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What is a subject inspection?  

Subject Inspections report on the quality of work in individual curriculum areas within a school. 
They affirm good practice and make recommendations, where appropriate, to aid the further 
development of the subject in the school. 

How to read this report 
During this inspection, the inspector evaluated learning and teaching in French under the 
following headings: 

1. Teaching, learning and assessment 

2. Subject provision and whole-school support 

3. Planning and preparation 

 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

Included in this subject inspection report is a student-friendly page that provides information for 
the children/young people in your school about the inspection that occurred recently. It outlines 
for them some of the main findings and recommendations.  

The board of management of the school was given an opportunity to comment on the findings 
and recommendations of the report; the board chose to accept the report without response.  

 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) or Bí Cineálta (2024) and 
this policy is reviewed annually.  

2. The school’s current anti-bullying policy 
is published on its website and/or is 
readily accessible to board of 
management members, teachers, 
parents and students. 

 
The school met the requirements in relation to each of the checks above.  

 

 



Subject inspection 

 

Dates of inspection  12 and 14 November 2024 

Inspection activities undertaken 

 Review of relevant documents  

 Discussion with principal and key staff 
 Interaction with students, including focus 

groups 

 Observation of teaching and learning during 5 
lessons 

 Examination of students’ work  
 Feedback to principal and relevant staff 

 

School context 
Ballinrobe Community School is a co-educational post-primary school with an enrolment of 840 
students at the time of the evaluation. It operates under shared trusteeship of Mayo, Sligo and 
Leitrim Education and Training Board (MSLETB) and Catholic Education - an Irish Schools 
Trust (CEIST). It offers the Junior Cycle programme, an optional Transition Year (TY) 
programme, Leaving Certificate Vocational Programme (LCVP) and the Leaving Certificate 
(Established) (LCE). 

 

Summary of main findings and recommendations: 

Findings 

 The overall quality of teaching, learning and assessment was very good. Teachers 

consistently used French for instructions, grammar explanations, and vocabulary, 

supported by visuals and gestures, to help students maintain a French-speaking 

environment.  

 Teachers implemented differentiation techniques very effectively, allowing students to 

engage with content at their individual levels and needs, promoting inclusive learning, 

and enhancing overall student progress. 

 Formative feedback was regularly provided by teachers in copybooks and on an online 

platform, offering students both written and oral guidance, and specific areas for 

improvement. 

 Teachers provided positive reinforcement and encouragement, fostering a supportive 

classroom environment that increased student engagement and confidence. 

 The quality of subject provision and whole school support for French was very good, 

with senior management providing students with the opportunity to study two modern 

foreign languages (MFL) in both Junior and Senior Cycle. 

 The overall quality of planning and preparation was very good, with teachers setting 

clear teaching and learning targets each year and regularly reviewing progress to 

ensure continuous improvement in student outcomes. 

 

Recommendations 

 Teachers should involve students in co-creating success criteria to enhance their 

understanding of learning goals and encourage greater ownership of their learning. 

 Teachers should allocate more time for recapitulation at the end of all lessons to help 

students consolidate their understanding and assess their own progress. 

 
 



Detailed findings and recommendations 
 

1. Teaching, learning and assessment 

 The overall quality of teaching, learning and assessment was very good. 

 Teachers communicated in French during all lessons, using the target language for 

instructions, explanations of grammar, and vocabulary. They incorporated visuals to 

support students' understanding and help to bridge language gaps. This consistent use 

of French in classroom interactions promoted students’ active engagement with the 

language, reinforcing its use and facilitating language learning. Students in the focus 

group spoke of their enjoyment and sense of accomplishment when interacting with the 

teacher and with their peers in French during lessons. 

 Teachers placed a strong focus on pronunciation in all lessons, promoting language 

awareness through numerous opportunities for students to engage with correct 

pronunciation and usage. The emphasis on pronunciation helped students develop 

more accurate and confident speaking skills, improving their overall language 

proficiency and enhancing their ability to communicate clearly in the target language. 

 All teachers communicated clear, specific, student-centred learning intentions at the 

start of each lesson and revisited them during and at the end of lessons to monitor 

student progress and to encourage reflection. Teachers provided students with clear 

success criteria for homework tasks, guiding students in meeting their learning 

objectives and allowing them to take responsibility for their own learning. To further 

develop this very good practice, students should be involved in co-creating the success 

criteria. This involvement can help students develop a deeper understanding of the 

learning goals and take greater ownership of their learning process. 

 Teachers differentiated tasks very effectively in lessons using tailored questioning, 

modified tasks, and individualised support. In lessons where students needed extra 

support, teachers provided simplified tasks based on the same material, while those 

who finished early received extension exercises to deepen their understanding. EAL 

students were given additional support through digital technology, when needed. This 

approach ensured that all students were appropriately challenged and supported, 

demonstrating excellent practice in meeting diverse learning needs. 

 Teachers provided formative feedback to students in their copybooks, which were well-

maintained and contained visual aids to support vocabulary revision. Copybooks also 

featured evidence of cultural promotion and cross-curricular links, such as French songs 

for learning grammar rules. Additionally, teachers used an online platform to offer 

feedback, allowing students to upload work, including oral recordings for correction. To 

further support independent learning, teachers uploaded pronunciation guides, helping 

students to practise class material at their own pace. 

 Group and pair work featured in all lessons, providing students with opportunities to 

engage with their peers, practice speaking the target language, and support one another 

in completing tasks. Very good practice was observed in lessons with students using 

laminated language mats to practice newly learned vocabulary and give their opinions 

on grammatical structures. This collaborative approach enhanced communication skills 

and fostered a positive, interactive learning environment. 

 Assessment for learning strategies were consistently used in all lessons. Teachers 

encouraged student reflection, used a variety of questioning techniques to gauge 

understanding, and provided regular opportunities for peer correction and feedback. 

Students were encouraged to reflect on their progress during lessons, with all teachers 

employing the same strategy to facilitate this. At the end of each lesson, teachers 

recapitulated by asking students to reflect on the learning that had taken place. In more 

than half of the lessons, insufficient time was allocated for this important part of the 

learning process. Teachers should dedicate more time for recapitulation at the end of 

lessons to allow students to consolidate their understanding and better gauge their 

progress. 



 Teachers were affirming to their students, offering positive reinforcement and 

encouragement, which fostered a supportive classroom. Students in the focus group 

commented on the unwavering support their teachers provided, highlighting how 

teachers were always available to offer guidance, answer questions, and offer extra help 

when needed. This consistent approach by teachers not only enhanced students’ 

academic progress but also made them feel supported and cared for, contributing to 

their overall wellbeing and success in the classroom. 

 

2. Subject provision and whole-school support 

 The quality of subject provision and whole-school support was very good with senior 

management very supportive of the subject and providing appropriate time allocation at 

both Junior and Senior Cycle. 

 The study of French or German was optional at both Junior Cycle and Senior Cycle. It 

was commendable to note that in line with Languages Connect: Ireland’s Strategy for 

Foreign Languages in Education 2017-2026, the school had promoted the study of MFL 

by giving students the opportunity to study both French and German concurrently. 

 Senior management supported and facilitated teachers to pursue professional learning 

on a regular basis, and teachers were all members of their professional associations. 

 Teachers have hosted a French Language Assistant in the past and continue to apply 

each year. They reported the value of having a French Language Assistant in the 

classroom, as it provides students with the opportunity to engage in authentic, 

interactive conversations with a native speaker, enhancing their pronunciation, listening 

skills, and cultural understanding. 

 Senior management and teachers promoted French by facilitating numerous events, 

such as an annual language trip to Paris, a French breakfast morning, French quizzes, 

and a French club at lunchtime to further promote the spoken language. Teachers had 

also created an online social media platform to share resources, highlight student 

achievements, and engage students in interactive language activities, fostering a sense 

of community and enthusiasm for learning French beyond the classroom.  

 

3. Planning and preparation 

 Overall, planning and preparation was very good. 

 The quality of the subject department plan and schemes of work was very high. The 

schemes of work were outcomes-based with clear learning outcomes aligned with 

assessment, differentiation strategies and student-centred activities, and they identified 

specific teaching activities divided into the five language skills. Schemes were living 

documents, with evidence of additional notes added on a regular basis by teachers, 

which showed adjustments based on the student progress towards the outcomes. This 

flexibility allowed for differentiation and responsiveness to students' needs.  

 The French department regularly collaborated with the German department under the 

umbrella of MFL. The teachers reported that this helped facilitate professional dialogue 

and the sharing of best practice. 

 Formal subject department meetings for French were held regularly throughout the 

school year with teachers meeting once a week during their professional time. Minutes 

of subject department meetings included whole-school planning and monitoring of 

teaching and learning, with the possibility of teacher peer observation discussed at a 

recent meeting. Furthermore, it was highly commendable that teachers had created an 

action plan containing both long term plans and department priorities for the year, such 

as targets, actions taken, success criteria and the monitoring of the progress of targets.  

 Teachers conducted a detailed statistical analysis of students’ results in the State 

Examinations each year. This analysis included comparisons with the national average, 

as well as internal comparisons within the school. The results were discussed during 

subject department meetings, where teachers reviewed key trends and made decisions 

on how these insights would influence future teaching and learning strategies. 



 The role of coordinator was rotated regularly among staff members. The coordinator 

was responsible for delegating tasks to teachers, such as planning for individual year 

groups, to ensure the effective management and delivery of the curriculum. Additionally, 

the coordinator served as a liaison with senior management and external examiners, 

and handled administrative duties, including organising meetings and student outings. 

 

The draft findings and recommendations arising out of this evaluation were discussed with the 
principal and subject teachers at the conclusion of the evaluation. 

  



For the students of Ballinrobe 

Community School about their 

learning in French 

Dates of inspection: 

12 and 14 November 2024 
 

What kind of inspection did your school have? 
 

 

A subject inspection was completed in your school. 
The inspector observed lessons and spoke with the 
principal and teachers. The inspector met with a 
group of students to talk to them about their learning 
in French. 

What were the main findings of the inspection? 

 

 

 Teachers helped students improve their 

speaking skills by continuously using French 

with them in class  

 Teachers used different ways of teaching to 

help all students learn at their own pace in a 

way that worked best for them. 

 A positive relationship between students and 

teachers motivated students and helped 

them to learn 

 

What did the inspector recommend to make teaching and 

learning better in French? 
  

 Teachers should work with students to set 

clear goals for what they are going to learn 

and how they will do it  

 Teachers should spend more time asking 

students what they have learned at the end 

of lessons so that students have a better 

understanding of what they know and what 

they need to improve  

 

Thank you for taking the time to read this page. 

Special thanks to the students who participated in the focus group. 
 

  



 

The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 
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