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Introduction 

The Department of Education (DE) carried out a significant piece of work in 2012 and 2013 

on anti-bullying, which included consultation with a wide range of stakeholders. This resulted 

in the publication of the Action Plan on Bullying 2013. The Department’s  Action Plan on 

Bullying 2013 sets out the Department’s approach to help prevent and tackle bullying in 

schools and contains twelve key actions for this purpose. The actions focus on providing 

supports to schools, teacher training, research and awareness raising, and aim to ensure 

that all forms of bullying, including cyberbullying, are addressed. Following from this, the 

Anti-bullying Procedures for Primary and Post-Primary Schools 2013 were published to 

provide direction and guidance to schools on their obligations concerning the recording, 

reporting and monitoring of bullying incidents in schools. 

There have been significant developments in research and international best practice 

relating to bullying since the last Action Plan on Bullying was published in January 2013.  

The Minister for Education, Norma Foley T.D., announced that a review of both the Action 

Plan on Bullying and the Anti-bullying Procedures for Primary and Post-Primary Schools 

2013 would occur in 2022. A Steering Committee was established to review the Action Plan 

on Bullying 2013, and a Working Group was established to review the Anti-bullying 

Procedures for schools. The review of the Action Plan takes account of the significant 

developments and relevant research since 2013. It specifically considers cyberbullying, 

identity-based bullying and sexual harassment, among other areas. The review will ensure 

that the next Action Plan on Bullying will be in line with current research and is a 

comprehensive and holistic, national educational response.  

The terms of reference for the Steering Committee are to: 

 review the actions and progress under the current Action Plan on Bullying (published 

in 2013);  

 develop a new Action Plan with any new priority areas that need to be addressed to 

help prevent and tackle bullying in schools;  

 identify the actions which need to be taken to address these areas. 

The terms of reference for the Working Group are to review and update the Anti-Bullying 

Procedures for Primary and Post-primary schools to: 

 take account of developments since the procedures were published in 2013;  

 take account of relevant research in this area;  

 take account of gender identity bullying, cyberbullying and sexual harassment; 

 ensure appropriate oversight at school level; ensure that a school’s anti-bullying 

policy is developed and reviewed in consultation with the school community. 
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The Department recognises the importance of collaboration with, and the involvement of, the 
whole education community in developing robust policies and procedures in relation to anti-
bullying. It is with this in mind that the review of the Action Plan involves significant 
consultation and collaboration across the Department, with other government departments 
and bodies including the Ombudsman for Children, and involves consultation with a broad 
range of education stakeholders, including parents and students, school management 
bodies and teacher and school staff unions.  
 
The Department recognises the importance of engaging fully with school staff as part of the 
review of the action plan on bullying and the Anti-Bullying Procedures for Primary and Post-
Primary Schools.  
 
The Department held two focus groups with school staff on 1 and 8 June 2022. The Focus 
Groups were held online (via WebEx) with each session lasting ninety minutes. The focus 
group held on 1 June was for post-primary school staff and board of management members. 
The focus group held on 8 June was for primary school staff and board of management 
members. 
 
The focus groups were organised and facilitated by Parents and Learners Unit (PLU) of the 
Department of Education. The artefacts generated by the focus groups, including video 
recordings and discussion board results, were then analysed and collated by an external 
report writer.  
 
The purpose of the focus groups was to ensure that the voices of members of school 
communities which include teachers, principals, chairpersons and other members of boards 
of management, special needs assistants (SNAs) and other ancillary staff were heard in the 
consultation process. The focus groups provided the aforementioned stakeholders with an 
opportunity to inform the work underway to review the Action Plan on Bullying and Anti-
Bullying procedures for Primary and Post-Primary Schools. These focus groups are a key 
component of an extensive wide-ranging consultation framework for the review of the Action 
plan on Bullying and Anti-bullying Procedures for Primary and Post Primary schools.  
 
This report provides an overview of the views and suggestions of the participants across the 
two focus groups and the main themes and issues that emerged from the discussions. The 
participants were guaranteed anonymity to allow them to provide open and honest feedback 
about their experiences in schools. Therefore, no individual member of the focus group is 
identified in this report and all contributions have been anonymised. 
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Structure of this report 

Section one of this report, describes the methodology used by PLU Unit in preparing for and 

in conducting the focus groups. Section 2 outlines the key themes and the views of the 

participants in the focus group of school staff and board of management members in primary 

schools. Section 3 outlines the key themes and views of the participants in the focus group 

of school staff and board of management members in post-primary schools.  Section 4 

outlines the common themes and issues that emerged from both groups.  

This report considers each of the two topics discussed with topic one looking at “How is 

bullying prevented and tackled in your school?” and topic two considering “What supports do 

you and/or your school need to do this better?” under each of the four key areas for 

Wellbeing Promotion as outlined in the Wellbeing Policy Statement and Framework for 

Practice (2018-2023; Revised October 2019). 

The Department of Education launched the Wellbeing Policy Statement and Framework for 

Practice (2018-2023; Revised October 2019) demonstrating the importance that the 

department places on having robust policies and procedures and a whole of system 

approach to important areas such as wellbeing including preventing and tackling bullying. 

The Wellbeing Policy provides an overarching framework for schools to support a 

comprehensive, multi-component approach to support the wellbeing of all members of the 

school community and to prevent and tackle bullying in schools. The Department recognises 

that children and young people ‘learn more effectively and have better academic outcomes if 

they are happy in their work, believe in themselves and feel acknowledged and supported in 

their schools’1.  

The Wellbeing Policy Statement and Framework for Practice helps to ensure effective 

implementation of a whole school approach to wellbeing that positively impacts all children 

and young people. In line with the Junior Cycle Wellbeing Guidelines (DES, NCCA, 2017), 

the Department considers that the following four areas of wellbeing promotion are key: 

 Culture and Environment 

 Curriculum (Teaching and Learning) 

 Policy and Planning 

 Relationships and Partnerships 

Culture and environment: The Department considers successful schools in terms of 

wellbeing promotion are those where children, young people and staff experience a sense of 

belonging and feel safe, connected and supported and where there are systems in place so 

                                                   

 

1 Wellbeing Policy Statement and Framework for Practice, 2018 – 2023, Revised October 2019. Department 

of Education and Skills, pg. 8 
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that the voice of the child/young person, teacher and parent are heard and lead to 

improvements in school culture and ethos.  

Curriculum (teaching and learning):  The Department considers successful schools in terms 

of wellbeing promotion are those where children and young people experience positive, 

high-quality teaching, learning and assessment, which provides opportunities for success for 

all and where they access curricular activities to promote their physical, social and emotional 

competence to enhance their overall wellbeing.  

Policy and planning: The Department considers successful schools in terms of wellbeing 

promotion to be those that use a Self-Evaluation Wellbeing Promotion Process to develop, 

implement and review wellbeing promotion and that incorporate wellbeing promotion into 

whole school policies and practices.  

Relationships and partnerships: The Department considers successful schools in terms of 

wellbeing promotion to be those where children and young people, their parents and other 

external partners are actively involved in wellbeing promotion within the school community 

and where all adults in schools and centres for education have an increased awareness of 

the importance of wellbeing promotion, including listening to children and young people, and 

Guiding them towards them to internal or external pathways for support when needed. 

Figure 1.  Each of the four areas is subdivided into distinct themes, 

which are contained in the figure above taken from the Wellbeing 

Policy Statement and Framework for Practice (pg. 16). 
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Section 1: Methodology 

Preparing for the Focus Groups 

The Department of Education is committed to open and inclusive engagement in reviewing 

and updating the Action Plan on Bullying, and to exploring new ways of broadening public 

engagement. High-quality public engagement allows the Department to gather and listen to 

primary sources of information and data to support and inform the development of new ideas 

to improve how we can prevent and tackle bullying in schools. This will help to ensure that 

the updated action plan and anti-bullying procedures are targeted to the needs of the whole 

school community.  

It is important to engage directly with school staff who have experience of implementing the 

current anti-bullying procedures. By engaging with a diverse network of school staff including 

teachers, special needs assistants, principals, special education teachers, secretaries and 

members of boards of management we can ensure that the updated anti-bullying procedures 

are practical and inclusive. 

It is with this in mind that PLU contacted the management bodies and staff representative 

organisations to propose individuals or schools that might be interested in participating in the 

focus groups. Education partners were asked to suggest nominees for the focus groups from 

a diverse range of schools representative of both rural and urban settings and with a diverse 

cohort of pupils and students. 

On foot of nominations received from the education partners, PLU contacted the nominated 

schools/individuals, inviting them to participate in the consultation process and providing 

them with an outline of the rationale and format of the focus group sessions.  

In total, forty-one members of our school communities participated in the Focus Groups, 

twenty-seven at primary level and fourteen at post-primary level. Participants included 

chairpersons and representatives of boards of management, principals, deputy principals 

and former principals, teachers and SNAs. All those who took part in the focus groups 

participated eagerly and it was evident that they had a particular interest in the topic of 

bullying. This report should be read as a standalone narrative from these members of our 

school communities about bullying, anti-bullying and school policies at a particular moment 

in time. The report is somewhat limited by the small number of schools represented in the 

sample size relative to the number of  schools (primary and post-primary) in the country; 

cautious interpretation of the findings is therefore advised.   

Prior to each session, the participants were sent an agenda for the meeting and two prompts 

relating to the topics to be discussed during the focus group sessions. Participants were 

asked to take 10-15 minutes in advance of the meeting to consider the topics from their own 

personal experiences and perspectives as a school staff or board of management member. 
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Participants also received copies of the Action Plan on Bullying 2013 and Anti-Bullying 

procedures for Primary and Post-Primary in advance of the focus group meetings.  

Prompt Questions 

The focus group prompt questions were informed in part by earlier stakeholder feedback 

provided through in-person consultation with various stakeholders. The prompts gave 

participants an opportunity to think about the overarching topics that would be discussed and 

allowed them time to reflect on their own experience of preventing and tackling bullying. The 

prompts also provided the facilitators from PLU with a starting point from which to engage 

with participants.  

The prompt questions were as follows: 

Topic 1: How is bullying prevented and tackled in your school? 

Prompt: Schools use different ways of handling cases of bullying, and sometimes, direct 

categorisation may not be easy because some schools use a variety of ways to handle a 

particular case. Are there any strategies you or your school are/is encouraged or prefers to 

use? Are there any strategies you or your school are/is particularly opposed to or 

discourages? 

Topic 2: What supports do you and/or your school need to do this better? 

Prompt: Bullying is not an isolated concern, but is a systemic issue that affects the whole 

school community. There are different types of supports that are required to ensure a holistic 

approach is taken to prevent and tackle bullying in a school. What forms of support do you 

require, do you consider there is a gap in provision of supports and if so, how might this be 

addressed?  

The Focus Groups 

Each focus group was ninety minutes in duration and was facilitated by two officials from 

Parents and Learners Unit. The meetings were held online, via WebEx, and were recorded 

for the purposes of data collection to enable the report writer to compile a synopsis of the 

themes and topics discussed during the meeting. The focus group of participants from post-

primary level took place on 1 June at 19.00 and the focus group of participants from primary 

level took place on 8 June at 19.00. After a brief introduction, a facilitator provided a short 

overview of the 2013 Action Plan on Bullying. Participants were also provided with the 

etiquette for the focus group to ensure that all participants were able to engage in the 

conversation (Figure 1) below. This was followed by a discussion on each topic of 

approximately thirty-five minutes duration.  



Report on Focus Group Consultation with Primary and Post-Primary school staff  – Review of the Action Plan on Bullying 
and of the Anti-Bullying Procedures for Primary and Post-Primary Schools (2013)  
 

 

 —— 
11 

 

Each topic discussion had three distinct parts as follows: 

1. Mentimeter was used to give participants five minutes to type up to ten 

words/phrases relating to the topic in question. Once participants submitted their 

words/phrases, a word cloud was generated which provided a synopsis of the views 

and experiences of attendees. The submissions via Mentimeter also served to 

structure the discussion, as participants were invited to elaborate on some of the 

points raised.  

2. A group discussion lasting approximately twenty minutes and mediated by PLU 

followed, where participants were invited to discuss the topic in question. PLU invited 

participants to speak if they raised the hand icon on WebEx. Contributions were also 

received via the “Chat box” option.  

3. Towards the conclusion of each topic, participants were also provided with the 

opportunity to highlight two key points for the topic via Padlet.  

Figure 2. Meeting Etiquette for Primary and Post-Primary School Staff Focus 

Groups 
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Section 2: Report from the Primary School 
Staff Focus Group  

Twenty-seven members of school staff, including chairpersons and representatives of 

boards of management, principals and former principals, teachers and SNAs, attended this 

focus group. 

 

Topic 1: How is bullying prevented and tackled in your 

school? 

As outlined above participants were invited to participate in a Mentimeter survey of their 

thoughts on Topic 1 (Figure 3). This enabled facilitators to generate a word cloud of 

responses in real-time and allowed the conversation to be directed by the participants 

themselves. 

 

 

Figure 3. Mentimeter Topic 1 Primary School Staff Focus Group. 
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Cul t ure  and  Envi ronment  

Creating a positive and inclusive school culture and climate 

The most frequent response to the question of how is bullying prevented and tackled in your 

school related to the importance of creating a positive and inclusive school culture and 

climate. This included creating a school environment where both staff and students were 

fully inclusive of children of all identities. Participants spoke about the need for schools to 

encourage positive and inclusive behaviour and to encourage self and peer respect among 

children in the classroom and in the playground. They spoke about the need to celebrate 

good behaviour and inclusiveness in their many guises. Participants outlined a number of 

merit systems for affirming good behaviour and inclusivity that were used in their schools 

such as: 

 A Star of the Week system was described which was used to encourage inclusivity 

and to target pupil behaviour that the school wanted to promote without the children 

actually knowing that their behaviour was being monitored. If a child was excluded 

by other children, the following week the theme for the Star of the Week might be to 

reward inclusive behaviour. If children were not sharing, the Star of the Week for the 

following week might be for sharing. The Star of the Week is awarded at assembly 

each Friday and parents are informed that their child has won this award. This helps 

bring buy-in from the whole school community.  

 Sending postcards home for a range of positive behaviours.  

 The use of a traffic light card system where a child’s positive behaviour is rewarded 

by a green card signed by the principal, which the pupil takes home.  

 Provision of end of year awards for kindness and inclusivity. 

It was noted that these merit systems send a powerful message to the school community 

about what is valued in the school. 

Many participants agreed that schools are a reflection of society. Pupils need to be able to 

feel safe and secure and to have at least one trusted adult to talk to. The need for an open 

environment where children are encouraged to discuss issues was emphasised as being 

effective in preventing and tackling bullying. One participant referenced their school as being 

a ‘telling school’. Another referenced the powerful role of a ‘bystander’ in terms of tackling 

bullying. There were references in the Mentimeter, Padlet and Chat box to the use of 

restorative practice in dealing with bullying including its focus on questions such as what 

happened? What were you feeling? Who was affected? How can harm be repaired for all? 

A whole school approach to anti-bullying and inclusion issues 

Participants also emphasised the importance of a whole school approach to anti-bullying, the 

need for teamwork and the need to develop a culture of trust and support among all staff, 

and not just among teaching staff. This was elaborated on as the need to support teachers 

when dealing with difficult issues and to empower teachers if uncomfortable about certain 
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issues.  For example, a participant noted that sixth class children at times use inappropriate 

and discriminatory language and that teachers may need support to confidently challenge 

this language in an age-appropriate manner.  

There followed some discussion on the importance of the culture of the school in terms of 

creating the right environment for dealing with issues of bullying, and one that is respectful of 

inclusivity and diversity. It was noted that the support of the school’s board of management 

was key in this regard. If inclusivity is not evident or encouraged at board level, it can be 

difficult for staff to be inclusive. This can constrain anti-bullying measures and the use of a 

language of tolerance among children, especially in terms of gender and sexuality issues. 

There were examples provided indicating that not all schools foster and nurture this sense of 

inclusion, which can lead to a feeling of restriction and censorship and the possibility that 

discussing these issues could lead to a possible breakdown in workplace relationships. 

Cur r icu lum ( Teaching  and  Lear n ing)  

Useful approaches and programmes for tackling bullying 

The Stay Safe Programme was referenced as important in helping to prevent and tackle 

bullying in schools. Other programmes and approaches referenced as being useful in this 

regard included the use of restorative practice in schools, the use of anti-bullying 

programmes, a buddy programme, and Friendship Week. The use of the online awareness 

programme, Webwise, from first class onwards was also advocated as a support for tackling 

cyberbullying. 

Teaching children to take responsibility for their actions and to know the consequences of 

their actions were deemed important in preventing bullying. The word ‘resilience’ was also 

used in the Mentimeter although its meaning was not developed.  

It was noted that in some schools, parents and/or pupils can ‘kick back’ at what is being 

taught as part of Social Personal and Health Education (SPHE) and Relationships and 

Sexuality Education (RSE) programmes which they may deem unsuitable for their school’s 

particular ethos.  

Pol i cy and  P l anning  

Recording and monitoring bullying 

The need to record and monitor incidents of bullying was seen as being important in 

preventing and tackling bullying. However, many participants remarked that the anti-bullying 

procedures are not clear on this. For example, one participant stated that the procedures 

need to be clearer about how to conduct a proper investigation and bring it to a proper 

conclusion. It was further noted that the procedures ‘need to show how to create a safe 
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space for children’. A positive school code of behaviour and continuous professional 

development (CPD) for staff in this area were also seen as important.  

Rel a t ionships  and  Par t ner sh i ps  

Modelling appropriate behaviour 

Modelling appropriate behaviour by adults was seen by many as a key method of preventing 

bullying. As noted by one participant: ‘All adults must protect all children and adults should 

model taking responsibility for actions so that children learn how to take responsibility for 

good/poor behaviour choices’.  

Good Communication  

Participants also spoke about the need for staff alertness to issues and the importance of 

listening to children in a non-judgemental way. Therefore, effective communication and 

listening skills were seen as key to preventing and tackling bullying.  In this regard, kind 

words, kind faces, and the need to reassure children were spoken about. Early intervention 

was also deemed as being important in tackling bullying, as was the need for engagement 

and good communication with parents. 

Giving children a voice  

The importance of giving children a voice was emphasised by many and it was noted that 

pupils must feel safe and comfortable enough to have a voice in school if they are to report 

incidents of bullying. One participant was of the view that children not only need to be given 

a voice, they also need to be given a say in schools. Talk and discussion about issues 

relating to inclusion in the classroom were also deemed very important. 

A buddy system, where older children play with younger children was also suggested as a 

good support in terms of preventing bullying as it allows for children of different ages to build 

trusting relationships.  
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Topic 2: What supports do you and/or your school need 

to do this better? 

As with Topic 1, participants were invited to participate in a Mentimeter survey of their 

thoughts on Topic 2 (Figure 4). This enabled facilitators to generate a word cloud of 

responses in real-time and allowed the conversation to be directed by the participants 

themselves. 

 

Cul t ure  and  Envi ronment  

Inclusive ethos and culture of respect 

It was strongly felt that schools cannot really prevent or tackle bullying effectively unless they 

have an inclusive environment and a culture where everyone’s opinion is respected and 

where the school community feels safe in being inclusive. One person described being part 

of the Changemaker Network of schools. This person described how participants in this 

network train children to be positive agents of change in the classroom and in society. The 

children in this person’s school decided to erect a Rainbow flag outside the school alongside 

the Green flag. One parent did not support this measure and objected. The school respected 

and listened to the parent’s opinion, as they are an inclusive school. Therefore, the parent 

was not vilified by others for objecting.  

Figure 4. Mentimeter Results Topic 2 Primary School Staff Focus Group. 
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In order to bring about real inclusivity, it was suggested that the school community should 

reflect the diversity in society, particularly those in leadership positions. The need for role 

models from different races, abilities, and identities as leaders in schools and in the 

Department of Education was referenced.  

Cur r icu lum ( Teaching  and  Lear n ing)  

More time allotted for the teaching of SPHE was cited by one participant on Mentimeter as 

being necessary to prevent and tackle bullying. 

Pol i cy and  P l anning  

Continuous Professional Development and Training 

Most participants cited the need for CPD and training as key supports that were required by 

the whole school community, including for boards of management and parents in order to 

effectively prevent and tackle bullying. One participant noted that parents also need to be 

educated about what constitutes bullying as ‘Some parents think everything is bullying’. 

Time to do this training/CPD including release time was also stressed. One person 

suggested that given that they would like the CPD to be ‘organic and genuine’ and that CPD 

on anti-bullying might be most effective if it was a daily or weekly component rather than a 

‘content-heavy module’ that would ‘bog people down’. Another noted that the format of the 

CPD should be face-to-face rather than online as the face-to-face approach provides better 

opportunity to discuss and share thoughts.  

A number of participants suggested that second-level students, perhaps Transition Years, 

could help in devising appropriate CPD in terms of anti-bullying for primary students as ‘they 

are walking the walk and could give some insight’. It was also suggested that they could 

present some of the CPD to members of the school community. One person noted that ‘The 

most effective cyber anti-bullying input we've ever had was from Transition Year students 

who put together a presentation as part of a project. They had the children in the palm of 

their hands’.  

Anti-bullying training at initial teacher education and for newly qualified teachers 

There were many calls for more CPD and training to be provided at initial teacher education 

stage and for newly qualified teachers (NQTs) as well as for established teachers to assist 

them in supporting pupils who use inappropriate language or may be behaving 

inappropriately.  
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Funding for external supports 

Two participants referenced the need for funding for external supports for children, including 

counselling support.  

Cyberbullying 

A number of participants expressed concern about the amount of cyberbullying taking place 

when children are at home. One person stated: ‘A huge amount of issues are currently 

taking place online and then spilling into school the next day’. For example, a participant 

described children being excluded from online games at weekends and then parents 

expecting staff to deal with the fallout from this and to resolve the issue.  

‘Teachers can feel pretty powerless to stop ongoing exclusion happening in an online world 

at home under parental supervision even though the parents often ask the school for 

solutions’ according to this participant. Many participants agreed that the issue of schools 

having sole responsibility for investigating cyberbullying incidents that take place outside of 

school needs looking at. One participant suggested that a partnership model with parents 

should be introduced for such incidents.  

Anti-bullying procedures for schools 

In terms of the anti-bullying procedures, participants were of the belief that the procedures 

should provide greater clarity in a number of areas, as follows: 

 The roles and responsibilities of each person within the school community in relation 

to preventing and tackling bullying.  

 How to conduct a proper investigation and bring it to a successful conclusion. It was 

commented by one participant that the intervention by adults in 70% - 80% of 

bullying situations makes matters worse.  

 How to create a safe space for children in terms of their work and play.  

 How to deal with online bullying and the fallout of this for schools.  

There were calls for the anti-bullying procedures to be elevated to the same level of 

importance as the child protection procedures so that every school should be made adhere 

to them. It was also felt that the procedures should be accessible for all children and should 

therefore include visual images such as cartoons. 

Recording of incidents of bullying 

A discussion then followed on how best to record incidents of bullying in situations where the 

incident has not been resolved after twenty days. One participant expressed concern that 

recording such data on the relevant templates could become a ‘box-ticking’ exercise with a 

‘paper trail’ but with no real solutions or actions. This person cited the example of a principal 
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who had recorded all the data in relation to a bullying incident correctly but there was no 

positive outcome. ‘At the end of the day the file will be full of the right stuff but the situation is 

unresolved’ for the victim and the bullies. ‘The action needs to be real and effective rather 

than just a data collection exercise that needs to be inputted into a report’, observed the 

participant.  

Language used when recording incidents  

One participant suggested that people should talk about the behaviour as opposed to 

labelling someone as a bully. There was a sense that the word ‘bully’ is overused on the 

templates. It was also noted that young children use the word ‘bullying’ quite freely although 

as they get older they stop using this phrase even if they are clearly being exposed to 

bullying behaviour. It was emphasised that ‘for something to be classified as bullying, it 

needs to be ongoing and systematic’ so a once-off fight should be dealt with under the 

school’s Code of Behaviour as it is not ongoing and systematic. On the other hand, ‘bullying 

behaviour is learned and needs to be unlearned’. Therefore, how schools record and retain 

data is important. If someone is incorrectly classified as a bully this is a problem as ‘such 

data is kept on kids forever’. It was felt that there is a need to assist schools in terms of 

differentiating behaviours and in terms of how to record bullying incidents.  

Templates  

It was suggested that perhaps the Department should design and trial anti-bullying templates 

and that the templates should be adapted for different age groups of children. This 

participant also suggested conducting research on why children do not report bullying as 

they get older.  

 

Re l a t ionships  and  Par t ner sh i ps  

Peer Support 

One participant spoke about the need for children to hear from each other about anti-bullying 

measures. This was because they currently hear about it from their teachers but ‘don't take it 

as seriously as if they heard from someone else’. It was noted that such peer support would 

allow all children to see that they are part of a whole and that what they have experienced is 

not an isolated issue.  

Pupil/Student Voice  

It was also suggested that pupils should be given a say in terms of how best to tackle 

bullying, including cyberbullying. An example was given of how in one school the children 

were asked about what to do about the disimproving discipline in the schoolyard. The 
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children’s suggestions were implemented and this transformed the discipline in the 

schoolyard.  

Schools networking  

The importance of schools networking with other schools was noted by a participant as 

being very helpful in terms of schools learning from each other.  

Involvement of more personnel in tackling bullying  

Some participants stated that there was a need for more personnel in schools to be involved 

in tackling bullying. More positive parental involvement was also seen as important.  

 

Conclusion  

The participants in the primary focus group discussed a wide range of matters in their 

consideration of how best to prevent and tackle bullying in schools. From their discussions, 

the importance of school culture and of creating an inclusive and respectful school 

environment and the importance of positive and open relationships among the school 

community were seen as key to both preventing and tackling bullying. A number of 

suggestions were also made to improve the anti-bullying procedures. The need for training in 

relation to preventing and tackling bullying was also called for by all members of the school 

community including at Initial Teacher Education (ITE) stage.  
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Section 3: Report from the Post-Primary 
School Staff Focus Group 

Fourteen school staff including teachers, teachers in a dedicated special educational setting, 

school principals, deputy principals and SNAs attended this focus group.  

Topic 1: How is bullying prevented and tackled in your 

school?  

As outlined above, participants were invited to participate in a Mentimeter survey of their 

thoughts on Topic 1 (Figure 5). This enabled facilitators to generate a word cloud of 

responses in real-time and allowed the conversation to be directed by the participants 

themselves. 

 

Cul t ure  and  Envi ronment  

Educating the whole school community in terms of preventing and tackling bullying 

A number of participants referred to the importance of education in terms of preventing and 

tackling bullying. This was elaborated on as meaning education for the whole school 

community, i.e. staff, students, parents and boards of management so that everyone knows 

Figure 5. Mentimeter Results Topic 1 Post-Primary School Staff Focus Group. 
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what the expectations and procedures are in terms of preventing and tackling bullying…  

‘what to do if and where to go if….’ 

Focus on prevention of bullying 

A focus on prevention of bullying rather than reacting to bullying was advocated. One 

participant noted that ‘by the time we get to talking about anti-bullying we are nearly gone 

too far’. This person emphasised the importance of focusing on prevention of bullying 

through education and ‘creating cultures that have core values of inclusion, kindness and 

respect’ rather than reacting to bullying. One participant stated, ‘Building a culture of 

kindness and respect - if we can genuinely have this, we won't need to be using anti-bullying 

procedures’.  

Creating a positive and inclusive school culture and environment  

The importance of creating the right school culture and environment was emphasised by 

many. This was seen as having an inclusive approach including celebrating difference and 

being respectful of all people in all activities and being fair to everyone. Actually ‘doing the 

right thing’ as opposed to ‘just talking about doing the right thing’ was noted by one 

participant as key.  

Useful approaches for tackling bullying  

Participants also went into detail about programmes that worked in their school context. The 

‘No Blame’ approach was described by one participant as being extremely effective in 

tackling bullying2. The participant described how this is a seven-step approach initially 

involving meeting with the person who was bullied to ascertain their feelings, progressing to 

a meeting of the victim and the perpetrator(s) together to discuss the hurt that the victim has 

felt and to create an understanding of the hurt caused. The purpose is that the group of 

students involved would collectively discuss how to resolve the issue. A second interview is 

held a week later to discuss how the situation is being resolved. As described by the 

participant: ‘The ‘No Blame’ approach involves removing those strong negative feelings that 

everyone can have towards the bully and stepping back and not attributing any blame 

whatsoever. The goal is not justice, the goal is not morality, the goal is to stop the 

bullying’…When you remove blame and the bully feels supported - it's amazing what they 

will disclose’. This approach was seen as being powerful as it moves away from the notion of 

‘bully’ and ‘victim’. 

                                                   

 

2 The No Blame approach: is a The approach was developed by Barbara Maines and George Robinson. It 
puts the emphasis on the effect of bullying on the victim. Instead of being punished, bullies are involved in 
looking at how their actions have affected the victim. No Blame Approach: A Support Group Method for 
Dealing with Bullying, Barbara Maines and George Robinson, 1992 
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The participant noted that the ‘No Blame’ approach is very time-consuming in terms of 

engaging with everyone involved but that the investment of time is very beneficial. It also 

involves a significant amount of training for the staff, parents and anti-bullying team and 

students are involved in order to make this approach effective.  

A number of participants referenced similarities between this approach and the approach 

used in Restorative Practice.  

Cur r icu lum ( Teaching  and  Lear n ing)  

Useful approaches and programmes for tackling bullying 

A number of programmes and activities were mentioned as being helpful in preventing and 

tackling bullying. These included: 

 Anti-bullying week  

 The Fuse programme (DCU)  

 Stand-Up week  

 Wellbeing week  

 Anti-bullying programmes  

 Skittles Club  

 Restorative Practice  

 Guest speakers for pupils  

 Role plays during classes 

Participants also referred to the need for expectations regarding appropriate behaviour in the 

classroom to be set.  

Pol i cy and  P l anning  

Clear policy and procedures 

The importance of having clear policy and procedures in relation to anti-bullying that are 

understood by all stakeholders was mentioned by many participants, as was the need to 

follow these procedures consistently. Having safe pathways for reporting incidents of 

bullying was also emphasised. Listening to both parties to ensure that all relevant 

information is received was also noted as was sharing information and having a clear paper 

trail. Participants referred to the use of an anti-bullying wall, the need for extensive use of 

posters and the importance of visual images for awareness raising in relation to promoting 

anti-bullying. 

Participants suggested that using whole school surveys, students’ emailing staff to report 

bullying, training senior students to keep a watchful eye out for bullying and encouraging 

students to ‘call one another out’ were helpful means of encouraging students to report 

bullying.  
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Fear of labelling students as ‘bullies’ 

One participant spoke about the fear among some teachers of labelling students as bullies 

which prevented action at times even if they ‘had a niggle about a student’. This person 

described how, in order to counteract that, the school established a referral system for 

teachers. In this system, teachers who had a worry about a particular student being a bully 

could report the name of the student to the school’s anti-bullying team. The team was then 

able to monitor if the student’s name was referred to just once or more than once. If more 

than once, the pupil was often referred to the relevant year head or the guidance counsellor.  

Another strategy described by a participant was the ‘respect box’. Where this was used, 

initially, the student leadership team, the TY mentors and the prefects were encouraged to 

put positive comments into this box which eventually led to other students putting in 

comments if they were feeling intimidated or if they felt that a particular student was being 

isolated.  This was seen as a better strategy than using a ‘bullying box’ as students would be 

identifying themselves as having been bullied if they were seen using this box. 

Relevant Continuous Professional Development 

A participant noted that the type and nature of the CPD that is being delivered is also 

important. This person said that it is hard to find relevant CPD for staff and students on 

topics such as race, ethnicity, LGBTQ+, sexual identity, gender identity, etc. Another 

participant said that Belong To are rolling out a Safe and Supportive Schools Project which 

looks at LGBTQ+ and how to create a fully inclusive culture. The Yellow Flag programme 

was also referenced as being a good CPD programme for celebrating diversity. A number of 

participants referenced the Anti-Bullying Centre at DCU as having an evidence-informed 

approach to tackling bullying. It was also noted that a lot of effective CPD could be done 

internally by teachers speaking to other teachers. 

Rel a t ionships  and  Par t ner sh i ps  

Student voice 

Students having clear opportunities to voice opinions and being listened to were emphasised 

as being important in terms of preventing and tackling bullying. A number of participants 

stressed the importance of the Student Council in this regard with one person referencing a 

Student Council Cyber campaign. Other groups who were mentioned as being key to 

preventing bullying included: 

 Staff 

 Leaving Certificate prefects  

 Transition Year (TY) peer mentors  

 Affinity groups  

 Student diversity committee  

 Pastoral Care team/student support team 
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Whole school approach and good communication 

The importance of a whole school approach in preventing and tackling bullying with all staff 

working together and having good communication systems in place was highlighted. In this 

regard, good relationships among staff were also stressed.  

Parental involvement 

Parental involvement was also seen as important in preventing and tackling bullying. Parents 

need to know what to expect if their child is being bullied or is bullying another child. They 

need to know what the school will do and how they could best support their child.  

Modelling appropriate behaviour 

The importance of staff modelling appropriate behaviour was emphasised; one person 

stated that in some staff rooms this is not happening with a lack of respect and an 

unconscious bias being shown towards minority communities. It was stated that such 

behaviour ‘sets a precedence within the classroom that children consciously or 

unconsciously pick up’.  
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Topic 2: What supports do you and/or your school need 

to do this better?  

As with Topic 1, participants were invited to participate in a Mentimeter survey of their 

thoughts on Topic 2 (Figure 6). This enabled facilitators to generate a word cloud of 

responses in real-time and allowed the conversation to be directed by the participants 

themselves. 

 

Cul t ure  and  Envi ronment  

Inclusive ethos and culture of respect 

Many participants believed that schools need to be helped to create cultures of respect, 

kindness, inclusion, belonging and justice and that an inclusion policy that goes beyond 

dealing with additional educational needs is important. One participant stated ‘Building a 

culture of kindness and respect - if we can genuinely have this, we won't need to be using 

anti-bullying procedures!’  

The need to raise awareness around diversity and, awareness about LGBTQ+ issues 

particularly transgender issues was emphasised. In this regard, it was noted that there was a 

need for more honest conversations to take place and more supportive language to be used 

in schools.  

 

Figure 6. Mentimeter Results Topic 2 Post-Primary School Staff Focus Group. 
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Staff as role models 

A participant noted that staff and parents need to examine their own values and prejudices 

which they may be unconsciously modelling for students as ‘we all have  been educated in a 

certain way and in a certain environment with the values and the biases that were there at 

the time’. The importance of staff as role models was noted by many as being key to 

preventing bullying and unconscious bias. It was noted that staff members from diverse 

backgrounds could experience bias. As noted by one participant, ‘Staff members have to 

feel really safe to feel they can be the role models and are able to say they belong to this or 

that community or this is my identity. Therefore, if we have environments where that is 

happening it is positive for students as well and it takes the fear out of difference and out of 

the unknown. But we need safe places where that can happen’.  

Pol i cy and  P l anning  

Continuous professional development and training 

Participants agreed that CPD and training in relation to anti-bullying were key to supporting 

schools in preventing and tackling bullying. There were calls for training for the whole school 

community, to include staff, boards of management and parents. There were calls for a 

specific programme of CPD on anti-bullying for all schools. A national rollout of this CPD was 

advocated so that a ‘whole-island approach’ to anti-bullying is achieved. Training in the ‘No 

Blame’ approach, Restorative Practice, anti-racism, anti-discrimination and unconscious bias 

were suggested as being part of the CPD. 

Finding the time for such training was seen as a challenge for schools and participants 

called for appropriate time being given by the Department for staff to attend such CPD. The 

challenge of sourcing substitute teachers when staff attend CPD was noted in this regard, as 

was the difficulty of trying to fit training into available 3Croke Park hours. 

There were calls for school closures to release all staff to attend CPD in regional groups, 

similar to the release days for Junior Cycle for Teachers (JCT) training.  It was suggested 

that a team similar to JCT could deliver the CPD, which would be compulsory, to all schools 

and all staff (as opposed to just the anti-bullying team). This would allow all staff and schools 

to receive the same information and training, have professional conversations with staff from 

other schools and would send out the message that anti-bullying is the remit of the whole 

                                                   

 

3 Croke Park Hours Under the terms of the Public Sector Agreement 2010-2014 (The “Croke Park 
Agreement”) teachers were required to work an additional 33 hours per annum (the “Croke Park Hours”). 

These hours were in addition to additional hours already in place for some parent-teacher meetings and 
some staff meetings. 
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school community. It would also lead to teachers feeling more valued as opposed to ‘being 

added onto’ and feeling ‘the extra pressure of time’.  

Professional conversations 

A participant noted that the expertise in anti-bullying can often be in-house and that 

professional conversations such as they were engaging in at the focus group meeting were 

very useful. 

It was also noted that there is very little training on inclusive/developmental education during 

initial teacher education and there was a request for this to be compulsory in teacher 

training.  

Funding for care and support 

There were calls for the Department to place a greater value on the importance of ‘pastoral 

care’ and wellbeing as a means of preventing and tackling bullying and there were requests 

for more funding for care and support. More time for guidance counsellors and other care 

staff to link informally with students was seen as important as ‘most staff have a full 

timetable and teachers are focusing on teaching and so it is difficult to catch other issues but 

these staff can find out what is happening on the ground’. Funding for an additional funded 

post of responsibility in each school in relation to bullying was suggested, as was training for 

taking on this role. There was also a call for guidance counsellors to have one-to-one time 

with all students.  

Highlight the importance of strategies to prevent bullying 

The need to highlight the importance of strategies to prevent bullying was noted with the 

suggestion that social media could be used to promote these strategies. In this regard, there 

were calls for national guidelines in relation to preventing and tackling bullying and a specific 

anti-bullying programme to be followed in schools. The current anti-bullying procedures were 

described as being very cumbersome and rigid and there were calls for more flexibility within 

the new procedures.  

Templates 

Participants acknowledged the usefulness of the current templates for recording bullying 

although it was noted that in the current Template 3 of the Anti-Bullying procedures, used for 

recording bullying behaviour, they have to name the bully which can be very difficult as ‘it 

can be hard to say that this is definitely bullying’ and labelling a child as a bully ‘pigeonholes 

a child very early on’. These participants welcomed the approach taken in the ‘No Blame’ 

approach, as it does not label children.  
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Fear of inspection 

There was also a reference to fear of failing an anti-bullying check during inspection, which 

‘nearly paralyses you being creative as you need to check the checklist’. This participant 

noted that rather than trying to find a creative solution to bullying, senior management 

becomes caught up in ticking boxes.  

Cyberbullying 

In a discussion on why there is a reluctance among older students to report bullying, one 

participant noted that students from smaller, more rural schools are generally likely to report 

incidents of bullying, possibly because so many of the students are connected with each 

other as relations or neighbours. This person noted that students from the junior end of the 

school and TY students are more aware of and less tolerant of bullying than fifth and sixth-

year students. What the older students see as ‘only messing’ is seen as unacceptable 

behaviour by the younger students. Most of the bullying that takes place is online, often at 

weekends although this participant noted that young people do not see cyberbullying as 

being as bad as physical bullying. As a result of online bullying there is a resultant ‘spill over’ 

into the school on Monday morning. This person called for CPD for staff on dealing with 

cyberbullying and training for young people on how to use social media appropriately. 

Participants noted that although cyberbullying takes place online, outside of school, it does 

impact on school life and parents expect staff to deal with it even though the bullying takes 

place at home. There was a call made via Padlet to “regulate cyberbullying”. This was a 

single statement and it was not qualified with what needed to be regulated or how this could 

be achieved. 

 

Re l a t ionships  and  Par t ner sh i ps  

Schools networking 

The importance of linking with primary schools was highlighted in terms of seeing what kind 

of issues these schools are dealing with in relation to bullying so that a whole community 

approach to bullying is happening and seen to be happening.  

More diversity among the teaching profession 

In a discussion on the homogeneous nature of the teaching profession, it was noted that 

Ireland has become much more diverse since the 1990s but that the teaching profession has 

not become more diverse, ‘it is still culturally Catholic and traditionally Irish.’ One participant 

suggested that there are barriers in terms of qualifications and degrees for non-Irish people 

becoming teachers in Ireland, which leads to this lack of diversity and inclusion among the 

teaching population. The participant said that this in turn can lead to identity-based bullying 
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as the students have no exposure to teachers from diverse backgrounds. This person 

believes such barriers should be removed. Another participant noted that the Irish language 

requirement for primary teaching is another example of a barrier to diversity and inclusion in 

the teaching profession. There was a call for annual cultural awareness training for all 

teachers until the ratio of teachers from minority communities is comparable with the number 

of students from these communities.  

 

Conclusion  

A number of themes and issues raised by participants in the post-primary focus group were 

common to those raised by participants in the primary focus group. The importance of school 

culture and of creating an inclusive and respectful school environment was noted. There was 

a strong emphasis on the need to educate the whole school community on how to prevent 

bullying. In this way, the issue of how to tackle bullying would not arise as often. Some 

specific approaches to anti-bullying were advocated. There was a strong emphasis on taking 

a whole school community approach when developing plans for educating schools on how to 

prevent and tackle bullying and to proactively provide educators with the skills and 

competencies needed to handle cases of bullying. By providing standardised training for the 

whole school community, it was hoped that staff confidence in how to deal with bullying 

issues would increase. Participants highlighted the need for greater direction in how to select 

an appropriate strategy to suit their school context. There was also an emphasis placed on 

the importance of teachers as role models and the need for a more diverse teaching 

profession. Similar to the feedback from the primary focus groups, participants called for 

CPD and training.  
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Section 4: Common themes and issues 

This section aims to summarise the common themes and issues raised by participants from 

primary and post-primary schools in terms of their approaches to preventing and tackling 

bullying and their suggestions for improvement. It sets out these common themes under the 

headings of the four keys areas of wellbeing promotion in the Department’s Wellbeing Policy 

Statement and Framework for Practice . 

Culture and Environment 

Creating a positive and inclusive school culture 

Creating a school culture with core values of inclusion, kindness and respect for everyone 

was seen by participants as being key to preventing bullying. Participants believed that 

creating such a positive and inclusive school culture where everyone’s opinion is respected 

in turn leads to positive and inclusive behaviour from both staff and students and assists in 

preventing bullying as opposed to reacting to it. The school’s inclusion policy should, 

according to many participants, include how it focuses on achieving such a culture.  

A whole school approach to anti-bullying and inclusion issues 

From the discussions in the two focus groups, it was evident that participants felt that there 

must be a whole school approach to inclusivity and anti-bullying. They believed that this 

could be achieved if the whole school community is educated in the core values and 

expectations of the school. To achieve this, staff and parents may need to examine their own 

values and prejudices that they are unconsciously modelling for students.  Staff must act as 

role models of inclusive and respectful behaviour. There is a range of programmes, activities 

and approaches, which may be useful in terms of promoting inclusivity and anti-bullying, that 

can be implemented at school level, according to participants.  

Develop a culture of trust and support among staff 

Participants believed that there is a need to develop a culture of trust and support among all 

staff, not just teachers, so that there is a spirit of partnership and teamwork across the entire 

school community. The school community must feel safe and supported in terms of dealing 

with issues of inclusivity. In addition, participants believed that staff need to be empowered 

to talk about and deal with difficult issues that they may encounter.  

Create an open environment of trust and discussion for children 

In order for children and young people to feel safe and comfortable enough to discuss issues 

of concern, many participants were of the view that the school must be a space where 

children and young people are encouraged to discuss issues and report incidents of bullying 
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and feel safe and secure enough to do so without feeling judged. Therefore, effective 

communication and listening skills were seen as key to early intervention and to preventing 

bullying according to participants.  

Promote student voice 

The importance of encouraging talk and discussion about issues relating to inclusion and 

bullying in the classroom was frequently mentioned by participants. In addition, it was felt 

that children and young people should be encouraged to listen to each other about anti-

bullying. In this regard, participants believed that kind words and kind faces among staff 

would make it easier for children and young people to discuss these issues. Students should 

also be given a say in terms of how best to tackle bullying including cyberbullying. Teams of 

students within a school, such as prefects, mentors, buddies etc. were seen as key to 

preventing bullying.  

Celebrate difference and treat all people with respect and fairness 

A school where people are treated respectfully and fairly will help in terms of preventing 

bullying, according to many participants. It was strongly felt that children and young people 

must be therefore encouraged to respect themselves and their peers and be accepting of all 

identities. The school must celebrate difference and be respectful of all people in all 

activities.  

Reward good behaviour and inclusiveness 

Participants believed that there is a need to celebrate good behaviour and inclusiveness, for 

example through award and merit systems. They also felt that clear expectations must be 

set regarding appropriate behaviour in the classroom and children and young people need to 

take responsibility for and know the consequences of their actions.  

Promote anti-bullying measures 

Participants were of the view that schools should actively promote an anti-bullying approach, 

and raise awareness of this, through strategies such as the use of posters, use of whole 

school surveys and social media, training senior students to watch out for bullying, etc. Other 

strategies suggested include use of a respect box and a referral system of suspected cases 

to an anti-bullying team.  

Curriculum (Teaching and Learning) 

Raise awareness 

Participants believed that schools should actively raise awareness around diversity and, in 

particular, awareness about LGBTQ+ issues particularly transgender issues.  
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Useful approaches and programmes for tackling bullying 

Participants drew attention to a number of specific anti-bullying programmes that they found 

useful in schools, during the focus group discussions. These are wide ranging and their 

application appeared to depend on the context and needs of the school. They also 

particularly referenced online awareness programmes and the need to focus on specific 

supports tailored to tackle cyberbullying.  

They also highlighted the development of more systemic programmes that could be used to 

create resilience in children and develop their understanding of the consequences of their 

actions and behaviour. 

School Ethos 

Participants from some schools noted that there might be hesitancy by some members of 

the school community about the nature of the content contained within current curricula 

including Social Personal and Health Education (SPHE) and Relationships and Sexuality 

Education (RSE).  

 

Policy and planning 

Ensure clear policy and procedures 

It was strongly felt that the school community must be fully aware of the procedures for 

preventing and tackling bullying and that all schools should ensure that the policy and 

procedures in relation to anti-bullying are understood by all stakeholders so that they are 

followed by all in a consistent manner.  

Avoid ‘labelling’ of students 

Many participants noted the importance of having safe pathways for recording and reporting 

incidents of bullying. The importance of listening to all sides and ensuring that all relevant 

information is received was stressed. The ‘no blame’ approach which does not label children 

and young people as bullies or victims was advocated. So too was the use of ‘restorative 

practice’.  

Record and monitor incidents of bullying 

The need to ensure that relevant information in relation to bullying incidents is shared and 

that there is a clear record in place was emphasised by many participants.  



Report on Focus Group Consultation with Primary and Post-Primary school staff  – Review of the Action Plan on Bullying 
and of the Anti-Bullying Procedures for Primary and Post-Primary Schools (2013)  
 

 

 —— 
34 

 

Provide greater clarity in the anti-bullying procedures 

There was a strong belief among participants that there should be national guidelines in 

relation to prevention and tackling bullying and a specific anti-bullying programme to be 

followed in schools. 

There were calls for the new anti-bullying procedures to provide greater clarity in a number 

of areas including: 

 The roles and responsibilities of each person within the school community in relation 

to preventing and tackling bullying.  

 How to conduct a proper investigation and bring it to a successful conclusion.  

 How to create a safe space for children and young people in terms of their work and 

play.  

 How to deal with online bullying and the fallout of this for schools.  

 How to differentiate behaviours.  

 How to record bullying. 

There were calls for the procedures to be more flexible than the current ones which were 

seen by some as being very cumbersome and ‘rigid’ in that they ‘pigeonhole a child or young 

person very early on’. There was also a call for them to be elevated to the same level of 

importance as the child protection procedures so that every school should adhere to them. 

Furthermore, it was believed that the procedures should be accessible for all children and 

young people and should therefore include visual images such as cartoons.  

Provide more guidance in relation to cyberbullying 

It was felt that the Department should consider the issue of whether a school should have 

responsibility for investigating cyberbullying incidents that take place outside of school. 

There were calls for training to be provided to staff on dealing with cyberbullying and to 

children and young people on how to use social media appropriately.  

Review the templates for recording incidents of bullying 

There were calls for the Department to design and trial updated anti-bullying templates 

including removing the requirement to name somebody as a bully and for the templates to 

be adapted for different age groups.  

Provide resources for additional staffing of care teams 

There were suggestions that the Department should place more value on the importance of 

‘pastoral care’ as a means of preventing and tackling bullying. For example, some stated 
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that there should be funding for more care and support staff and/or for a specific post of 

responsibility for bullying. This would allow more time for guidance counsellors and other 

care staff to work together on preventative measures. There was a suggestion that SPHE 

should be allocated more time on the timetable.   

Provide relevant training at Initial Teacher Education stage and for Newly Qualified 

Teachers 

There were calls for more training to be provided at initial teacher education stage and for 

newly qualified teachers as well as for established teachers.  

Relevant Continuous Professional Development for the whole school community 

Participants were clear that the Department should devise and roll out a national programme 

of relevant CPD for the whole school community in relation to preventing and tackling 

bullying.  Training in the ‘No Blame’ approach, Restorative Practice, anti-racism, anti-

discrimination and unconscious bias was suggested. Other relevant CPD suggested 

included Belong To’s Safe and Supportive Schools Project, the Yellow Flag programme and 

programmes provided by DCU’s Anti-Bullying Centre. Some participants suggested that 

older pupils in primary and post-primary students should be consulted when developing this 

CPD. It was felt that the CPD should be compulsory for all school staff. It was also 

suggested that schools should also tap into the anti-bullying expertise that can often already 

exist within a school’s staff.  

Appropriate time for the whole school community to attend relevant CPD 

Participants recommended that schools should be closed to release all staff to attend CPD in 

regional groups. This would allow all staff and schools to receive the same information and 

training, have professional conversations with staff from other schools and would send out 

the message that anti-bullying is the remit of the whole school community.  

 

Relationships and Partnerships 

Involve parents 

There is a need for positive parental engagement and good communication with parents in 

order to tackle bullying according to many participants.  

Link with other schools 

Some participants suggested that schools should network and link with other schools, 

especially schools within their community, so that a whole community approach to 
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preventing and tackling bullying can be taken. In this way, schools can also learn about 

effective strategies to prevent bullying from other schools.  

A less homogenous teaching profession 

In order to bring about real inclusivity, many participants believed that schools need to have 

role models from different races, abilities, and identities working within them. This is not 

currently the case, according to some, because of ‘barriers’ to non-Irish people becoming 

teachers in Ireland. It was felt that such barriers should be removed. In addition, some 

participants recommended that there should be cultural awareness training annually for all 

teachers until the numbers of teachers from minority communities is comparable with the 

number of students from these communities.  

Conduct relevant research 

Some participants called for the Department to conduct research in to why children do not 

report bullying, as they get older. 
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Abbreviations 

CPD      Continuous Professional Development 

DE       Department of Education 

ITE       Initial Teacher Education 

JCT       Junior Cycle for Teachers 

NQT      Newly Qualified Teacher 

PLU       Parents and Learners Unit 

RSE       Relationships and Sexuality Education 

SNA       Special Needs Assistant 

SPHE      Social Personal and Health Education 
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