbies and professions with the children. These included a doctor,
dentist, a fireman and a beekeeper. A grandparent’s day was organised on an annual basis.
These events were not visually represented in the learning environment and similar
experiences had yet to be planned for this year.



Actions advised

The educators are advised to extend the signalling of pending transitions in the daily
routines to all rooms. They are advised to use auditory and visual strategies, such as verbal
signals, sand timers and room-specific visual schedules.

To further support the children’s sense of identity and belonging, the educators are advised
to make the family photographs more accessible for the children to interact with. They are
encouraged to celebrate the diverse cultural heritages of the children through visual
representation in the learning environments. World maps and flags could be used.

To support the children to learn about their local community, the educators are advised to
re-instate community engagement projects and to visually represent these in the learning
environment.

Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was good.
The educators implemented a play-based curriculum that was informed by Aistear: the Early
Childhood Curriculum Framework and elements of the Montessori approach to early
childhood education.

The educators compiled long, medium and short-term curriculum plans that were linked to
the Aistear framework themes and were informed by thematic and seasonal events.

The educators used daily activity records, monthly progress reports and scrapbooks that
contained samples of the children’s artwork to assess their learning progress. Some of the
progress reports included the children’s emerging interests and plans to support continuity
and progression in their learning.

The educators used positive, respectful and caring interaction strategies with the children.
There were missed opportunities to extend the children’s thinking skills, language
acquisition and early mathematical skills.

The indoor environments offered many fine-motor skills development opportunities. Among
these were a broad selection of jigsaws and toy animals, and some Montessori materials.
Some rooms had accessible mark-making resources.

The children had access to two concreted outdoor areas. The play resources available to
the children included a broad range of ride-on vehicles and some toy shopping trolleys,
seesaws and wheelbarrows. The children did not have access to a sheltered area and two
outdoor grass areas with sand pits, playhouses, large climbing frames, and construction
resources. There were no sensory, socio-dramatic, mark-making play opportunities for
children.

Play was used as the main medium for the children to interact with, explore and make sense
of the world. They engaged in play activities alone and in pairs, and in small groups with
their peers and educators.

The educators included all children in the daily activities. In partnership with parents, they
had engaged with external agencies and the Access and Inclusion Model (AIM) specialist to
optimise support for children presenting with additional needs.

Actions advised

To ensure continuity and progression in the children’s learning, the educators are advised to
review the curriculum planning and assessment practices and to more closely align them to
Aistear. They are advised to incorporate each child’s emerging interests into the short-term
plans and include their interests and learning dispositions into their scrapbook records.

The educators are advised to extend their interaction strategies to support and broaden the
children’s thinking skills, and early language and mathematical skills. For example, they
could use more descriptive language during child-led play experiences and role model how
to sort objects into categories and making patterns.



The educators are advised to review the indoor and outdoor environments and to provide a
broader range of play types to the children. This should include continuous accessibility to
sensory-rich and socio-dramatic play resources and mark-making opportunities.

Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was good.

The children displayed engagement and interest in their play. They were resourceful in how
they played with the resources available to them. They were motivated to share their
thoughts and ideas with one another and with the educators.

The children demonstrated a growing sense of well-being. This was most evident during
child-led play experiences in the outdoor environment. Some children displayed enjoyment
while playing in pairs on the seesaws and racing each other while on various ride-on
vehicles.

The children were developing positive learning dispositions. A group of children displayed
creativity, independence, persistence and problem-solving skills while creating a xylophone
and a spaceship from connectable construction resources.

The children experienced success through their informal conversations with their educators.
They were not afforded formal opportunities to review and comment on their past learning
experiences.

Many children were developing appropriate social skills, including the ability to listen to one
another and to share. Tailored strategies were not used on the day of the inspection to
support children communicate their emotions and resolve minor conflicts with their peers.
The children demonstrated the capacity to communicate their thoughts and ideas through
action songs, dancing, storytelling and construction. With the support of an educator, a child
built an elaborate tractor from connectable blocks. Many art and craft experiences were
adult-led, focused on achieving an end result, and supported with template-based sheets.

Actions advised

To further support the children’s sense of achievement and for them to identify as
competent and confident learners, the educators are advised to provide formal opportunities
for them to revisit their past learning experiences. The children’s reflective comments could
be added to their scrapbooks and they could participate in small-group recap and recall
sessions.

The educators are advised to establish additional strategies to support the children to
communicate and regulate their emotions, and to resolve minor peer conflicts, as
appropriate to their stage of development. The use of visual aids, books and puppetry is
encouraged.

To further support the children’s creative expression and to learn through the process of art
and craft projects, the educators are advised to reduce the use of templates. In its place, the
children could engage in creative experiences that have no predefined end result through
the use of more freely accessible open-ended creative resources.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was good.

The owner/manager worked directly with the children and supported the educator team on a
daily basis. There was an ethos of teamwork evident in each learning room.

The monthly staff meetings were used to plan the children’s learning experiences and to
informally reflect on their learning progress. Summary notes were recorded in a ‘Staff
Record’ notebook.

When the need arose, internal evaluations were carried out with a view to improve the
quality of provision. There was evidence of some use of the Aistear Siolta Practice Guide



self-evaluation tools to support this practice. A proactive, organised and formal approach to
planning for improvement was not evident.

The educators were committed to engaging in continuing professional development
opportunities. Among the topics covered in their more recently attended courses were
Lamh, the Diversity, Equality and Inclusion Charter, understanding and managing
behaviour, and an autism focus course.

Information was shared with parents through a messaging application, letters and a
noticeboard, and through conversations over the telephone and at drop-off and collection
times. Some of the children’s progress reports were shared with parents. When the need
arose, parent-educator meetings were facilitated to discuss the children’s learning progress.
The children’s transition into the setting was supported through the use of an open day, a
settling-in policy and a parent’s handbook. Their transition to primary school was supported
by a local primary school principal visit to the children.

Actions advised

To assist in planning for future quality developments, the educators are advised to establish
a more formal, recurring approach to internal evaluation. They are advised to use the full
suite of materials in the Aistear Siolta Practice Guide and to centrally document this work.
They are encouraged to engage with the Better Start Quality Development service to further
support this work.

To further support the children’s learning progress, the educators are advised to provide
more formal opportunities to all parents to discuss their children’s learning progress. The
consistent sharing of the children’s progress reports and the facilitation of parent-teacher
meetings are encouraged.

The educators are advised to establish additional strategies to support the children’s
transition to primary school. These could include the use of play props, uniforms and
photographs of the local primary schools facilities. They are also encouraged to support
parents to share their children’s learning progress with primary school personnel through the
use of the National Council for Curriculum and Assessment Mo Sceéal resources.



Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Good
Quality of processes to support children’s learning and Good
development

. . , . . . Good
Quality of children’s learning experiences and achievements
Quality of management and leadership for learning Good




Language used in Early Years Education Inspection
Reports

Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description

Provision that is excellent is exemplary in meeting the needs of
Excellent ;
children.
Very good PrOV|_S|on that is very good is highly effective in meeting the needs
of children.
Provision that is good is effective in meeting the needs of children
Good .
but with some aspects to be developed.
Eair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant
improvement to meet the needs of children.

The following resources can be used by ELC settings in their quality improvement:

Aistear Siolta Practice Guide

Department of Education Insights — Quality in Early Years Education webinars




APPENDIX

SETTING RESPONSE TO THE REPORT

SUBMITTED ON BEHALF OF THE SETTING

Area 1l Observations on the content of the inspection report

There are lots being done with the children.
All parents see everything re WhatsApp group but maybe it might all be documented.

Area 2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

Area 1.

All rooms have schedule board up.
Family photos have been moved down.
Cultural days are set up for non-Irish children.

Area 2.

Outdoor area and indoor area have been reviewed as advised.

Area 3.

All photos of events etc. have been put in albums for children to review.

Area 4.

1. We have gone through Siolta Aistear Practice Guide.
2. We have parent meetings set up.
3. We will chat to the local school re transition.
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