An Roinn Oideachais agus Scileanna

Department of Education and Skills

EARLY YEARS EDUCATION INSPECTION

REPORT

Setting Name Brooklands Montessori

15 Bayview Drive

Setting Address Killiney
County Dublin

DCYA number 15DR0292

Date of Inspection: 27-09-2018

An Roinn Oideachais
agus Scileanna
Department of
Education and Skills




WHAT IS AN EARLY YEARS EDUCATION INSPECTION?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice
and support in relation to education provision in a pre-school setting participating in the Early Childhood
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions,
where appropriate, to aid the further development of education provision in the setting.

HOW TO READ THIS REPORT

During this inspection, the inspector evaluated and reported under the following headings or areas of
enquiry:

1. Quality of the context to support children’s learning and development
2. Quality of processes to support children’s learning and development
3. Quality of children’s learning experiences and achievements

4. Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum which
is shown on the final page of this report. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the setting’s provision in each area.



Early-Years Education Inspection

Date of inspection 27-09-2018

Inspection activities undertaken

. . . e Interaction with children
e Meeting with setting owner/manager e  Review of relevant documents
e  Observation of interactions during a session e  Feedback to setting owner/manager

CONTEXT OF SETTING

Brooklands Montessori is located in a large housing estate in County Dublin. The current owner has
been running the setting for four years and has recently extended the setting by adding another room.
A sessional learning programme, underpinned by the Montessori approach to learning, is in place. On
the day of the inspection, sixteen pre-school children who are in their first and second years of the Early
Childhood Care and Education (ECCE) Programme, the owner/manager and two practitioners were
present. The owner/manager attended the post-inspection feedback meeting. The setting was given an
opportunity to comment in writing on the findings and actions advised in this report, the setting chose
to accept the report without response.

AREA 1
QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT

e The quality of the context to support the children’s learning and development is good.

e There is a warm welcoming atmosphere in the setting; parents and children enter the room and
are greeted and engaged in conversations by the practitioners.

e As children move into the room they put their lunches into the fridge and select an activity and their
play partners.

o Atthetime of the inspection, there was no visual display of the daily sequence of activities available
to the children. Transitions between activities are signalled by the lead practitioner inviting a child
to ring a bell, reminding children it is time to tidy up and all sing the tidy-up song. The majority of
children move easily between activities. During the inspection, some children were reluctant to
move from one activity to the next.

e Snack time is valued as a social occasion. The practitioners sit and chat with the children about
their lunches and what they like to eat.

e The children have developed close, secure relationships with the practitioners. Praise and
encouragement are regularly offered to support and motivate the children in their learning.

e The uniqueness of each child is reflected in the children’s self-decorated birthday balloons on
display.

e Children go on walks around the local community and in the past the setting has had a visit from
the local lollipop lady.

Actions advised

e It is advised that practitioners develop a visual daily routine with photographs of the children
engaged in the daily activities and to make this accessible at child height. The addition of further
strategies to support transitions between activities would be beneficial. This could include the use
of ‘now ‘and ‘then’ cards.

e Theintroduction of a key person approach is advised. This approach is one in which the key person
builds a secure supportive relationship with the child and has the primary responsibility for sharing
information in relation to the child with his /her parents.

e Practitioners are advised to promote the children’s awareness of the local community. This could
be achieved by using photographs to show areas of interest to the children, such as local shops
and parks, and by inviting local people from the community to visit the setting to share their work
experiences.



AREA 2

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND
DEVELOPMENT

The quality of the processes to support the children’s learning and development is good.

The themes of Aistear; the Early Childhood Curriculum Framework are displayed in the room.
Annual plans are focused on seasonal themes selected by the practitioners. These are divided
into terms with a list of topics and Montessori exercises. The introduction of an emergent
curriculum underpinned by Aistear has yet to be developed.

The practitioners undertake detailed daily records of children’s progression in their use of the
Montessori materials.

The Montessori Method, with an emphasis on the importance of individuality and independence in
learning, underpins learning in the setting. Children’s choices about engaging in play activities or
with the Montessori materials are respected by the practitioners.

Observations on children’s learning linked to Aistear are recorded each month. These
observations do not identity the planned next steps for children’s learning and development.
Practitioners engage the children in positive and respectful interactions using calm, positive tones.
Occasional use of open-ended questions and prompts were noted during the practitioners’
interactions with the children.

The indoor environment provides children with access to socio-dramatic play, small world play,
playdough and painting. Children access the outdoors on a daily basis. A variety of play resources
are available such as footballs, hula hoops, a mud kitchen and chalk for mark making.

Children’s sense of identity and belonging is reflected in the examples of children’s first paintings
with their comments on display. There is an overuse of colouring-in templates and adult-planned
art and craft activities as part of the seasonal theme activities.

Children’s emergent literacy and numeracy skills are promoted through the differentiated
Montessori materials and the use of songs and rhymes. The practitioners differentiate provision to
meet the varying needs of children and, in particular, for children who are new to the setting when
introducing shapes, letters and numbers.

On the day of the inspection, practitioners were observed modelling mathematical language. For
example, they discussed the size and weight of the blocks in the pink tower and counted the
number of children present.

Actions advised

Practitioners are advised to extend their long-term plans to include a two-year cycle and to develop
medium-term and short—term plans that are underpinned by Aistear. As part of this process, the
inclusion of individual children’s emergent interests is advised.

Practitioners are advised to extend their current approaches to gathering information on the
children’s learning by including the next steps for their progression. The inclusion of the children’s
skills and learning dispositions is also advised.

Practitioners are advised to reduce the use of templates during creative activities with a view to
providing more open-ended experiences that focus on process rather than on product and, in so
doing, promote the children’s self-expression and creativity.

AREA 3
QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS

The quality of the children’s learning experiences and achievements is good.

Children demonstrate enjoyment and engagement in their activities. Many children achieve
success and show positive learning dispositions. For example, a child persevered in cutting out
her picture and then announced; ‘I did it on my own’.

The children are learning to play socially together and to engage with each other co-operatively.
Some of the children who are in the setting for a second year have developed close friendships.
The children can bring toys from home for Show and Tell Friday. This acts as a bridge between
home and the pre-school.



On occasions, children are offered opportunities to practise their independence and self-help skills.
Children are selected by the practitioner each day to undertake tasks such as the snack helper
and bell ringer.

The children are given choices about whether they would like to bring their drawings home or to
place them in their individual drawer. They are learning to put away the Montessori materials
correctly when they have finished and to put their chairs back after an activity.

Each child has an individual scrapbook compiled by the practitioners. This contains samples of
the adult-planned art and craft and template-based activities. At the time of the inspection, there
was minimal evidence of the children’s uniqueness and creativity reflected in the scrapbooks.
The children are learning about the natural environment through the small nature table in the room
and the planting they undertake outdoors.

A number of children attending this setting come from a variety of cultural backgrounds. At the
time of the inspection, plans were in place to discuss different continents later in the year. There
was no reflection of cultural diversity in the displays or resources in the room.

Actions advised

In order to support children’s independence and self-help skills, it is advised that practitioners add
further jobs to a visual child-helper display. This will provide valuable learning experiences for them
and create a greater sense of connection to the group.

To enrich the children’s experience and understanding of cultural diversity, it is advised that the
practitioners reflect the diversity of cultures present in the setting. This could be achieved by using
displays, props and books and by frequent conversations on different languages and cultural
celebrations.

Practitioners are advised to promote children’s uniqueness and creativity within the room and
within their individual scrapbooks. This may include making displays in the setting meaningful to
children by displaying their unique creativity and photographs of them engaged in activities. The
addition of the children’s drawings, mark making and photographs of them with friends in their
scrapbooks is advised.

AREA 4
QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING

The quality of management and leadership for learning is good.

The practitioners do not hold formal staff meetings. They chat informally about upcoming events
and planning is occasionally recorded.

There is evidence of good teamwork and partnership and an equal sharing of the leadership role.
One practitioner leads the singing activity and another leads the painting activity.

The owner/manager accesses support and information from Early Childhood Ireland, the local
childcare committee and a private agency.

The practitioners have recently undertaken training in First Aid, Child Protection and the owner
has started the Leadership for Inclusion (LINC) programme.

An information booklet on the setting’s policies and procedures is shared with parents at the start
of the year. Social media is used to inform parents about upcoming events. Information on the
children’s learning is shared with parents informally at arrival and collection times and a formal
meeting is held once a year.

At the start of the year, parents are encouraged to stay with their child until he/she is settled.
Practitioners chat to the children about their move to primary school and, in the past, the setting
has had visits from staff from the local primary school.

Actions advised

It is advised that the setting introduce formal staff meetings to discuss children’s learning and to
record planning as a team.

In light of the recent increase in enrolments the practitioners are advised to avail of the templates
and self-evaluation stools in the Aistear, Siolta Practice Guide to support them in their professional
self-reflection and review of their practice.

The development of approaches to support the children’s move to primary school is advised. This
could be achieved by using a transition box that includes photographs of the primary schools,
samples of school uniforms and by building relationships with the local schools.



CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE

The owner/ manager attended the post-inspection meeting and engaged professionally in the feedback
discussion. The capacity of the setting to implement the actions advised above is good.



Summary of Overall Inspection

Area Quality Level

Quality of context to support children’s learning and development Good

Quality of processes to support children’s learning and

development Good
Quality of children’s learning experiences and achievements Good
Quality of management and leadership for learning Good

Language used in Early-Years Education-focused Inspection reports

Excellent Provision that is excellent is exemplary in meeting the needs of
children.
Very good Provision that is very good is highly effective in meeting the needs
of children.
Good Provision that is good is effective in meeting the needs of children
but with some aspects to be developed.
Fair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant

improvement to meet the needs of children.
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