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WHAT IS AN EARLY YEARS EDUCATION INSPECTION?

The Early Years Education Inspection (EYEI) model is used to provide evaluative information, advice
and support in relation to education provision in a pre-school service participating in the Early Childhood
Care and Education (ECCE) Programme. These inspections affirm good practice and advise actions,
where appropriate, to aid the further development of education provision in the service.

HOW TO READ THIS REPORT

During this inspection, the inspector(s) evaluated and reported under the following headings or areas
of enquiry:

1. Quality of the context to support children’s learning and development
2. Quality of processes to support children’s learning and development
3. Quality of children’s learning experiences and achievements

4. Quality of management and leadership for learning

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum
which is shown on the final page of this report. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the quality of the service’s provision in
each area.



Early-Years Education-focused Inspection

Date of inspection

08-06-2018

Inspection activities undertaken

e Meeting with service owner and practitioners
e Observation of interactions during the session
e Interaction with children

e Review of relevant documents
e Feedback to service owner and practitioners

CONTEXT OF SERVICE

Established in 2007, Absorbent Minds is a privately owned Montessori and afterschool service, located
in a residential area in Ballinteer, County Dublin. The service provides a morning pre-school session to
children participating in the Early Childhood Care and Education (ECCE) Programme. On the morning
of the inspection, two practitioners and seventeen children were present. The setting was given an
opportunity to comment in writing on the findings and actions advised in this report, and the response
submitted on behalf of the setting can be found in the appendix of this report.

AREA 1
QUALITY OF CONTEXT TO SUPPORT CHILDREN’S LEARNING AND DEVELOPMENT

The quality of the context to support the children’s learning and development is very good.

A caring and warm atmosphere is evident in the service. On arrival, the children are greeted in a
friendly manner. The manager and practitioners know the children well.

The routine allocates time for the children to engage in free play and adult-directed activities.
Throughout the inspection the children demonstrated their familiarity with the daily routine. While
they effectively participated in tidying up and moved between activities with ease, there were no
signals used to indicate the ending of an activity and some prolonged waiting periods were
observed.

During snack time the children sit together in four small groups. Some openly chat with their peers
and engage in conversation with practitioners. The practitioners assist children with opening lunch
boxes and packets as they move around the tables.

The children respond well to the to the practitioners’ very effective use of behaviour management
techniques. For example, during the inspection, they modelled and guided positive behaviour and
relationships, and used soft tones and conflict resolution strategies to solve the few minor issues
that arose.

The children’s sense of identity and uniqueness is effectively represented in the environment
through photographic and art displays, hand prints, and in community, European and world maps.
Effective practice to encourage the children’s sense of belonging includes invitations to parents
and family members to join in the graduation; Christmas and Halloween events, and invitations to
share their interest with the children. For example, a grandad brought his rescue dog to visit the
children. Some links with the local community have also been established, through trips and
invitations to local professionals to visit the service.

Actions advised

It is advised that the practitioners review their approach to transitions between activities. Verbal
and visual cues to bring the children’s attention to the final stages of an activity, and a countdown
to clean-up time will further support the positive learning experiences for the children. In addition,
waiting periods between activities need to be minimised.

It is advised that the practitioners sit with the children at snack time to provide a more social
experience for them. Dividing the group into two groups during this time will help to ensure that all
children sit at a table with a practitioner.



AREA 2

QUALITY OF PROCESSES TO SUPPORT CHILDREN’S LEARNING AND
DEVELOPMENT

The quality of the processes to support the children’s learning and development is good.

The provision for children’s learning is informed by the Montessori curriculum and Aistear: The
Early Childhood Curriculum Framework.

The practitioners plan for, observe and asses the children’s learning and development. Short-term
plans are thematic and documentation includes observations, check lists, samples of the children’s
work, and photographs. Some of this information is documented in the children’s scrapbooks.
There was little evidence in the planning to show the links between the children’s interests and
planned activities, and not all information documented was strengths based.

Adult/child interactions are positive, kind and affirming. The practitioners sit with the children during
most activities and effectively praise and encourage the children’s involvement. They also invite
the children who are playing alone to play with other children.

There were some good examples of the practitioners effectively scaffolding and extending the
children’s learning. For example, during ‘The life cycle of the butterfly’ activity, the cocoon was
related to children being wrapped in a blanket or sleeping bag and items such as grains of rice
and pasta were used to describe a butterfly egg and caterpillar.

The pre-school environment is child friendly and well maintained. The indoor space is divided into
interest areas and the resources within these areas are easily accessible to children. Montessori
work and free-play activities are simultaneously available for children to use during the day. The
children have daily access to the outdoor space. The equipment available outside and in the house
area is limited.

The practitioners display effective practice in supporting literacy and numeracy skills. For example,
they successfully use mathematical language in general conversation and they provide
opportunities for the children to engage with high-quality books, mark-making equipment, story
and rhymes. Documentation indicates that the children use activity sheets and engage in letter
formation. These activities are not age appropriate.

The practitioners’ promote an inclusive environment. Links are made with external agencies. In
particular the local Speech and Language Therapist supports children’s individual needs. Support
for children thorough the Access and Inclusion Model (AIM) is in place.

Actions advised

The practitioners are advised to engage with the ‘Planning and Assessment’ pillar in the Aistear,
Siolta Practice Guide to support the development of a strengths-based approach to documenting
children’s learning. In addition, links between the children’s interests and planned activities should
be made clearer in short-term plans.

It is advised that the practitioners take steps to improve the outdoor environment and the house
area using the ‘Environmental Audit’ in the Aistear, Siolta Practice Guide.

The use of worksheets and letter formation activities needs to be discontinued.

AREA 3
QUALITY OF CHILDREN’S LEARNING EXPERIENCES AND ACHIEVEMENTS

The quality of the children’s learning experiences and achievements is very good.

During the inspection, the children demonstrated enjoyment as they confidently participated in a
range of self-chosen and adult-directed activities. It was noted that the large-group, adult-directed
activity, carried out with the whole group did not fully engage all the children.

The children display a positive sense of identity and appear to be at ease in their surroundings.
This was noted when one child described her painting to her friend as, ‘Not a bad painting’.

As children direct their own learning, most demonstrate persistence and show highly effective
imagination, negotiation and turn-taking skills. It was noted that there were some missed
opportunities for the practitioners to playfully engage in pretend play activities and to extend the
children’s thoughts and ideas.

Most children display highly developed self-regulation, social and communication skills. Good
friendships among the children are evident. Many children are content to play alone as well as in



small groups. They co-operate very well with the practitioners and on-occasions it was observed
that they help each other with tasks, such as carrying the wooden blocks.

The children’s numeracy, literacy and language skills are emerging. Most children took great
pleasure in sharing their learning experience with the practitioners and their peers. During
conversation they demonstrate the ability to effectively question and answer in context. They
openly sang and hummed as they played and while using construction equipment they made
reference to length, size and number.

Throughout the session the children actively used an emotions chart to discuss feelings. Towards
the end of the session, the practitioners encouraged children to put their photograph on an emotion
they felt during the day. It was noted that this was a highly effective way of providing children with
an opportunity to explore their own feelings and also identify with their peers’ feelings.

The children demonstrate an interest in and an awareness of the environment. For example, they
painted houses, a zoo, clouds, the sun, caves and lava. Some children effectively discussed the
colour of objects in their paintings stating, for example, ‘the gold cave makes the sky look lighter’,
and ‘the sun is yellow in the day and green at night’.

Actions advised

During adult-led activities, it is advised that the group be divided into smaller groups to support the
children’s deep engagement and autonomy over their learning.
To further develop the children’s imaginary play and to sustain and consolidate their learning, it is
advised that the practitioners develop their approach to becoming play partners during the
children’s free-play time and use more open-ended questions.

AREA 4
QUALITY OF MANAGEMENT AND LEADERSHIP FOR LEARNING

The quality of management and leadership for learning is good.

A clear sense of team work is evident between the practitioners and the manager. Informal daily
chats and occasional staff team meetings are held to discuss planning, issues arising and to share
information. The manager conducts monthly individual supervision meetings to support the
practitioners in their roles.

There is clarity around the roles and responsibilities and there are opportunities for each
practitioner to lead learning. Currently no key worker roles are established within the service.

The service avails of external advice and training through the local County Childcare Committee,
private early year’'s consultants and Early Childhood Ireland. There are regular opportunities for
the practitioners to engage in continuous professional development.

Information regarding the service is shared with parents through policies and procedures and in
the parents’ handbook. Formal and informal channels of communication with parents are promoted
through annual parent meetings, the sharing of development reports, children’s scrapbooks, notes
and phone conversations. While an open-door policy is in place this was not obvious during the
inspection as parents did not enter the room.

The children’s transitions into and out of the service are managed effectively. Parents are welcome
to settle their children into the service, a school readiness meeting is held with parents at the end
of the pre-school year and some work is carried out with the children to prepare them for the move
to primary school. Currently there are no links made with the local primary schools to support
transitions.

Actions advised

It is advised that the manager consider implementing a key worker system to further support the
practitioners in planning for individual children’s interests and needs and in the compilation of
individual records of learning. The role would also support the division of groups for snack and
small-group time.

The practitioners are advised to build on their communication with families at drop off and pick up
time, by providing more opportunities for the parents to come into the room to collect their children.
It is advised that the practitioners consult the ‘Transition’ pillar in the Aistear, Siolta Practice Guide
to develop a transition policy that includes making links with the local national school.



CAPACITY TO IMPLEMENT THE ACTIONS ADVISED ABOVE

The capacity of the service to continue to implement the actions advised above is very good.



Summary of Overall Inspection

Area Quality Level
Quality of context to support children’s learning and development Very Good
Quality of processes to support children’s learning and Good
development
Quality of children’s learning experiences and achievements Very Good
Quality of management and leadership for learning Good

Language used in Early-Years Education-focused Inspection reports

Excellent Provision that is excellent is exemplary in meeting the needs of
children.
Very good Provision that is very good is highly effective in meeting the needs
of children.
Good Provision that is good is effective in meeting the needs of children
but with some aspects to be developed.
Fair Provision that is fair requires practice to be improved to meet the
needs of children.
Poor Provision that is poor is inadequate and requires significant

improvement to meet the needs of children.
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APPENDIX

SETTING RESPONSE TO THE REPORT
SUBMITTED ON BEHALF OF THE SETTING

Area 1 Observations on the content of the inspection report.

The inspection report is extremely helpful in pointing our ways to improve the overall learnings
experience for the children in the service. We found the whole process a very positive experience.

Area 2 Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

Area1
We are now using a bell and sand timer to indicate countdown between transitions.

We are exploring different routines at snack time. Taking the lead from the children based on the
needs.

Area 2

Planning is now done through the planning and assessment Pillar, instead of our old planning sheets
worksheets and letter formation activities have been discontinued except where a child shows an
emerging interest.

Area3
We engage in both large and small group activities and feel that is important to do both.
Area 4

We have introduced a key worker system. We feel that it is a vital that there is no visible division
within the class. The early year’s practitioners have an excellent working relationship.






