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What is an Early Years Education Inspection?

The Early Years Education Inspection model is used to provide evaluative information, advice
and support in relation to the education of children aged birth to six years in early learning and
care settings. The inspections will affirm good practice and provide advice to support internal

quality development processes that optimise children’s education experiences and outcomes.

How to read this report
During this inspection, the inspector evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 16-04-2024

Activities conducted during the Inspection

Pre-inspection meeting with the manager

Review of setting documentation and records relating to the children’s learning and
development

Review of the education resources and facilities

Observations of interactions during one Early Childhood Care and Education Programme
session

Interaction with children

Interaction with early years educators

Feedback meeting with the owner, and the manager

Context of setting

Busy Bees Ballymacarbry is a private childcare setting operating in Ballymacarbry, County
Waterford. It is one of a number of childcare settings under the same ownership in Waterford. It
began operating in Ballymacarbry in 2023 in a former pre-school service which was established
in 2009. It provides a morning session for children participating in the Early Childhood Care and
Education (ECCE) Programme. On the morning of the inspection, seventeen children and four
early years educators were in attendance. The early years setting was given an opportunity to
comment in writing on the findings and actions advised of the report; a response was not received
from the setting.

Area 1: Quality of context to support children’s learning and development

The quality of the context to support the children’s learning and development was excellent.
A caring ethos and a nurturing, affirming atmosphere prevailed in the setting. The educators
were knowledgeable about the children’s personalities, temperaments, needs and individual
preferences.

Well-paced routines and procedures were consistently used to promote the children’s core
learning dispositions and skills.

Snack time was a very social occasion. The children and the educators sat and ate
together. There were conversations about their lunches and porridge. There was a great
conversation about the waste food for the cows and what foods the cows liked to eat. The
educator explained that they liked strawberries, broccoli and crackers and they were never
given any meat. The children were supported to engage fully during this time.

The children were confident and independent in managing their own self-help and self-care
needs. They were adept at putting on and taking off their coats, using tissues, toileting and
washing hands.

Times of transition within the setting supported positive learning experiences for the
children. They were managed very effectively and promoted continuity in learning
throughout the session. The children were given a timely warning to bring their play to a
close before they tidied up. This practice was commendable.

Warmth and affection were demonstrated physically and emotionally through relationships
that were respectful and positive. The educators fostered caring and respectful child-to-child
relationships.

The educators enabled the children to develop an appreciation of themselves as individuals
and as members of their families. There were birthday, family and community displays.

The educators provided opportunities to the children and their families to come together with
them in the setting. They held a Christmas event, and they celebrated ‘graduation day’ at
the end of the school year. Parents also attended events in the community centre.

The educators supported the children to get to know people within their community. A
member of the Gardai, paramedics and a farmer visited the children in the preschool.




Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was very
good.

The educators developed a broad-based curriculum informed by Aistear: the Early
Childhood Curriculum Framework. This was documented and used to support the children's
learning and development.

Planning for curriculum implementation was organised on long, medium and short-term
bases. The children’s emergent interests were not captured in the short-term planning.

The educators used strengths-based assessment approaches to gather information about
the children’s learning experiences and achievements. This information was documented on
the Aistear Learning Record Template and it was used to ensure continuity and progression
in the children’s individual learning.

The educators supported and encouraged the children to respond creatively as they painted
cardboard boxes. They could choose to paint with either art brushes, their hands or fingers.
The educators recognised the children as active agents in their learning. They supported the
children to learn with and alongside others.

The indoor and outdoor environments were purposefully structured and organised to
develop the children's curiosity, creativity, imagination and desire for exploration.

The educators promoted time for extended, open-ended play, including creative play,
language play, physical play, sociodramatic and imaginative play, and construction play.
The educators modelled appropriate language including mathematical language. During
interactions, they encouraged an expanded use of vocabulary through open-ended
guestions and language enrichment.

The educators paid specific attention to the learning of the children with additional needs
and to the children who spoke English as an additional language.

Action advised

The educators are advised to include the children’s individual interests in their short-term
plans and to incorporate these into the children’s learning experiences in a way that
progresses and extends their learning. This will support the development of an emergent
curriculum.

Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was very good.

The children frequently had choices and made decisions about their play and learning
during all aspects of their daily routine. The children were affirmed, comforted and
supported to manage their feelings and emotions in a way that enhanced their well-being.
The children displayed confidence and co-ordination in relation to their gross and fine motor
skills.

The children demonstrated a growing capacity to make healthy choices about nutrition,
exercise and personal routines. They enjoyed a morning snack of blueberries, strawberries
and pineapple. They were offered drinks of flavoured milk from their local dairy including
chocolate, strawberry, biscoff and bubblegum flavours.

The children’s well developed personal and social skills enabled them to respond
appropriately to different situations. They used timers for turn-taking. They co-operated well
with each other, and it was clear that they were building relationships.

Throughout the session, the children regularly explored sound, pattern, rhythm and
repetition and language through stories, conversations, songs, and rhymes.

The children represented their ideas and feelings through various media and play activities.
A lot of their creative work was based on templates. This approach merited review. The
content of the children’s individual journals was quite similar.

The children understood the meaning and uses of symbols, pictures, print and numbers as a
means of communication.

The children engaged, explored and experimented in their environment and used their
developing physical skills to manipulate objects and diverse materials.



Action advised

e The educators are advised to discontinue the use of template-based colouring in, dot-to-dot
activities, pre-writing skills templates and adult-led art activities. These are not appropriate
for the children’s age and stage of development. More open-ended process artwork would
be beneficial and more aligned to the individual child. This in turn will ensure that the
learning journals will be more child-led and individual. It would be worthwhile for the children
and the educators to compile these journals collaboratively.

Area 4: Quality of management and leadership for learning

e The gquality of management and leadership for learning was very good.

¢ The managers and educators regularly provided oversight and had responsibility for the
programme of learning and care, in line with best practice and research. The self-evaluation
tools in the Aistear Siolta Practice Guide were not used.

e The stated philosophy and vision of the setting was evident in the practice of all the staff.
There was clarity around the roles and responsibilities of the educators with regard to
educational activities.

e It was evident that practice was informed by evidence-based theory and that staff were
knowledgeable about the children’s learning and development.

e The management and the educators were knowledgeable about the roles and functions of
external professionals and support services and how to engage with these services.

e The parents and the families were made aware of the setting’s policies, procedures and
curriculum.

e There were formal and informal opportunities for the two-way exchange of information with
parents and families in the best interests of the child. These occurred at the door on a daily
basis and formally by appointment on a one-to-one basis if an issue arose.

e The educators gathered information from the parents about the children's prior experiences
before the children commenced in the setting. This knowledge was used to help ensure
continuity in the child’s experiences and progression in learning.

e The educators had established a good professional relationship with the primary school.
The educators created a book with photos of the school to prepare the children for the
transition to primary school.

Action advised

e The educators are advised to develop a system that promotes self-review and ongoing
reflection on practice. The use of the self-evaluation tools in the Aistear Siolta Practice
Guide will assist in affirming quality practice and help the setting to record and monitor its
self-review processes.



Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Excellent
Quality of processes to support children’s learning and Very good
development

Quality of children’s learning experiences and achievements Very good
Quality of management and leadership for learning Very good




Language used in Early Years Education Inspection

Reports
Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is hot meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective

The following resources can be used by ELC settings in their quality improvement:

Aistear Siolta Practice Guide

Department of Education Insights — Quality in Early Years Education webinars
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