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What is an Early Years Education Inspection?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information,
advice and support in relation to education provision in a pre-school setting participating in the
Early Childhood Care and Education (ECCE) Programme. These inspections affirm good
practice and advise actions, where appropriate, to aid the further development of education
provision in the setting.

How to read this report

During this inspection, the inspector evaluated and reported under the following headings or
areas of enquiry:

Quality of the context to support children’s learning and development
Quality of processes to support children’s learning and development
Quality of children’s learning experiences and achievements

Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
setting’s provision in each area.



Early Years Education Inspection

Dates of inspection 22-11-2022

Inspection activities undertaken

e Pre-inspection meeting with the owner/manager

e Conversations with the early years educators

Observation of interactions during two ECCE sessions

Review of educational resources and facilities

Interactions with the children

Review of relevant policies and curriculum and assessment documentation

e [Feedback discussions with early years educator

e Post-inspection feedback meeting with the owner/manager and the manager of a sister
setting

Context of setting

Belgrave Montessori School is a privately-owned setting that operates from a church building in
Dublin city. Originally established in 1984, the setting transferred ownership in 2015, and
provides a morning sessional service. On the day of the inspection, there were twenty-one
children availing of the Early Childhood Care and Education (ECCE) programme, and six early
years educators and the setting owner/manager were in attendance. The early years setting
was given an opportunity to comment in writing on the findings and actions advised of the
report; a response was not received from the setting.

Area 1: Quality of context to support children’s learning and development

e The quality of the context to support the children’s learning and development was very
good.

e There was a very friendly and inviting atmosphere in the setting. On arrival, the educators
warmly greeted the children and parents at the main entrance, and in small groups the
children were brought upstairs to their rooms.

e The daily routines had set sequences with sufficient flexibility to accommodate the children’s
interests and needs. Some personal-care routines required long waiting times for the
children.

e The educators used highly-effective verbal and auditory strategies to inform the children
about pending times of transition. These included five-minute verbal cues, clean-up songs
and sand timers.

e The educators valued snack times as social occasions and as times to promote the
children’s self-help skills. They sat with the children and discussed topics of interest with
them.

¢ Relationships between the educators, children and parents were nurtured in a variety of
ways, including through the key-person system and by adapting practice to suit each child’s
temperament.

o Commendable strategies were used by the educators to support the children to identify,
name, communicate and regulate their emotions, and to resolve minor peer conflicts. These
included the use of storybooks and visual aids.



The educators supported the children’s growing sense of identity and belonging by providing
personalised coat hooks, drinking cups and placemats; and birthday, family and group
activity displays.

To support the children to appreciate their community, parents were invited into the setting
to share their job rolls with the children. In the past, a Garda, a nurse, a dentist and a rugby
sporting hero visited the children. There were no visual displays relating to these visits in the
setting’s environment.

Actions advised

The educators are advised to review the personal-care routines and to reduce the children’s
waiting times. In place of the current whole-group approach, the key-person approach could
be used at these times, to support small groups of children during toileting and handwashing
routines. This will reduce the waiting times experienced by the children.

The educators are advised to extend the children’s learning from their engagement with
visitors to the setting. This could be achieved by using photographs of these visits to
develop group-learning stories. When revisited, these stories will support the children to
gain a deeper appreciation of their membership of the local community.

Area 2: Quality of processes to support children’s learning and development

The quality of the processes to support the children’s learning and development was very
good.

The educators implemented a highly-effective play-based and child-led curriculum approach
that was informed by Aistear: the Early Childhood Curriculum Framework and the
Montessori approach to early years education.

Curriculum planning was organised into monthly thematic experiences and the exploration
of some of the children’s interests.

The educators used narrative observation records, Montessori records and learning journals
to record the children’s learning progress.

The educators used highly-effective, playful and language-rich interactions with the children
that were authentic, affirming and encouraging. One educator added learning value to a
puppetry activity by exploring various emotions. There were some missed opportunities for
the educators to support and extend the children’s early mathematical knowledge and skills.
The indoor environments were highly aesthetically pleasing; the setting featured wooden
vaulted ceilings adorned with stained-glass windows. Each room was well-organised into
resource-rich interest areas alongside Montessori equipment. A community hall was also
used for child-led play experiences.

The children used an outdoor area at the front of the building. Here, the educators led the
activities, including dancing and parachute games.

Play was valued as the main medium for learning. The educators made a wide variety of
play types available to the children that included manipulative, socio-dramatic and multi-
sensory learning experiences.

The educators enriched the children’s storytelling experiences by developing creative story
boxes linked to their favourite story books.

The educators promoted the inclusion of all children in the daily activities. They created
strong links with the early years specialist from the Access and Inclusion Model. In
partnership with parents, they supported children who spoke English as an additional
language.

Actions advised

The educators are advised to review the curriculum policy and the planning and assessment
practices and to formally incorporate the emergent interests of all children. Information



about the children’s interests needs to be used to inform the next steps in their individual
learning journey. The Planning and Assessing pillar of the Aistear Siolta Practice Guide will
support this action.

The educators are advised to extend their interaction strategies to support and broaden the
children’s early mathematical skills development. For example, while the children construct
towers from the Montessori equipment, the educators could introduce concepts such as
sorting by size and creating patterns.

Area 3: Quality of children’s learning experiences and achievements

The quality of children’s learning experiences and achievements was very good.

The children displayed high levels of enjoyment and engagement in their play experiences.
This was most evident during a child-led activity where the children explored the use of
pipettes with coloured water.

The children demonstrated a growing sense of well-being and displayed many learning
dispositions including extended concentration, determination, independence and creativity.
The children experienced achievement through their art displays and their verbal exchanges
with the educators that included a recap and recall circle-time activity at the end of the
session. The children did not have the opportunity to self-assess their learning progress.
The children displayed confidence in their self-care skills. They could independently engage
in toileting and hand washing, and they put on and took off their coats.

The children communicated their thoughts, ideas and feelings very creatively through action
songs, dance, mark making and storytelling. While engaged with an educator, a child used
whole-body actions to support his explanation of how complicated his Montessori tower
building was to construct.

The children made sense of their world in a playful and inquisitive manner, by investigating
the sensory-rich play invitations facilitated by the educators. During these activities, the
children benefited from the educators’ open-ended questioning.

Action advised

The educators are advised to establish strategies to support the children to self-assess their
learning progress and further strengthen their identity as competent learners. This can be
achieved through the use of an interactive interests board and by incorporating the
children’s comments and developing dispositions into their learning journals.

Area 4: Quality of management and leadership for learning

The quality of management and leadership for learning was very good.

The owner/manager provided for a high-quality learning and development experience for the
children. She was available to the educators on a daily basis to support their practice.
There was recorded evidence of regular formal support and supervision sessions, staff
meetings and team reflections using the Aistear Siolta Practice Guide.

The owner/manager conducted intermittent and informal internal evaluations of practice for
quality improvements that were informed by staff meetings, parent surveys and consultation
meetings with the children. These practice reviews were neither implemented at regular
intervals nor formally recorded.

The owner/manager supported the educators to avail of continuing professional
development opportunities. One educator actively shared the knowledge gained from
participation in the Leadership for Inclusion in the Early Years (LINC) programme with her
colleagues.

Various systems were used to promote communication with parents, including an online
messaging application to share weekly updates. Parent coffee mornings were held.



e Atthe time of the inspection, the setting-in policy was being reviewed, to incorporate the
setting’s revised practices in relation to the children’s transition into the setting.

e The educators supported the children’s transition to primary school by focussing on social,
emotional and self-care skills. In partnership with parents, information about learning
progress was shared with the primary school staff for children who presented with additional
needs.

Actions advised

e To assist in planning for future quality developments, the owner/manager and educators are
advised to establish a formal, recurring approach to internal evaluation. They are advised to
use the full suite of self-evaluation and action planning tools in the Aistear Siolta Practice
Guide and to centrally document this work.

e The educators are advised to share information about all of the children’s learning progress
with the primary school personnel. This will support this significant transition for all of the
children, and help to ensure continuity and progression in their learning and development
experiences.

Summary of overall inspection

Area Quality level

Quality of context to support children’s learning and development Very good
Quality of processes to support children’s learning and Very good
development

Quality of children’s learning experiences and achievements Very good
Quality of management and leadership for learning Very good




Language used in Early Years Education Inspection
Reports

Inspectors describe the quality of provision in the setting using the language which is shown
below.

Level Description

Provision that is excellent is exemplary in meeting the needs of
Excellent ;
children.
Very good PrOV|_S|on that is very good is highly effective in meeting the needs
of children.
Provision that is good is effective in meeting the needs of children
Good .
but with some aspects to be developed.
Eair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant
improvement to meet the needs of children.
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