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WHAT IS AN EARLY YEARS EDUCATION INSPECTION?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice
and support in relation to education provision in a pre-school service participating in the Early Childhood
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions,
where appropriate, to aid the further development of education provision in the service.

HOW TO READ THIS REPORT

During this inspection, the inspector(s) evaluated and reported under the following headings or areas
of enquiry:

1. Quality of the context to support children’s learning and development
2. Quality of processes to support children’s learning and development
3. Quality of children’s learning experiences and achievements

4. Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum
which is shown on the final page of this report. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the quality of the service’s provision in
each area.



Early-Years Education-focused Inspection

Date of inspection 05-06-2018

Inspection activities undertaken
e Review of relevant documents
* Meeting with service manager and practitioners | «  Feedback to service manager and representative
e Observation of interactions during a number of from board of management

sessions

e Interaction with children

CONTEXT OF SERVICE

Established in 2006, Brookview Childcare Service is a community based project operated by Co-
operative Housing Ireland. It is located in a residential estate in Tallaght, South County Dublin. The
service provides part-time morning and afternoon sessions for children participating in the Early
Childhood Care and Education (ECCE) Programme. On the morning of the inspection, eleven children
and three practitioners were present. The setting was given an opportunity to comment in writing on the
findings and actions advised in this report, the setting chose to accept the report without response.

AREA 1
QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT

e The quality of the context to support the children’s learning and development is very good.

e There is a warm and friendly atmosphere on entering the service. The children and their parents
are greeted in an upbeat manner.

e To build secure relationships with the children and parents, a key worker system is in operation.
The practitioners know the children well and relate to them in a nurturing and caring way.

e The children respond well to the practitioners’ use of positive behaviour management techniques.
These include conflict resolution strategies.

e The documented routine was implemented on the day of the inspection. This offers the children
opportunities to participate in free-play; and large and small group activities.

o There is scope for the practitioners to develop their approach to transitioning children between
activities. Verbal and visual signals to inform the children in advance of the ending of an activity,
need to be used more consistently. It was also noted that the transitions between various activities
limits the children’s deep engagement with learning. Some of the transition times also resulted in
overly long waiting periods.

e Snack time is a social occasion. The children sit with their friends and chat openly. They help
prepare for snack time and when finished eating, they tidy up by placing cups and plates in the
sink.

e The children demonstrate the ability to take care of their own personal hygiene effectively. For
example, on arrival, most children washed their hands independently without reminders.

e The practitioner’'s promotion of the children’s sense of identity and belonging is of a very high
standard. The uniqueness of each child is represented through creative work, photographs, a
family wall, cultural representation, birthday chart; and finger and foot prints.

e The practitioners demonstrate a very strong sense of the importance of family involvement and
community representation within the service. The parent's committee helps the practitioners to
organise yearly events. These include fundraising, family days, trips, Christmas and graduation
parties. Links with the community are forged through displayed photographs, the use of the local
boxing hall, walks to the local shop and visits from local professionals.

Actions advised
e The practitioners are advised to reduce the number of transitions throughout the day. This will
ensure the children have a suitable amount of time to carry out activities and master tasks. It is



also advised that a review of the management of transitions is completed. This should be with a
view to minimise waiting periods between activities and to consistently signal the impending end
of activities. Guidance to support the action can be found in the ‘Transition’ pillar of the Aistear,
Siolta Practice Guide.

AREA 2

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND
DEVELOPMENT

The quality of the processes to support the children’s learning and development is good.

Aistear: the Early Childhood Curriculum Framework, and the High/Scope curriculum method are
used to inform the play-based curriculum in operation.

Long-term, medium-term and short-term plans are used to promote the children’s learning and
development. Mid-term planning is thematic and the practitioners report that weekly short term
plans are informed by the children’s verbal accounts of their interests.

The practitioners currently use a variety of approaches to gather information on the children’s
learning and development. Documentation observed on the day of inspection was a little
disorganised. The practitioners recording of information and links to short-term plans were not
always clear or consistent.

Interactions are positive, responsive and inclusive. The practitioners effectively encourage peer
interactions as they praise team work, and encourage children to work together. They affirm
individual children’s completion of activities and tasks with comments such as ‘good job, fantastic
work’.

Play is viewed as central to the children’s learning. During free-play the children independently
move between areas of interest. From time-to-time, the practitioners sit and playfully engage with
the children as play partners. It was noted that opportunities to extend children’s learning were
missed as the practitioners tend to use closed questions when conversing with the children.

The indoor environment is divided into distinct interest areas. These areas are well-resourced,
easily accessed and provide good opportunities for children to engage in a range of activities. The
children have daily access to a small outdoor space. While this area provides for some physical
activities, resources and materials were limited and the area was uninviting. This impacts
adversely on the children’s engagement in outdoor activities.

A strong emphasis on language development is evident in the setting. The children regularly
engage in song, story and rhyme activities and they have plenty of access to mark making
equipment. They also borrow a book for home each week. This is known to the children as ‘Read
on Wednesdays'.

The practitioners ensure that children with additional needs are fully supported. They achieve this
by linking with external agencies; and they have a strong relationship with the local speech and
language therapist. They have also availed of Access and Inclusion (AIM) support.

Actions advised

The practitioners are advised to refer to the ‘Planning and Assessment Pillar’ in the Aistear, Siolta
Practice guide to review their current methods of planning and approach to documentation. It is
also advised that the practitioners align individual learning observations and short term plans more
closely.

A review of the outdoor environment and available equipment and resources is advised. The
Aistear/Siolta Practice Guide pillar on ‘Environments’ will be helpful in this regard.

The practitioners are advised to use more open ended questioning to further support the enquiry
based, emergent curriculum. When conversing with the children , the practitioners need to be
consistent in their approach as play partners

AREA 3
QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS

The quality of the children’s learning experiences and achievements is good.



The children present as happy and confident and appear to be very relaxed in their surroundings.
They play well together in pairs and small groups. They also display age appropriate skills in
sharing and turn-taking and positively co-operate with their peers and the practitioners.

The children demonstrate highly effective communication and social skills. Good friendships are
evident. During a discussion about friends, one child informed the group ‘were all friends’

During the inspection, there were many examples of the children developing an awareness of self
and their sense of identity. Children sign themselves into pre-school by placing a symbol with their
name on it into a box. They make reference to themselves, such as, ‘| am getting big’.

The children demonstrate their ability to make decisions about their learning; and they actively
engage in activities of interest to them. During the adult-led art activity, the children had a choice
of which activity they wanted to partake in. Their engagement with materials was restricted. The
time for completing tasks was also limited. This resulted in a few children not having the opportunity
to finish the activity satisfactorily.

Some children take pleasure in sharing their success when completing activities. During planning
and recall time, some children were happy to share interests and discuss activities. But others
were passive as they waited their turn to speak. It was noted that in general the activities were
uninteresting and did not provide an enriching learning experience.

Action advised

The children’s high-order thinking skills should be encouraged to a greater extent. There should
be more active participation and waiting times should be reduced. The practitioners are advised
to develop more interesting ways in which to conduct the group during planning and recall time.
The practitioners are advised to provide the children with opportunities to freely choose, engage,
explore and experiment with materials relevant to the adult-led activity. They are also advised to
ensure that children are afforded the time to complete the activity to their satisfaction.

AREA 4
QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING

The quality of management and leadership for learning is very good.

A professional atmosphere is evident in the service. The manager works in partnership with the
practitioners and the board of management. She is committed to ensuring the smooth running of
the service and the preschool programme.

Regular team meetings are held during the year to plan, reflect and discuss issues. The manager
conducts individual formal supervision and appraisals for all staff. This helps to identify and affirm
good practice and to address issues which arise.

There is clarity around roles and responsibilities. All three practitioners have key worker
responsibilities for leading learning. There is no room leader to take responsibility to oversee the
day-to-day organisation of the room.

The service has established links with the local County Childcare Committee and Early Childhood
Ireland for training, advice and support. Management is highly committed to providing opportunities
for practitioners to participate in continuous professional development. The service has availed of
Aistear and Siolta training and currently, one of the practitioners is involved in the leadership for
inclusion (Links) training.

There is clear evidence of highly effective communication between the service and the parents.
This includes an open-door policy; and both formal and informal sharing of information on
children’s development. Information is also shared with parents through the children’s learning
journals, newsletters, noticeboard, social media and text messaging. Before the children start in
the service, the parents are invited to an open day and also receive a parent’s pack which contains
information on the services policies and procedures.

Additional support for parents is provided by the parent/carer facilitator and the parents have
access to parenting programmes. A parent’s room located in the building is available for parent’s
use. A parental review of the service provided is conducted yearly. Outcomes from this review
which promote change are incorporated during the summer planning period.

The children’s progression to primary school is supported through a highly commended transition
programme. A transition box with props relating to school is provided for the children. Links with
the local primary school have been established. The home school liaison teacher comes to talk



with the parents; and a transition to primary school development form is share with the school for
each child.

Actions advised

e ltis advised that the management team nominate a room leader to oversee the implementation of
policies and procedures.

CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE

The capacity of the service to continue to implement the actions advised above is excellent.



Summary of Overall Inspection

Area Quality Level

Quality of context to support children’s learning and development

Very Good
Quality of processes to support children’s learning and
development Good
Quality of children’s learning experiences and achievements

Good

Quality of management and leadership for learning

Very Good

Language used in Early-Years Education-focused Inspection reports

Excellent Provision that is excellent is exemplary in meeting the needs of
children.
Very good Provision that is very good is highly effective in meeting the needs
of children.
Good Provision that is good is effective in meeting the needs of children
but with some aspects to be developed.
Fair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant

improvement to meet the needs of children.
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