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What is a subject inspection?  

Subject Inspections report on the quality of work in individual curriculum areas within a school. 
They affirm good practice and make recommendations, where appropriate, to aid the further 
development of the subject in the school. 

How to read this report 
During this inspection, the inspector(s) evaluated learning and teaching in Mathematics under 
the following headings: 

1. Teaching, learning and assessment 

2. Subject provision and whole-school support 

3. Planning and preparation 

 

The board of management was given an opportunity to comment in writing on the findings and 
recommendations of the report; a response was not received from the board.  

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) and this policy is 
reviewed annually. 

2. The board of management minutes 
record that the principal provides a report 
to the board at least once a term on the 
overall number of bullying cases reported 
(by means of the bullying recording 
template provided in the Procedures) 
since the previous report to the board. 

3. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, teachers, parents and 
pupils/students. 

 
The school met the requirements in relation to each of the checks above.  



Subject inspection 

 

Date of inspection  9 and 10-03-2023 

Inspection activities undertaken 

 Review of relevant documents  

 Discussion with principal and key staff 
 Interaction with students, including focus 

groups 

 Observation of teaching and learning during 
six lessons 

 Examination of students’ work  
 Feedback to principal and relevant staff 

 

School context 
Athy Community College, is a co-educational post-primary school that operating under the 

auspices of Kildare and Wicklow Education Training Board. It has 592 students enrolled. The 

school offers, the Junior Cycle, Junior Cycle Schools Programme an optional Transition Year, 

the Leaving Certificate Applied and the Leaving Certificate. The school participates in DEIS 

(Delivering Equality of Opportunity in Schools), the action plan of the Department of Education 

for educational inclusion. During inspections, opportunity is provided for students to participate 

in a focus group with the inspector.  

The focus of this inspection report is on Junior Cycle Mathematics only. 

 

Summary of main findings and recommendations: 

Findings 

 The overall quality of teaching and learning was good. 

 Whole-school support and subject provision was mostly very good.  

 Individual planning for lessons was mostly very good.  

 Positive relationships between teachers and students were evident in all lessons. 

 Teachers’ integration of junior cycle key skills required further development to support 

student learning. 

 A very good range of extra-curricular and co-curricular events were provided to students 

to promote Mathematics.  

Recommendations 

 Collaborative subject department planning required development particularly in the 

areas of aligning the plan to the subject specification; developing units of learning while 

embedding the key skills of Junior Cycle. 

 Where teaching and learning practice required development, teachers should make 

greater use of active and differentiated methodologies and provide a range and balance 

of questioning strategies in lessons.  

 Class formation for some junior cycle students of Mathematics requires attention by 

school management particularly for learners with additional education needs.  

  



Detailed findings and recommendations 
 

1. Teaching, learning and assessment 
 The overall quality of teaching and learning was good.  

 Individual lessons were well prepared and built on students’ prior knowledge from 

previous lessons. All teachers had the relevant materials and supports prepared and to 

hand in advance of the lesson.  

 Positive relationships between teachers and students were evident in all lessons. This 

positivity was echoed during the meeting with a student focus group.   

 In almost all lessons learning intentions were shared. Most teachers revisited the 

intended learning at the end of the lesson but could have probed students’ more fully on 

their understanding. 

 Literacy development in lessons was very effective. Teachers took time to introduce 

new mathematical terminology and regularly referenced key words during and 

throughout lessons.  

 Classrooms included some colourful displays of student work, with commercially 

sourced posters to support common approaches to dealing with conversions of 

percentages to fractions, for example, were also observed. There is scope to include 

greater displays of mathematical materials to further enhance the learning environment.  

 Teaching approaches generally took the form of teacher demonstration followed by 

some student activity. There was scope in many lessons to further differentiate the 

teaching strategies to support and meet the needs of all learners in mixed-ability 

classes.  

 Very effective use of a discovery approach was used in a lesson that focused on the 

topic of inequalities lesson. In this lesson, students were given the opportunity to arrive 

at an agreed understanding without the teacher’s intervention. The sharing of such 

teaching approaches should form part of the agenda for subject planning meetings. 

 Effective pair and group work were observed in some lessons. Students who 

participated in the focus group reported that they experience some paired work but 

greater use of other active methodologies would be beneficial. It is therefore 

recommended that meaningful group activities are used that progress and develop 

students’ learning while promoting and embedding the key skills of Junior Cycle.  

 Teachers made very good use was made by the teachers of digital technologies to 

support learning, this included accuracy in the representation of drawing functions or pie 

charts. The use of a deck of playing cards very effectively supported learning for 

understanding of probability.  As many students have their own digital devices, greater 

use of these resources by students is encouraged. During the focus group meeting 

students spoke about their desire to use digital devices to support their learning in 

lessons. 

 Assessing students’ learning in lessons generally took the form of a mixture of oral and 

written questions. Lower-order, procedural and global questions were used in the 

majority of lessons. The use of such questioning strategies did not provide all students 

with an opportunity to participate in the lesson and some became passive. Greater use 

of higher-order with a balance of global and targeted questions is recommended to 

support the mixed-ability classes.  

 Very effective practice was noted where students provided a suggested possible 

solution to a question. In such instances, the teacher skilfully used the incorrect answer 

or misunderstanding as a whole-class learning opportunity. In many lessons, teachers’ 

inputs were protracted and provided students with too much information, without 

allowing sufficient time for the students to experience attempting the set task. The use of 

strategies that provide students with opportunities to develop confidences in 

Mathematics, through, for example, posing questions is recommended.  

 Student copybooks indicated that homework is regularly assigned. There was little 

evidence of formative written feedback in copybooks, even though teachers regularly 

provided individual bespoke feedback in lessons. Students’ desire for more formative 

written feedback was noted during the focus group meeting with students.   



 

2. Subject provision and whole school support 
 Subject provision in terms of time allocated to the subject was very good and lessons 

were generally well distributed throughout the week.  

 Almost all students experienced mixed-ability class groupings in first year. This year 

banding of classes from second year allowed for the earlier creation of higher and 

ordinary levels. In line with the DEIS numeracy target, students were encouraged to 

remain with the highest level for as long as possible.  

 A small class group in both first and second year was created for those with additional 

educational needs. The creation of such a class grouping should be reviewed with 

alternative models of provision provided such as alternative inclusive approaches such 

as team teaching.  

 Deployment of teachers was generally very good. The school had experienced some 

difficulties in the recruitment of teachers of Mathematics, resulting in a number of 

changes to members of the mathematics department. The majority of teachers were 

graduates in the area. Opportunities for the rotation of teachers to teach a range of 

levels and programmes is very good.  

 Very good opportunities were in place for students to engage in a range of events and 

activities that enhance their experience of learning Mathematics. These included, events 

arranged during Maths Week, participation in “Peter’s Problem”, Pi day, and lunchtime 

games clubs. 

 School management, encouraged and facilitated participation in ongoing continuing 

professional development in Mathematics, and in other areas including Instructional 

leadership, and Teaching and Learning 21.  

 

3. Planning and preparation 
 Overall individual planning for lessons was good, however, collaborative subject 

planning for Mathematics required action.  

 The current collaborative plan for Mathematics provided organisational information, 

timeframes for the teaching of topics and a listing of some common approaches to 

teaching. Curriculum planning for Junior Cycle Mathematics required action, with greater 

alignment of the subject plan with the specification. The use of templates provided by 

the Junior Cycle for Teachers could usefully be used to support the development of 

units of learning for mathematics lessons.  

 The position of co-ordinator of the subject department normally rotates on an annual 

basis. There is merit in retaining the same co-ordinator for a two-year period given the 

recent changes in the department.  

 Subject department planning meetings should be used to discuss and agree common 

approaches to teaching topics, which should be documented and retained.  

 
The draft findings and recommendations arising out of this evaluation were discussed with the 
principal, deputy principal and subject teachers at the conclusion of the evaluation. 

 

  



The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description  Example of descriptive terms 

 

Very Good  

Very good applies where the quality of the areas 
evaluated is of a very high standard. The very 
few areas for improvement that exist do not 
significantly impact on the overall quality of 
provision. For some schools in this category the 
quality of what is evaluated is outstanding and 
provides an example for other schools of 
exceptionally high standards of provision. 

Very good; of a very high 
quality; very effective practice; 
highly commendable; very 
successful; few areas for 
improvement; notable; of a very 
high standard. Excellent; 
outstanding; exceptionally high 
standard, with very significant 
strengths; exemplary 

 

Good 

Good applies where the strengths in the areas 
evaluated clearly outweigh the areas in need of 
improvement. The areas requiring improvement 
impact on the quality of pupils’ learning. The 
school needs to build on its strengths and take 
action to address the areas identified as requiring 
improvement in order to achieve a very good 
standard.  

Good; good quality; valuable; 
effective practice; competent; 
useful; commendable; good 
standard; some areas for 
improvement 

 

Satisfactory 

Satisfactory applies where the quality of provision 
is adequate. The strengths in what is being 
evaluated just outweigh the shortcomings. While 
the shortcomings do not have a significant 
negative impact they constrain the quality of the 
learning experiences and should be addressed in 
order to achieve a better standard. 

Satisfactory; adequate; 
appropriate provision although 
some possibilities for 
improvement exist; acceptable 
level of quality; improvement 
needed in some areas 

 

Fair 

Fair applies where, although there are some 
strengths in the areas evaluated, deficiencies or 
shortcomings that outweigh those strengths also 
exist. The school will have to address certain 
deficiencies without delay in order to ensure that 
provision is satisfactory or better. 

Fair; evident weaknesses that 
are impacting on pupils’ 
learning; less than satisfactory; 
experiencing difficulty; must 
improve in specified areas; 
action required to improve 

 

Weak 

Weak applies where there are serious 
deficiencies in the areas evaluated. Immediate 
and coordinated whole-school action is required 
to address the areas of concern. In some cases, 
the intervention of other agencies may be 
required to support improvements. 

Weak; unsatisfactory; 
insufficient; ineffective; poor; 
requiring significant change, 
development or improvement; 
experiencing significant 
difficulties;  
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