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CONTEXT OF SETTING 
 
Blarney Community Playschool is a community setting attached to Scoil Chroí Íosa NS. It offers early-
years education in two morning sessions and one afternoon group. On the morning of the inspection, 
thirteen children were present in each room together with five practitioners; three in one room and two 
in the other. The two room leaders attended the post-inspection feedback meeting. The setting was 
given an opportunity to comment in writing on the findings and actions advised in this report, and the 
response submitted on behalf of the setting can be found in the appendix of this report. 
 
 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

• The quality of the context to support the children’s learning and development is very good. 
• Children are active agents in choosing and organising their learning. They have autonomy to 

decide what they wish to engage with in their learning and to be independent when managing their 
personal care needs.  

• Currently the routine offers both a snack and a lunch time within a short space of time. Having two 
separate meal times for the whole group means another interruption to children’s play. There is 
scope for the daily routine to be reviewed to ensure that all transitions are necessary and that they 
support children’s learning experiences.  

• Some auditory and verbal cues were used to indicate a change in the daily routine, which prepared 
the children for the transition. Currently there are several inactive waiting times during these 
transitions.    

• Relationships are very respectful and reciprocal with a positive regard for children. This was 
observed when a child asked for the paints to be mixed. Once finished mixing the paints the 
practitioner consulted with the child to see if she was happy with the final colour.  

• Recognition, praise and encouragement are regular features in practitioner’s relationships with 
children. They acknowledge and affirm children’s positive behaviour, modelling and providing 
guidance where necessary. When one boy displayed difficulty in completing the obstacle course 
the practitioner immediately demonstrated how he could overcome the barrier. Once the boy 
mastered the task he was affirmed for his efforts and perseverance.  

• Opportunities are provided to bring children, parents, families and practitioners together. Examples 
include, an annual sports day held each June and a Teddy Bear picnic held at the local castle 
each year. 

• Strong connections are made with the local community and the setting is well established and 
integrated within the local area. Regular visits to the woods are organised and trips to services in 
the community, such as the Post Office, contribute towards children’s sense of identity within the 
locality.  

 
Actions advised 

• Practitioners are advised to engage with the ‘Transition’ pillar of the Aistear, Síolta Practice Guide.  
This should help in restructuring the daily routine to minimise transitions and to utilise necessary 
transition times as positive learning experiences for the children. 

• It is advised that practitioners reflect and review on the purpose of the snack time and how it 
impacts on the flow of the morning programme. The offer of fruit to the children could still be made 
available in the environment by offering it on a side table where children could enjoy the food if 
they felt they needed it. This eliminates another transition and prevents interrupting their play, 
which they are so engaged in.  

 
 
AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 



• The quality of the processes to support the children’s learning and development is good. 
• A broad, play-based curriculum, linked to Aistear: the Early Childhood Curriculum Framework, is 

documented and utilised to support children’s learning and development. 
• Planning for curriculum implementation is currently organised on a short-term and medium-term 

bases. This planned approach focuses predominantly on thematic learning. Practitioners should 
consider documenting children’s emerging interests as well as dispositions, values, attitudes, 
skills, knowledge and understanding. By using strengths-based observations to gather this 
information, practitioners will support planning the next steps in children’s learning.  

• A variety of assessment approaches is used to gather information about children’s learning 
experiences and achievements. This includes individual scrapbooks, which contain photographs 
of children’s learning experiences and their artwork, individual learning observations and weekly 
activity records. Currently the weekly activity records are not utilised in a purposeful way to inform 
practice. Sharing the observations and weekly records with families would help to inform 
parents/guardians about the child’s learning and development.  

• The visual display on the notice board in the hall shows the various group learning experiences 
the children have been involved in and how these activities are informed by Aistear. A handout for 
parents provides additional information about the setting’s curriculum and its vision for children’s 
learning and development.  

• An appropriate balance between adult-initiated learning and development activities is evident. 
Practitioners do support the children in leading their own play. 

• A strong emphasis is placed on play and it is through this medium that the children interact with, 
explore and make sense of their world.  

• The indoor environment is spacious, well maintained and safe. Clearly defined areas are designed 
to support a variety of types of play including creative play, messy play, language play and 
construction play. Some areas are more inviting than others.  

• Practitioners promote the use of mathematical language. During circle time the practitioner asked 
a boy to count how many children were present at that time. The children were asked to sort the 
group into boys and girls and to count how many were in each group as a means of supporting 
and extending their numeracy skills. Equally, children use books and are provided with 
opportunities to listen to and explore stories.  

 
Actions advised 

• It is advised that practitioners review their planning and assessment procedures utilising the relevant 
pillar of the Aistear/Síolta Practice Guide. At present a lot of information is being documented, 
however, much of this is not purposeful to either the children or the practitioners.  

• Practitioners are advised to introduce a weekly plan that incorporates the emerging interests of 
children in the setting. This will support curriculum planning, ensuring that children’s interests are 
reflected and supported in the learning activities available to them. As a means of further supporting 
this learning and development, it is advised that practitioners utilise interaction strategies and 
methodologies, such as asking open-ended questions, prompting, scaffolding and co-constructing 
knowledge. 

• It is advised that areas such as the home corner are made more interesting and inviting for play. 
The environmental audit in the Aistear, Síolta Practice Guide is a valuable tool for self-evaluation 
of the play value of the environment.  This guide provides lovely ideas to promote children’s 
interactive role-play and socio-dramatic, imaginative play.  

• It is advised that academic, didactic teaching such as the use of work-sheets, colouring-in sheets 
and phonics be discontinued. This approach is to be replaced by the creation of a language and 
literacy rich environment. Songs, rhymes, finger-games and whole-body movement games should 
be introduced more extensively throughout the day.  A broader variety of mark-making 
opportunities needs to be provided for the children.  

 
 
AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS 

• The quality of the children’s learning experiences and achievements is very good. 
• The children are interested, motivated and self-confident; they demonstrate great enjoyment 

during their activities. They regularly work in pairs and small groups, showing positive learning 
dispositions such as resilience and persistence. During the obstacle course in particular, the 



children’s increasing confidence and co-ordination over their gross and fine motor skills was 
evident. 

• The children show some understanding of and regard for the identity, rights and views of others; 
they understand the rules and boundaries of acceptable behaviour. Currently, problems and 
conflicts are generally resolved for the children by the practitioners. This disables children from 
learning how to self-regulate and solve conflicts by themselves. 

• Language and non-verbal communication strategies are used successfully by the children to give 
and receive information, interpret experiences, negotiate, imagine and recreate roles.  These 
strategies help to clarify their thinking.  

• The children avail of a broad variety of opportunities to express their feelings, thoughts, ideas and 
creativity.  These opportunities include art and craft, book and story exploration, some mark-
making, water play, working with play-dough and construction play. 

• A growing awareness and an emerging understanding of the meaning and uses of symbols, print 
and mathematical language as a means of communication is evident.  

 
Action advised 

• Practitioners are advised to consult the ‘interaction’ pillar of the Aistear/Síolta Practice Guide.  This 
will help them gain knowledge about the use of conflict resolution strategies which empower children 
to self-regulate and resolve conflicts by themselves. 

 
 
AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING 

• The quality of management and leadership for learning is excellent. 
• Management and staff regularly reflect on their practice. This is done informally on a daily basis 

and more formally once a month during a whole staff meeting. The outcomes of these meetings 
are documented and utilised to improve children’s learning experiences and achievements. 

• Appropriate systems for the smooth organisation of educational experiences and activities are in 
place with clarity around the roles and responsibilities of practitioners in the setting.  

• Management and staff alike, promote a high standard and follow a clear vision and direction for 
the work of the setting. 

• Effective strategies for review, reflection and the organisation of continuous professional 
development for all practitioners are in place. 

• Clear two -way channels of communication between the setting and the families are fostered. As 
a community setting, the preschool is run and supported by a parental committee. 

• Transitions into and from the setting are managed effectively and sensitively, with very good links 
established to the primary school. The whole preschool group, with practitioners and parents visit 
the local schools during the month of May, to familiarise the children with the new environment 
which some children will transition to in the autumn. 

 
 
CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE 

The capacity of the service to implement the actions advised above is very good. 
 

  



 

 
 

Summary of Overall Inspection Findings 

 

Area Quality Level 

Quality of context to support children’s learning and development Very Good 

 

Quality of processes to support children’s learning and 
development 

Good 

 

Quality of children’s learning experiences and achievements Very Good 

 

Quality of management and leadership for learning 

 
Excellent 

 

 
 
 
 

Language used in Early-Years Education-focused Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 
children. 

Very good Provision that is very good is highly effective in meeting the needs 
of children. 

Good Provision that is good is effective in meeting the needs of children 
but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 
needs of children. 

Poor Provision that is poor is inadequate and requires significant 
improvement to meet the needs of children. 
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APPENDIX 
 

SETTING RESPONSE TO THE REPORT 
 

SUBMITTED ON BEHALF OF THE SETTING 
 
Area 1   Observations on the content of the inspection report. 
 
 
We at Blarney Community Playschool are very proud of the service we offer. We are very happy with 
the report in general, however we feel that it is impossible to showcase all that we have to offer in one 
three hour session. The inspection and report has given us the opportunity to review our service. We 
have taken the advice on board and have implemented changes where we deemed necessary.  We 
thank you for your feedback 
 
 
Area 2   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           


