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CONTEXT OF SETTING 
 
 
Artane Montessori Circle established in 2008, is a privately-owned setting which is based in Artane 
Dublin 5. It offers two morning and one afternoon pre-school session as part of the Early Childhood 
Care and Education (ECCE). Programme. The inspection took place in one of the morning sessions. 
The owner-practitioner, two practitioners, and nineteen children were present on the day of the 
inspection. The setting was given an opportunity to comment in writing on the findings and actions 
advised in this report, the setting chose to accept the report without response. 
 
AREA 1  

QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT  

• The quality of the context to support the children’s learning and development is very good. 

• The practitioners’ affirming interactions with the children and their parents and carers on arrival 
and at collection time contribute to the very warm and friendly atmosphere in the setting. 

• There is an ethos of positive interactions within the setting.  The practitioners acknowledge the 
children for their efforts. They also demonstrate a very high regard for the children and their 
families. Relationships between the children themselves are respectful and caring.  

• The children are active agents in their choice and organisation of their learning. They 
independently select their play activity, play partner and where they wish to play. 

• The practitioners use appropriate verbal and auditory strategies to inform the children of changes 
in the daily routine such as, verbal reminders and the use of a bell. 

• The daily routine established in the setting allows for the children to be secure as they participate 
in their learning. There is no visual daily schedule which would help all the children and in particular 
those who have English as an additional language to predict what is happening next. 

• The setting has implemented the key person approach where each practitioner is responsible for 
creating a close relationship with a small group of children, their families and establishing the 
children’s learning dispositions and interests. 

• The children’s sense of identity and belonging is celebrated and promoted within the setting. 
Practitioners invite parents to visit the setting and share their customs with the children. There is 
very good use of imagery to promote the children’s individual identity including their self-portraits. 
There is no imagery of the children’s family and the wider community on display within the setting. 

 
Actions advised 

• The practitioners are advised to create and use a visual daily schedule which will help all the 
children to predict the daily routine and in particular, support children who have English as an 
additional language and children with additional needs. 

• It is advised that displays be created using photographs of the children’s families along with 
photographs of the wider community to strengthen the children’s sense of identity and belonging. 
 

 
AREA 2  

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND 
DEVELOPMENT 

• The quality of the processes to support the children’s learning and development is good. 

• The blend of the Montessori approach and play-based curriculum which is in place is informed by 
the principles of Aistear: the Early Childhood Curriculum Framework and supports the children’s 
active participation in hands on learning experiences. 

• The medium-term planning takes account of the Montessori approach and includes provision for 
practical life activities together with language and cultural learning experiences. Recently the 
children’s emergent interests have been incorporated into the short-term planning.  

• Once a term the practitioners conduct observations on the children’s learning which whey share 
with the parents. They use checklists which focus on a variety of Montessori exercises along with 
the Aistear learner record and the children’s artwork. The practitioners have yet to draw on their 
findings from the learning observations to inform the planning for the next steps in the children’s 
learning. 



• The practitioners extend and deepen the children’s learning and understanding through the 
positive interactions which take between themselves and the children. They regularly affirm the 
children’s actions, use open-ended questions and offer appropriate suggestions to motivate the 
children in their learning.  

• There is a wide variety of Montessori materials available which promotes the children’s 
independent learning in the well-prepared bright and inviting environment. There are also 
designated areas of interest including a home corner, book area, dress up, sand and a painting 
area. The car and construction area is incorporated as part of the home area. This does not 
promote sustained imaginative and socio-dramatic play opportunities for the children.  

• The outdoor environment is carefully laid  

• out. Similarly, to the indoor environment, there is provision for socio-dramatic play, sensorial play, 
creative play and mark-making experiences. There is sufficient space for the children to be 
physically active.    

• The practitioners promote the development of the children’s emergent language skills through their 
modelling of vocabulary in meaningful contexts. A practitioner skilfully introduced relevant words 
as she and a small group of children discussed squirrels.  

• The practitioners model counting, and use mathematical language and early numeracy skills in 
appropriate and playful ways with the children.  

• The owner/ practitioner has engaged with the Better Start Access and Inclusion Model (AIM) in 
order to support the inclusion of children with additional needs within the pre-school.  During the 
inspection, it was noted that occasionally, a few children would have benefited from additional 
support from the practitioners to enable them to fully participate and engage in what was 
happening at the time. 

 
Actions advised 

• In order to ensure continuity in the children’s learning, the practitioners are advised to ensure that 
they draw on the findings from their learning observations to inform the planning and the next steps 
in children’s learning. The practitioners are also advised to conduct regular observations on the 
children and share the findings with parents more frequently. Drawing on the pillar, Planning and 
Assessing, from the Aistear Síolta Practice Guide could assist in this instance. 

• It is advised that the practitioners review the layout of the indoor environment to ensure that the 
children have sufficient space to participate in uninterrupted play and that defined areas of interest 
do not infringe on other areas.  

• The practitioners’ consistent use visual aids and prompts whilst paying attention to each child’s 
learning needs is advised. This will further support the inclusion of all children and embed the 
strategies which are already in place to support the engagement of all children in their learning.  
 

 
AREA 3  

QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS 

• The quality of the children’s learning experiences and achievements is very good. 

• The children demonstrated enjoyment, fun and appeared to be happy throughout the session. 
They were motivated and interested in the various learning activities which they participated in.  

• The children display positive learning dispositions. They are capable of persisting with the 
challenges that arise in their play. During outside time, two children preserved through trial and 
error as they mastered the skill and overcame the challenge of throwing the dart so that it would 
stick to the dart board. 

• During the session observed, the children were mainly involved in large-group learning 
experiences with little opportunities to share their thoughts and learning experiences.  A few 
children did not have the opportunity to share their news during circle time. 

• The children are successfully acquiring the ability to play cooperatively in pairs and in small groups. 
They take turns and negotiate with each other.  It was also noted that friendships have formed 
amongst a small number of the children. They also demonstrate an awareness of social 
responsibility as illustrated through their enthusiasm and active participation during tidy-up time.  

• The children have opportunities to express their creativity and represent their ideas through 
various media. Opportunities are provided for them to engage in free mark-making activities. 
Children are given the opportunity to explore the sensorial materials available and to participate in 
effective story-reading activity. 



• The children are developing a positive sense of identity and belonging and are capable of sharing 
information about themselves and their families.  

• The children have a small number of opportunities to explore and experiment to enable them to 
make sense of their world. This was illustrated through the different ways they explored the 
conkers which one of the children had brought in that morning.  
 

Actions advised 

• The practitioners are advised to provide additional opportunities so that all the children can share 
their news, ideas, thoughts and learning experiences. The use of small-group discussions 
facilitated by the key worker would assist in this and enable all the children to share their personal 
experiences and learning achievements.  

• To further stimulate and develop the children’s sense of curiosity, it is advised that more 
opportunities be provided to enable them to explore and experiment in their environment. Greater 
access to additional open-ended, natural and recyclable materials will enhance the children’s 
curiosity and inquisitiveness to explore and investigate.  

 
 
AREA 4  

QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING 

• The quality of management and leadership for learning is very good. 

• There is an ethos of professionalism and collaboration amongst the staff team as reflected in the 
very smooth and fluid session observed.  The owner/practitioner acts as a good role model and 
promotes high standards in practice.  

• The practitioners informally share information daily and once a month they formally meet to review 
the previous month and plan for the next month. They have yet to use the Aistear Síolta Practice 
Guide to support their professional reflection and self–review practices. 

• The setting is a member of Early Childhood Ireland and Montessori Alliance. The 
owner/practitioner has established links with Dublin City Childcare Committee. The practitioners 
avail of relevant early years training, the owner/practitioner is currently participating in Leadership 
for Inclusion (LINC) training. 

• The practitioners place a high value on sharing information with parents.  The setting’s policies 
and procedures and the curriculum on offer are contained in the parents’ information booklet. 

• The parents are updated about practical issues and the children’s learning via newsletters and 
emails. Twice a year, the parents are presented with a DVD which captures the children engaged 
in their learning.  

• The teddy bear belonging to the setting which goes on weekend visits to the children’s home 
promotes the parents’ involvement in their children’s learning. Parents are asked to fill in a diary 
of what the teddy has been doing with the child over the weekend. These adventures are shared 
with the children during circle time. 

• As the children prepare for the transition into primary school, the practitioners organise playful 
activities and address the topic through story-telling.  The owner/practitioner has established links 
with a primary school in the locality and facilities a visit from the principal to the setting to meet the 
children moving on to primary school. The setting has yet to develop a transition policy. 

 
Actions advised 

• The practitioners are advised to use the Aistear Sίolta Practice Guide to help them identify and 
prioritise areas and practices for improvement.  This will support the development of an action plan 
with strategies to bring about improved practices and prioritised outcomes. 

• It is advised that a policy on transitions be developed to enhance the strategies in place to support 
children’s transitions from pre-school to primary school and the continuity in their learning. 

 

CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE 

The capacity of the service to implement the actions advised above is excellent as demonstrated by 
those present at the post-inspection meeting and their enthusiasm and commitment to high quality 
provision within Artane Montessori Circle. 



Summary of Overall Inspection Findings 

 

Area Quality Level 

Quality of context to t children’s learning and development Very Good 

Quality of processes to support children’s learning and 
development 

Good 

Quality of children’s learning experiences and achievements Very Good 

Quality of management and leadership for learning 

 

Very Good 

 

 
 
 
 

Language used in Early-Years Education-focused Inspection reports 

 

Excellent Provision that is excellent is exemplary in meeting the needs of 

children. 

Very good Provision that is very good is highly effective in meeting the needs 

of children. 

Good Provision that is good is effective in meeting the needs of children 

but with some aspects to be developed. 

Fair Provision that is fair requires practice to be improved to meet the 

needs of children. 

Poor Provision that is poor is inadequate and requires significant 

improvement to meet the needs of children. 
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