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What is a subject inspection?

Subject Inspections report on the quality of work in individual curriculum areas within a school.
They affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

How to read this report
During this inspection, the inspector(s) evaluated learning and teaching in English under the
following headings:

1. Teaching, learning and assessment
2. Subject provision and whole-school support
3. Planning and preparation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

The board of management was given an opportunity to comment in writing on the findings and
recommendations of the report; a response was not received from the board.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:

Child Protection Anti-bullying

1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement are prominently bullying policy that meets the
displayed near the main entrance to the requirements of the Anti-Bullying
school. Procedures for Primary and Post-Primary

2. The Child Safeguarding Statement has Schools (2013) and this policy is
been ratified by the board and includes reviewed annually.
an annual review and a risk assessment. | 2. The board of management minutes

3. All teachers visited reported that they record that the principal provides a report
have read the Child Safeguarding to the board at least once a term on the
Statement and that they are aware of overall number of bullying cases reported
their responsibilities as mandated (by means of the bullying recording
persons. template provided in the Procedures)

since the previous report to the board.

3. The school’s anti-bullying policy is
published on its website and/or is readily
accessible to board of management
members, teachers, parents and
pupils/students.

The school met the requirements in relation to each of the checks above.



Subject inspection

Date of inspection 12/12/2023

¢ Review of relevant documents

¢ Discussion with principal and key staff

e Interaction with students, including focus
groups

Inspection activities undertaken e Observation of teaching and learning during

seven lessons
e Examination of students’ work
e Feedback to principal and relevant staff

School context

Bishopstown Community School is a co-educational community school. At the time of the
evaluation, the school offered the Junior Cycle, the Junior Certificate School Programme
(JCSP), an optional Transition Year programme (TY), the Leaving Certificate Vocational
Programme (LCVP), the Leaving Certificate Applied (LCA), and the Leaving Certificate
(Established) (LCE). There were 331 students enrolled. The school participated in Delivering
Equality of Opportunity in Schools (DEIS), the action plan of the Department of Education for
educational inclusion.

Summary of main findings and recommendations:

Findings

There was a very good standard of teaching and learning overall, with a number of
examples of very good practice.

Relationships between students and their teachers and students and their peers were
very good.

A focus on oral language development was evident in English lessons and this worked
well.

Overall, provision for English was very good, with very good provision on the school
timetable.

The English department had engaged with the school’s overall DEIS action plan and
good work had been done in developing targets linked to key areas of DEIS.

There was a very good standard of planning overall.

Recommendations

While writing featured regularly in lessons, a portfolio approach had not been adopted.
The English department should adopt a portfolio approach to extended writing
throughout junior cycle and TY, including the collection of the student’s texts in second
year and third year.

Very good print-rich environments had been developed in a number of English
baserooms. This approach should be extended to all English baserooms, with a
particular focus on the development of students’ wordconsciousness.

The role of subject co-ordinator had moved between different members of the English
team in recent years. This practice should be included as department policy in order to
ensure the development of a wide skills-base across the English team.

Planning for junior cycle English incorporated the use of learning outcomes. In the
context of this good work, the English department should further revise its schemes of
work to ensure clarity with regard to the key learning underway in each unit of work.
Teachers should engage in collaborative assessment task design so that formative
assessments are created at the end of each unit of work to assess key learning
undertaken in the unit.




Detailed findings and recommendations

1. Teaching, learning and assessment

There was a very good standard of teaching, learning and assessment overall, with a
number of examples of very good practice. Relationships between students and
teachers and students and their peers were very good. In addition, all lessons were
conducted in an atmosphere that was supportive and welcoming.

Learning intentions were frequently used very effectively in English lessons. This
included the development of learning intentions by the students themselves in one
instance. Clarity with regard to the learning underway was present in all lessons
observed.

Digital technology was used effectively in lessons to support student learning. Teachers
generally made good use of visual supports in lessons. In addition, evidence of the use
of the school’s digital platform to provide notes for students and to fill gaps in students’
learning was observed.

A focus on oral language development through opportunities for presentational talk and
exploratory talk was evident in English classrooms. This worked well in lessons, with
group tasks organised effectively. In particular, the provision of wait time for students as
an element in cooperative learning activities was a positive feature of the department’s
practice. On occasion, viewing or listening activities might have benefited from a guided
approach, encouraging students to actively engage with comprehension as part of their
initial encounters with particular texts.

Writing was a regular feature of lessons. In one lesson, pairs of students worked on a
shared document and subsequently engaged in feedback with regard to their work. This
adoption of collaborative writing to support the development of students’ literacy skills
was very good practice. Writing was regularly assigned and monitored. This included
very good examples of formative feedback by teachers, including an example of
exceptional practice. It is recommended that the English department should adopt a
portfolio approach to extended writing throughout junior cycle, with a collection of texts
in first year, which would be followed through by the collection of the student’s texts in
second year and third year. Such an approach would ensure students undertake a
process approach to key pieces of writing at the end of, or during, units of work in
English. It would also support the department’s focus on student action as a key
element of successful feedback in English.

Very good learning environments had been developed in a number of English
classrooms. These included the display of subject-specific vocabulary to support student
learning. This work was particularly notable in a context where the school had recently
undertaken major improvements to the building’s infrastructure. It is recommended that
this approach should be extended to all English baserooms, particularly focusing on the
development of vocabulary as an element in learning environments as a means of
supporting the continued development of students’ wordconsciousness.

A meeting was held with a student focus group as part of the evaluation. Students were
positive with regard to the impact of group work in the subject and noted some of the
ways in which digital tools were used to support learning. They appreciated moments
where they were able to choose the topic for study in English. In addition, senior cycle
students noted the support that familiarity with assessment skills in English provided for
them.

2. Subject provision and whole school support

Overall, provision for English was very good. There was very good provision for English
on the school timetable.

Class groups were organised on a mixed-ability basis in first year and at the beginning
of second year. Following Christmas examinations in second year, classes are divided
into higher level and ordinary level class groups. The department is encouraged to keep



this system under review, with particular cognisance of the principle of inclusion that
underpins the junior cycle curriculum.

The school had developed a calendar of assessments and adjusted the timing of
Christmas examinations to better support students’ engagement with CBAs and a
balanced approach to assessment. In the context of circular 0059/2021, the school and
the English department should consider the cumulative burden of multiple assessments
across the full range of subjects. The school should examine its assessment policies
and plan for the replacement of in-house examinations with CBAs for students, where
relevant.

The English department had engaged with the school’s overall DEIS action plan through
a document included on the department’s area in the school’s digital platform. Good
work had been done in developing English targets linked to the key areas of DEIS. It is
suggested that the inclusion of explicit modelling of assessment in English might also be
included where the plan touches on feedback to students.

The school library was being developed. English teachers, along with members of the
student council, had taken a role in this redevelopment and this was positive.

English teachers had engaged with a wide range of professional development
opportunities. It was positive to note that peer observation had formed part of the
department’s practice in the recent past and the continuation of this approach is strongly
endorsed.

3. Planning and preparation

There was a very good standard of planning overall. All lessons observed were
prepared well, with resources used effectively. The subject department had appointed a
co-ordinator. The co-ordinator role had moved between different members of the
department in recent years. This practice should be included as department policy in
order to ensure the development of a wide skills-base among members of the English
team.

In addition, the department had undertaken Subject Learning and Assessment Review
(SLAR) meetings to support the awarding of descriptors for students’ CBAs. The
department had undertaken good work in developing an area on the school’s digital
platform to reflect and support its work and communication. A part of this had been
reserved for the storage of reports on SLAR meetings and this should be advanced. The
English department had displayed engagement and interest in both the subject and their
students through a varied choice of texts in lessons which were suited to student
interests.

Good work had been undertaken in developing common schemes of work for English.
There was a very good scheme of work for senior cycle English which highlighted key
learning to be undertaken and which was time-linked. The organisation of this plan
included the capacity to gain an overview of work done by sixth-year students in their
previous year in senior cycle, which was worthwhile.

The junior cycle schemes of work incorporated the use of learning outcomes and were
organised around time-linked units of work. In the context of this good work, it is
recommended that the junior cycle schemes of work should be revised to ensure clarity
with regard to the key learning underway in each unit of work. In addition, the
department should engage in collaborative assessment task design so that formative
assessments are created at the end of each unit of work to assess key learning
undertaken in the unit. These assessment tasks should be specific, incorporating
common success criteria to be achieved by students, so that it is possible for the
department and individual teachers to gain a clear view of the learning achieved by
students as part of that unit. It was very positive that the English department had begun
to engage with planning for Level 2 Learning Programmes (L2LPs).

A very good plan for TY English had been prepared. This was organised on a modular
basis around the study of film, literature and creative writing. Learning to be undertaken
was described clearly, with appropriate assessment arrangements. It is recommended



that a writing collection be adopted in TY to support a process approach to writing for
students over the course of the year.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal, deputy principal and subject teachers at the conclusion of the evaluation.



The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Example of descriptive terms
Very good applies where the quality of the areas | Very good; of a very high
evaluated is of a very high standard. The very quality; very effective practice;

Very Good | fe\y areas for improvement that exist do not highly commendable; very
significantly impact on the overall quality of successful; few areas for
provision. For some schools in this category the improvement; notable; of a very
quality of what is evaluated is outstanding and high standard. Excellent;
provides an example for other schools of outstanding; exceptionally high
exceptionally high standards of provision. standard, with very significant

strengths; exemplary
Good applies where the strengths in the areas Good; good quality; valuable;
evaluated clearly outweigh the areas in need of effective practice; competent;

Good improvement. The areas requiring improvement useful; commendable; good
impact on the quality of pupils’ learning. The standard; some areas for
school needs to build on its strengths and take improvement
action to address the areas identified as requiring
improvement in order to achieve a very good
standard.

Satisfactory applies where the quality of provision | Satisfactory; adequate;
i is adequate. The strengths in what is being appropriate provision although

Satisfactory | eyaluated just outweigh the shortcomings. While | some possibilities for
the shortcomings do not have a significant improvement exist; acceptable
negative impact they constrain the quality of the level of quality; improvement
learning experiences and should be addressed in | needed in some areas
order to achieve a better standard.

Fair applies where, although there are some Fair; evident weaknesses that
) strengths in the areas evaluated, deficiencies or | are impacting on pupils’

Fair shortcomings that outweigh those strengths also | learning; less than satisfactory;
exist. The school will have to address certain experiencing difficulty; must
deficiencies without delay in order to ensure that | improve in specified areas;
provision is satisfactory or better. action required to improve
Weak applies where there are serious Weak; unsatisfactory;
deficiencies in the areas evaluated. Immediate insufficient; ineffective; poor;

Weak and coordinated whole-school action is required requiring significant change,
to address the areas of concern. In some cases, development or improvement;
the intervention of other agencies may be experiencing significant
required to support improvements. difficulties;
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