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Foreword

The Guide for Gaeltacht Primary Schools - Indicators of Good Practice for Immersion Education will support 
primary schools participating in the Gaeltacht School Recognition Scheme in their efforts to provide a high 
quality Irish-medium education and extend the use of Irish as the language of the Gaeltacht community 
(Policy on Gaeltacht Education 2017-2022). The Scheme is well underway now and individual schools and their 
communities are working diligently to fulfil the language-based criteria in order to achieve recognition as a 
Gaeltacht school.

The indicators of good practice in the Guide are linked to the language-based criteria to identify good practice 
and areas for development through the school self-evaluation process to support the implementation of 
immersion education. This publication can be used as a working document to encourage professional dialogue, 
to reflect on approaches to teaching and learning through Irish, to monitor progress and to identify priorities 
and further actions to strengthen immersion education. 

This Guide emanated from the research,“I dtreo Barr Feabhais: Dea-Chleachtais san Oideachas lán-Ghaeilge 
agus Gaeltachta” (July 2017), conducted on behalf of Gaeloideachas, with teachers in schools in different 
sociolinguistic contexts. The work of Gaeloideachas, researchers Dr. T. J. Ó Ceallaigh, Coláiste Mhuire gan 
Smál and Aoife Ní Shéaghdha, Ionad na Gaeilge Labhartha, University College Cork, in sharing these research 
findings, is acknowledged.

Gratitude is extended to everyone who assisted in the publication of the Guide including An Chomhairle 
um Oideachas Gaeltachta agus Gaelscolaíochta (COGG), representatives of the Advisory Committee for the 
Policy on Gaeltacht Education and members of An tAonad um Oideachas Gaeltachta.

Above all, the teachers and principals of Gaeltacht schools are commended for their  overwhelming support for 
the implementation of the Scheme and for sharing their experiences and best practice. The active engagement  
of schools is paramount in ensuring a high standard of Irish-medium education for children in the Gaeltacht. 

The progress being made by schools is apparent and the Scheme has a positive impact on Gaeltacht 
communities and on the promotion of Irish generally. Schools are at different stages of the journey in 
implementing immersion education and in fulfilling all of the language-based criteria for recognition as a 
Gaeltacht school. The commitment and diligence of students, teachers, principals and boards of management, 
are lauded. It is hoped that this Guide will support schools in their continuing work to ensure the future of 
the Irish language. 

An tAonad um Oideachas Gaeltachta, Department of Education
and 
An Chomhairle um Oideachas Gaeltachta agus Gaelscolaíochta
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Introduction

The overarching goal of the Policy on Gaeltacht Education 2017-2022 (Policy) is to ensure the availability 
of a high quality and relevant Irish-medium educational experience for all young people living in Gaeltacht 
areas and in this way to support the use of Irish as the main language of families and of Gaeltacht 
communities (Policy on Gaeltacht Education 2017-2022, pg 10). 

The Government’s priority in regard to improving the quality of Irish-medium educational provision in 
the Gaeltacht is clear in the Policy and it is in line with the Department of Education and Skills Cumasú: 
Statement of Strategy 2019-2021 and with the 20-Year Strategy for the Irish Language 2010-2030.

The Gaeltacht School Recognition Scheme (Scheme) is based on the following processes:
• effective school self-evaluation
• ongoing school improvement
• co-operation and partnership between the partners in the school community.

A school will be given recognition as a Gaeltacht school when it has satisfied the language-based criteria 
of the Scheme. These criteria will be achieved through school self-evaluation and by implementing an 
action plan for improvement. An important part of this self-evaluation process is the monitoring and 
evaluation of the effectiveness and progress of this action plan. The plan will need to be developed from 
year to year to ensure ongoing improvement. This cyclical school self-evaluation process will support the 
development of high-quality Irish-medium educational provision in the Gaeltacht leading to a defined 
characteristic ethos for Gaeltacht schools. This ethos will be beneficial to teaching and learning through 
the medium of Irish in the Gaeltacht and will strengthen links with the local community to foster the use 
of Irish in the community. 
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The aim of this Guide is to provide an insight into and practical support for schools through indicators 
of good practice for Irish-medium education in the Gaeltacht i.e. good practice in immersion education. 
This will build on existing good practice and will cultivate a shared understanding of what constitutes 
good practice across diverse contexts.

What does the term Immersion Education mean in this document?

The term Immersion Education as used in the Guide relates to the Gaeltacht school context and means 
that the provision of education is entirely through the medium of Irish, with the exception of the teaching 
of the English curriculum.  Total immersion means that the learning environment operates solely through 
Irish. This process enables the fuller development of pupils’ language proficiency. The phrase “total early-
immersion” is used in this document to describe the practice of implementing a two-year total immersion 
programme through Irish in infant classes, where English is not taught during this period.

The indicators of good practice outlined in this Guide will help schools identify specific 
improvement targets linked to language-based criteria to strengthen immersion education. The 
indicators of good practice will be helpful to teachers who are seeking to continuously develop 
and improve their practice through the cyclical self-evaluation and improvement process.

This Guide can be used to:

•	 reflect on teaching and learning practices through the medium of Irish in the Gaeltacht 
school

•	 guide professional discussion on learning, teaching, management and leadership to 
support the implementation of immersion education

•	 identify, develop and extend good practice in immersion education

•	 identify targets and actions to fulfil the language-based criteria for immersion education.
The Guide provides a summary of the school self-evaluation process and an explanation of 
how schools in the Scheme will operate through that process. The document is also intended to 
create links between implementing the Scheme, the language planning process in the Gaeltacht 
and the Primary Language Curriculum (2015).
The indicators of good practice are made available in this Guide to assist the staff and the school 
community in directing the self-evaluation process, a process with which schools are already 
familiar. These indicators are not a checklist for external evaluation and are solely for internal 
use in the school. Schools may use the indicators to begin an internal discussion and to identify 
specific targets. 

Aim of the Guide
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Content and Structure of the Guide
The Guide is presented in five sections.

Section 1:  The Gaeltacht School Recognition Scheme and School Self-Evaluation (SSE)
Section 1 provides an overview of the self-evaluation process as outlined in School Self-
Evaluation Guidelines 2016-2020: Primary Schools and guidance is provided on how the 
Scheme can be implemented through such a process. 

Section 2:  The Role of the Board of Management 
In Section 2, clarification is provided on the role of the board of management in the school 
self-evaluation process to improve Irish-medium educational provision in the Gaeltacht 
school and to enhance the characteristic spirit and the ethos of the Gaeltacht primary school.

Section 3:  The Gaeltacht School Recognition Scheme and the Gaeltacht Language-Planning Process 
Section 3 explains how the language-planning process in the Gaeltacht will provide support 
for schools participating in the Scheme when language plans are being implemented. 

Section 4:  The Gaeltacht School Recognition Scheme and the Primary Language Curriculum (2015)
In Section 4, an explanation is given on how the Primary Language Curriculum (2015), in 
particular the Learning Outcomes and Progression Continua, can support schools in 
identifying goals for implementing the Scheme. 

Section 5: Language-Based Criteria: Samples of Good Practice Indicators and Self-Evaluation 
Questions
In Section 5, the language-based criteria are divided into indicators of good practice examples 
and self-evaluation questions that will support schools in assessing their language plans, in 
identifying new specific targets, and in monitoring the effectiveness of their plans as they 
participate in a cycle of improvement.

1. The Gaeltacht School Recognition Scheme and School Self-Evaluation
School self-evaluation (SSE) introduced into the Irish school system in 2012, is a collaborative, reflective 
process of internal school review, which focuses on improving teaching and learning. The SSE process 
gives the school community an opportunity to recognise and affirm good practice and to identify areas 
where improvement is required and to act accordingly. As explained in the document School Self-
Evaluation Guidelines 2016-2020: Primary Schools:

“School self-evaluation is primarily about schools taking ownership of their own development and 
improvement.” (page 6)

Although there is also external evaluation (Department of Education Inspectorate), the school self-
evaluation process and the external evaluation process are interconnected, and both processes are 
focused on improvement.

As part of this school self-evaluation:
•	 The school creates an action plan that emanates from reflective enquiry and from evidence 

collected within the school’s own specific context.
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•	 The school uses this evidence to identify targets and worthwhile actions for improvement, targets 
that are focused on improving the standard of teaching and learning through Irish. 

•	 The school creates action plans arising from the participation of the whole-school community.
•	 The school implements the plans, measures progress associated with them, and identifies new 

relevant targets as required. 

The school self-evaluation approach is a cyclical process, that includes 6 steps (School Self-Evaluation: 
Guidelines 2016-2020: Primary Schools, pp 10-14) and the Scheme should be implemented in accordance 
with this SSE process. The school’s action plan for the Scheme to strengthen Irish-medium education 
should be incorporated into the SSE report, and only one document is required.

Schools that are seeking recognition as Gaeltacht primary schools have drafted action plans as an initial 
first step in the implementation of the Scheme. The next steps are implementation of the plans and 
evaluation of their impact on teaching and learning in an Irish-medium school in the Gaeltacht and on 
the use of Irish in the school community. 

This is a summary of the overall six-step school self-evaluation process.

•	 Step 1: Identify focus 
The SSE focus is based on teachers’ understanding and knowledge of their own (Gaeltacht) school 
context, the specific language-based criteria (Appendix 1) and the teaching and learning area 
selected to strengthen Irish-medium education.

•	 Step 2: Gather evidence 
Evidence is gathered from the school community in the context of the focus selected in Step 
1. Description of the school context (e.g language profile of pupils, teachers etc), quantitative 
(e.g questionnaires) and/or qualitative (interviews/focus groups) data from teachers/board of 
management/pupils/parents depending on the self-evaluation focus i.e. the specific language-
based criteria targeted.

•	 Step 3: Analyse and make judgements
The evidence is analysed and judgments are made in terms of the school’s current strengths from 
the perspective of Irish-medium education in the Gaeltacht school and in terms of those areas 
requiring improvement. This is where objectives and specific objectives for improvement are 
identified for the action plan for improvement in terms of the language-based criteria and in terms 
of teaching and learning. 

•	 Step 4: Write and share the school self-evaluation report and improvement plan
The school draws up a plan to improve the standard of the particular aspect of Irish-medium 
education that is being focused on for improvement and shares the findings of the evaluation and 
the improvement plan with the school community. The school has to make a decision regarding 
the best way to report on the progress made, and make arrangements to share the SSE report and 
improvement plan with the school community. 

•	 Step 5: Put the improvement plan into action 
The work of a Gaeltacht school will not improve in terms of learning and teaching until the 
plan’s actions are implemented. All school personnel should be central to the work involved in 
implementing the improvement plan to include activities at individual classroom and whole-school 
levels. 
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•	 Step 6: Monitor actions and evaluate impact
In order to evaluate the effectiveness of the improvement actions, the leaders of the process and 
all teachers must engage in monitoring and reviewing on an ongoing, systematic basis. 

It is important that the school should engage in making judgements during the process to ensure that 
the actions for improvement are effective and that the changes in practice impact on teaching and 
learning through the medium of Irish in the Gaeltacht school.  

The possible evaluation methods include: 

•	 individual and collaborative professional review of teaching and learning through the medium of 
Irish:
- teachers’ own self-reflection 
- review of collaborative team teaching
- collaborative review of teaching and learning 
- individual and collaborative review of pupils’ work.

•	 the opinions of the school community on aspects of education through the medium of Irish in the 
Gaeltacht school: 
- getting the opinions of pupils, teachers and parents.

•	 a review of data on pupil achievement:
- an analysis of teacher-designed tasks to measure pupils’ fluency, accuracy and language 

enrichment
- an analysis of standardised test results, if appropriate, and a comparison between the results of 

standardised tests and national norms
- an analysis of pupils’ achievements in terms of the learning outcomes for Irish as laid out in the 

Primary Language Curriculum (2015) and in other curriculum areas through the medium of Irish  
- a review of data in terms of pupils’ disposition to teaching and learning through the medium of 

Irish in the Gaeltacht school.

•	 a review of the school context and school policies:
- examination of the percentage of native Irish language speakers and learners of Irish
- examination of social language used amongst pupils and teachers 
- examination of the involvement of pupils and teachers in language-centred activities in the 

Gaeltacht community
- examination of the school’s policy for Irish and the use of information and communication 

technologies (ICT) to support the learning and teaching of the language.

In accordance with the Quality Framework for Primary Schools (Appendix 2), the most effective 
improvement occurs in a “well-integrated system of evaluation that combines the external perspective 
(Department of Education/Inspectorate) with the reflective and collective insights of school leaders, 
teachers, parents and pupils” (Looking at Our School 2016: Quality Framework for Primary Schools, pg 7).

When the action plan for improvement is implemented, a new cycle of school self-evaluation  
begins, with new targets specifically focused on the language-based criteria and on school improvement.
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2.  The Role of the Board of Management 
A board of management manages the school on behalf of the Patron, as set out in the Education Act, 
1998 and relevant circulars, guidelines and procedures issued from the Department of Education. The 
board has responsibility to ensure that the school’s development plan is developed in collaboration with 
the school community, including the school patron. 

While the board will oversee the implementation of the Scheme, school review is a collaborative, inclusive 
and reflective process involving the school community and the local language-planning committee. The 
principal and staff, under the direction of the board of management and in consultation with parents 
and pupils, engage in reflective enquiry on the work of the school to provide high quality Irish-medium 
education in the Gaeltacht. Clearly, therefore, the whole-school community should be involved in 
implementing improvement pertaining to the Scheme and the board of management has a particular role 
in guiding the process. The following table could be helpful for the board of management in overseeing 
the implementation of immersion education in the school. 

Area How the board of management can support the implementation of immersion education in the 
school

Iri
sh

•	 The board continuously supports the promotion of Irish in the school 

•	 The board conducts its business through Irish as far as possible 

•	 The board ensures that the public understands that the school is a Gaeltacht school

•	 Irish is the language prioritised in school documentation including its policies 

•	 The board ensures that Irish is the language used in all aspects of the work of the school.

W
ho

le
-s

ch
oo

l P
la

nn
in

g

•	 The board of management defines its vision for immersion education in the Gaeltacht school. 
•	 The board ensures that the admissions policy states that it is a Gaeltacht school and that the 

language of communication, teaching and learning in the school is Irish.
•	 The board ensures that

–	 a whole-school policy for Irish as the language of the school is formulated and updated as 
appropriate

–	 a whole-school plan for the implementation of Irish as a curriculum subject is formulated 
and updated as cfappropriate

–	 a whole-school plan for all other curricular subjects through the medium of Irish is formu-
lated and updated as appropriate.
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Area How the board of management can support the implementation of immersion education in the 
school (ar lean)

Ac
tio

n-
pl

an
ni

ng

•	 The board of management plays an active role in the planning process in order to fulfil the 
language-based criteria for recognition as a Gaeltacht school.

•	 The board collaborates with school staff in order to ensure that
–	 realistic and measurable targets are set in the school’s action plan
–	 approriate activities planned to achieve those targets
–	 the action plan is reviewed regularly
–	 progress is identified
–	 new targets set as appropriate 
–	 regular updates completed and discussed by the board.

•	 The board identifies and agrees leadership roles and responsibilities in relation to the 
implementation of immersion education.

•	 The board provides a short a summary of the self-evaluation report and school improvement 
plan to the school community annually. 

Pa
rt

ne
rs

hi
p

•	 The board fosters a positive and open partnership with parents and the community. 

•	 The board disseminates information to the community on the benefits of immersion education 
and bilingualism/multilingualism. 

•	 The board supports the parents’ association in its work on immersion education (assisting in 
the establishment of a committee, if necessary).

•	 The board fosters a beneficial link with the community, early-years settings and other 
Gaeltacht/Irish-medium schools, and the local language-planning committee. 

M
an

ag
em

en
t o

f h
um

an
 re

so
ur

ce
s  

•	 The board recruits staff, competent in Irish, according to the minimum requirements of the 
relevant Department of Education circulars.

•	 The board supports staff in accessing training opportunities such as those provided by national 
support services and COGG in order to strengthen their proficiency in the language and their 
understanding of immersion education.  

•	 The board ensures a whole-school approach in the implementation of immersion education in 
order to fulfill the language-based criteria.

•	 The board ensures that the supports provided as part of the Scheme are used effectively in 
accordance with Departmental circulars and guidelines (for example, the additional support 
hours for Irish).

•	 The board ensures that appropriate management systems and procedures are implemented to 
ensure that grants relating to the Scheme are used for the purposes intended.
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3. The Gaeltacht School Recognition Scheme and the Language-Planning 
Process in the Gaeltacht

Co-operation between the work of schools and the work of the language-planning committees/lead 
organisations in the Gaeltacht will be important in terms of the implementation of the Scheme and of 
the local language plans in the Gaeltacht. Language-planning committees have been established in the 
26 language-planning areas in the Gaeltacht to prepare and implement language plans in each language-
planning area to preserve and strengthen the use of Irish in the Gaeltacht. 

The Policy on Gaeltacht Education 2017-2022 recognises that Gaeltacht areas are of particular linguistic, 
cultural and economic significance and that Irish is currently very vulnerable as the language of the home 
and of the community in the Gaeltacht.

The Policy confirms that the Gaeltacht is a resource for Irish speakers and for those learning the language 
that cannot be revitalised, if assistance is not provided to the language community in the Gaeltacht.

The Policy explains the importance of schools participating in the local language-planning process in 
the Gaeltacht (Policy on Gaeltacht Education 2017-2022, pg 45). The language planning process aims to 
support Irish in a systematic and integrated way as the language of the community and the home, in order 
to increase the use of Irish on a daily basis in Gaeltacht areas (Language-Planning Guidelines  2016, pg 7). 

In the Policy, there is one particular language-based criterion for primary and post-primary schools that 
refers specifically to the participation of schools in the local language-planning process; Criterion 9 for 
primary schools (Circular 0033/2017) and Criterion 8 for post-primary schools (Circular 0034/2017). 
This criterion requires Gaeltacht schools to “support the school community in the language-planning 
process (Gaeltacht Act, 2012) by contributing to the use and maintenance of Irish in the school and local 
Gaeltacht community”.

4. The Gaeltacht School Recognition Scheme and the Primary Language 
Curriculum (2015)

In the Primary Language Curriculum (2015), where Irish and English are integrated into one language 
curriculum, both languages are recognised as first language (L1) and second language (L2) depending on 
the school context. The language of instruction and the school’s learning context are the determinants of 
L1 in a particular school. In terms of Irish-medium schools in the Gaeltacht, Irish is L1 and it is recommended 
that the teaching of English be delayed to the beginning of first class, following a consultation process 
with parents, so as to establish and strengthen Irish (Primary Language Curriculum, pg 6). 

The Primary Language Curriculum highlights the importance of catering for the varying needs of all 
children. Immersion education gives native speakers the opportunity to enrich and develop their Irish 
and it gives children, who are not native Irish speakers, the opportunity to immerse themselves in the 
language. Particular emphasis is placed in the new language curriculum on the transfer of skills from one 
language to another and on integration between languages. 

“Developing skills in one language will help children to develop similar skills in another language, 
provided they have adequate exposure to the language, and adequate motivation and opportunities 
to engage with the language.” (Primary Language Curriculum, pg 18).
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The Primary Language Curriculum is based on three elements in both languages:

(1) developing communication through language 

(2) understanding the content and structure of language and 

(3) exploring and using language within the three common strands for Irish and English – Oral 
Language, Reading and Writing. 

The learning outcomes in the curriculum describe children’s expected language learning and language 
development. The progression continuum acknowledges that children come to school having had different 
language experiences, that they are at various points on their language-learning journey and that they 
develop at different rates. This continuum helps teachers to make judgements and to recognise where 
children are at on their language learning journey in L1 and in L2. It also provides relevant information 
to support planning and a holistic approach to the assessment of children’s learning (Primary Language 
Curriculum, 2015).

The progression milestones and progression steps that are linked to learning outcomes in the Primary 
Language Curriculum act as a good planning tool for teachers in Gaeltacht schools. This progression 
continuum helps teachers to make a judgement on pupils’ ability and on the next step on the continuum 
for pupils at different ability levels (native speakers, second language learners of Irish, English as an 
additional language (EAL)/multilingual pupils). The continua, the learning outcomes and the samples 
given in the support materials help teachers to reflect on and to identify targets to improve the teaching  
and learning of language, and the assessment for language learning. 

An emphasis must also be placed on using the language as a medium of learning rather than a learning 
target and the academic cognitive language of pupils needs to be developed and acquired. In the cases 
of primary schools not yet fuly operating through the medium of Irish, Content and  Language Integrated 
Learning (CLIL) affords children the opportunity to learn concepts, dispositions and skills in a particular 
curriculum area through Irish, and to develop their confidence by using their new language skills in real 
contexts outside of the discrete language lesson. For teachers, it provides opportunities for integrating 
Irish across the curriculum in an active and meaningful way (Primary Language Curriculum, pg. 43).

5. Language-Based Criteria: Samples of Good Practice Indicators and  
Self-Evaluation Questions

Primary schools in the Gaeltacht must operate entirely through the medium of Irish (apart from the 
English curriculum) to gain recognition as a Gaeltacht school, as outlined in Table 1 of the Policy (pg 11). 
Schools in the Gaeltacht must fulfil 13 criteria (Circular 0033/2017) to achieve this recognition in the 
Scheme. A list of all criteria is available in Appendix 1 of this document. The language-based criteria of 
the Policy emerged following the completion of a Department of Education and Skills consultation and 
research process that formed part of the preliminary work for establishing the Policy. These criteria are 
in line with internationally recognised good practice for educational settings operating in contexts such 
as that of Gaeltacht schools (Ó Ceallaigh & Ní Shéaghdha, 2017).

The indicators of good practice outlined in this section of the Guide will be helpful to staff and school 
leaders as they engage in professional dialogue to support their efforts in evaluating their action plans to 
strengthen immersion education. These indicators may also be helpful in identifying new goals, targets 
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and actions for improvement through the self-evaluation process for the next action plan. The indicators 
of good practice are intended as a guide for schools when making quality judgements on their work in 
terms of excellence in Irish-medium education in the Gaeltacht school.

The Indicators of Good Practice are aligned to Looking at Our School 2016: A Quality Framework for 
Primary Schools (LAOS), which gives a clear picture of what good or very good practice looks like in 
schools. The Indicators of Good Practice in conjunction with LAOS will allow schools in the Gaeltacht 
to look at their own practices and identify what they are doing well, and what aspects of the school’s 
work could be further developed. There are two dimensions to this quality framework: teaching and 
learning and leading and management. Within these dimensions, there are various domains for assessing 
standards/improvement; for example, the following are the domains used to assess the standard of 
teaching and learning within the dimension, Teaching and Learning: 

· learner outcomes

· learner experiences

· teachers’ individual practice

· teachers’ collective/collaborative practice.

This framework adopts a holistic view of learning, in which pupil wellbeing, the quality of teaching 
and school’s responsibilities for the standard of education of learners are key features. In terms of the 
framework, excellence in teaching is the most powerful influence on pupil achievement and therefore 
professional development during a teacher’s career-lifetime is essential. These understandings are 
included in the indicators of good practice for Irish-medium education in the Gaeltacht school in the 
tables below. These indicators of good practice in Gaeltacht education are linked to the dimensions and 
domains from the Quality Framework for Primary Schools (Looking at Our School, 2016: Quality Framework 
for Primary Schools).

Furthermore, the indicators of good practice take account of the key principles of the Primary Language 
Curriculum (2015). These principles are focused on the learning outcomes of pupils and on the progression 
milestones in the integrated language learning continuum (Irish and English).

The context of every school is different and some indicators will be useful to schools in a particular 
sociolinguistic context that will not be suitable for schools operating in other sociolinguistic contexts. 
School leaders and staffs can add to the indicators of good practice as suits their own school context in 
terms of language-based criteria. 

The following improvement continuum regarding each indicator of good practice may be used to guide 
the next implementation steps:

Improvement Continuum

1 – yet to be  
  implemented 2 – progress  

made 3 –  being  
implemented 4 – already  

implemented

The following indicators, which are linked to specific language-based criteria, provide schools 
with a guide to identify good practice and to select specific areas for improvement for the 
phased implementation of immersion education.
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TABLE 5.1: CRITERION 1 FOR THE PRIMARY SCHOOL

Criterion: Implement a two-year total-immersion programme through Irish in infant classes, during 
which no English will be taught

Dimension: Teaching and Learning

Domain:
•	 Learner outcomes and experiences

•	 Teachers’ individual and collective/collaborative practice
1 2 3 4

Sa
m

pl
es

 o
f I

nd
ic

at
or

s o
f G

oo
d 

Pr
ac

tic
e

A welcoming, safe, attractive Irish-immersion environment is provided for infants 
in the school.

An approach is used that is embedded in the particular teaching and learning 
context that encourages Irish and interaction through Irish amongst pupils (for 
example, shared storytelling, songs, action rhymes, role play).

A listening/oral programme is being implemented to teach the language and to 
provide communicative opportunities to enable pupils to acquire and use the 
language.

The teaching of literacy begins through the medium of Irish (i.e. a two year early-
immersion period, using a graded early-literacy/ phonics/phonetics programme 
for Irish).

Teachers are trained in the teaching of literacy through Irish and school leaders 
share information regarding early immersion with teachers and parents to help 
pupils’ learning.

The learning outcomes and the progression continua for oral language, reading 
and writing in the Primary School Curriculum (Stage 1) are used to support teachers 
to reflect on their pupils’ language learning journey.

Differentiation strategies are employed to assist native Irish speakers and learners 
of Irish as outlined in the curriculum. Differentiation is also provided to cater for 
the different ability levels of all pupils including those with special educational 
needs.

Additional supports (for example, the language assistant, pupils from senior 
classes) are utilised to immerse infants in Irish and to develop their social language 
in the school playground.

Infant and junior class teachers co-operate to ensure that there is continuity in the 
oral language and literacy/phonics programme so that skills are transferred from 
Irish to English in first/second class. 

The biliteracy skills in Irish and English continue to be developed systematically 
in first class using the learning outcomes and the progression continua for both 
English and Irish that are in the Primary Language Curriculum (Stage 2).

Teachers and parents discuss the total early-immersion at the end of senior infants 
to ensure that it is succeeding and any recommendations for improvement are 
noted.

In small school multi-grade settings, when an infant teacher is also teaching first 
and second classes, the best methodologies are applied for implementing total 
early immersion in infant classes. Good practices pertaining to implementing full 
early-immersion education in such settings are discussed with teachers/principals 
in similar Gaeltacht schools.
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TABLE 5.2: CRITERION 2 FOR THE PRIMARY SCHOOL

Criterion: Extend the availability of a curriculum with a total-immersion approach, where all areas of 
learning, apart from English, will be taught through Irish 

Dimension: Teaching and Learning

Domain:
•	 Learner outcomes and experiences
•	 Teachers’ individual and collective/collaborative practice
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All subjects are taught through Irish, apart from English, and that includes: 
•	 the language of teaching 
•	 the language of learning 
•	 the language of communication/socialisation in class
•	 the language of homework 
•	 the language of textbooks
•	 the language of group-work and project
•	 the language of practical work
•	 the language of testing/assessment for each subject except English.

All teachers provide pupils with exemplars of accurate Irish. They provide an 
academic, cognitive and social language input so that pupils get a sense of 
the various aspects of language in environments that are enriched in terms of 
language.

There is a strong support system in the school for teachers regarding the standard 
of their own Irish (e.g. subject content-based language classes, lessons in 
grammar accuracy) and their attention is directed towards accuracy and language 
enrichment. 

Teachers are aware of good teaching methods that effectively connect language 
teaching and subject teaching in an integrated way.

In line with the learning outcomes in the Primary Language Curriculum, there is 
a specific focus on the curriculum element pertaining to understanding language 
content and structure, on teaching grammar (Irish and English) in a structured, 
systematic way during primary school and a great emphasis is placed on written 
accuracy in Irish (and in English).

The  language  of  other  subjects  is  explicitly  taught  to  enable  pupils  to  learn 
through the medium of Irish. 

In the explicit teaching of English from first class onwards, concepts that pupils 
have already learned in Irish are developed and the transfer and integration of 
skills between, and across, languages are promoted (i.e. there is a more specific 
development of the metalinguistic advantages2 pertaining to summative  
bilingualism).

Teaching in English is in line with the learning outcomes outlined in the Primary 
Language Curriculum to ensure a high standard of English for each pupil. Planning 
for the differentiation3 of teaching and learning occurs to cater for the needs 
of all pupils, both native English speakers and learners of English (native Irish 
speakers/other languages and pupils with special educational needs).

1 The cultural advantages pertaining to learning a second language.
2 Learning the second language without impacting on the development of the first language e.g learners of Irish in Gaeltacht schools who learn Irish 

without impacting on their English. The process that occurs when the learning of the second language impedes the development of the first language 
is called subtractive bilingualism (e.g. native Irish speakers learning English too early in the Gaeltacht education system – something that impedes their 
overall acquisition of Irish).

3 Differentiation between pupils to take account of the needs of all learners.
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TABLE 5.2: CRITERION 2 FOR THE PRIMARY SCHOOL (CONTINUED)

Criterion: Extend the availability of a curriculum with a total-immersion approach, where all areas of 
learning, apart from English, will be taught through Irish 

Dimension: Teaching and Learning

Domain:
•	 Learner outcomes and experiences
•	 Teachers’ individual and collective/collaborative practice
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e Teachers work collaboratively to specifically identify cross-linguistic4 pedagogies 

that are appropriate to the context, to focus pupils’ attention specifically on 
the similarities and differences between languages and to consolidate the key 
learning strategies in a co-ordinated manner.

School assessment of pupils’ Irish and English is undertaken in the three strands 
of the curriculum (oral language, reading and writing) at various points during 
primary school (in-school assessment that tests both languages in a balanced 
manner) to assess the development of both languages.

The school responds positively to requests from Initial Teacher Education (ITE) 
providers to provide school placements for student teachers on ITE programmes 
and supports students in experiencing an Irish-medium teaching and learning 
environment.

4 Cross-linguistic pedagogies: approaches/methodologies that use comparisons and differences between languages to facilitate/enrich the learning of 
students.
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TABLE 5.3: CRITERION 3 FOR THE PRIMARY SCHOOL

Criterion:
Deliver high quality educational experiences through Irish to all pupils focusing particular 
attention on the differentiated language needs of native Irish speakers5 as well as learners 
of Irish

Dimension: Teaching and Learning

Domain:
•	 Learner outcomes and experiences
•	 Teachers’ individual and collective/collaborative practice

1 2 3 4

    
    

   S
am

pl
es

 o
f I

nd
ic

at
or

s o
f G

oo
d 

Pr
ac

tic
e

Various teaching techniques are used to implement the communicative approach, 
for example:

•	 active learning strategies 
•	 co-operative learning
•	 different learning stations in the classroom 
•	 groups of various abilities 

to encourage all pupils (i.e. L1 and L2 learners of Irish) to achieve higher levels of 
language usage and cognition. (The Primary Language Curriculum can also provide 
a guide here).

Language and literacy teaching is integrated with the development of higher-
order thinking at each level, and teachers consistently use effective formative6 

feedback pertaining to both the language and the curriculum area.

Assessment is focused on the particular needs of pupils who are learning curricular 
subjects through the medium of Irish as either L1 or L2. Assessment outcomes 
are used to inform teaching.

The school plan for language and literacy is clearly outlined to cater for the 
language acquisition needs of L1 and L2 learners of Irish and to avail of the 
additional cognitive benefits associated with immersion education.

Teachers create opportunities for meaningful language use7 and for interactions 
and language enrichment to enable pupils to be aware of specific Irish language 
structures. Teachers encourage pupils to identify those structures, and to develop 
accurate use of oral and written language across curricular areas.

Teachers engage in group work with different pupils to present the different 
learners with options that have different learning expectations. They receive 
support from others e.g. language assistants, and/or support teachers in this 
regard also, to achieve specific language learning targets on an ongoing basis for 
L1 and L2 pupils.

The Primary Language Curriculum (2015) is used as a guide to identify the learning 
outcomes for pupils across the oral language, reading and writing strands through 
the elements:

•	 developing communication through language
•	 understanding the content and structure of language
•	 exploring and using language. 

5 A native speaker of Irish is defined as a child who is raised through Irish in an Irish-language community and whose parents speak Irish as the main 
language of communication in the home, such being declared at the point of enrolment in a school (Policy on Gaeltacht Education 2017-2022, p 11).

6 Formative feedback: Feedback that will be used to develop learning and teaching.
7 Meaningful language use: Using newly acquired language in context.



18

Guide for Primary Gaeltacht Schools: Indicators of Good Practice for Immersion Education

TABLE 5.4: CRITERION 4 FOR THE PRIMARY SCHOOL

Criterion:

Develop a whole-school action plan for improvement that will
•	 set out how the school will ensure the use of Irish as the language of communication, 

instruction and socialisation within the school and 
•	 communicate and promote the benefits of learning Irish and learning through Irish to the 

school community (principal, staff, pupils, parents and board of management)
Dimension: Leadership and Management

Domain:
•	 Leading school development
•	 Leading learning and teaching
•	 Managing the organisation
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The school has a clear policy in place regarding the use of Irish as a communicative 
language amongst the whole-school staff, amongst teachers and between 
teachers and pupils. The policy is regularly discussed amongst the whole-school 
community and pupils and teachers support it by proposing recommendations 
for improvement. 

It is school policy that the school board of management operates entirely 
through Irish. Every effort is made to ensure each member of the board of 
management has Irish. Board meetings and events are conducted through 
the medium of Irish. 

The board of management and the principal provides full support to the 
parents’ association and school management clearly prioritises Irish when 
parent committee meetings and events are being organised. Parents are very 
clear about the language policy of the parents’ committee. 

A policy for the social use of Irish is effectively implemented at school; there 
are ongoing strategies employed to encourage pupils to use Irish socially and 
this policy is regularly reviewed. Irish is the social language of the pupils in 
the school environment.

The pupils themselves, and parents, are involved in promoting and developing 
the policy in terms of the social use of Irish and they often make new suggestions 
for improvement.

The teachers focus on developing and teaching communicative and social Irish 
and pupils are encouraged to always use Irish socially outside the classroom.

The principal is an effective, informed leader who clearly communicates the vision, 
objectives, underlying philosophy and outcomes of Irish-medium education to 
staff and to the school community in general. He/she can creatively disseminate 
the information to others and support the school proactively at community 
events.

The above indicators of good practice underpin the drafting of the school’s action 
plan for improvement. The whole-school community, including pupils, parents, 
teachers and board of management, was involved in discussion and reflection on 
the plan.
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 TABLE 5.5: CRITERION 5 FOR THE PRIMARY SCHOOL

Criterion: Review the quality of educational provision through Irish to ensure continuous 
improvement through the school self-evaluation (SSE) process

Dimension: Teaching and Learning and Leadership and Management

Domain:
•	 Learner outcomes and experiences
•	 Teachers’ individual and collective/collaborative practice 
•	 Leading learning and teaching
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The teachers and school management regularly reflect on the effectiveness of 
teaching and learning and improvement targets are set for various aspects of 
teaching and management to improve the standard of learning and teaching in 
the Irish-medium school. 

The school creates and maintains records of pupils’ progress and of the 
assessment conducted. A record is kept of the whole-school planning, of the 
implementation of planning, and of assessment.

The school systematically gathers data to see if the language targets and 
the curriculum objectives are being fulfilled, and data from assessments are 
used for planning in regard to teaching approaches that pertain specifically to 
immersion education8  at whole-school level.

Regarding the processes and practices of the Irish-medium school, the roles 
and responsibilities of staff, and management, are clearly defined in policy 
and practice to ensure that effective Irish-medium teaching and learning is 
always the main focus of the Irish-medium school.

Teachers are aware of the process of bilingual development, and of the 
benefits of immersion education, and they are happy to continue to develop 
their knowledge and to discuss that information with parents/guardians to 
improve the standard of Irish-medium education.

All teachers are both language and subject teachers and proposed learning 
outcomes are clearly specified in terms of subject and language, they present 
clear expectations regarding the use of the immersion language, and they view 
themselves as facilitators in language development both within and outside 
the classroom. They manage to measure language learning/development 
from year to year and therefore they are constantly ensuring the highest 
standard of Irish-medium educational provision.

School staff (including the support teacher for Irish) and management have 
meetings regularly to identify areas for improvement and gaps in learning and 
to outline actions to engage with the improvement of Irish-medium education. 
The whole-school staff is involved and the whole-school community, pupils, 
board of management, parents etc. also have an opportunity to participate in 
the reflective discussion.
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8 Teaching through the target language (Irish) in Irish-medium schools.

TABLE 5.6: CRITERION 6 FOR THE PRIMARY SCHOOL

Criterion: Provide Irish-language learning experiences in accordance with the L1 learning outcomes in 
the Primary Language Curriculum for Gaeltacht and Irish-medium schools

Dimension: Teaching and Learning and Leadership and Management

Domain:
• Learner outcomes and experiences
• Teachers’ individual and collective/collaborative practice 
• Leading learning and teaching
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The school has clear high standards in terms of language development in Irish and 
English, for both educational and cultural achievements. This is in line with the 
Primary Language Curriculum i.e. learning outcomes for language learning in both 
Irish and English for each pupil, and those outcomes are not the same for L1 and 
L2 learners. High expectations are in place for both groups.

Curriculum and teaching are appropriate in terms of the development of each 
pupil’s language skills.

The class teacher and the support teacher for Irish collaborate to ensure 
that specific teaching and learning targets are devised for pupils of 
different abilities.

The assessment activities used by the school are appropriate to the ability and 
age levels of pupils. Standards of language attained are in line with the learning 
outcomes and progression continua in the Primary Language Curriculum.

The Primary Language Curriculum is being implemented in the school, and to that 
end, professional training has been received and planning completed.  

The learning outcomes outlined in the Primary Language Curriculum and the 
progression continua that are associated with the progression milestones and 
progression steps, as well as support material and samples of pupils’/students’ 
learning and development, are used to identify teaching and learning targets in 
the classroom.

The three elements of the language curriculum (Communication, Understanding, 
Exploring and Using) across the strands (Oral Language, Reading, Writing) guide 
all language teaching and learning in the classroom and the progression continua 
are used to assess teaching and learning. Pupils achieve learning outcomes by 
moving on a continuum of the Milestones in all strands and the progression steps 
are identified along the way. 

A higher standard of Irish is being encouraged and there is evidence to show 
that pupils, both native speakers and learners’ of Irish, are progressing across the 
strands of the curriculum.

The class teacher and the support teacher for Irish maintain a continuous record 
of pupils’ progress and they identify new targets, as required, to support pupil 
language development. 
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TABLE 5.7: CRITERION 7 FOR THE PRIMARY SCHOOL

Criterion: Use Irish-language resources to support the teaching of all curricular areas through Irish, 
apart from the English curriculum

Dimension: Teaching and Learning and Leadership and Management

Domain:
•	 Learner outcomes and experiences
•	 Teachers’ individual and collective/collaborative practice 
•	 Leading learning and teaching
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e There is a school policy in place to use Irish resources (textbooks, digital resources) 

for every subject. English textbooks should not be used if a suitable Irish textbook is 
available for the subject. 

It is the school’s practice to share Irish materials amongst teachers and to work 
together to develop materials/resources.

Teachers use the Irish resources that are available from various agencies e.g. COGG, 
Breacadh, An tÁisaonad, etc. (Appendix 3).

Teachers are in contact with other local teachers regarding authentic dialect materials 
and teachers often work with another group of teachers to create materials.

Teachers support each other in proofing any resources/class notes that they 
themselves prepare for pupils, if such support is required.
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TABLE 5.8: CRITERION 8 FOR THE PRIMARY SCHOOL

Criterion: Deliver curricular, co-curricular, and extra-curricular activities (where provided) through 
Irish

Dimension: Leadership and Management 

Domain:
• Leading learning and teaching
• Managing the organisation
• Leading school development
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There is a clear school policy on organising curricular, co-curricular and extra-
curricular activities through Irish only, as often as possible. 

Pupils are given regular opportunities to participate in cultural activities through the 
medium of Irish e.g. sean-nós singing, sean-nós dancing, scéalaíocht, seanchas.

Every effort is made to ensure that any extra-curricular visitor who is regularly in the 
school has Irish; every organisation is asked to send a person with Irish to the school.

The school avails of Irish resources in the community e.g. guest-speakers fluent in 
Irish, participating in school tours where Irish is used exclusively, use of Irish media, 
use of technology to support pupils’ learning through Irish etc.

Management ensures that no extra-curricular activity occurs through the medium of 
English. All extra-curricular activities in the school are organised through Irish.

School tours for pupils are organised through Irish in so far as possible. The school staff 
speak in Irish to the pupils on school trips, and trips to cultural and Irish occasions/
events form part of the school’s tour programme.
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TABLE 5.9: CRITERION 9 FOR THE PRIMARY SCHOOL

Criterion: Support the school community in the language-planning process by contributing to the use 
and maintenance of Irish in the school and local Gaeltacht community

Dimension: Leadership and Management and Teaching and Learning 

Domain:
• Leading school development
• Leading learning and teaching
• Learner outcomes and experiences
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The school is engaged in the local language-planning process, which has a clear target  
to increase the number of daily Irish speakers in the community.

Representative(s) from the school are on the local language-planning committee and/
or they are active in attempts to enhance Irish as the language of the community in 
the area.

The school staff are encouraging the pupils to participate in the promotion of the 
language at school and in the community outside the school.

There is full co-operation between the school and the community/language-planning 
committee in implementing the educational elements of the local language plan and 
of the Gaeltacht School Recognition Scheme.

There is co-operation between school staff and management and other youth 
organisations in the area, that provide services/events for the pupils of the school.

The school pupils regularly participate in Irish activities in the community.

Every effort is made to give an opportunity to the school community (parents, 
pupils, very proficient Irish-language speakers in the community, members of the 
board) to have an input in progressing Irish in the school.
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TABLE 5.10: CRITERION 10 FOR THE PRIMARY SCHOOL

Criterion: Prioritise the use of Irish in communicating with parents, the local community and other 
parties

Dimension: Leadership and Management

Domain:
•	 Leading learning and teaching
•	 Leading school development
•	 Managing the organisation
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The school has a policy to prioritise the use of Irish with parents in every 
correspondence with them; that correspondence is prepared in Irish and an English 
translation is provided for those parents who need it. In the enrolment policy, as 
part of the process of registering pupils, parents are given the opportunity to 
request correspondence in Irish or bilingually.

In the Gaeltacht districts that are strongest in terms of speaking Irish every day, 
communication with parents is through Irish only apart from parents who seek 
bilingual communication at the beginning of the year.

Meetings with parents are conducted through Irish only when possible or 
bilingually, if necessary, with priority given to Irish. 

Irish is prioritised in any official correspondence with any local community / state 
organisation with which the school is in contact.

The school develops good relationships with parents/guardians by giving them 
clear, helpful and proactive feedback on an ongoing basis in support of their 
children’s progress and learning. Priority is given to the Irish language in these 
interactions.

Parents are asked to make every effort to speak Irish at school (with teachers, 
other parents and children) when collecting their children. They are frequently 
reminded that their child’s education will be more successful if parents model this 
practice and in this support the school’s language of instruction.
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TABLE 5.11: CRITERION 11 AND CRITERION 12 FOR THE PRIMARY SCHOOL

Criterion:
Establish useful and mutually-beneficial language and cultural links with local Irish-medium 
early years settings / Irish-medium post-primary schools /other Irish-medium primary 
schools

Dimension: Leadership and Management and Teaching and Learning 

Domain:
•	 Leading learning and teaching
•	 Leading school development
•	 Learner outcomes and experiences
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There is a strong link and communication channel between the local pre-school 
and the primary school to establish the starting points for children’s language 
learning and to develop effective transition supports for children.

There is co-operation between the early years’ setting (the naíonra) and the 
primary school in communicating with parents regarding Irish-medium education.

The primary and post-primary school co-operate to ensure continuity in language 
development and learning between primary and post-primary schools.

The primary and post-primary schools work co-operatively to explain the benefits 
of Irish-medium education to parents.

Primary and post-primary pupils regularly attend Irish events together.

There is a link fostered between the Gaeltacht primary school and other Irish-
medium primary schools in other regions to enable pupils develop their Irish-
language skills.
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TABLE 5.12: CRITERION 13 FOR THE PRIMARY SCHOOL

Criterion:
Make every effort to recruit teaching and ancillary staff who are proficient in Irish, and have 
a knowledge and understanding of pedagogical practice relevant to teaching through Irish 
as well as an understanding of the language and cultural dynamics of the Gaeltacht.

Dimension: Leadership and Management

Domain:

•	 Leading learning and teaching

•	 Leading school development

•	 Managing the organisation
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The school has a policy to always make every effort to recruit teachers who are 
fully proficient in Irish and every support is provided for all teachers in the school 
in terms of having a high-standard of proficiency and accuracy in Irish. The school 
provides evidence of the efforts that were made to appoint teachers/members of 
staff who are fully proficient in Irish.

It is a key part of the school policy that:
•	 every member of staff would have Irish and 
•	 it would be standard practice for staff to use Irish as the language of 

communication amongst themselves and with the pupils in the school.

Every support in the language is provided for new teachers and for teachers 
already in the school in terms of accuracy in Irish, and in terms of developing 
their subject-based Irish, as required. 

All teachers are engaged in ongoing professional learning and development, 
enabling them to reflect on, and develop, their own language and their pedagogical 
expertise specifically in terms of immersion education and teaching through the 
medium of Irish.

Appropriate support is provided for staff members in terms of some best 
practices, for example regular meetings and time to observe colleagues teaching. 
Opportunities for professional development amongst colleagues is encouraged 
- co-operative planning, collaborative teaching, shared reflection and reviewing 
teaching methodologies.

Action plans for professional development are based on the needs of the teaching 
staff.

The school has a programme of continuing professional development (CPD) 
that is comprehensive and relevant and that supports the specific needs of staff 
teaching in an Irish-medium school in the Gaeltacht.
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Appendix 1
Language-based criteria for recognition as a Gaeltacht primary school
(Circular 0033/2017)

1. Implement a two-year total-immersion programme through Irish in infant classes, during which no 
English will be taught.

2. Implement a total-immersion approach, where all areas of learning, apart from English, will be 
taught through Irish.

3 Deliver high quality educational experiences through Irish to all pupils focusing particular attention 
on the differentiated language needs of native Irish speakers as well as learners of Irish.

4.

Develop a whole-school action plan for improvement that will:
•	 set out how the school will ensure the use of Irish as the language of communication, instruction 

and socialisation within the school and 
•	 communicate and promote the benefits of learning Irish and learning through Irish to the school 

community (principal, staff, pupils, parents and board of management).

5. Review the quality of educational provision through Irish to ensure continuous improvement 
through the school self-evaluation (SSE) process.

6. Provide Irish-language learning experiences in accordance with the L1 learning outcomes in the 
Primary Language Curriculum for Gaeltacht and Irish-medium schools. 

7. Use Irish-language resources to support the teaching of all curricular areas through Irish, apart from 
the English curriculum.

8. Deliver curricular, co-curricular, and extra-curricular activities (where provided) through Irish.

9. Support their school community in the language-planning process (under the Gaeltacht Act, 2012) 
by contributing to the use and maintenance of Irish in the school and local Gaeltacht community.

10. Prioritise the use of Irish in communicating with parents, the local community and other parties.

11. Establish useful and mutually-beneficial language and cultural links with local Irish-medium early-
years settings (naíonraí).

12. Establish useful and mutually-beneficial language and cultural links with local Irish-medium post-
primary schools and other Irish-medium primary schools.

13.
Make every effort to recruit teaching and ancillary staff who are proficient in Irish, and have a 
knowledge and understanding of pedagogical practice relevant to teaching through Irish as well 
as an understanding of the language and cultural dynamics of the Gaeltacht.
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DOMAINS STANDARDS

Learner  
outcomes

Pupils: 
• enjoy their learning, are motivated to learn, and expect to achieve as learners 
• have the necessary knowledge and skills to understand themselves and their 

relationships 
• demonstrate the knowledge, skills and understanding required by the primary 

curriculum 
• achieve the stated learning objectives for the term and year.

Learner 
experiences

Pupils: 
• engage purposefully in meaningful learning activities 
• grow as learners through respectful interactions and experiences that are 

challenging and supportive 
• reflect on their progress as learners and develop a sense of ownership of and 

responsibility for their learning 
• experience opportunities to develop the skills and attitudes necessary for 

lifelong learning.

Teachers’ 
individual 
practice

The teacher: 
• has the requisite subject knowledge, pedagogical knowledge and classroom 

management skills 
• selects and uses planning, preparation and assessment practices that progress 

pupils’ learning 
• selects and uses teaching approaches appropriate to the learning objectives 

and to pupils’ learning needs 
• responds to individual learning needs and differentiates teaching and learning 

activities as necessary. 

Teachers’ 
collective / 
collaborative 
practice

Teachers: 
• value and engage in professional development and professional collaboration 
• work together to devise learning opportunities for pupils across and beyond 

the curriculum
• collectively develop and implement consistent and dependable formative and 

summative assessment practices 
• contribute to building whole-staff capacity by sharing their expertise.

Appendix 2
A Quality Framework For Primary Schools – Overview
(Looking At Our School 2016: Quality Framework for Primary Schools, pg. 12)
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Leading 
learning and 
teaching

School leaders: 
• promote a culture of improvement, collaboration, innovation and creativity in 

learning, teaching and assessment 
• foster a commitment to inclusion, equality of opportunity and the holistic 

development of each pupil 
• manage the planning and implementation of the curriculum 
• foster teacher professional development that enriches teachers’ and pupils’ 

learning.

Managing the 
organisation

School leaders: 
• establish an orderly, secure and healthy learning environment, and maintain it 

through effective communication 
• manage the school’s human, physical and financial resources so as to create 

and maintain a learning organisation 
• manage challenging and complex situations in a manner that demonstrates 

equality, fairness and justice
• develop and implement a system to promote professional responsibility and 

accountability.

Leading school 
development

School leaders: 
• communicate the guiding vision for the school and lead its realisation 
• lead the school’s engagement in a continuous process of self-evaluation 
• build and maintain relationships with parents, with other schools, and with the 

wider community 
• manage, lead and mediate change to respond to the evolving needs of the 

school and to changes in education.

Developing 
leadership 
capacity

School leaders: 
• critique their practice as leaders and develop their understanding of effective 

and sustainable leadership 
• empower staff to take on and carry out leadership roles 
• promote and facilitate the development of pupil voice, pupil participation, and 

pupil leadership
• build professional networks with other school leaders

A Quality Framework For Primary Schools – Overview
(Looking At Our School 2016: Quality Framework for Primary Schools, pg. 12)
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A comprehensive list of materials for teaching through the medium of Irish is available on the COGG 
website at www.cogg.ie

  @CoggOid @AisTeagaiscCOGG 

 @coggoid 

 coggoid

#oidgael

Further support materials are available at www.pdst.ie and at www.jct.ie and at www.scoilnet.ie

  @PDSTie

  @PDSTGaeilge 

  @PDST_TechinED 

  @jctGaeilge 

  @JCforTeachers 

https://www.facebook.com/PDSTie

@scoilnet

https://www.facebook.com/scoilnetpostprimary/ 

Appendix 3
Aids for teaching pre-literacy skills in primary schools operating through 
the medium of Irish in the Gaeltacht




