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Introduction
The Inspectorate of the Department of Education is responsible for the evaluation of the 
quality and effectiveness of education in a range of early learning and care settings, schools, 
centres for education and community training centres. The quality framework for post-primary 
schools, Looking at Our School 2022: A Quality Framework for Post-Primary Schools, is designed 
for teachers and school leaders to use in implementing the most effective and engaging 
teaching and learning approaches and in enhancing the quality of leadership and management 
in their schools. It is also designed to ensure that internal and external evaluation processes 
are complementary and, to that end, it is used by inspectors to inform their work as they 
monitor and report on the quality of work in schools. 

Similarly, the Looking at Our Centre 2023 framework is designed to inform and guide internal 
and external evaluation processes in respect of centres for education and community training 
centres. Looking at Our Centre has been developed to support those working in the centres 
to reflect upon highly effective practice and will also be used to guide inspectors in making 
evaluative judgements in these learning environments. The document can also be used by 
centre leaders and learning practitioners to enhance the quality of provision.

All further education providers, including Youthreach Centres and community training centres, 
are required to operate in accordance with the Core Statutory Quality Assurance Guidelines 
developed by Quality and Qualifications Ireland (QQI). In addition, Education and Training 
Boards (ETBs) have to comply with the Sector-Specific Statutory QA Guidelines developed by 
QQI for ETBs. In addition to this requirement, centres for education and community training 
centres conduct their own strategic self-evaluation planning processes. 
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Purpose	and	Rationale
Looking at Our Centre provides a set of descriptors of effective practice or ‘signposts’ based 
on the Department of Education’s quality framework, Looking At Our School 2022 and 
incorporating the QQI Statutory Quality Assurance Guidelines.

Looking at Our Centre is designed to help centres identify their strengths and areas for 
development and to enable them to take ownership of their own development and 
improvement. In this way, Looking at Our Centre supports centres to embed self-evaluation, 
reflective practice and responsiveness to the needs of children and young people in their 
settings.

Looking at Our Centre will be used by inspectors as they monitor and report on quality in 
centres for education and community training centres. Inspections will draw on the elements 
of the framework that are most relevant to the needs of the young people attending the 
centre. 

The use of this document will also ensure that inspectors will be fully cognisant of the 
existing internal and external evaluation requirements in carrying out their work in centres for 
education and community training centres, and that external evaluations by inspectors will be 
consistent with existing quality assurance processes. 

Looking at Our Centre will help young people, parents/guardians and other stakeholders 
better understand the evaluative judgements in published inspection reports. The detailed 
descriptions in the ‘signposts’ will also stimulate meaningful dialogue between young people, 
learning practitioners, and the wider community about quality of practice within centres. 
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What	are	the	key	principles	that	
inform	the	quality	framework?
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A holistic view: Looking at Our Centre takes a holistic view of learning and of young people. It 
emphasises the need for young people to re-engage in education, develop relevant academic 
and life skills and progress on to further education, training and/or employment.

Wellbeing: Looking at Our Centre sees wellbeing as intrinsic to this holistic view of learning, 
both as an outcome of learning and as an enabler of learning. It recognises the crucial role 
of centres in promoting and nurturing the wellbeing of young people through their practices 
in the key areas of centre environment, curriculum, policies and partnerships. Support for 
wellbeing is therefore integrated into Looking at Our Centre, and is explicitly referenced at key 
points. 
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Effective teaching: Looking at our Centre recognises the importance of effective teaching. 
It acknowledges the skills required to enable high-quality experiences and outcomes for 
all young people. It views career-long professional development as central to the learning 
practitioner’s work. 

Participation: Looking at Our Centre values the voice of young people and states that provision 
and practice in centres for education and community training centres should be explicitly 
young person-centred. 

External and internal evaluation as complementary processes: Looking at Our Centre sees 
external and internal evaluation as complementary contributors to the quality of service 
provision for young people. It maintains that the most powerful agent of improvement is 
a well-integrated system of evaluation that combines the external perspective with the 
reflective and collective insights of learning practitioners, parents/guardians, young people 
and other relevant stakeholders representing young people.

High quality leadership and management: Looking at Our Centre sees leadership and 
management as inseparable and defines centre leadership by its ability to harness the skills, 
knowledge and expertise of learning practitioners in the creation of a holistic, engaging, 
relevant and challenging learning environment.



10

Looking at our Centre: A Quality Framework for Centres for Education and Community Training Centres

What	is	the	structure	of	this	
quality	framework?
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There are two dimensions in the framework – Training, teaching and learning and 
Governance, leadership and management. These represent the two key areas of the work of a 
centre.

Each of the dimensions is divided into a number of domains. The domains represent the 
distinct, although interrelated, aspects of the dimension. The dimensions and domains are 
represented in Figure 1 below.

Figure 1: Dimensions and domains of the quality framework

Standards are then provided for each of the domains. The standards are stated as the 
behaviours and attributes characteristic of practices in an effective, well-functioning centre.

The signposts comprise richer descriptions of highly effective practice and are intended to 
provide practical examples to guide improvement and evaluation. 

Dimension

Domain

Standard

Signpost

Dimension: Training, teaching and learning 

• Learner experiences
• Learner outcomes
• Learning practitioners’ individual practice
• Learning practitioners’ collective practice

Dimension: Governance, leadership and 
management
• Governance
• Leading teaching, learning, and training
• Centre organisation and leadership
• Leading centre development 
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DIMENSION: TRAINING, TEACHING AND LEARNING
Domain Standard Signpost
Learner 
experiences

Young people engage 
purposefully in 
meaningful learning 
and/or training 
activities

Young people demonstrate interest and actively participate in planned learning and 
training activities.

Young people engage purposefully when working both independently and 
collaboratively.

Young people engage in cross-curricular activities.

Young people demonstrate understanding and can explain the purpose of the 
learning or training activity.

Young people use digital technology responsibly to manage their learning and to 
develop key skills. 

Young people have opportunities to engage in high-quality learning outside of the 
centre through, for example, structured and planned work placements which reflect 
their skills, needs and interests. 

Young people benefit 
from respectful 
interactions and 
experiences that 
are challenging and 
supportive

Young people experience a democratic and inclusive learning environment. 

Young people are encouraged and supported to identify their own learning and 
training goals for certification and life skills development.

Interactions among and between young people and learning practitioners are 
consistently positive, mutually respectful and conducive to young people’s 
wellbeing.

Young people confidently answer questions and provide opinions and they 
recognise that errors and differences of opinion are part of the learning process. 

Young people demonstrate resilience and persistence in their commitment to work 
that is challenging.

Young people reflect 
on their progress 
and develop a sense 
of ownership of and 
responsibility for 
their learning

Young people take pride in their work.

Young people are able to discuss their learning strengths, challenges and areas for 
development.

Young people take responsibility for their learning and the progression of areas for 
development.

Young people are provided with a range of relevant resources and supports to track 
and communicate their learning. 

Young people 
experience 
opportunities to 
develop the skills and 
attitudes necessary 
for lifelong learning

Young people appreciate the relevance and transferability of knowledge and key 
skills to their lives now and in the future.

Young people make meaningful connections between different curricular subjects 
and activities, as well as learning that takes place inside and outside the centre. 

Young people demonstrate understanding of the importance and value of 
continuing education and training in their lives. 

Young people demonstrate higher-order thinking skills such as: problem solving; 
decision making, critical dialogue and reflection.

Young people enjoy 
their learning, are 
motivated to learn, 
expect to learn, and 
expect to achieve

Young people have positive attitudes to learning.

Young people’s motivation to learn and their enjoyment of learning is evident and is 
linked to making progress and to achievement.

Young people demonstrate motivation in goal setting and planning processes.

Achievement is rewarded through feedback, recognition and centre 
acknowledgement events.

Young people demonstrate belief in themselves and have appropriately high 
expectations of themselves.

Young people recognise that learning is a life-long endeavour.
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DIMENSION: TRAINING, TEACHING AND LEARNING
Domain Standard Signpost
Learner 
outcomes

Young people have 
the necessary 
knowledge, skills and 
attitudes required 
to understand 
themselves and their 
relationships

Young people have opportunities to develop knowledge, skills, attitudes and values 
that will support them to make their way in the world.

Young people have identified life skills which will aid them in understanding 
themselves and others.

Young people can track their current learning achievements and skill level in life 
skills, and can identify progress.

The curriculum supports the holistic development of the young person.

Young people demonstrate an understanding that they are responsible for their 
own behaviour as individuals. 

Young people demonstrate the skills necessary to function effectively as part of a 
group or team.

Young people develop the skills necessary to participate in purposeful activities in 
their local community.

Young people 
demonstrate the 
knowledge, skills 
and understanding 
required by the 
chosen curriculum 
and youthreach 
programme

Young people value opportunities provided through the curriculum and learning 
programmes to develop knowledge, skills, understanding and attitudes which 
support them to experience success.

Young people demonstrate knowledge and understanding required by the 
curriculum and learning programmes and have attained proficiency in the relevant 
key skills. 

Young people attain 
the stated learning 
outcomes for each 
subject, course/ 
programme, module 
and individual 
learning plan

Young people co-create their individual learning plan, co-construct targets and 
expect to progress identified academic and personal goals and aspirations.

Young people take action on formative feedback provided.

Young people are aware from the outset of summative assessment the tasks that 
will be undertaken and are aware of related success criteria.

Young people can reflect on their learning and future learning needs and ambitions.

Assessment records accurately record young people’s achievement in line with their 
potential. 

Individual learning plans track young people’s goals in academic and vocational 
certification, and life skills development.

There is whole-school guidance programme including whole-school, group, and 
individualised provision and there are effective approaches for supporting young 
people’s achievement in this area.

The centre promotes 
and supports young 
people’s personal, 
social and emotional 
learning 

Young people’s achievements and successes, in their many forms, are valued, 
rewarded and celebrated.

Young people recognise themselves as learners, and demonstrate this in their 
attendance, time-keeping, preparation for learning and positive approach to 
learning in the centre and at home.

The relationship between achievement and wellbeing is understood by all young 
people and staff in the centre.

Learning 
practitioners’ 
individual 
practice

The learning 
practitioner prepares 
for and responds 
to individual 
learning needs, 
and differentiates 
training, teaching and 
learning activities as 
necessary

Learning practitioners demonstrate awareness of young people’s individual needs 
and have identified, and shared, clear individualised learning priorities.

Lessons include teaching, learning and assessment activities to provide appropriate 
access, challenge and opportunities for successful learning for all young people.

Learning practitioners assess progress, identify gaps in learning, and respond, as 
required, with additional supports designed to meet individual needs.
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Well-planned support for literacy and numeracy skills development is provided that 
meets the identified needs of young people.

Learning practitioners demonstrate cognisance of young people’s lived experiences 
and give specific consideration to the needs of marginalised and at-risk young 
people.

Learning practitioners provide inclusive approaches and experiences. 

The learning 
practitioner has 
the requisite 
subject knowledge, 
pedagogical 
knowledge 
and behaviour 
management skills

Learning practitioners demonstrate the knowledge, skills and competences required 
in their subject or training areas.

Learning practitioners, through their own enthusiasm for their field of expertise, 
motivate young people to engage and to enjoy learning.

Learning practitioners demonstrate proficiency in teaching and training skills.

Good relationships are fostered through a variety of initiatives, including the key 
worker/mentor initiative.

Learning practitioners create an orderly and inclusive learning environment based 
on mutual respect, affirmation and trust.

Learning practitioners demonstrate high expectations of young people’s work and 
behaviour and communicate these effectively. 

Lessons incorporate rich learning activities and assessment tasks that are closely 
aligned to identified learning outcomes.

Learning practitioners and young people co-create success criteria that enable 
them to develop the capacity to self-reflect and self-evaluate.

The learning 
practitioner selects 
and uses planning, 
preparation and 
assessment practices 
that progress learning 
and achievement

Planning for assessment is designed to assess young people’s knowledge, 
understanding, skills and, as relevant, attitudes and values.

Learning practitioners recognise that assessment may need to be conducted 
differently for different young people to achieve the same outcomes and they make 
every effort to find the appropriate assessment methods for young people.

Young people’s progress is tracked within lessons and across lessons.

Young people’s work is suitably maintained and stored.

In the planning 
for and delivery 
of lessons, the 
learning practitioner 
selects and uses 
teaching approaches 
appropriate to the 
learning intentions 
and to learning need

Lessons are well planned and all of the necessary resources are prepared for 
learning.

A variety of approaches is used in lessons; including opportunities for young people 
to work both independently and collaboratively.

Digital tools are used to facilitate personalised and collective learning, where 
appropriate.

Effective opportunities are provided to young peoples to articulate their experience 
of teaching, learning and training.

Young people’s experience of teaching, learning and training is used to inform 
future lesson planning.

In planning and delivering lessons, learning practitioners make learning contextual, 
relevant, and meaningful.

Learning practitioners 
promote and support 
young people’s 
personal, social and 
emotional learning 

Learning practitioners support young people to develop key skills such as creativity, 
critical thinking, being personally effective, and working with others.

Learning practitioners nurture young people’s self-esteem, resilience, persistence 
and confidence through the learning activities. 

Learning practitioners support young people in tracking progress of life skills devel-
opment in areas identified by them.

Learning practitioners support young people.

DIMENSION: TRAINING, TEACHING AND LEARNING
Domain Standard Signpost
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Learning 
practitioners’ 
collective 
practice

Learning practitioners 
value and engage 
in professional 
development 
and professional 
collaboration

Learning practitioners engage in a process of curricular planning which documents 
and informs, yearly, termly and daily practice.

Learning practitioners individually and collectively identify their training needs 
and engage in continuous professional development in a variety of relevant areas, 
including the use of digital technologies.

Learning practitioners regularly reflect on their practice; they identify, agree and 
implement whole-centre approaches to improve outcomes and experiences for 
young people. 

Learning practitioners have access to relevant data and information in relation to 
young people’s strengths, interests, needs and challenges. 

Using data and their knowledge of young people, learning practitioners plan 
collaboratively for each young person.

Learning practitioners take individual and collective responsibility for maintaining 
and updating records/logs of activities/individual action and learning plans.

Learning practitioners engage in personal reflection and self-evaluation to further 
develop their practice in supporting learning outcomes and experiences.

Learning practitioners 
work together to 
devise learning 
opportunities for 
young people across 
and beyond the 
curriculum 

Learning practitioners reflect and engage in collaborative planning for cross-
curricular, co-curricular and extra-curricular activities.

Staff collaboratively help young people to see learning as a holistic and life-long 
endeavour.

Learning practitioners provide relevant information, advice and support to 
parents/guardians to facilitate meaningful engagement in their child’s or young 
adult’s education and progression. This may include, for example, forming good 
habits, supporting wellbeing life-skills development and providing an environment 
conducive to learning. 

Learning practitioners collectively develop and implement consistent and 
dependable formative and summative assessment practices.

Learning practitioners 
contribute to building 
whole-staff capacity 
by sharing their 
expertise

Among themselves, learning practitioners share their individual experience and 
expertise, including successes and challenges, in order to improve the experience 
for both learning practitioners and young people.

Learning practitioners engage with other centres and learning networks to enhance 
both individual and collective practice.

DIMENSION: TRAINING, TEACHING AND LEARNING
Domain Standard Signpost



16

Looking at our Centre: A Quality Framework for Centres for Education and Community Training Centres

DIMENSION: GOVERNANCE, LEADERSHIP AND MANAGEMENT
Domain Standard Signpost
Governance Maintains a 

high standard of 
governance 

Decisions are young person-centred. 

The running of the centre is in line with relevant operational guidelines.

Centre management ensures that all legislative requirements in relation to the 
operation of the centre are fulfilled.

The centre fulfils its quality assurance requirements, engages in a self-evaluation and 
improvement process and has developed and is implementing an improvement plan.

The ETB, board1, and centre management oversee collaborative policy development 
and review of all mandatory and necessary policies. 

All policies are contextualised, reflect centre procedure and practice, and are 
underpinned by the principles of inclusivity and social justice.

Communication procedures and protocols are in place to share relevant information 
between staff, ETB, parents and young people.

All staff adhere to agreed procedures for gathering, storing and sharing confidential 
information which comply with data protection legislation. 

Appropriate resources and facilities are provided to support delivery of the 
curriculum.

Staff recruitment and induction policies are in place.

Fulfils all the 
necessary child 
protection and 
vulnerable adult 
safeguarding 
requirements

The centre fulfils all of its statutory obligations under Children First 2015.

The centre meets its statutory requirements in relation to the safeguarding of 
vulnerable adults.

Centre management ensures the development and review of policies that support 
a secure learning environment, such as the Code of Behaviour, Work Placement, 
Child Protection, Anti-bullying, Critical Incident, Health & Safety, ICT and Substance 
Misuse policies.

Leading 
teaching, 
learning and 
training

Fosters a culture in 
which young people 
flourish

An atmosphere of mutual respect and high expectation for young people is actively 
promoted by centre management and staff. 

Centre management promotes young person-centred teaching, training and 
instruction approaches.

Centre management and staff regard positive relationships between staff and young 
people and between young people themselves, as central to provision.

Centre staff recognise wellbeing as an enabler of learning and as an outcome of 
learning. 

Life-skills are recognised as a core part of the curriculum.

Staff mentors and key workers progress the development, monitoring and regular 
updating of individual action and learning plans. 

Life-skills measurement tools are used to enhance young people’s engagement in 
the centre.

Fosters a culture 
in which learning 
is central to centre 
activities

Young people and centre staff experience a sense of belonging, safety, and 
connection.

Activities such as breakfast and lunch clubs facilitate social interaction and informal 
learning.

A healthy living environment is actively promoted by all in the centre.

Staff wellbeing is promoted in a variety of ways, including the valuing of staff 
contribution and their work.

Appropriate support mechanisms are in place for staff wellbeing and details of the 
Employee Assistance Support Service are made available.

Extra-curricular activities are recognised as learning opportunities and are evident 
throughout the centre’s calendar.

1 The board may be the board for a single centre for education or a board for a number of centres. For centres that do not have a board, 
the Adult Education Officer or Further Education and Training Director for the ETB will take the place of the board. 
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DIMENSION: GOVERNANCE, LEADERSHIP AND MANAGEMENT
Domain Standard Signpost

Promotes and 
facilitates the 
development of 
young people’s voice, 
participation and 
leadership

There is a democratic learning environment; for example, young people are involved 
in setting targets, contributing to the creation of individual action plans, and 
reflecting on their learning and progress.

A representative council for young people, which facilitates and promotes their 
voice and participation is actively supported.

Induction, key-worker, and review processes afford young people opportunities to 
offer feedback and engage in collaborative planning for centre policies.

Manages the 
planning and 
implementation of 
curriculum provision

The centre is supported by its management authority and by the ETB in the 
provision of a culturally responsive curriculum, which takes account of and draws 
on young people’s identified knowledge, experiences and aspirations.

Centre leaders are committed to identifying barriers to wellbeing and learning, and 
to providing targeted supports such as life-skills programmes and well-planned 
extra and co-curricular activities. 

Centre leaders provide appropriate supports to address identified additional 
educational needs; including language, literacy, digital literacy and numeracy 
supports.

Where summer programmes are provided, young people actively participate in 
planning the programmes.

The timetable ensures the allocation of appropriate time for each subject and/or 
module and for supports as required.

The timetable allocation for curricular learning and training supports active 
engagement by young people.

Fosters commitment 
to purposeful 
inclusion, equality of 
opportunity and the 
holistic development 
of each young 
person, including life-
skills development

The development of life-skills of young people is integrated across the curriculum 
and through all activities provided.

Wellbeing is actively promoted across the curriculum.

Young people have access to one-to-one and/or small-group support, with qualified 
personnel for their personal, social, educational and career development needs.

Appropriate support is provided at moments of personal crisis.

Implementation of a support intervention is designed in collaboration with an out-
of-centre service where required.

Opportunities for additional certification, work experience/work shadowing and 
voluntary work are provided, in line with young people’s identified needs and 
learning goals.

There are effective measures in place to understand and support young people’s 
mental health.

Centre 
organisation 
and 
leadership

Manages the centre’s 
resources to create 
and maintain a 
learning organisation

Sufficient resources are provided to ensure that the building, grounds, and work 
spaces are well maintained and suitably furnished.

Resources to support full delivery of the curriculum, learning, and /or training 
programmes are provided.

There is access to broader ETB supports where required, such as access to specialist 
staff, facilities and training.

The ETB provides appropriate resources and facilities to support training, teaching 
and learning for wellbeing and life-skills development.

Establishes centre 
systems and 
procedures to 
support transitions, 
retention and 
progression

Systems are in place to link with previous education settings and other relevant 
agencies and to access information to ensure successful transfers.

A suitable, relevant and effective induction programme is provided to young people.

Structures are in place for the initial and ongoing assessment of young people, and 
for measuring and recording progress.

Career Guidance provision and progression plans are aligned with the young 
person’s vocational and career aspirations.

Counselling is available for students to support their progression.

Young people’s progression from the centre is supported, destinations are recorded, 
and contact is maintained.
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DIMENSION: GOVERNANCE, LEADERSHIP AND MANAGEMENT
Domain Standard Signpost
Leading 
centre 
development

Communicates the 
guiding vision for the 
centre and leads its 
realisation

The ETB, board, centre director and staff, recognise the pivotal role they play in 
the continued engagement of the young person in education and training and acts 
accordingly. 

The centre ethos reflects the values and goals of all stakeholders and is evident in 
centre policies, processes, and curriculum. 

The ETB, board, centre director and staff establish and maintain a guiding vision for 
the centre. 

The guiding vision sets out the goals, expectations and associated actions necessary 
for the centre to continuously develop as a learning community.

Centre management takes proactive and positive steps to support and motivate 
staff and young people and to set high expectations for all.

Manages, leads and 
mediates change 
through engagement 
in an ongoing 
process of self-
evaluation

Centre management ensures a culture of improvement.

Relevant improvement plans are put into action on a whole-centre basis and are 
monitored regularly and adapted as necessary. 

The co-ordinator, supported by the board, provides opportunities for and actively 
encourages young people, staff and parents to have an active voice in decisions 
relating to improvement.

Centre management and staff are aware of educational developments and see their 
relevance.

Centre management manages change effectively.

Builds and maintains 
relationships with 
parents/guardians, 
with other centres, 
schools and other 
organisations, and 
with the wider 
community

The centre communicates effectively with parents/guardians about all relevant 
issues pertaining to the young person.

Reports on progress are regularly provided to parents/guardians.

A collaborative approach involving parents/guardians and young people is employed 
with regard to individual needs and interventions to support them.

There is a positive approach to discipline where students are involved in 
development and review of the code of behaviour and where issues are resolved 
with care, respect, consistency and due process.

A range of agreed formal and informal structures is in place to support relationships 
and partnerships.

There are good links with schools and other further education settings, Department 
support services, community-based statutory and voluntary support services, and 
other external agencies.

The centre maintains links with local businesses and workplaces to support the 
experience and progression of young people.

Implements a 
system to promote 
professional 
development, 
responsibility and 
accountability

Centre management, in consultation with the ETB, provides appropriately qualified 
staff to deliver a needs-based, young person-centred curriculum.

The ETB provides qualified staff, for the delivery of supports such as literacy, 
numeracy, counselling and guidance, as required.

Continuing Professional Development (CPD) opportunities are provided for learning 
practitioners to ensure that they have the relevant knowledge and skills to deliver 
the curriculum or programme.

CPD is provided which supports deep learning, promotes wellbeing and aids the 
creation of a positive learning environment.

Opportunities are provided to learning practitioners to share their learning from 
CPD with all staff members.

Centre management and staff have clearly defined roles and responsibilities.

Staff use regular meeting and planning time to reflect on their work and to progress 
actions in the centre’s development plan.

Staff collaborate with appropriate outside personnel to provide meaningful learning 
experiences for young people.
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DIMENSION: GOVERNANCE, LEADERSHIP AND MANAGEMENT
Domain Standard Signpost

Centre managers 
critique their practice 
as leaders and 
empower staff to 
carry out leadership 
roles

Centre managers are mindful of their own wellbeing and manage their 
responsibilities effectively.

Centre management engages in personal reflection and self-evaluation.

Centre management distributes leadership effectively by facilitating staff to take on 
leadership roles and to lead learning.

Young people and staff are provided with opportunities to take up leadership roles.

Centre managers engage in professional dialogue with their peers at various levels 
and apply professional learning to their own practice.

Centre managers contribute to the professional learning community of their peers.

Embraces leadership 
opportunities for 
staff and young 
people

Centre management promotes and facilitates effective and efficient leadership 
practices to build sustainable leadership and empower others.

Centre staff demonstrate collective responsibility for the effective operation of the 
centre, through the distribution of responsibilities and carrying out of tasks.

Young people are provided with opportunities to develop leadership skills through, 
having responsibility for appropriate aspects of the centre’s operation.
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